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•  Describe how each of you work to gain knowledge about the student’s individual goals in teaching  
today. What is difficult? When is it successful?

• Do you have experience with mapping both short-term and longer-term goals?

• What do you learn from taking into account the individual goals?

•  Do you have experience with creating a connection between a specific goal (e.g. getting better  
at reading messages on parents intra-) and the applicant content of PAE (e.g., learning about  
morphemes because it helps you to read long words)?

• Do you have experience of gaining insight into the student’s approach to learning?

• Which ideas in the catalogue would you each like to work with?

• In real terms, how do you want to start testing a new initiative next Monday morning?

? REFLECTION QUESTIONS

Set individual targets 1 
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•  Describe how each of you work with customising tasks according to the student’s current learning  

needs. What is difficult? When does it succeed?

•  Describe how you each work with differentiating tasks by providing different degrees of support.  

What is difficult? When does it succeed?

• Do you have experience of differentiating your teaching based on the interests of the students?

•  Do you have experience of differentiating based on the student’s own expectations of being able  

to do certain tasks in the classroom?

•  Do you have experience of differentiating based on the student’s preferences for work and  

teaching methods?

• Which ideas in the catalogue would you each like to work with?

• In real terms, how do you want to start testing a new initiative next Monday morning?

? REFLECTION QUESTIONS

Work with  

teaching  

differentiation

3 

Use evaluation  
and feedback 2 
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•  Describe how each of you works continuously in different ways to show the progression of your  

students in their learning. What is difficult? When does it succeed?•  Describe how you each work with dialogue with the students on how to learn more. What is difficult? 

When is it successful?
• Do you have experience working with visualising the importance of learning strategies?
• Do you have experience working with the student’s understanding of their own literary ability?
• Which ideas in the catalogue would you each like to work with?• In real terms, how do you want to start testing a new initiative next Monday morning?

? REFLECTION QUESTIONS
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How to start working  
with retention Here you will find suggestions about how to get started with working with 

retention. Start with a common dialogue on retention, then go into detail 

with the three areas at a time: individual goals, evaluation and feedback  

and teaching differentiation. If you only have PETA teachers in the same  

day-to-day workplace, look into the possibilities of working with colleagues 

from other departments or education providers.

INTRODUCTION

Discuss in a joint meeting how you can work on  

the retention of the students at the PAE in a busy 

weekday. Remember, you probably already do  

a lot of things that support retention and some  

new actions can make a difference. 
a.  Agree that, at joint meetings, you allocate time 

to talk about retention.
b.  Agree that everyone should read the catalogue 

before the meeting. You can consider whether 

you should read the EVA (the Danish Evaluation 

Institute) literature study on retention and 

whether to share this background with the 

others.
c.  Use the questions on the other side of this page 

as a basis for a common dialogue.

d.  Agree how to proceed with the three areas.  

If there are lots of you, you can divide up into 

pairs or small groups that want to work with  

one of the three areas.
e.  If there are many PAE-teachers, then agree when 

and how you can share ideas and experiences 

across pairs/groups.

a.  Select either individual goals, evaluation and 

feedback or teaching differentiation as the area 

you want to focus on (Initiatives 1, 2 and 3).

b.  Agree on a time where you can work without 

interruption for one hour and work with reflec-

tion questions in your area (Initiatives 1, 2 and 3).

c.  Before you meet, read the entire presentation  

of the area and the ideas for working with it  

in the catalogue and consider the questions on 

the relevant initiative.
d.  When you meet, let the dialogue cover the  

reflection questions within your area.

e.  Agree when you should meet again and how you 

can continuously give inspiration and sparring to 

each other (e.g. through observation of teaching 

and sparring on developing ideas).

f.  When you meet again, share your experiences  

of the development and testing of teaching  

activities that can enhance retention. What has 

been difficult? What has been successful? When 

you seek inspiration for the challenges you have 

met, ask your colleagues very specifically, for  

example: “When I asked my students what they 

have learnt today, they are nonplussed. How do 

you get them to put words to their learning?”

STEP 1
 

COMMON DIALOGUE 
THE BACK OF THIS PAGE 

STEP 2 DIALOGUE IN PAIRS OR SMALLER GROUPS 

WITH A FOCUS ON A SINGLE AREA 

INITIATIVES 1, 2 AND 3
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Great need to increase basic skills 
Over 500,000 adult Danes find it difficult to read, write 
and do sums. This is a significant problem because it 
may be a barrier to participating in more education  
and therefore meeting the labour market needs for 
competencies. Therefore, it is important to have more 
adults taking courses that strengthen their basic skills.

However, adults taking courses does not completely 
resolve the problem. Research indicates that it takes 
time for adults to significantly enhance their basic skills 
and often requires more than a course on Preparatory 
Adult Education (PAE).

It is therefore important that adults who start courses 
are persistent and continue to work on their skills until 
they reach their goals – for example, being able to read 
messages on Parents Intra or to document their work.

Inspiration for teachers 
With this catalogue, the Danish Evaluation Institute 
(EVA) would like to inspire those of you who teach 
adults with weak basic skills to work in a goal-oriented 
way with persistence in your teaching.

As a teacher, you can make a big difference to the  
persistence of your adult students. For persistence is 
not something that one either has or does not have, 
research shows that it can be developed and strength-
ened. Persistence, for example, is influenced by the 
experience gained from learning. Many adults with 
weak basic skills have low confidence in their literary 
abilities and that may hinder their persistence.  
However, persistence in adults can be strengthened  
in a new educational context because they can gain 
new positive experiences of learning.

Although this catalogue is primarily targeted at PAE 
teachers and their teaching, we hope that it can  
inspire everyone who works with adult education.

 

This is why you need to work with persistence 
When you work towards strengthening your students’ 
persistence, it can have a positive effect on their learn-
ing and attendance in your courses and also reduce  
the dropout rate. Work on persistence gives you rapid 
benefits for both you and your students.

At the same time, it gives students a better basis for 
continuing to work towards their goals when your 
course ends.

Build on what you already do 
This inspirational catalogue builds further on your 
knowledge of adult education and your subject’s  
didactics, which is a solid foundation for strengthening 
persistence.

The catalogue gives you knowledge of what you can 
work with to strengthen persistence and it gives you 
concrete ideas about how to do this in your teaching. 
You can strengthen students’ persistence by engaging 
in dialogue about their goals and learning needs,  
visualising and supporting progression and working 
dynamically with the balance between challenge and 
support.

Getting started
Research shows that it is easiest to develop your  
practice with others.

We therefore hope that you and your co-workers will 
together explore ways to enhance the persistence of 
the students. At the back of the catalogue, you will  
find five good tips for the process.

Two good insights are that you start with a single idea 
and give yourself time to try it out until you have found 
a way of using the idea that benefits both you and your 
participants. So, when you are reading the following 
pages, we encourage you to consider which idea makes 
the most sense in your situation and start there.

Happy reading!

Strengthen the persistence of adults 
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What is persistence? 
Persistent adults work to strengthen their skills until they reach their 
learning goals. They participate in education as long as they can. 
When they cannot participate in education, they continue to  
strengthen their skills. They return to education when their life  
situation allows for it.

Adapted from Comings 2007
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WHAT WE HAVE DONE 

In 2016, the EVA published a literature study about 
research on adult persistence in connection with the 
acquisition of basic skills.

This knowledge has been translated into workshops  
on persistence, where 20 committed PAE teachers  
have together created the basis for the ideas in this 
catalogue on how to work with persistence.

The catalogue itself has been drafted with input from 
PAE teachers and two experts: Assistant Professor 
Martin Hauerberg Olsen, who teaches the PAE Reading 
Teacher Training course at UCC and Associate Professor 
Kristina Mariager-Anderson from Aarhus University, 
who researches the development of teachers’ practices.

The literature study ‘Vedholdenhed hos voksne med 
svage basale færdigheder – et litteraturstudie’ 
(Persistence in adults with weak basic skills) can be 
downloaded in Danish at www.eva.dk/vedholdenhed

This is what  
you can find in  
the catalogue 

The catalogue is structured around three areas that you, 
as a teacher, can focus on in teaching your participants 
to strengthen their persistence:

1: Set individual goals
2: Use evaluation and feedback
3: Work with teaching differentiation

In the catalogue, you will find information about why 
working with the three areas strengthens persistence. 
You will also find ideas on how you can work with  
the three areas in your teaching.

For the sake of clarity, the three areas are presented 
individually, but they are also linked.

For example, when you work with evaluation and  
feedback, you will get a better understanding of the 
individual goals of the participants

and their academic level. This insight can be used to 
differentiate tasks, working methods and challenges 
according to the interests and needs of the participants.

There are ideas that can be used for PAE Start, PAE 
Reading and PAE Mathematics and the intent is that 
you can customise these ideas to your style of teaching 
and the students on your course.

There are also many other possible ways to strengthen 
the persistence of the students than just the ideas that 
we present in this catalogue. If you want to develop 
other methods yourself, you can get more in-depth 
knowledge about what you need to be aware of in the 
EVA’s literature study on persistence (see the box).

On the next page, you can read an interview with 
Martin Hauerberg Olsen, who teaches future PAE  
reading teachers at UCC in Copenhagen. In the inter-
view, he explains, inter alia, why it is important that  
PAE teachers work on persistence, even though it may 
seem difficult in a busy workday.

 

At the end of the catalogue, you can read about  
material that PAE teacher Mette Faber from VUC 
Lyngby has developed to visualise the teaching goals 
and the progression of the students.

As an insert to the catalogue, you will find four pages 
of reflective questions. They are intended as an inspi- 
ration for you and your colleagues who would like to 
co-operate in strengthening the persistence of the  
students.

https://www.eva.dk/sites/eva/files/2017-08/Vedholdenhed%20hos%20voksne%20med%20svage%20basale%20faerdigheder_litteraturstudie.pdf
https://www.eva.dk/sites/eva/files/2017-08/Vedholdenhed%20hos%20voksne%20med%20svage%20basale%20faerdigheder_litteraturstudie.pdf
https://www.eva.dk/voksen-efteruddannelse/voksne-vedholdenhed
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Realise dreams  
through persistence

INTERVIEW WITH  
ASSISTANT PROFESSOR  
MARTIN HAUERBERG  
OLSEN

Why should you, as a teacher, spend time working on persistence  
– and what is the benefit of working more with individual goals?  
EVA has asked Assistant Professor Martin Hauerberg Olsen from UCC,  
who teaches the PAE Reading Teacher Training course and is asso- 
ciated with the EVA’s project on persistence in his role as an expert.
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Why should teachers spend time  
working on persistence?
“Teachers should work with persistence because it  
reinforces the ability of students to use what they learn 
in a PAE context, in other contexts. The EVA literature 
study on persistence points to the importance of teach-
ers focusing on evaluating the process and not only 
focusing on the outcome.

It is important to think about the work with persistence 
as a legitimate part of the teaching. It is not something 
that precedes teaching or takes time away from the 
work with the academic goals.

How do teachers benefit from working  
with the persistence of the students?
“There is a lot that suggests that if you, as a teacher, 
work with persistence, students will show higher  
attendance and will also work more actively with their 
skills from session to session. That is also my experience 
from teaching in adult education.

As a teacher, you dream about planting seeds that will 
then grow when the participants continue the work at 
home and which you subsequently can harvest in the 
classroom. It is easier to realise that dream scenario 
when you are constantly aware of working on strength-
ening persistence.

What are the benefits of working  
on individual goals?
“Teaching becomes more focused and does not seem 
so abstract. This can help to secure the link to the  
functional goals that people want to achieve by going 
to the PAE.

For example, if the participant’s goal is to advance in  
his or her workplace, it is important to talk about  
what that takes. You might need to be able to write 
messages that are appropriate in the context or simply 
read faster.

If you are going to be good at reading quickly, then you 
must be sure of your ability to decode a text and be 
good at finding coherence in the text you’re reading.

And voilà! You’ve suddenly broken down a long-term 
goal in the workplace into concrete PAE goals that deal 
with good decoding and finding coherence in the text 
you’re reading”.

Where should you start as a teacher?  
Is there anything that is particularly  
important to work with?
“Focus on constantly checking the mood of the class-
room and assess whether the students can see a  
connection between the goals of the teaching and the 
content. You must constantly explain why you teach  
as you do. How does it contribute? Furthermore, how 
does it help students to reach their goals? If they do 
not understand the meaning, go up to the board and 
demonstrate it again.

Imagine yourself as a role model and show how the 
strategies can be used as a key to unlocking the text or 
breaking down words into smaller parts that are easier 
to understand.

When you help the students make discoveries in their 
learning, you support them in gaining awareness of 
well-functioning learning strategies and that know- 
ledge can also be used outside the classroom. It’s about 
helping the students to see a coherence between what 
they do and the result they get. It is your task as a 
teacher to give the students new, good strategies for 
learning how to learn.

When it becomes visible to the students that their  
efforts lead to success, they will also be motivated to 
persist more. Nothing is more motivating than success”. 

”
 

It is important to think about the work 
with persistence as a legitimate part of 
the teaching. It is not something that 
precedes teaching or takes time away 
from the work with the academic goals.
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Put words on the long-term goals
When the students work to achieve their own individual 
goals and not just the generally formulated learning 
goals for the course, they are more likely to learn new 
things and will have clearer expectations about what 
they are getting from investing resources in learning.  
By strengthening the participants’ awareness of their 
goals and, through differentiation, relating the teaching 
to the individual’s goal, it can lead to the participants 
making a greater effort on the course.

Therefore, allow time for the students to formulate 
their long-term personal goals with PAE, for example,  
“I would like to start a vocational course” or “I would 
like to help my child with their homework”. 

Guide the students in what it takes to reach their goals 
and verbalise the importance of persistence directly.  
At the same time, be clear that you are confident that 
they will reach their goals.

Set up sub-goals
Based on the long-term goals, you can help students  
to formulate realisable and concrete sub-goals: goals 
that can be reached soon, goals that can be achieved 
by participating in the education process and goals that 
extend beyond the teaching process.

Set individual goals  

The sub-goals are derived from the long-term goals and 
can be goals for academic progression or personal goals 
regarding what the individual will use their enhanced 
skills for.

Encourage students to formulate new sub-goals as they 
reach and pass previous sub-goals or if the long-term 
goals change.

Use positive role models
You can strengthen the students’ beliefs that they can 
reach their goals by telling them about previous stu-
dents’ sub-goals and journeys to realising a greater 
ambition. Or even better: invite previous students to 
talk about how they achieved their long-term goals 
through the PAE. 

1 

You can enhance the persistence of students by visualising their individual goals  
and sub-goals. Clear goals reinforce the participants’ beliefs that participating  
in classes is well worth the effort.

  You need to work with sub-goals that are 
within reach because that increases the 
motivation of the students. When the  
students reach their goals, they gain more 
confidence in the strategy they have used. 
And they are therefore more likely to spend 
time practising and resorting to strategies  
or techniques outside of the classroom”.

 Martin Hauerberg Olsen, Assistant Professor at UCC



STRENGTHEN THE PERSISTENCE OF ADULTS 9

Give examples  
of everyday goals
For some, it is difficult to know in advance how PAE  
can help. You can help the students by providing specific 
examples of everyday goals. For example, this may be 
having a fairly good idea of how much to pay at the 
cash register or how to read your own electricity bill.

Concrete and achievable everyday goals reinforce the 
participants’ belief that their efforts are useful and will 
increase their desire to work with the academic goals 
that are relevant steps on the journey.

Ideas for working with individual goals

Let the students present  
their goals
You can get the students to expand and explain their 
individual goals with the PAE process by letting each 
individual explain a little about themselves and their 
goals at the start of the process.

Student presentations contribute to a safe learning 
space and connect the teaching to the students’ 
everyday lives. At the same time, they can help 
students feel supported in achieving their goals – both 
from you as a teacher and from the other students.

THIS IS WHAT YOU CAN DO

Inspire students through a dialogue about 
when they need to read, write or use 
mathematics in their daily lives.

Compliment this with examples of goals with 
visual illustrations from everyday situations. 

If possible, you can also talk about previous 
students’ everyday goals and long-term goals.

THIS IS WHAT YOU CAN DO

Collaborate with your colleagues about the  
fact that, in the context of the PAE test, you  
are already supporting the students in getting 
ready with regard to their goals with the PAE. 
Make sure there is a good handover from the 
person testing to the one who is going to teach.

Set limits for the preparation and length of the 
presentation so that everyone can participate.

Explain to the students that it is a learning 
process to prepare and hold an oral presen- 
tation. It may, therefore, also be a part of the 
participant’s individual goal to be better at 
holding oral presentations in front of a group.

If the students are struggling to make a start, 
you could let a presentation take root in an 
object that symbolises their goals. For example, 
this could be a children’s mathematics book,  
a job posting or a manual from the student’s 
work.

Engage the entire group by getting other 
students to list keywords or questions along the 
way. Or ask them to listen for verbal references 
or similar.

“I start by asking the students what they read and 
write in their everyday life. There are always some 
who say, “I do not read anything”. For example,  
I can answer, ”When I say reading, I also include 
commercials”. That can help start the conversation 
about what they read and write in their everyday 
life. And then it will be easier for me to ask what 
they think is difficult”.

PAE teacher
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Ideas for working with individual goals

Work with the student’s  
approach to learning
As many students already have negative experiences of 
learning, the individual conversation is a valuable investment 
of your time at the beginning of the participant’s PAE course. 
Individual conversations can help you improve attendance, 
academic achievement and implementation.

At the same time, they give you some knowledge that is also 
a strong foundation for teaching differentiation. For example, 
you can talk to them about their previous learning experiences, 
their expectations, preferred working methods and goals.

“Some students come from a vulnerable background. If 
there are older Danes in the class, I say: “When I went to 
school, you had to sit still at the back of the class and were 
called stupid if you did not have literary skills”. There are 
always some students who say, ”That’s what I experienced”. 
And then I say: ”Fortunately, today, we know that it is not 
about whether one is stupid or not. The stupidest thing you 
can do is to keep quiet and not receive the help you need to 
get an education on an equal footing with others”.

PAE-teacher

THIS IS WHAT YOU CAN DO

Emphasise that your teaching differs from the participants’ 
previous experiences. Create trust that the teaching is organised 
so that adults learn as much as possible and get the most out of 
what they learn.

Show your students that you are confident that they will be  
able to improve academically regardless of their starting point.

Show your students that you are interested in them reaching 
their goals.

Ask about what types of work the students want to improve at 
– e.g. working with others or working alone.

Ask about how the students find letting others know that there is 
something they do not understand – are they OK to ask in a group 
or would they prefer one-on-one?

If you have a large class, you can divide the class so that one half, 
for example, is doing tasks related to everyday maths in the local 
shopping centre while you have time to hold conversations with 
the other half.
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Ideas for working with individual goals

Set goals and link them to PAE
Teach the students about how PAE can contribute to realising 
concrete goals.

When the short-term and long-term goals are clear to each 
individual participant, it is important to establish coherence 
between the goals of the participant and the academic goals  
of the PAE process.

THIS IS WHAT YOU CAN DO

In cooperation with the students, set out concrete and realistic 
sub-goals for academic progression and the acquisition of strategies 
that can be achieved within a shorter period.

For example, if a long-term goal for several students is starting  
a particular vocational education, start by looking at the mathe- 
matical skills required for the relevant education and explain  
how the individual elements of PAE Mathematics help move you 
towards the goal.

Feel free to invite a role model that has reached the same long-
term goal and can talk about what it is he still uses from the PAE.

Support students in creating a physical folder that can help them 
remember the learned strategies, even when they are no longer 
participating in the PAE.

Verbalise that practice is required when acquiring new skills and 
that it may therefore take time to reach a long-term goal.

If a short-term goal is to be able to read job postings,  
explain how different strategies can help with this.
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Make progression visible to the students
It is very important for the persistence of the students 
that they experience that they really are getting better. 
Experiencing success will strengthen the expectations  
of students that they can face new challenges and  
solve specific tasks.

When the students can see that they are approaching 
their goals, they get a strengthened belief that invest-
ing resources in the learning process does pay off and 
can lead to them increasing their efforts.

Adults with weak basic skills may find it difficult to see 
their own progression. It is therefore important that 
you, as a teacher, support the students to understand 
what they have learned and which skills they are now 
mastering.

Progression is both about concrete skills and about  
getting better at learning. For example, it may be a 
matter of having learned how to understand the words 
in the material and the notes provided, or to have a 
better understanding of their own ways of learning.  
It is also important for the students’ persistence that 
you support them in understanding the meaning of  
the progression for them, for example, what exactly  
has become easier in their work life.

Focus on effort and learning strategies 
Many adults at the PAE have previous experience of 
having inadequate literary skills. Such experiences  
may have come from the adult’s efforts in a learning 
process not creating the progression that was expected.

As a teacher, you can enhance the persistence of the 
students by making it clear that everyone can be better 
at reading, writing and arithmetic if they learn the right 
strategies and work long enough on them. You can 
support the students by explaining that their way of 
going about a task also affects whether they can do  
it or not.

For example, when a participant succeeds in completing 
a task, check with them why they succeeded so that  
it becomes clear that their strategy and effort made  
a difference. This can also have the important effect 
that the students gain confidence that the strategies 
they have learned are helping them. It gives a sense  
of security when students realise that it is not mere  
coincidence that they can do a task, but that their suc-
cess depends on whether they have learned the right 
strategy – and when they have, they can rely on it.

When students are struggling with a task, you can  
explain to them that the reason is not insufficient  
literary skills, but that they have not yet learned, or  
are adept at, using the right learning strategies. It may 
also be that the students lack success experiences with  
academic work and therefore approach the task with 
the expectation that they cannot handle it.

Support development of learning strategies
It is, of course, crucial that you support your students  
in developing the learning strategies that they lack.  
It may be both overall learning strategies, such as  
balancing concentrated work and breaks, and also  
concrete academic strategies, such as visualisation  
of fractions associated with fractioning. 

Use evaluation  
and feedback 

2 

You can enhance the persistence of the students by visualising and supporting  
progression through evaluation and feedback.
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Self-assessment in terms  
of academic goals
Establish core learning goals for the course and regularly 
ask your students to evaluate how far they have come.

When the students regularly revisit the questions, the 
progression becomes clear. Make it clear that it is a good 
thing to have help in order to be able to do something.

Be aware of not evaluating a learning goal until the 
students have had some time to work with it.

Ideas for working with evaluation  
and feedback

Create shared reflections  
on progression
Make it a shared activity to talk about what the 
students have learned.

When students see their own progression, it creates 
important success experiences. However, it takes 
practice for them to see their own progress and the 
difference that the learning makes over time. A good 
dialogue can strengthen the belief that the learning is 
coming, even though a student does not move forward 
every single day.

When the students reflect on their learning together, 
they can both inspire and support each other.

THIS IS WHAT YOU CAN DO

Make the exercise visual. On a sheet of paper, 
put a target circle next to each academic area 
and then ask the participant to evaluate 
themselves in relation to that.

THIS IS WHAT YOU CAN DO

At the end of the teaching period, ask each 
participant, one by one, to answer these 
questions: What have I learned today? Why have 
I learned that? You can, for example, stand in  
a circle.

Have patience – the exercise must be repeated  
a few times before the students get used to 
answering.

Through joint dialogue, you can make sure that 
the students understand that it is useful to know 
the root of a word, or to know which is the 
numerator and which is the denominator of  
a fraction.

Engage the students with the conviction that 
learning will surely come, even though it can  
be a long, tough journey, for example, to get  
a strategy into your brain.

If you have classes that only meet once a week, 
it can be a good idea to start the lesson with a 
shared reflection on what was learned the last 
time and how that has been used in the 
meantime.
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Ideas for working with evaluation and feedback

Visualise progression  
through repetition
Use the same material multiple times in the course and switch 
between task types or focus.

When a learning process is in progress, students may forget  
to look backwards – where they came from – and only focus  
on where they are going. Therefore, the focus is only on what 
they lack instead of what they have achieved.

It is a very concrete success experience when it becomes clear 
to the students what they have learned that they did not  
know before.

It is OK that the students cannot to do everything at first  
– they can see a potential for progression. However, it is 
important that you are aware that they are experiencing 
success from the start.

Note the progression 
“Whilst working with a team last winter, I stopped them 
and said, ‘Have you noticed that this many hours have 
passed without anyone having trouble with this or that?’ 
They were not aware of that. It gives them a really good 
feeling of success when I just stop and say, ”You could not 
do that when you entered this class but now you can”.

PAE-teacher 

THIS IS WHAT YOU CAN DO

Repeat a task during a course. For example, the same dictation  
can be done several times.

Reuse material but change the focus. This same text can be read 
again with a new strategy. What differences do the students 
experience?

Focus on how strategies create progression.

Encourage the students to gather their material in a folder. Also, 
encourage them to review which academic areas and strategies you 
have worked with. Ask them to compare their current task solution 
with what they could do the last time they tried the same task.

When you regularly evaluate the skills of the students, make  
small, targeted tests that focus on evaluating where the students  
are right now in terms of acquiring some specific skills that they  
have worked with for a while.
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Ideas for working with evaluation and feedback

Explain the importance  
of practising 
Help the students learn that practice pays off.

Some students have had experiences that have given 
them a negative perception of their own literacy skills. 
This perception can hinder learning because the 
students believe that their ability rather than their  
effort determines how far they can progress.

By talking to the students about the importance of 
practising, you give them an understanding that they 
can influence their progression themselves and that it 
takes time to learn new things.

Point forward towards  
more learning  
Use the set sub-goals and your knowledge about the 
students’ approach to learning (see p. 10) to talk about 
how they can proceed with their learning goals.

It is important that the students believe that there  
is always a way to improve.

Therefore, when you ask the students to evaluate their 
own learning, it is important that this is followed by  
a reflection on how they can proceed.

THIS IS WHAT YOU CAN DO

Let the students make suggestions on how 
they can proceed towards their sub-goal.

Let the students share with each other the 
things that they think are hard to learn. And let 
them be together to think further.

Have a dialogue with the individual students 
based on your assessment of how the teaching 
and efforts should be adapted to the student’s 
current need for academic progression. Is there 
any need to practise more? An alternative 
strategy? Does the participant need to be able 
to ask about tasks one-on-one rather than in a 
group session? Is it time for new goals and new 
challenges?

THIS IS WHAT YOU CAN DO

Get the students to note in a schedule which 
lessons they have worked with a particular  
type of task.

Get the students to reflect on how much they 
practise when they are not in class – planned  
or spontaneous. Have they read anything? If so, 
what?

For how long? Have they used any maths?  
For example, to convert a recipe, share a cake 
between colleagues or read a payslip? This can 
be done both verbally and in writing.

Emphasise that repetition is important for 
learning and that it is only through practice 
that the strategies become so well-rooted that 
the student can use them across different 
contexts.

Tell the students that they must be patient 
with themselves – the learning will come.
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Make the teaching meaningful
When adults can immediately see the purpose of a 
learning process, they are more motivated to invest 
resources in learning something new. This experience  
of purpose can be strengthened by relating the teach-
ing to the interests and need for skills of the students.

As a teacher, you can therefore work to build the 
course based on materials and tasks that interest the 
students and that supports them to see how they can 
instantly adapt the skills to their daily lives.

One way to do this is to allow the students to help  
decide which materials and subjects they want to work 
with in the course. For example, some students will 
have a very current need to read a job post and write 
an application.

Create context in the learning process
It strengthens persistence when the students find that 
working with skills over time becomes a coherent  
process. You can support this by talking to the students 
about how they have previously worked with their skills 
and how they work with them outside the classroom. 
Use these conversations to give the students tasks that 
address where they last left off. Build on the students’ 
experience of what types of work have proven to work 
well for them.

Give the students success
Persistence is enhanced through successful experience. 
As a teacher, you can use teaching differentiation to 
ensure that the students achieve many small successes 
at the start of the course. 

 

So, the foundation is set to pose slightly larger chal-
lenges and thereby show that you see students making 
progress. Bear in mind that the students may need  
support to see their own progression and to see that  
it is their effort that helps them progress.

When you differentiate your teaching, it is quite natural 
for you to use both initial and ongoing tests and your 
observance of the students’ skills to differentiate the 
types of tasks and the level of difficulty. But other  
factors are also important.

Differentiate according to expectation  
and strategy
Another aspect that you may be aware of when differ-
entiating the teaching is the students’ expectation of 
being able to solve the task.

A participant who has high expectations of being able 
to handle the task is ready for more challenges thanone 
with low expectations of solving the task – even if they 
have the same skill level. Similarly, the competency of 
the participant to be able to structure work with the 
assignment and to apply learned academic strategies is 
of great importance to the challenges that give success 
experiences.

Differentiate with varying support
Finally, you can be aware that the same task can create 
challenges at different levels depending on the support 
given to solve it.

The support can consist of your guidance, teaching 
aids, other students and the time to work on the  
assignment. It is important that you make it clear to  
the students that using teaching aids is not cheating, 
but a good strategy.

Work with  
teaching  
differentiation

You can enhance the persistence of the students by customising tasks, working  
methods and challenges to their interests and current needs.

3 
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Differentiate challenges in a common task
Clear image” is an exercise with many variation options.

An image is the source of words. The students say in turn what words they  
see in the picture and each word is written down. The words are divided into 
categories in order to help the students in creating sentences with the words.  
For example, there may be classes of words but there may also be moods or 
feelings in order to open up a discussion about the interpretation of the image. 
You may challenge some students to find synonyms for the words found.  
Then, the students create sentences with the words – and maybe a short story.

You can help the students get positive expectations of being able to write out 
the words from the image if you let them start by saying words before they  
are written. Allow them to use their imagination and therefore be successful  
in contributing to the teaching.

IDEAS FOR EXERCISES

Give the students the opportunity to characterise the exercise  
by taking a picture with them.

You can switch between having the students work with the 
exercise in one group, in smaller groups or alone. You can also 
allow the students to choose between different types of work.

Give the students different ‘challenges’ for solving the task:  
is the task differentiated according to how many sentences you 
make? Or by how complicated the sentences are?

You can choose to start the exercise by giving the students 
specific categories for the words they are finding, or you can 
choose to start the exercise with no restrictions. Different  
groups of students prefer different approaches.

Ideas for working with teaching  
differentiation
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Apply mathematics  
to everyday life
Use maths in everyday situations and encourage 
students to see that they are using mathematics daily  
– and they can do it well.

Some students have bad experiences with mathematics 
and have low expectations of being able to solve a  
task as soon as they see numbers and signs on a paper.

One way to solve this is to move the mathematics 
teaching away from the paper. Practical tasks with 
mathematics can create new positive experiences  
of working with maths, which will enhance the expec- 
tations of the students for working with numbers and 
signs on paper.

Differentiate support  
for the same task 
“When the students are going to start a report, I give 
them a small booklet with four different report templates. 
Some students need a lot of support in the form of images 
that illustrate what should be included, while others may 
not need a template but can just write. I can provide a 
recommendation as to what level suits them, but they 
choose themselves. It is important that they have a choice, 
so they do not feel locked into being one of those who 
always needs a template of images”.

PAE-teacher

THIS IS WHAT YOU CAN DO

You can bake a cake with the students where 
you can talk about units of measurement and 
methods for changing quantities.

Make a cake rota and do a mini-interview with 
the person who brings in the cake. Ask about 
the method and whether the recipe has been 
changed in relation to the original using 
mathematics. When the cake is to be shared, 
mathematics can be put to work and you have 
the opportunity to apply concepts to what the 
students would otherwise “just do”.

Invite the students to bring a problem with 
them from their everyday life – for example,  
it could be an electricity bill to be read or a 
measurement of the living room in order to 
calculate the amount of paint required.

Ideas for working with teaching differentiation

Use teaching aids
Differentiate challenges by teaching students 
to use different types of teaching aids and to 
vary their use.
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Teacher Mette Faber constantly visualises what the students are learning right 
now. By using materials that Mette has developed, the course students can see 
how far they are from the goal of the course and follow their own progres-
sion. We visited her one day at VUC Lyngby for a talk about how she uses the 
material in her teaching.

This is how Mette  
visualises her  
students’ learning
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THIS IS HOW METTE VISUALISES HER STUDENTS’ LEARNING

The atmosphere is pleasant and relaxed in the room  
at VUC Lyngby, where twelve adults are present to  
improve their reading and writing by participating in 
PAE Reading, steps 1 or 2. Teacher Mette Faber has 
used the projector to enlarge the current text on the 
board. It’s about criminal records.

Focus on strategies
Mette begins the lesson with a discussion about the 
content of the text with the students. Difficult words 
are divided into smaller parts. The students then alter-
nate in pairs to read the text to each other and answer 
a number of questions. Then Mette asks the class: 
“Who would like to tell us what they answered?”.  
Two students respond and write their answers on a 
whiteboard. Mette asks: “How did you figure it out? 
Where did you look?”

For Mette, it’s about getting the students to understand 
that concrete strategies can help them to learn and that 
there is a goal of training different skills.

“Every time we do something, I am very aware of  
saying: ‘Right now we are starting to study reading 
strategy, so you should not simply read.

Therefore, you must do this and then this’. They should 
not be doing what they usually do – we are doing this 
to train a certain skill,” she says.

Visible progression towards known goals
The goal must be visible to the students so that they 
can always see how far they have come and that they 
have made progress. That is why Mette has prepared 
her own evaluation material: a booklet entitled “What 
can I do?”. With the underlying questions “How far 
have I come?” and “What shall I do now?”.

The material is regularly used to visualise the students’ 
progression on the course in relation to both literacy 
skills and learning strategies. For example, in the mate-
rial, the students can assess whether, as they read, they 
can use strategies such as enabling their understanding 
and skimming a text to find the information they need.

What strategies do you use?
On each page, the messages are supported by drawings 
and easily understandable text, which enables the stu-
dents to evaluate – independently or with the teacher 
– how far they have come with reading and writing.
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“We had PAE Start where we were going to assess 
if the students were ready to move up to step 1. In 
connection with that, I needed material that could 
also be used didactically in teaching, so I could see 
how far they had come”.

“I also use the material so that the students them-
selves can see the goal of the teaching and what 
they should have learned. When they use the mate-
rial, they have the thought ‘Yes, I have become  
better’. It shows them that they are progressing.  
So, I also made it to give the students an overview 
of what to learn and how much they have 

achieved”. Last but not least, the material makes it 
clearer to Mette what the necessary focus should be 
for each individual student:

“You can’t achieve all the things you should achieve 
for each step, so I have to choose. That is some-
thing I have had difficulty with as a teacher. Now  
I think: ‘I can achieve what I can achieve’ and then  
I choose the tasks that make the most sense to use 
right now for the individual student”.

Why have you made your own teaching  
material and what have you learned from  
using it in your teaching?

Inspired? 
On page 12, you can read more about  

how to work with evaluation and feedback  
in a targeted fashion in your teaching.

For each task there is a thermometer that the student 
must fill in, to show how far he or she thinks they are 
from the goal. For example, under the theme of “read-
ing comprehension”, there is a sentence that reads: “I 
set a reading goal before I read the text.”. To the right, 
there is a column in which the student must answer  
the question “How do I proceed?”.

In the material, the course students must indicate 
whether they can write a shopping list, send an SMS  
or use a calendar.

One of the students is sitting with the material during 
the break. It is clear that he has learned to use the  
material because he quickly fills in the thermometers  
on the page about reading strategies.

The material therefore helps the students to gain an 
overview of the teaching goals for both skills and  
strategies and to see how far they have progressed  
towards the goal. At the same time, Mette is provided 
with a good starting point for differentiating teaching 
according to the needs of each student.
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When you work with persistence as a teacher, it can also be a shortcut to faster progres- 
sion, more committed students and higher retention rates. Your work with strengthening 
persistence therefore supports the work with the academic goals. At the same time, work  
on persistence is important in order for your students to reach their goals in the long term. 
Here are 5 tips for you and your colleagues to get started:

5 tips for  
getting started

1   Work together
Research shows that it is easier to develop one’s  
practice together with others.

Therefore, discuss ideas together with a focus on 
adapting them to the specific teams (in terms of level 
and composition) and to each of your preferences as  
a teacher. Then try different ideas on different teams, 
share your experiences from these trials and give each 
other feedback on the challenges you encounter along 
the way. Perhaps, after a while, you may want to  
develop new ideas for working with persistence.

2   Choose the best ideas
The framework for the PAE course and the content  
on PAE Start, PAE Reading and PAE Mathematics and 
the individual steps vary, of course. In the same way, 
you will each have different needs for developing your  
own practice. Start from the ideas that you find most 
inspiring and that can immediately contribute to the 
development of your practice.

3   Start small
Start your work with persistence according to the  
principle small, but good. Small, new initiatives will 
enhance the persistence of your students – do not 
change your entire educational practice to make a dif-
ference. For example, if you want to work on visualising 
the goals with PAE, choose two simple steps that are 
easy to remember and work systematically for a while.

Start each teaching period, for example, by making  
the goal of the day’s teaching clear. Complete the  
lesson by letting the students say what they have 
learned and what they can use it for.

4   Give feedback
Agree with a colleague that you can use each other  
as sparring partners in your work on persistence. One 
idea could be that you observe each other’s teaching 
and use it as a starting point for sparring. Another idea 
could be that new teachers get concrete inspiration 
from more experienced colleagues for putting ideas 
into practice.

It is important that there are clear frameworks for  
observation and sparring. Therefore, if you want to 
work with collegial, educational observation and  
sparring, you should seek out knowledge about how  
to create a good framework for it.

5   Be patient
It takes time before students become familiar with  
a new element in the course. It may also take time  
before an idea has found its right form so that it  
gives a benefit to the students and also works for  
the individual teacher.

Before putting new initiatives into practice, wait until 
you have worked with the initial initiatives for a while 
and possibly integrated them into the teaching.
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INTRODUCTION
How to start working with persistence

REFLECTION QUESTIONS 
Joint dialogue on persistence 
Set individual goals 
Use evaluation and feedback
Work with teaching differentiation 
 

Insert
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How to start working  
with persistence 
Here you will find suggestions about how to get started with working with 
persistence. Start with a joint dialogue on persistence, then go into each of 
the three areas in detail one at a time: individual goals, evaluation and feed-
back and teaching differentiation. If you are only a few PAE teachers working 
in the same day-to-day workplace, look into the possibilities of working with 
colleagues from other departments or education providers.

INTRODUCTION

Discuss in a joint meeting how you can work on  
the persistence of the students at the PAE in a busy 
weekday. Remember, you probably already do a lot 
of things that support persistence and some new 
actions can make a difference. 

a.  Agree that, at joint meetings, you allocate time 
to talk about persistence.

b.  Agree that everyone should read the catalogue 
before the meeting. You can consider whether 
you should also read the EVA’s (the Danish 
Evaluation Institute) literature study on persi-
stence and whether to share this background 
with the others.

c.  Use the questions on the other side of this page 
as a basis for a joint dialogue.

d.  Agree on how to proceed with the three areas.  
If there are lots of you, you can divide up into 
pairs or small groups that want to work with  
one of the three areas.

e.  If there are a lot of PAE teachers, then agree 
when and how you can share ideas and expe- 
riences across pairs/groups.

a.  Select either individual goals, evaluation and 
feedback or teaching differentiation as the area 
you want to focus on (insert 1, 2 and 3).

b.  Agree on a time where you can work without 
interruption for one hour and work with reflec-
tion questions in your area (insert 1, 2 or 3).

c.  Before you meet, everyone reads the presenta-
tion of the area and the ideas for working with  
it in the catalogue and considers the questions  
in the relevant insert.

d.  When you meet, let the dialogue start with the 
reflection questions within your area.

e.  Agree when you should meet again and how  
you can continuously give inspiration and feed-
back to each other (e.g. through observation  
of teaching and feedback on developing ideas).

f.  When you meet again, share your experiences  
of the development and testing of teaching  
activities that can enhance persistence. What has 
been difficult? What has been successful? When 
you seek inspiration for the challenges you have 
met, ask your colleagues very specifically, for  
example: “When I asked my students what they 
have learned today, they are nonplussed. How  
do you get them to articulate their learning?”

STEP 1
 
JOINT DIALOGUE 
THE BACK OF THIS PAGE 

STEP 2 
DIALOGUE IN PAIRS OR SMALLER GROUPS 
WITH A FOCUS ON A SINGLE AREA 
INSERT 1, 2 AND 3



Joint dialogue  
on persistence
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•  How would you like to work on strengthening the persistence of your students?  
What are your goals?

• Are there any ideas in the catalogue that you would each like to work with?

• How can you customise the ideas for your teaching and your students?

• What will it require – on a busy day – for you to work on measures that can strengthen persistence?

• Discuss how you can work with the five good pieces of advice (see more on page 22):

  1   Work together

  2   Choose the best ideas 

  3   Start small

  4   Give feedback 

  5   Be patient 

? REFLECTION QUESTIONS
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•  Describe how each of you works to gain knowledge of the students’ individual goals in teaching today. 
What is difficult? When is it successful?

• Do you have experience with mapping both short-term and longer-term goals?

• What do you learn from taking into account the students’ individual goals?

•  Do you have experience with creating a connection between a specific goal (e.g. getting better  
at reading messages on Parents Intra) and the academic content of PAE (e.g. learning about  
morphemes because it helps you to read long words)?

• Do you have experience of gaining insight into the students’ approach to learning?

• Which ideas in the catalogue would you each like to work with?

• In real terms, how would you start testing a new initiative next Monday morning?

? REFLECTION QUESTIONS

Set individual goals 1 



Use evaluation  
and feedback

2 
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•  Describe how each of you regularly works in different ways to show the progression of your students  
in their learning. What is difficult? When does it succeed?

•  Describe how you each work on having a dialogue with the students on how to learn more.  
What is difficult? When is it successful?

• Do you have experience working with visualising the importance of learning strategies?

• Do you have experience working with the students’ understanding of their own literary ability?

• Which ideas in the catalogue would you each like to work with?

• In real terms, how would you start testing a new initiative next Monday morning?

? REFLECTION QUESTIONS
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•  Describe how each of you works with customising tasks according to the students’ current learning  
needs. What is difficult? When does it succeed?

•  Describe how you each work with differentiating tasks by providing different degrees of support.  
What is difficult? When does it succeed?

• Do you have experience of differentiating your teaching based on the interests of the students?

•  Do you have experience of differentiating based on the students’ own expectations of being able  
to do certain tasks in the classroom?

•  Do you have experience of differentiating based on the students’ preferences for work and teaching 
methods?

• Which ideas in the catalogue would you each like to work with?

• In real terms, how would you start testing a new initiative next Monday morning?

? REFLECTION QUESTIONS

Work with  
teaching  
differentiation

3 



Read more about persistence at  
eva.dk/vedholdenhed. 

The basis of the catalogue 
This catalogue is based on a literature study of research into adult persistence. The litera-
ture study focused on recent studies of conditions that affect the persistence of adults in 
connection with the acquisition of basic skills. This means that the literature study was not 
exhaustive in regard to the entire literature in the field.
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with the acquisition of basic skills. The literature study therefore is based mainly on studies 
from US and – in some cases – British contexts.
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