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Systematically working on accessibility of testing and 
examination 

Higher-education institutions possess adequate policy to realise their vision of educational quality. 
Part of this policy is accessibility and study feasibility for students with a disability. 

In line with the Equal Treatment of Disabled and Chronically Ill People Act (WGBH/CZ), higher-
education institutions are expected to make functional adjustments to aid students with a disability 
or chronic illness, unless this adjustment places disproportionate strain on the institution. An 
adjustment is defined as functional if it is suitable and necessary to remove the obstacle in 
question. The institution is not obliged to make the specific adjustment requested, as a functional 
alternative may also be provided. 

Examinations boards play a key role in improving accessibility for students with a disability. They 
can ensure that the tests and test conditions optimally accommodate students with a disability, 
enabling them to demonstrate their talents and show that they satisfy the programme 
requirements. 

Improving the accessibility of tests is a continual process. In order to ensure 
systematic efforts are made, it is vital to formulate and implement policy 
with regard to this aspect, structurally monitor it and – if necessary – adjust 
it. In other words: Plan, Do, Check and Act.  

Below is a brief description of what this can mean to examinations boards 
and how it can increase the accessibility of tests and examination. 

Plan 

Based on thorough analysis of the individual requests and the student population, assessment will 
be conducted of how tests and examinations can be made more accessible. Set concrete goals and 
embed these in a policy plan, an annual examinations board plan and/or an examination handbook. 

Do 

During this phase, the planned activities will be carried out in order to realise the objectives set.  

Check 

 
Throughout the academic year, individual requests and the general accessibility of tests and 
examinations will be monitored. A qualitative and quantitative analysis of these factors will be 
conducted every year. Input for the qualitative analysis is provided by evaluations completed by 
students with a disability and meetings between the parties involved, e.g. examination boards, 
student counsellors, study advisors, lecturers and the facilities service. Key questions in this regard 
may include: 
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• What did we do right with regard to the implementation of policy and procedures relating to 
individual requests and general accessibility of the tests and examinations? 

• What problems did we encounter?  
• What is needed to further improve the accessibility of tests and examinations?  
• To what degree must the policy and procedures be adjusted in order to achieve this? 
• To what extent must the working methods of the parties involved be adjusted in order to 

achieve this? 

Act 

 
During this phase, the questions posed by the quantitative and qualitative evaluation are 
answered. Adjustments based on the evaluation are embedded into official documents such as the 
Teaching and Examination Regulations and/or the Students' Charter. Activities required for new 
improvements are formulated (who, what, where and when) and executed. 

Examples: 

• Using a checklist, all lecturers ensure their tests are accessible to students with dyslexia.  
• All examination times will be extended by 30 minutes with no need for the student(s) in 

question to request extra time. Upon registration for the examination, all students will state 
whether they will take the 30 extra minutes or not. Important note: the content of the 
examinations must remain comparable. 

• Student counsellors will be mandated to allocate facilities to students with concentration 
problems immediately, i.e. without the intervention of an examinations board. 
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Example text of an annual examinations board report regarding studying with a disability 
 
Individual requests 
 
Individual requests for faculty x 
 

Examinations board Supervisors 

Type of 
adjustment or 
facility* 
 

Number of 
requests  
- 
% of requests 
in relation to 
the total 
student 
population 

% granted  Adjustment/facility 
used 
- 
% that made use 
of the facility 
 
 

% successful  

Exemptions 
 

      

Extra opportunity 
to take the 
test/examination 

      

Adjustment to 
examination 
conditions (exam 
rooms with fewer 
stimuli, 
alternative exam 
time, etc.) 

      

Use of facilities 
(e.g. dictation 
software, laptop, 
etc.) 

      

Extra time 
 

      

Alternative type 
of test 

      

Deferment of 
BSA 

      

Other, namely:       

 
Number of reported disabilities and % in relation to the total student population and % of the 
group of students who reported having a disability 
 
Disability 2013-2014 2014-2015 2015-2016 2016-2017 2017-2018 
ADHD   

 
   

Autism      
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Dyslexia   

 
   

Chronic condition/illness      
Psychological condition      
Functional impairment      
Other      

 
Description of the figures 
In the ... academic year, the Examinations Board of the Faculty of .../... degree programme 
received ... individual requests from students with a disability. This constitutes ...% of all students 
(or ...% of all students with a disability), which is an increase/decrease compared to previous 
academic years.  
 
Most of the requests related to ..., while the fewest requests were submitted for ... . This can be 
explained by the fact that ... . 
...% of all requests were granted and ...% were rejected. The reason for rejection was usually ... . 
 
...% of all of the students that were allocated a facility actually made use of it. ...% did not make 
use of the allocated facility, which can be explained by the fact that ... . 
 
...% of the students who were allocated a facility passed their examinations and have been 
admitted to the next academic year or have completed their studies. ...% incurred a study delay or 
dropped out. Note: many other factors play a role in achieving academic success, incurring study 
delay or dropping out. Based on these figures alone, it is impossible to say whether they would be 
different if the student had not had access to the facility.  
 
The number of reported disabilities increased/decreased in the ... academic year compared to the 
year before. The disability reported the most is ..., while the least-reported disability is ... .  
 
The following trends are apparent from the aforementioned figures: ... . 
 
In the future, it would be a good idea to ... .  
 
The objective for the ... academic year is: ... .  
 
Examples: 

• All tests will be made accessible to students with dyslexia. 
• Fewer individual requests will be submitted to examinations boards due to more flexible 

testing methods.  
• Fewer individual requests for extra time will be made by offering students an extra 30 

minutes as standard.  
• The assessment method will vary on a regular basis. 
• Available options regarding adjusted assessment methods will be more clearly publicised 

among students.  
 
Planned activities in order to achieve these goals (see 'Act' phase). 

… 
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