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Ozet. Bilim ve teknoloji alanindaki hizli ve genis kapsamli gelismeler siirekli takip edilmesi gereken yenilikleri,
degisimleri meydana getirmekte ve yeni talepler ortaya ¢ikarmaktadir. Bu yeni talepleri karsilayabilmek igin
kisinin ¢evresindeki yeniliklere acik olmasi, bu yenilikleri 6grenebilecegi kurumlara kolaylikla ulagabilmesi
gerekir [18]. Medya teknolojisi ve bilgilendirme ekonomisi alanlarindaki gelismeler, gorsel iletisim tasarimi
egitimini ve meslegini biiyiik Olgiide etkilemistir. Tasarimc1 yeni yiizlesmelerle karsi karsiyadir. Tasarimin
konularinin ¢esitliligi ve karmasiklig1 artmistir [14]. Cagdas bir tasarimcidan beklenen 6zelliklerin saglanabilmesi
icin demokratik, 6grenci odakli ve diyalog temelli bir egitime ihtiya¢ duyulmaktadir. Tasarim egitiminde
kazanilmasini bekledigimiz baz1 beceriler ancak daha 6zgiir, deneysel ve inter-disipliner ortamlar saglayan yaygin
egitim etkinlikleri ile saglanabilir. Giiniimiiz kosullarinda kurumlarda verilen 6rgiin egitimin yaygin egitimlerle
desteklenmesi ihtiyagtan 6te bir gerekliliktir.

Keywords: Tasarim Egitimi, Bilgi Cagi, Orgiin-Yaygin Egitim, Cagdas.

Abstract. Rapid and wide-ranging developments about science and technology fields generate the innovations
and evolutions which has to be followed continuously and trigger new claims. To meet this new claims, one has to
be innovative and easily access the foundations which he/she can learn these innovations [18]. Enhancement about
media technology and exposition economy fields extensively influence both education and profession of visual
communication design. Designer encounters new confrontations. Variety and complexity of the design arguments
have increased [14]. All characteristics which are expected from contemporaneous designer could be ensured via
democratic, student-centered and dialog based education. Some characteristics which we expect to see during
design education are only achieved with non-formal education activities that provides more free, experimental and
inter-disciplinary environments. In present conditions, supporting formal educations with non-formal educations is
not only a requirement but a necessity.

Keywords: Design Education, Information Age, Formal - Non-formal education, contemporaneous
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Introduction

From Platon to contemporary philosophers or
from antiquity to postmodern epoch, the
definitions about education are different.
Therefore, the definition of education and its
functionality varies depending on society and
era [6]. However, when looking at the
definitions of the education, three basic
characteristics can be seen; education is a
process, change in behaviour occurs after

education, behaviour changes occur as a result

of an individual's life experiences [17].

Learning on the other hand, is the relatively
permanent change which occurs in a behaviour
as product of life or potential behaviour, in
which cannot be attribute to growth and
temporary changes in body caused by different
effects [19].

Learning takes place in all areas of life; some
of them in daily life, some of them in the course
of life, some of them in the learning situation,
some of them in all areas of life in real life
situations and for lifetime [16]. These
environments are difficult to distinguish from
each other with precise lines and under some
circumstances, may intersect with each other.
However in general, it is possible to divide
these environments into three sections as

formal, informal and non-formal education.

Formal Education

Formal education is an  education
environment which is systematic, organized,
structured and in which has certain rules and
standards. It has a curriculum which has

specific contents, goals, methodology and in

which is fixed and rigid [7]. Primary education,
secondary education, military schools and many
of the university degree programs are included

in this education environment [9].

Certain order is the case in formal education
system. An individual who cannot complete an
education step, cannot start the next educational
institution. Therefore formal education is an

ongoing process [17].

Informal Education

In informal education along with peers,
family, the media and other factors, personal
experience is the case. There is no responsible
“player” for “things learned” such as an
accepted  education  program,  structure,
evaluation and also values, content, correct

application, social qualification [10].

Activities such as visiting a museum or
science fairs or exhibition, watching television
broadcasts or listening radio about education or
reading articles about science, education or
technology, attending conferences and
conventions, playing educational games are
examples of informal learning environments

[7].

Non-Formal Education

According to UNESCO  non-formal
education is “any organised educational activity
outside the established formal system — whether
operating separately or as an important feature
of some broader activity — that is intended to
serve identifiable learning clienteles and
learning objectives®. But Crishome defines the

non-formal education as the sum of learning
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ways and teaching tools that are creative and
innovative alternatives to traditional and classic

education systems [10].

The complication which is seen in non-
formal education that is placed in between
formal and informal education, is caused by the
non-formal education’s relations or variations
with these concepts [10]. Because the English
translation of the concepts (“non-formal” and
“informal”) overlaps, inevitably, non-formal
education is frequently confused with informal

education.

At the present time the concept of non-formal
education is intertwined with the concepts of
community education, adult education and
lifelong learning. While some instructors define
non-formal education as lifelong learning,
others define as the learning projects which are
controlled by individuals. In general, non-
formal education is defined as the education
which is given by organizations, such as NCOs
(non-governmental  organizations),  public
education centers, institutes, youth clubs, which
make individuals think in the face of events and
situations (especially problems), by motivating

them through the experts/ educators that they
employ.

Non-formal education may occur in almost
all environments like family, friends, immediate
area but the one who educates should be an
expert. There is dialogue at the center of the
non-formal education activities. In this
activities, deeper experience and exploration is
focused on. There is a democratic environment.

Groups and/or intercommunal communication

is cared. Wide variety of methods are used for

events [13].

Design Education Nowadays

When education is mentioned, more likely
mental process and institutions which are
engaged in education and tuition in various
levels about this, has come to the mind [11].
Because education is shifted to teaching-
centered direction. This teaching-centered
orientation has competitive, information loader,
memorizing  process.

Having a lot of

information becomes widely accepted.

Because information based understanding
raise in value according to win and lost
dilemma, in education everything is evaluated
based on the outcome and evaluation is done by
considering the outcome. Thus, elements

creating the education, do not matter much [5].

However, what is expected from the
education system is not for students to gain
knowledge and skills. What is more important
is giving individual the ability to develop ideas,
products with different synthesis and applying

these behaviours when necessary [1].

Rapid and wide-ranging developments about
science and technology fields generate the
innovations and evolutions which has to be
followed continuously and trigger new claims.
To meet this new claims, one has to be
innovative and easily access the foundations
which he/she can learn these innovations [18].
Enhancement about media technology and
exposition  economy  fields extensively
influence both education and profession of

visual communication design. Designer
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encounters new confrontations. Variety and
complexity of the design arguments have
increased [14]. Today's creator must be
prepared for the professionalism which can
monitor the new data included in life, intimate
with the technology or joint work with other

disciplines [23].

Formal and Non-Formal Education in

Design Education
In Terms of Criticism

The man’s curiosity to know himself, his
surroundings and nature; his urge to know the
unknown; is also towards criticizing it. He also
tries to find new alternatives to the current
situation and does not content himself with
criticize... It is possible to see this case as basic
attitude of science, art, literature and
technology which humanity improves. Because
human curiosity, critical perspective, desire to
find solution to problems lies on the basis of the
development of this fields. Progress in every
aspect of humanity is closely related to the
functionality of these cases [6]. On the other
hand, formal education is based on a structure
which does not require any inquiry and in
which is parrot fashion and constant

information overload.

Most of the teaching-based problems in
school are based on positivist paradigm
applications. These problems can be listed as
teaching mind which concentrates on

transferring  information, dependence on
textbooks, the instructor's absolute sovereignty,
adjustments that keeping students passive

listeners/viewers instead of directing them to

research, class environment which limits the
explanation of the individual opinion and
teaching methods which do not allow to
comprehend given information and commentate
[8]. Thus, student’s curiosity and critical
aspects are rasped. Even masters and doctorate
students do not have the intellectual stimulant
of epistemological curiosity and this is the
reason for them to study mechanically most of

the time [21].

Whereas the most important characteristic of
design action is to think about the future and
necessity to define the problems in future. The
future which is created by uncertainty; may be
foreseen with the help of instinct and common
sense, not only by thinking. Designer should
learn how to use and strengthen his/her instinct
and common sense, and thus how to speculate

the future [15].

Non-formal education environments
encourage the individual’s curiosity, allow
students to go beyond learned patterns and to
use their instincts and common senses, not only
deal with concrete information. Participant,
wonders, criticize, offers and implements
solutions in the learning process. Participants
can be more creative about developing and
implementing alternative solutions to problems

and current situations.

Besides, criticism from people whose
experiences are close, have a positive influence
on each other. Dialogues among students grow
stronger. The ability to communicate increases.
If instructors approach workshops with a

student curiosity, borders will be removed [3].
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In Terms of Dialogue

Bureaucratised instructor turns into a strict
methodologist, an utter repeater just like a
machine or sound recording device. Students
become a stimulant that triggers bureaucratized
and memorized discourse. Traditional instructor
constantly talks with full faith in teaching.
Likewise, more progressive instructors think
they dialogue by allowing students to
participate in question-answer form of a
mechanical pedagogy. Through lack of any real
epistemological curiosity and the deep bond
with the topics covered, it is not a dialogue.
Whereas, people are curious living beings. In
fact, this is an essential element of our
existence. =~ Hence, dialogue presupposes
curiosity; epistemological curiosity cannot
exists without the desire to understand the
world around us. Such curiosity embodies a
conscious willingness to search for a meaning
of the object and to make clear and to

comprehend complete meaning of the object

[21].

Educators’ duty is to help learning occur
through dialogue. In sharp contrast to the
notion that instructor is the only person who
disseminates the information, this process
helps learner participate effectively in their
own learning and it aims to make them the
agent [22]. While Freire explains this process,
he mentions that instructor and student notions
are destroyed and a new notion arises;
instructor-student ~ and  student-instructor.

Instructor-student plays a guidance role in the

process of investigating the information and a

process which instructor-student and student-

instructor can learn together shapes up.

Although a couple of questions are allowed
and even it is encouraged in formal education,
all the time spent in the class consists of
transferring predetermined content to the
student who sits quietly, listens, takes notes
and worries about what will be on the exam.
The relation between active lecturer,
examinant, the one who gives academic grades
and passive listener, examinee, the one gets

graded has a structure that creates conflicts

[12].

In an education that is based on dialogue,
unlike the notion of the educator being the only
person who is distributing information,
educator helps learning processes of the
student effectively and has a desire to make
them subject. For this purpose educators help
to develop a process in which they themselves
and learners together can learn by studying the

object of information [22].

When hierarchical structure of formal
education is eliminated, a democratic
environment occurs. Thus, student learns that
there is no such thing as absolute authority.
Having a part in the formation process of
science and art helps individuals to trust their
own skills. Instead of accepting previously
discovered results unquestioningly, individuals
wonder, criticize and play an efficient role in

the process of research.

However, educator should act -carefully
when creating the process of dialogue. When

trying to create a democratic class
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environment, there is a danger of losing

“leader” function.

Instructor, although he/she is seen in the
background, should be more experienced, more
competent, more flexible and more careful. In
informal methods, since the course of the study
varies and uncertainty increases with the
imposition of the participants’ personalities, it
is crucial that different strategies should be
determined in advance and that preparation
should be made in detail. Non-formal
shouldn’t

education evolve into only

entertainment by losing education part [15].

In Terms of Interdisciplinary

Interdisciplinary teaching can be defined as
presentation brought together in a meaningful
way around certain concepts of traditional
subject areas, considering disciplinary teaching
as particular subject area (like Mathematics,
History etc...). In disciplinary approach, in
teaching which is depending on the separate
lectures, the knowledge and skills that are
learned in this field, the duty for combining
work towards the solution of problems is left to
student and most of the time, it is assumed this
combination will occur automatically. Whereas,
the result of disciplinary teaching which
continues for ages, shows that students use only
a small fraction of the information and skills
learned in the school and they have a difficulty

applying these information and skills [4].

The elastic and free structure of non-formal

education environments is much more
convenient for interdisciplinary work. Besides,

instructors coming from different disciplines

and participants from different disciplines

ensures interdisciplinary transition.

In Terms of Measurement and Evaluation

Each student faces exams alone and each one
of them gets an individualized grade. Due to
special programs, academic scholarships,
master’s program and the future jobs, at least
partially, depends on good grades, students can
rarely be comfortable and reckless about taking
exams and grades. On the contrary,
unsurprisingly, exam and pre-exam while are
the time periods which are often full of stress
and in which different levels of anxiety
emerges. Moreover because students (and
instructors) are used to grade hierarchy and
grading, structure of assessment increases
competition. The point is not only students
getting a good understanding of text and getting
good grades. It is indoctrinated to get better
grades than their friends. Such competition may
cause estranging behaviours such as students to
refuse helping each other due to the fear of

losing position within the hierarchy [12].

In Terms of Voluntariness

In formal education, student’s chance to
change the curriculum or to select a course is
almost impossible. Programs are planned in
advance to allow for almost no flexibility. In
order to graduate, individual must take all the
courses and jump to the next ladder. However,
programs are applied with same methods for all
students. Difference between students, their
interests or needs are not important. Formal
education must ignore that every individual has

different interests and curiosities, has a different
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way of being successful with different learning
methods. What matters is to achieve success of
the general audience and to transfer vast

majority of the information.

However, in non-formal education, learner
has the initiative and demand comes from the
learner, freedom and personal satisfaction arise
[3]. Individuals join programs in which they
can obtain knowledge and experience in their
own interest and curiosity. Thus, a fully focused
and interested group occurs in the events.
Individual has an opportunity to gain deep

experience and information with authorities.

Nevertheless, teaching with only using non-
formal approach may have a disadvantages like
to retrieve the technical information
incompletely or to climb the next level without

having required basis.

In Terms of New Reforms

Harry Cleaver mentions "alienation" situation
that academics face in our age; alienated from
works, alienated from products, alienated from
colleagues whom they compete for promotion,
salary increase, research funds and other
bounties and ultimately alienated from their
presence-species [12]. Instructor who feels
trapped and alienated within the formal
education system, may get rid of this boredom

thanks to non-formal education environments.

Non-formal education activities make sure
that instructors, academic staff and even
organizations to be more open minded.

Working in an environment where different

disciplines and ideas come together, borders are
decreased and dialogs are increased with
student causes a decrease among the instructor-
learner. Hence mutual information flow
increases. Because the uncertainty of the
activity period increases, researchers have to
develop unusual and innovative approaches.
This situation, causes academics to reconsider
their ~ teaching  methods and  works.
Experiencing a work process which is away
from formal structures, less restrictive, carefree,

independent raises new questions and allows

abandonment of the deadlocked practice.

Because informality offers a new “reality”
and environment where accepted hierarchy is
collapsed by deviating from the normal,
common, ordinary, it helps individual to see the

familiar world with different perspectives [15].

Result

In contemporary design education, it should
be first step to teach the nature of tools and
different materials, to encourage the creative
aspects of the individual who is expected to
handle this materials and tools in a new
relation. On the other hand, second step is to
assure a tool, material and method for an
individual to express himself/herself freely, to
let him/her make mistakes or create problems.
This will be a more pragmatic approach than
the educational models which is formulated by
some aesthetic rules and in which is guided by
similar thought process. Thus, the student will
think through the problem and develop ways to
solve it or will be redirected to make research
about the problem. The important thing is not to

solve a problem but to make one [23]. These
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properties can be given only in the non-formal

education  environment. It should be
emphasized that informal activities encourage
intellectual  trade

group work, provide

environment, allow the exchange of
information, with no boundaries, there are more
chance to share, create the free-thinking
environment necessary for creativity to occur.
Furthermore, it is also observed that informal
environment seasons motivation, focus and
developing ideas in a short time skills, creates a
dialog between the learns themselves and those
who teach and those who learn, gives the
opportunity to look subjects with different

disciplines, brings personal and professional

self-esteem [2].

However, social dimension of the applied arts
are always at the forefront. Because product
should meet the requirements of the epoch, be
able to solve problems in its own existence and
it should be aesthetic while doing so. Because
applied arts have the purpose of raising
designer to the related area [20]. In the process
of turning design education in which is
supposed to be carried out in a completely
creative and unique way, into a final product,
designer must have the required technical
information and skills. For design education
ignoring formal education is not possible in
most cases as accuracy of this approach is

arguable.

Rinpoche has stated that while formal
education teaches how to use brain’s logical,
cognitive and intellectual section; informal
education helps brain’s intuitive, emotional,

instinctive, artistic and subconscious sections.

With the integration of informal education and
formal education, both left and right
hemisphere of the brain is developed properly

[10].

Today’s designers’ education should also be
revised according to today’s conditions. It is
stated by many academics that some skills like
creativity, interdisciplinary work, new reforms
and ability to learn different approaches can
only be gained in non-formal education
environments. However, in formal education,
teaching  technical  skill’s  indispensable
discipline of design art in a curriculum
framework step by step is undeniable. Common
features of formal and non-formal education
environments should be reviewed, educators
should be able to choose clearly which
education environment to use and when. When
formal and informal education is understood
correctly and correct education environment is
chosen for different situations, they complete
each other. Only formal design education which
is supported by a non-formal education
environments can supply the necessary
environment to  meet the

education

requirements of the age.
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