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PASTORAL CARE PROGRAMME 

 

RATIONALE 

 

This unit aims to support students in developing their self-awareness and self-esteem through the 

practice of self-empowerment. There is a focus on reflective tasks, particularly on individual student 

life history and a general contemplation on the nature of their individuality and how they wish to 

become.  

 
 

UNIT DESCRIPTION 

 

In a small group, students are given the opportunity to develop skills for reflecting about who they 
are and who they wish to become. The aim is to improve students’ self-awareness and self-control, 
in a welcoming and caring environment. 

 

The practice of team building activities aims to build trust within the group and creates an 
environment in which students feel comfortable to share their reflections and grow through the 
discussion of thoughts and ideas with other group members.  

 

Opportunities to reflect on their own life history through various tasks and activities serve to improve 
students’ skills for reflecting on their own self, and also on how positive and negative past 
experiences have shaped them in the persons they are today. 

 

Students are also given space and time to reflect about their current individuality – ‘Who am I?’ – by 

reflecting about the values they hold close to heart. Through various tasks and activities, students 
will become more aware of their feelings and how they are generated. 

 

Focus is also given to the thought and reflection of the transition from youth to adulthood. Discussions 
particularly target the identification and reasoning behind the values and attitudes the students wish 
to live by. 

 

 

LEARNING OUTCOMES 

 

Upon completing the unit, learners should be able to: 

 

1. Practice team building activities in order to familiarise and develop trust with others  
2. Demonstrate responsibility by accepting one’s realities, instead of blaming one’s past 
3. Develop control over one’s present, through the building of strengths within one’s own 

weaknesses 
4. Plan for one’s future through the act of self-empowerment 
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PROGRESS PLAN 

 

NOTE: The following is only a suggested plan, which can to be followed in 20 hours.  

Sessions will be planned according to needs of students in particular groups, which might 
need different planning from the one suggested below. 

 
 

Phase Theme Description 

1 
Getting to know each 
other 

Through team building activities, students will get to 
know each other and develop relationships of trust, 
which will help them in the processes of reflection 

2 Learning to reflect 
This phase will assist students to develop reflective 
skills. The development of trust within members of the 
group is particularly important at this stage 

3 
Awareness of our life 
history & how it impacts 
our present and future 

Through various activities, students will be given 
opportunities to reflect about their childhood and 
teenage years. Focus is given particularly to situations 
and experiences which have left an impact upon the 
individual 

4 

Who am I? What 
characteristics, values, 
interests and hobbies 
define who I am? 

Having discussed past experiences, the students will 
not reflect upon how this has influenced the who they 
are at present 

5 
Thinking positively about 
my past 

Students will attempt to look at their past with a 
positive point of view, seeing experiences as worth 
passing through 

6 
Personality Awareness 
Exercise & Life line 

Students will be given the opportunity to take a 
personality awareness exercise in order to reflect 
about their behaviour and attitudes and how these vary 
in particular situations. The drawing of a life line may 
help students identify a position in life, in respect to 
their past and future 

7 Strengths & Weaknesses  

Students will be given opportunities to reflect upon 
their strengths and weaknesses. Additionally, they will 
also work upon the building of strengths within their 
weaknesses. Seeking professional help to cater for 
particular difficulties is also discussed 

8 
Who do I admire the 
most?  

Students will think about a person who they truly 
admire. Students will attempt to identify the qualities 
they like and dislike in that person 

9 Who will I become? 
Students will be given opportunities to reflect on how 
they see themselves in the future – physically, socially, 
emotionally and also in regards to employment 

10 Life Motto  
Using inspiring quotes, lyrics etc… students come up 
with their own life motto 
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COMMUNICATION PROGRAMME 

 

 

RATIONALE 

 

Students are supported to think about, reflect on and communicate to others their thoughts and ideas 

on various subjects, both orally and in writing. This process is a cumulative one. Students gradually 

sediment their identities through the texts and/or other media in which they discover who they are 

and how they think, through the process of reflection and evaluation, while developing their ability 

to communicate in various ways. 

 

UNIT DESCRIPTION 

 

Students learn how communication through various means can be a powerful tool to organise thought 

and reflect on experiences.  They are supported to discover topics that interest them, and 

experiences that they have had, whilst also exploring, reflecting and expressing how they feel about 

them. This aims to help them improve their self-perception and social self. 

Students tackle various topics, from a personal point of view and at the end of the unit these will be 

collated into a life-narrative in which they tell not only others but also themselves who they are.  

Methods of planning, discussion, sharing of ideas and feedback to aid reflection are used. For 

example, using artefacts such as objects from experiences to compose their own ideas while 

compiling their life-narrative. Towards the end of the course, students would be in a better position 

to explore how their perceptions have changed over time.  

  

 

LEARNING OUTCOMES 

 

1. Empower students to identify themselves as agents in their own life outcomes 
2. Explore how they feel about their experiences and express this through various media 
3. Reflect on what they have produced and examine their perceptions of themselves and how 

their attitudes have affected their experiences 

4. Understand the role of their experiences in making them who they are and how reflection 

can change future experiences  
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PROGRESS PLAN 

 

NOTE: The following is only a suggested plan, which can to be followed in 20 hours.  

Sessions will be planned according to needs of students in particular groups, which might 
need different planning from the one suggested below. 

 

 

Phase Theme Description 

1 Expressing the self 

Identifying the self in relation to others 

Activities can include any information about the self, 
expressed through various verbal/nonverbal media 
(e.g. song, pictures, drama, writing) 

2 
Special moments of 
pride 

Positive moments or experiences from the past or 
childhood 

3 Difficult experiences  
Negative moments or experiences from the past or 
childhood 

4 Positionality  
‘Who am I’ at this point in time? Given different 
options, with which option do I identify the most? (e.g. 
preferred dress code/lifestyle/ethics)  

5 Values  
Continuation of the above in terms of values that 
students identify themselves with (can use media e.g. 
songs, T.V. series, etc.)  

6 Perceptions  
How do others see me? Activities can include positive 
gossiping, mirror exercise and others 

7 
Anything they want to 
talk about  

This will be a ‘space’ for the student to choose any 
topic they want to discuss. They are also free to 
bring along any important artefacts.  

8 
Reflective session: 
planning for the future  

The real me today, via reflection and evaluation. 
Taking my weaknesses and turning them into 
something positive.  

9 Consolidation of self 
The real me today, via reflection and evaluation. Is 
the present self-leading me to who I want to be in 
the future?   

10 The future me  
Putting together my diary to compile the story of my 
life; being my own role model 
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PILOTING 

 

MCAST, MALTA 

 

 Piloting of Pastoral Care and Communication Programmes 

 8 lecturers from the Learning Support Unit 

 Participating Institutes: Business, Management & Commerce; Creative Arts; 

Community Services, Engineering & Transport; Information & 

Communication Technology 

 1 hour weekly sessions 

 1 lecturer with groups of 5 or less students, 2 lecturers with groups of 6 to 

12 students 

 Included students with additional needs such as Autism and Down Syndrome 

 One group included students from 5 different countries 

 In one of the groups students applied for the programme voluntarily 

 

 

FORTH VALLEY COLLEGE, SCOTLAND 

 

 3 lecturers: 2 piloting Pastoral Care, 1 piloting Communication Programme 

 Students aged 16-20 having social & emotional needs, additional needs, 

mental health issues and low self-esteem amongst others 

 As part of tutorials on Fridays (6-hour sessions with a group including units 

such as PSCD, Self & Society) 

 Programme could be adapted to students’ needs since it is not bound with 

SQA levels – lecturers could be ‘adventurous’ in their teaching 
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FRIESLAND COLLEGE, NETHERLANDS 

 

 Piloting of Pastoral Care Programme 

 Some activities used in Time Out, Rebound and Kickstart programmes: 

already effectively structured 

 Students translated Kickstart programme in English to share activities 

 Pastoral Care programme now used with: 

o Meeting Centre for Young Parents project – effective in self-

awareness 

o Victims of sexual abuse (together with therapy) 

 

HAVERING COLLEGE, UK 

 

 Head of Inclusive Learning chose some tutorials to use with Special Needs 

Learners 

 Various tutors involved 

 Ongoing feedback by both students and lecturers 

 Havering College adapted the programme and resources to meet different 

learning styles across all learners within the college 

 Used as part of Preparing for Work @ level 1 – 3 

 1-hour weekly sessions for all learners aged 16-19 

 Programme found to be adaptable and effective when in the “right hands” 
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SAMPLE SESSIONS 

 
In the following pages one shall find some sample sessions prepared during piloting phases 

as part of this project. 

 

Most material is adapted from resources found online or in printed form and adapted to 

our students’ needs. 
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CIRCLE TIME 

Mr Robert Buttigieg & Ms Anne Marie Magro, MCAST, Malta  

 

 

SET UP 

Students and lecturers sitting in a circle with a talking piece at the centre of the circle.  

(A talking piece can be any object but it needs to be held when a person wants to speak.) 

 

RULES   

 

 speak from your heart 

 listen from your heart 

 speak when it’s time for it 

 contribute the way you can 

 confidentiality within circle 

 

PROCESS 

 

Think about and share: 

 What you have achieved this past week? 

 

 What you wish to improve on and achieve during the coming week? 
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NOTE TO SELF1 

Ms Elysia Marie Barbara & Ms Jade Grima, MCAST, Malta  

 

AIM 

To regularly check out oneself, focusing just on the self. 

 

PROCESS 

 Students are given time to reflect on something each of them wants to work on improving 

during the week following the session. 

 They are then given a post-it to write a note to self, for this to serve as a reminder during 

the week. 

 The following week students can share their achievements or lack of and reflect on new 

goals. 

 

 

  

                                                 

1 Activity adapted from www.funretrospectives.com 
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POSITIVITY PATHWAY 

Mr Stewart Ritchie & Ms Yvonne Mckelvie, Forth Valley College, Scotland   

 

AIM 

 

Fostering a positive thinking attitude 

 

INTRODUCTION 

 

Students listened to Sticks ‘n’ Stones rhyme. 

Tutors explained ‘self-talk’ and explained how while we 

believe negativity we can tell ourselves that we are 

“awesome”. 

 

 

PROCESS 

 

Students are asked to write down negative thoughts that 

have been told to them in the past. 

 

Students are then taken outside to burn negative 

statements, allowing them to read them out if they wish 

to or to translate into a foreign language. 

 

 

 

 

The group returns to the room while it is emphasised that 

these thoughts cannot harm us any more, negativity is 

gone and now we have to concentrate on positives.  

 

Suggested that students become Ambassadors for 

Positivity.  

 

This activity is then followed by Positive Gossiping. 

  

STICKS ‘N’ STONES 

JAMIE T & BEN COUPLAND 

 

When there’s no one left to fight 

Boys like him don’t shine so bright 

Soon as I see the dust settle 

He's out on the town tryin' to find 

trouble 

When there's no one left to fight 

Boys like him don't shine so bright 

Soon as I see the dust settle 

He's out on the town tryin' to find 

trouble 

Students at Forth Valley College with 

Mr Ritchie burning negative thoughts 
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POSITIVE GOSSIPING 

Mr Robert Buttigieg & Ms Anne Marie Magro, MCAST, Malta  

 

AIM 

 

Team building – getting to know each other 

 

PROCESS 

 

Students are divided in groups of three.  

Two students talk positively about the third one, while the third one sits 

with him/her back facing the other two, while listening to positive 

comments about him/her.  

For this positive talk to be ‘gossiping’ it needs to be carried out towards the 

beginning of the programme when students are still starting to get to know 

each other. 

 

 

PROCESSING QUESTIONS 

 

Some of the following questions may be used to help students process the activity and be able to 

reflect and share in meaningful way. 

 

 How did you feel listening to positive comments about you? 

 Do you usually get any positive comments? What do you think is the reason behind your 

answer? 

 Which comment struck you the most? 

 How did you feel about the fact that during the activity you couldn’t comment about what 

was being said? 

 Did you find it natural to comment about the others in your group? 

 Do you think that you would have managed to pass a positive comment to a person who you 

are not in good terms with? 

 Were there any comments which aren’t necessarily true about you? 
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A PARABLE ABOUT CRACKED POTS 

Dr Ninette Pace Balzan & Ms Sandra Mary Portelli, MCAST, Malta   

 

AIM 

 

Thinking positively about one’s and one another’s cracks, while reading and writing 

 

THE STORY AND PROCESSING QUESTIONS 

Think about, and discuss with the group if you wish, how these ‘cracks’ could 

be benefitting you and others in ways of which you were not aware. 

A water bearer in China had two large pots, each hung on the 
ends of a pole which he carried across his neck.  

One of the pots had a crack in it, while the other pot was perfect 
and always delivered a full portion of water.  

At the end of the long walk from the stream to the house, the 
cracked pot arrived only half full. For a full two years this went 
on daily, with the bearer delivering only one and a half pots full 
of water to his house.  

Of course, the perfect pot was proud of its accomplishments, 
perfect for which it was made. But the poor cracked pot was 
ashamed of its own imperfection, and miserable that it was able 
to accomplish only half of what it had been made to do.   

After 2 years of what it perceived to be a bitter failure, it spoke 
to the water bearer one day by the stream. 

"I am ashamed of myself because this crack in my side causes 
water to leak all the way back to your house." 

Can you think of a ‘crack’ in your behaviour or character or otherwise  

of which you are ashamed? 

The bearer said to the pot, "Did you notice that there were flowers only on your side of the path, but not 

on the other pot's side? That's because I have always known about your flaw, and I planted flower seeds 

on your side of the path, and every day while we walk back, you've watered them. For two years I have 

been able to pick these beautiful flowers to decorate the table. Without you being just the way you are, 

there would not be this beauty to grace the house." 

Moral 

Each of us has our own unique flaws.  We're all cracked pots. But it is the cracks and flaws we each have 

that make our lives together so very interesting and rewarding. You've just got to take each person for 

what they are, and look for the good in them. 
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V.I.P.S 

Mr Peter van der Heijden & Team, Friesland College, Netherlands   

 

HANDOUT 

 

You probably have people around you who are important to you. Those are your personal V.I.P.s. 

They can be people from your family, but of course also some of your best friends. 

 

Write something about your family. 

 

 
Name three 
personality traits 

How is your relation 
to this person? 

What education 
do/did they do? 

What type of job 
does he/she 
practice? 

Mother 
1. 
2. 
3. 

   

Father 
1. 
2. 
3. 

   

Brother 
& Sister 

1. 
2. 
3. 

   

… 
1. 
2. 
3. 

   

 

And now your friends. Do you have a lot? Or just a few? The most important are your REAL friends. 

Describe three of your best friends. 

Name  
What kind of 
personality does he 
or she have? 

How is your relation 
to him or her? 

What education or 
job does he or she 
practice? 

1.    

2.    

3.    

 

How is your group of friends? 

Give a short description of the group. What do you do? Where do you go? How important are your 

friends for you? 

--------------------------------------------------------------------------------------------------------------------------  

-------------------------------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------------------------------  
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WHAT SKILLS ARE NEEDED TO COMMUNICATE SUCCESSFULLY 

IN THE DIGITAL AGE? 

Ms Ruth Davis, Forth Valley College, Scotland  

 

 

 

PARTS OF A PRESENTATION BY MS DAVIS 

 

 

ACTIVITY 1  

Brainstorm skills on a board or flip chart 
 

Some examples: Reading, writing, typing, understanding tone/nuance in language, IT skills, talking, 

listening, presenting, video, face time, body language skills, self -awareness 

 

INTRODUCTION  

Many people do not like talking about themselves but don’t mind talking about other people 

 

 

WHOLE CLASS ACTIVITY 

Devise some interview questions that will help you gain information about another member of the 

class. What questions would you ask to find out what the person is like?  

 

Some examples: Name, where do they live, what do they like doing in their spare time, what is their 

favourite music, where would they like to visit in the world and why, what really annoys them, what 

makes them laugh? 

 

 

ACTIVITY 2 

In pairs conduct an interview asking each other the questions and write the answers down. Introduce 

your partner to the rest of the class and then report their answers to the questions.  

Which of the skills identified earlier have been used? 
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IL-KWOTAZZJONI GĦALIJA 

MS JADE GRIMA, MCAST, MALTA 

 

HANDOUT 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SOME OF THE OPTIONS 

 

  

Il-Kwotazzjonijiet ... 

Għaliex għażilt din il-kwotazzjoni? 

 

X’jogħġbok minn din il-kwotazzjoni? 

 

Din il-kwotazzjoni tista’ tgħinek issir persuna aħjar? 

 



 

18 
 

MY PROFILE 

Ms Claranne Desira Micallef, MCAST, Malta   

 

NOTE: Students’ profiles were developed over a number of sessions and through a process as 
described below. 

  

1. GETTING TO KNOW MYSELF THROUGH OTHERS 

AIM 

Learning about myself  

PROCESS 

Where communication difficulties are present, and personality is still developing, one can see 

oneself through somebody else’s eyes. 

 Each students’ name is written on a piece of sheet 

 Each student needs to write at least 3 things they admire, like or appreciate about the 

person whose name is on the sheet. 

 Each student needs to contribute on everyone’s’ name except on one’s own. 

 Students seated on a round table/circle formation   

 Allow for reflection time 

 Where writing skills are weak, one may opt for other media (e.g. drawing, sticking pictures, 

etc) 

 Allow the students to take as much time as they need. 

 No one is allowed to read their sheet until the next lesson! The suspense get them going!  

 

2. ROLE MAP 

AIMS 

 Learning about myself though my roles 

 Me as an active citizen  

PROCESS 

Consolidating self, and the worth of my space and actions  

 On a sheet of paper, write one’s name in middle 

 Map out one role in for of web, or mind map.  

Some examples of roles: daughter/son; sister/brother, niece/nephew, student, volunteer, pet owner, 

citizen, etc…. one may also include future role, e.g. potential employee, further education, etc 

 Class reflection of what each role listed entails 

 Personal reflection on whether student would feel the same without that role 

 The importance of our roles, and therefore consequences of our actions….  

 Where writing is difficult, one may use other media, pictures, voice recording, power point, 

etc 
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3. MY PROFILE 

AIMS 

 Learning about myself though my roles 

 Me as an active citizen  

 Create own profile – leading to C.V.  

 Consolidating self, self-worth, personal skills   

PROCESS 

Putting together all the information learnt about self through previous sessions to create own 

personal profile 

 Similar to a FB profile, complete with picture and personal statement 

 This can be later developed or used to develop their own Curriculum Vitae 

 

 

 

 

 

 

AN EXAMPLE OF STUDENTS’ WORK 
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STUDENTS’ WORK & PERSPECTIVES 

Havering College, England 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

ACTIVITY: 

HOW WILL I BE TEN YEARS FROM NOW? 

- I really loved this lesson. It was really funny and I would do this again. Really enjoyed laughing 

with my peers. 

- Everybody got involved in this and it was nice hearing what people thought out loud 

- Really liked this but was a bit worried some people might misunderstand what people were 

saying 

ACTIVITY: 

WOULD YOU RATHER? 

- I liked this task and it was interesting listening to what other people said 

- It meant I had to think about answers to questions I have not before – it was fun and I would 

do it again with different questions next time 

- It was good for communicating and talking out loud 

- This was really good for communication 

- I liked listening to people’s answers and why – it was interesting 

- This was a fun lesson and I would like to do it again 
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TEACHERS’ PLANNING 

Mr Stewart Ritchie & Ms Yvonne McKelvie – Forth Valley College, Scotland 

 

LEARNING ACTIVITY PLANNING TOOL – PASTORAL CARE PROGRAMME 

How will you give 

learners choice and 
involve them in 
planning? 

Students will work in 
groups or 
individually. There 
will be a choice of 
computer work or 
paper and pen 
activities. They will 
also explore 
different options 
through group 
discussions. Students 
can choose whether 
to feedback and 
share. 
 

How will you develop 
learners’ literacy skills?  
Group discussions – 
speaking and listening. 
  
Written activities will 
cover: futures, past 
experiences, fears, rules. 
 
Development of listening 
skills in activities such as: 
– Listening circle using the 
talking stick. There will 
also be the opportunity to 
work in pairs. 
 
Students will be 
introduced to different 
languages from the 
programme participant 
countries.   
 

How will you develop 
learners’ numeracy 
skills?  
Throughout the 
programme numeracy 
will be embedded 
into the activities. 
 
Examples: 
Pie chart – daily 
routine “Me time” 
Timeline, Dates,  
Diary of “Me time” 
Measuring timeline 
Spider graph 

How will you develop 

learners’ awareness of 
sustainability issues?  

Students will be 
encouraged to think 
about their future and 
will be introduced to 
environmental 
stainability. 
 
Students will also be 
given the opportunity to 
explore their own future 
and the paths that they 
will take. 
 
The sustainability of the 
pastoral care programme 
will also be discussed with 
learners and they will be 
given the opportunity to 
ask whether they feel 
that it is worthwhile to 
continue. 

How will you use 
formative 
assessment for 
learning?  

Reflecting on the 
tasks 
 
Programme activities 
including: 
Emojis 
Timeline 
Pie chart 
Spider graph 
Weekly Record 
 

Topic: Pastoral Care Programme  

(ERASMUS+ Project MCAST) 

How will you promote diversity 
and inclusion?  

Rules will be agreed with the 
learners. As facilitators we will: 
Encourage the learners to 
respect everyone, treat people 
how you want to be treated.  
Confidentiality will be discussed 
and learners will be made aware 
of the importance of this. 
 
Active listening will be 
explained.  
Activities will be prepared in 
order to ensure that they are 
inclusive to all learners. 
 
Discussion around the purpose of 
the programme and the 
different nations involved will 
take place throughout the 
programme. 

Learning Intentions: 

Develop self-awareness and reflective 
Skills 
Build confidence 
Encourage aspirational thought 
Life wide experiences 
Build positive relationships 
Value oneself and others 

Resources: 
 
Computers  
Camera 
Stationery  
Paper 
Vimeo 
College Funds for visits 
Learning Resources staff and facilities 
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STUDENTS’ FEEDBACK – MCAST, MALTA 

 

COLLECTION OF FEEDBACK 

 

Students’ feedback was collected through one-to-one semi-structured interviews and questionnaires. 

Interviewees were chosen at random, one from each group. 

All students participating in Pastoral Care and Communication Programmes completed 

questionnaires. 

 
 

FEEDBACK FROM INTERVIEWS 

 

Students reported the following: 

 Activities were found to be fun and helpful 

 The educator was seen as a model/guide  

“the teacher gives me confidence and encouragement” 

 Getting to know oneself through others’ perspectives and through the various activities 

 Helped in academics – different ways to structure ideas, to write & to talk  

 Emphasis on the positive 

A few students also gave the following feedback: 

 Embracing & learning through your past  

 Understanding better past experiences through future projections  

 Getting to know yourself on your own terms 

 

FEEDBACK FROM QUESTIONNAIRES 

The general feeling was that students found the programme to be: 

 Fun  

 Helpful 

 Engaging 

 Less so innovative – probably because of the possible similarity between these sessions and 

PSCD/ISR sessions 

The educator/mentor seemed to play an important role in these sessions (with a vast majority of 

strong points highlighted) 

Most important and strong points include: 

 Trust in the educator/mentor  

 Supportive 

 Caring 
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“Up till now I think that the programme was well devised and you helped us reflect properly 

about our past, our future, and other strange events which happen in our life. I leave everything 

in your hands, because I really enjoyed your ideas so far. 

Thanks and keep it up! You inspired me a great deal.”  

 

“I think that it’s helping me a lot, in the sense that I appreciate more what I have at present 

and what I’ll be having in the future. 

I hope that in the coming lessons we talk more about ourself and our goals.” 

 

 

0,0 2,0 4,0 6,0 8,0 10,0 12,0 14,0

Confident to speak for myself

Able to explore possible solutions to solve…

Willing to keep trying until I find the…

Aware of my strengths and weaknesses

Open to receive critical feedback about…

Able to determine what happens in my life

Confident that I will succeed in life

Able to accept my past experiences and…

Free to speak about my past

Overall, I am satisfied with myself

I felt that through this programme I am more...

0,0

5,0

10,0

15,0

20,0

25,0

I can relate
better with

others

I can listen to
others

I learned to
appreciate

others

I learned to
understand
others more

I would
recommend

the
programme to

others

I can assist
the teacher in

future
programmes

I feel that after this programme…
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STUDENTS’ FEEDBACK – HAVERING, UK 

 

At Havering College feedback was gathered following individual activities. 

 

‘WOULD YOU RATHER’ ACTIVITY 

 

“This was a really good task to help with communication and confidence in talking out loud in 

front of peers.” 

“The questions got me thinking and I would like to do this again as I found it interesting.” 

 

‘CHILDHOOD EXPERIENCES’ SESSION 

 

“Did not like that I had to think about bad memories from my past and do not want to talk about 

it with my peers.” 

 

‘CURVEBALL QUESTIONS’ ACTIVITY 

 

“This lesson gave an insight into the possible kind of off-topic questions that employers might 

ask you in order to test your response as an individual.” 

“It helps us understand our classmates’ choices and understand further that we are different 

individuals with different choices and opinions.” 
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STUDENTS’ FEEDBACK – FORTH VALLEY COLLEGE, 

SCOTLAND 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

WAY FORWARD 

 

This programme has to be developed as a process of growth for both the lecturer and the student, 

by engaging in activities that empower them and help them to reflect. 

During each session a point relevant to the student has to be developed using visual and physical 

prompts, discussion and articulation to enable reflection. 

 


