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1. Introduction 

As European countries face huge challenges seeking to support immigrants and asylum seekers’ 

socio-economic inclusion, some innovative means of fostering their integration into labour 

markets as a factor of economic self-sufficiency, should be developed in the cooperation of 

research, education and business sectors. Our goal is to strengthen the competitiveness of 

immigrants and asylum seekers in the Nordplus countries. 

The project is specifically sought to develop the educational programme in digital 

entrepreneurship for immigrants and asylum seekers and to implement the pilot training course. 

The participating Nordplus countries (Latvia, Lithuania, Sweden) are highly interested in the 

effective ways of the integration of immigrants and asylum seekers into labour market. As the 

development of ICT prompts new ways for business development (one of the ways is digital 

entrepreneurship), the educational programmes for target groups of adults should appear in 

order to fill in the gap in knowledge and skills. However, at present, there are no specific 

programmes for immigrants and asylum seekers in the field of digital entrepreneurship in 

partner countries. Meanwhile, as stated by research, digital entrepreneurship is supposed to 

become one of the most effective ways for immigrants and asylum seekers’ to integrate into 

labour markets, because it is not directly related to their qualifications or language skills that 

usually limits their employment capacity (Eurostat, 2017). 

The concept of digital entrepreneurship is rather new and innovative issue. It requires deeper 

analysis on methodological (research) and methodic (teaching-learning process) levels. 

Therefore, project partners decided to design the continuous project with the aim - to develop 



   
 

a unique educational programme in digital entrepreneurship for immigrants and asylum seekers 

and to organize its pilot implementation. 

In the implementation of the project the target groups of adult educators form the previous 

project will also take part. Each partner country will gain the innovative educational programme 

for immigrants and asylum seekers and/or other interested groups of adults. The experience of 

the project and its outcomes will be widely spread in various groups of stakeholders. 

The present report is dedicated to the description of methodic approaches in migrants’ 

education underpinning the elaboration of recommendations for teaching-learning of 

migrants and asylum seekers. 

 

 

2. Methodic Approaches 

 

2.1.Level of Formality to Migrants’ Education 

 

Migrants’ Education differs in accordance to the level of formality (RIECE, 2018, p. 7): 

 Formal - learning that occurs within an organized and structured context and that is designed 

as learning. It may lead to formal recognition validated by a diploma or certificate;  

 Non-formal -learning embedded in planned activities that are not explicitly designated as 

learning, but which contain an important learning element such as vocational skills acquired at 

the workplace;  

 Informal learning is defined as learning resulting from daily life activities related to 

family, work or leisure and it is often referred to as experiential learning. 

 

2.2. Cooperative/Collaborative Learning 

 

Cooperative learning is an educational approach which aims to organize classroom activities 

into academic and social learning experiences (Gillies, 2016). Cooperative/Collaborative 

Learning means that migrants “work together to maximize their own and each others’ learning” 

(Johnson, Johnson, Holubec, 2008). However, cooperative and collaborative learning differ 

(Panitz, 1996) as indicated in Table 1 (RIECE, 2018, p. 20). 

 
Table 1: Differences between cooperative and collaborative learning (RIECE, 2018) 

 

Collaborative Learning  Cooperative Learning  

 
• Qualitative learning method  

• Student centered  

• Respects and highlights team abilities and 

contributions  

• Focused on the process of working together  

• Student talk is stressed as a means of working 

together, sharing of authority, and group 

consensus  

 

 
• Quantitative learning method  

• End product is content specific  

• Teacher controlled and centered  

• Tasks are divided and students are only 

responsible for his or her own piece  

• Involves competition, usually between team 

members  

• An “I” mentality instead of “we”  

 

 

 



   
 

Table 2 summarises differences and similarities between Cooperation and Collaboration 

(RIECE, 2018).  

Table 2: Differences and similarities between Cooperation and Collaboration (RIECE, 2018) 

 

Similarities 

 Both are used as a learning tool in today’s 

society to facilitate learning  

 Both acquire knowledge and social skills.  

 These methods involve the placing of 

individuals into teams  

 

Differences  

 Cooperative learning is more teacher 

oriented  

 In collaborative learning the students are in 

control of their own learning  

 Cooperative learning tends to facilitate 

competition between members  

 

 

 

2.3.Gender balance approach to migrants’ education 

 
Closing the gender gap through digital and entrepreneurship education is vital if Europe is to fully 

embrace the benefits of the digital revolution (European Commission, 2018). While both girls and 

boys have similar levels of interest and competence in digital technologies, fewer girls go on to 

develop this interest in their studies or for their career (European Commission, 2018). Girls and 

young women require positive examples, role models and support to overcome stereotypes and 

realise that they too can embark on a fulfilling and successful career in ICT and STEM (European 

Commission, 2018). Increasing female participation in these careers will help unleash Europe’s 

digital potential and ensure that women take an equal place in shaping the digital world (European 

Commission, 2018). In the EU fewer than one in five ICT professionals are female (European 

Commission, 2018). 

 

 

2.4.Migrants’ learning in the workplace 

For all adults including migrants, learning in the workplace could be an alternative route to 

obtaining higher level, or more relevant, skills to equip them better to confront the emerging 

challenges associated with mega-trends such as automation, digitalisation and globalization 

(European Commission, 2019b). As adults spend a large share of their time in the workplace, 

the workplace is an important learning environment; it is the place to develop not only job-

related skills but also basic and transversal competences that make people more resilient to 

changes in their career and life (European Commission, 2019b).  

There is no one-size-fits-all prescription for promoting and developing adult learning in the 

workplace (European Commission, 2019b). It is covered by different types of policies with 

different objectives (European Commission, 2019b). Every national context is different: how 

responsibilities are distributed between education providers, employers and employees, or who 

funds adult learning in the workplace. (European Commission, 2019b) Furthermore, countries 

have different needs: Is there a need for upskilling (non-formal) learning, or learning leading to 

a formal qualification? Are there specific target groups with specific skills needs? Or is there a 

need for a generally accessible provision of learning at the workplace? (European Commission, 

2019b). 

Given these differences, there are different routes to increasing skills through learning as this 

can be through employers, training providers, or through the employees (learners) directly or 

through indirect access points (e.g. social services, guidance services etc.) (European 



   
 

Commission, 2019b). Each route requires a unique mix of policy instruments which may 

involve both ‘sticks’ (such as obligations deriving from legislation) and ‘carrots’ (such as 

subsidies) (European Commission, 2019b). Other policy instruments can lie in soft measures 

such as communication strategies and marketing, or in more directive specific measures such 

as the quality assurance mechanisms of training providers (European Commission, 2019b). The 

policy mix is very much dependent on the national context, the way responsibilities are divided 

between the main stakeholders and the role of the government in relation to this policy area 

(European Commission, 2019b).  

 

 

2.5.Migrants’ learning via employment 

“An inclusive society is a society for all in which every individual, each with rights and 

responsibilities, has an active role to play” (United Nations, 1995). 

Many of migrants are somehow excluded from society. For instance, migrants might not have 

equal access to public information or have equal opportunities for work as well as distribution 

of wealth and resources.  

According to the United Nations agenda, there are several key areas in which social inclusion 

objectives need to be integrated: poverty, employment and sustainable development. Poverty 

eradication and employment creation, two goals of the Social Summit, are considered to be key 

areas to achieve the goal of creating an inclusive society. 

To post-modern societies, employment of migrants is a major challenge. Western economy 

development and tech-revolution has rapidly affected the amount of jobs that are done using 

muscle power. The work that used to be done by hands in factories is now being replaced by 

machines. Many companies have moved their production to more cost-effective countries. For 

these reasons, companies in the Nordic and Baltic area have had difficulties maintaining their 

competitiveness without reducing the amount of labor. 

In the meantime, it is important to notice that integration to the labor market can be the most 

effective way of preventing migrants from being ostracized. Furthermore, integration has also 

a major influence on social costs of nation-states. These two factors legitimate institutions and 

organizations that are operating in the field of special employment. To improve inclusion on 

the job market, there is a need for innovative solutions, cross-national cooperation and open 

minded thinking. This can only be done by strengthening ties with companies, public 

institutions and third-sector actors. 

 

 

2.6.Enhancing technology usage  

 

21st century is “so fast that technologies and skills to use them become obsolete within 5-10 

years”, prophetically said Professor Gerhard Fischer (European Commission, 2019a). 

Technological change has advanced at a rapid rate, doubling computer power every 18-24 

months (Moore’s Law) for over 20 years (European Commission, 2019a). Now, there is more 

than enough computing power currently to automate large numbers of existing jobs (European 

Commission, 2019a). However, looking back over the last 20 years, technological change has 

created more new jobs than it has displaced (European Commission, 2019a). The issue is being 

addressed by developing support mechanisms for reskilling and up skilling staff, and providing 

lifelong learning support through continuing professional development (CPD) to maintain 

currency with technology change, through competency-based training initiatives (European 

Commission, 2019a).  



   
 

Fortunately, people who adopt a lifelong learning mind-set are not intimidated by technology 

(European Commission, 2019a). They are willing to learn about technology online, from their 

family and friends and adapt their practices to meet the demands of their 21st century labour 

market (European Commission, 2019a). Moreover, digital literacy is a critical component of 

education today (European Commission, 2019a). The bottom line: Being prepared to work in 

the 21st century automatically equates to being a lifelong learner (European Commission, 

2019a).  

Education can benefit from opening classrooms, real-life experiences and projects, and from 

new learning tools, materials and open educational resources (European Commission, 2019a). 

Learners can be empowered by online collaboration (European Commission, 2019a). Access to 

and the use of digital technologies can help reduce the learning gap between students from high 

and low socioeconomic backgrounds (European Commission, 2019a). Personalised teaching 

can result in increased motivation by focusing on individual learners. However progress on 

integrating technology in education remains limited (European Commission, 2019a). 

Key themes covered (European Commission, 2019a):  

o Digital pedagogies  

o Holistic approach towards digitalisation in education  

o Teacher training for digital education and digital competence of teachers  

 

 

2.6.1. Digital pedagogies  

 

Encouraging the use of digital pedagogies in the context of increasing digitalisation and 

integration of digital tools in education, it is of significant importance to encourage digital 

pedagogies, rather than the plain use of digital tools in the classroom. The successful strategies 

go beyond the layer of digital equipment and focus on enhancing educational experience and 

learning outcomes. It is the learning goals and priorities that should be a leading factor when 

choosing the digital technologies and tools. In particular, successful strategies point towards a 

meaningful use of digital technologies that are seen as a means for innovation and for enhancing 

quality education.  

Key policy messages: 
- The use of digital devices should support collaborative learning, peer-learning and peer 

feedback and strengthen inter-personal and online social skills.  
- Progress needs to be made in monitoring the impact of digitalisation on student experience 

or learning outcomes, for instance via student surveys.  

- Digital assessment should not be seen only as a cost saving and time effective tool of 

formulating and marking an assessment, but as a way of transitioning from a knowledge-

focused to a competence-focused curriculum. It provides good opportunity for 

personalisation and flexibility of the assessment and provides wide scope for formative 

assessment.  

- Effective digital resources and e-textbooks go beyond the format of traditional textbooks by 

providing interactive and personalised learning, allowing individualisation and 

differentiation of teaching. Open Education Resources and free of charge resources provide 

easy access to materials for students from all socio-economic backgrounds.  

- Learning analytics has a great potential for improving the quality of teaching and learning.  

 

 

 



   
 

 

 

2.6.2. Holistic approach towards digitalisation in education  

 

The holistic and multi-stakeholder approach has been identified as a key driver for the 

development of digital education. The close cooperation between all parties involved is 

important on an institutional level by having the school leaders, teachers and students 

participating in creating a digitally capable institution. It is also of great importance on a 

structural level, where the cooperation between policy-makers, local and regional authorities, 

private sector and NGOs bring benefits for the whole society. Multi-stakeholder partnerships 

have the potential to be highly successful as different partners can bring their own skills, 

experience and knowledge providing an ecosystem of partnerships.  

Key policy messages  
- On an institutional level, it is crucial to have a holistic and whole-institutional approach to 

the use of digital technology and the development of digital skills and competences. There is a 

great need for the support and dedication of school leaders, teachers, students, so that each 

institution can respond to digital transformation and become truly digital in a meaningful way.  

- The best practices of integrating digital devices in the education often result from a 

combination of a top-down and bottom-up approach, where the whole community - education 

authorities, teachers, school leaders, parents, students - is involved early on.  

- Cooperation between formal and non-formal education is crucial and encouraging closer 

links brings benefits for both. The boundaries between the two are blurring. A clear example is 

coding and computational thinking classes which are often taking place in the liminal space 

between formal and non-formal organisations, thus addressing the needs and interest of students 

and pupils in schools and in out of schools activities.  

- Closing the digital skills gap and boosting digital competences benefits the whole society. 

This requires an ecosystem of partnerships between formal and non-formal education, 

governments, industry, civil society and local community groups.  

- Working with the industry incorporates both opportunities and challenges. Indeed, industry 

provides materials and content, but business-driven practices such as brand promotion are not 

applicable to education and should not be overlooked. Working with industry can happen also 

through mentoring and work placements for example.  

- However, involving all stakeholders still appears to be a challenge and more work is needed 

in this direction.  

 

 

2.6.3. Teacher training for digital education and digital competence of teachers 

 

In the context of digital skills and competences, teacher training has been an integral topic of 

relevance for the group. Teachers are a key trigger of pedagogical change and the natural 

element to focus on when looking at teaching with technology. Teachers need support and 

training on the opportunities and challenges that the meaningful integration of digital 

technologies for teaching and learning bring. Teacher training is needed both on digital 

pedagogy and on specific digital competences.  

Key policy messages  
- Teachers should be supported in developing digital competences in initial training and 

continuous professional development.  



   
 

- Digital tools and new pedagogies need to be an integral part of teacher training. Innovative 

practices should be spread and encouraged, where MOOCs, online learning and blended 

learning models are a good opportunity to ensure continuous professional development.  

- Authorities and institutions need to prioritise flexible approaches to teacher training that 

allow context and discipline specific responses rather than one-size-fits-all solutions.  

- Even though the majority of the teachers are open to learning and refining their skills, the 

introduction of top down training can face resistance. This is why peer-learning, sharing 

good practices and creating networks are effective tools to promote easily accessible 

training and upskilling as well as empowerment.  

 

 

2.6.4. Massive Open Online Course (MOOCs) 

 

In 2016, European Commission through the Directorate General Joint Research Centre (DG 

JRC) commissioned the “Study on MOOCs and free digital learning for inclusion of 

migrants and refugees.” (RIECE, 2018, p. 12). In this study you can find a catalogue of free3 

digital learning initiatives targeted to develop the skills needed by migrants and refuges in EU 

countries: moocs4inclusion.org.  

Here you can access the resources: http://moocs4inclusion.org/index.php/resources (RIECE, 

2018, p. 12). 

Updated free digital learning catalogue (e.g. MOOCs, online courses, online handbooks, mobile 

apps, games, or other digital resources) for helping refugees and migrants develop their skills 

and support their integration is available at: https://cardet.org/. (RIECE, 2018, p. 12). 

 

 

3. Recommendations 

 

……………………. 
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