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Research question 

What kind of educational actions (i.e. guidance, job placement or career service) have 

been implemented at your home university? What kind of specific programmes have 

been implemented to support young adults’ preparing for future career?   

 

Executive Summary  

Soft skills are more and more requested by the labour market to its future employees 

in addition to technical competences. In order to develop and promote the transition 

from higher education to labour market, there is a framework of policies and laws to 

relate to. 

Concerning the actions that Italy is implementing  to respond to the challenge of 

transition, Italian universities are answering by supporting young adults’ preparing for 

future career through educational actions such as job placement and career service. 

In this essay it will be investigated what kind of educational actions have been 

implemented by Italian universities, in particular by the University of Florence, and 

what kind of soft skills have been developed among students to increase their 

employability. 

In particular there is a focus on the challenge of entrepreneurship education and 

educational actions that University of Florence proposes to develop entrepreneurship 

in the order to increase self-employment.  
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Introduction  

 

This essay has the purpose to give a contribution to the comparative group that will 

develop the theme: "Employability and transitions of young adults from higher 

education to labour market" during the Winter School.  

In particular it tries to respond to the demand “What kind of educational actions (i.e. 

guidance, job placement or career service) have been implemented at Italian 

university? What kind of specific programmes have been implemented to support 

young adults’ preparing for future career?”.  

Through the analysis of literature and policies it is been investigated the concept of 

Employability and Transition in order to understand how higher education can act in 

European Scenario. Specifically, based on the Italian data about self-employment is 

deemed necessary make a focus on entrepreneurship and educational actions which 

promote it.  

In the first chapter there is the definition of employability, of transition and of skills in 

the order to introduce the subject and to give reference framework. It have been 

analysed scientific literature and policies relates to these definitions. 

In the second chapter it is studied the institutional framework of employability, in 

particular laws and policies which defined the role of higher education, in order  to 

promote it. Then, there is a excursus on Italian data about graduate’s employability 

with a particular focus on self-employment’s data. So, the last paragraph, of this 

second chapter, provides a follow up about entrepreneurship education in the order to 

develop skills that increase also self-employments. 

In conclusion, the last chapter provides an enquiry through educational activities  

offered by career services of Italian Universities to increase employability. Then there 

is a deepening on the activities promoted by the career service of University of 

Florence. At the end there is a focus on the educational activities, offered by career 

service of the University of Florence, concerned by entrepreneurship. 

This essay has the aim to give to other students an overview of the Italian University 

context, the challenges and the limits that it face daily. So it is presented the role of 
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Italian higher education institutions to enable the future workers, to comprehend and 

to prevent the needs of labour market and to produce the optimal conditions to 

become part of the labour market. 
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Chapter 1  

 

1.1 Definition of Employability 

 

The Bologna working group defines employability as: “the ability to gain initial 

meaningful employment, or to become selfemployed, to maintain employment, and to 

be able to move around within the labour market. The core mission of higher 

education in this context is to equip students with the knowledge, skills and 

competences that they need in the workplace and that employers require; and to 

ensure that people have more opportunities to maintain or renew those skills and 

attributes throughout their working lives (whether they are employed or self-

employed). At the end of a course students should have an in-depth knowledge of 

their subject as well as generic employability skills”1. In this definition there are two 

point of view of employability which are fused. The first is the point of view of the 

future worker who has to have the capability to enter in the labour market and to be 

flexible for adjusting himself to its changes. On the other hand there is the aim of 

higher education that has to give instruments, as hard and soft skills, required for 

having an employment consistent with studies.  

Besides from this definition, it is possible to infer that employability is based on 

obtaining and maintaining an employment in the labour market, but it is also based on 

the skills which enable this. So it is possible to say that there are two approaches to 

defined employability: employment-centred and competence-centred. The two 

approaches feed off each other creating a virtuous circle to increase the employability.  

                                                 
1 Working group on employability report to ministers, Bologna Conference, Leuven/Louvan-la-Neuve 28-
29 APRIL 2009. This report takes forward the request of the Ministers responsible for higher education 
in the Bologna Process signatory countries for the Bologna Follow Up Group to consider how to improve 
employability in higher education. A Working Group was set up to take this work forward. It reviewed 
several recent reports and carried out its own mini-survey of countries to establish what they 
considered to be the main challenges with regards to graduate employability.  
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The document of European Commission underlines that “employment-centred 

approaches focus directly on graduates' employment prospects: higher education 

institutions are responsible for preparing graduates for employment.”2  

An example of competence-centred  definition by Yorke states that employability is “a 

set of achievements – skills, understandings and personal attributes – that makes 

graduates more likely to gain employment and be successful in their chosen 

occupations”3. Higher education institution, “besides providing profession-specific 

teaching and skills, have to develop the 'generic', 'transferable' or 'key skills' of 

students. How higher education institutions achieve this, however, remains open. 

Institutions (or faculties, departments) can decide to 'embed' such skills and 

competences within existing courses (through new teaching methods, for example); or 

else, they can include specific courses in the curriculum aiming to develop generic 

skills.”4 

In both definitions, employment and competence centred, it appears what is the role 

of the higher education: giving to students all skills both technical and generic required 

by labour market. So, higher education institutions are moving in this direction for 

respond to emerging needs in the field of employability.   

With the purpose to be clear it is important to specify that employability and 

employment are different although linked by a relationship. In fact, it is possible to 

affirm that employability is an important condition but not sufficient to gain an 

employment. 

 

 

                                                 
2 EUROPEAN COMMISSION/EACEA/Eurydice, 2014. Modernisation of Higher Education in Europe: 
Access, Retention and Employability 2014. Eurydice Report. Luxembourg: Publications Office of the 
European Union, p.64 
3 YORKE M., Employability in Higher Education: What it is – What it is not, ESECT and The Higher 
Education Academy, York, 2006, p.8 
4 Mason, Williams and Cranmer, (2009) in European Commission/EACEA/Eurydice, 2014. Modernisation 
of Higher Education in Europe: Access, Retention and Employability 2014. Eurydice Report. Luxembourg: 
Publications Office of the European Union, p.63 
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Figure 1:  A model of graduate employability development (Harvey, 2002, p.4) 

 

As it can been seen from the figure employment is the sum of many factors and not 

only the direct consequence of employability. 

 

 

1.2 Definition of Transition 

After the definition of employability it is important to define the concept of transition. 

The transition is the passage’s moment from higher education to labour market. This 

moment is crucial because is characterized from movement: the out of the university 

towards the labour market. In the document Mapping youth transitions in Europe by 
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EUROFOUND it is underlines as the transition is growth’s period for individual as a 

person from youth to adulthood. In fact, “Protracted school-to-work transitions are 

also a worrying development for the individual, as the quality of transitions early in a 

young person’s life are a strong determinant of subsequent labour market  outcomes, 

such as lifetime earnings and future employability. Yet successful school-to-work 

transitions have a much wider implication. They are an important step towards a 

young person’s full integration into  society.”5 Also Harvey in Transitions from higher 

education to work underlines as transition is the key moment: “Transitions do tend to 

be hard. There is no claim here that transitions can be made Teflon-smooth but there 

is a claim that higher education can help students to prepare better for transition to 

the workplace”6.  In the last definition Harvey highlights the important role of higher 

education that should answer supporting students giving them resources to address 

transition from higher education to labour market. Certainly, Universities are the 

purpose to keep up with the requests made to future workers to obtain a workplace by 

labour market. 

 

 

1.3 Definition of skills  

 

In previous paragraphs skills are a lot mentioned, so it is necessary a deepening on the 

meaning of this term in relationship with employability. It is possible to say that 

employability depends on skills, as illustrated by the definitions of employability, in 

particular competence-centred, in the first paragraph.  

In the definition of Hillage and Polland it is underlined the importance of skills for the 

employability “for the individual, employability depends on the knowledge, skills and 

attitudes they possess, the way they use those assets and present them to employers 

                                                 
5 EUROFOUND, Mapping youth transitions in Europe, Publications Office of the European Union, 
Luxembourg, 2014, p.4 
6 HARVEY L., Transitions from higher education to work, Centre for Research and Evaluation, Sheffield 
Hallam University, with advice from ESECT and LTSN Generic Centre, 2003, p.4 
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and the context (e.g. personal circumstances and labour market environment) within 

which they seek.”7 

There are two type of skills: hard skills and soft skills.  Hard skills are related to 

technical competences which graduates, future worker, have been to have for specific 

profession. There are also soft skills which are generic abilities enable graduates to find 

jobs and move through the labour market.  

In the last years soft skills are more and more requested by the labour market in 

addition to technical competence. Whilst on one hand the possession of technical 

knowledge is taken for granted, on the other hand soft skill are in depth examined. 

This because soft skills, in conjunction with hard skills, empower workers to be flexible 

and also successful in front of employment challenges. 

In this paragraph, it is analysed what are the soft skills more requested by labour 

market. 

The labour market is constantly evolving and the skills demanded change in relation of 

its development. 

                                                 
7HILLAGE J., POLLARD E., Employability: developing a framework for policy analysis, Department for 
Education and Employment, London, 1998, p.2  
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Figura 2: World Economic Forum 2016, https://www.weforum.org/agenda/2016/01 consulted on 05/01/2018 

 

 

As it can be seen in the figure there is a position’s shift of a lot skills. In fact the coming 

of Industry 4.0 is changing the requests of labour market. While complex problem 

solving remains at the top of the classification, creativity and critical thinking go up in 

the first three skill worker will need. In the 2020 classification cognitive flexibility and 

emotional intelligence are the news entry.  

 

 

 

 

 

https://www.weforum.org/agenda/2016/01


12 

 

Chapter 2 

 

2.1 Institutional framework of employability (policies and laws) that 

influences strategies in higher education in Italy  

 

The European Commission gives guidance in order to establish an institutional 

framework that influences higher education in its actions to promote employability.  

“European Commission policy stresses the role of higher education in equipping 

graduates with the knowledge and core transferable competences they need to 

succeed in high-skill occupations, and the importance of involving employers and 

labour market institutions in the design and delivery of programmes, and including 

practical experience in courses. It also emphasises the importance of better monitoring 

by institutions of the career paths of former students in order to increase the 

relevance of programmes (European Commission, 2011)”8. In this statement there is 

the pathway that higher education should follow with the goal of making graduates 

able to find a workplace but also of having a central role in the meeting between 

graduates and labour market. Besides it is underlined that higher education should 

assess its educational actions’ impact, during the career path of graduates, in the order 

to improve itself.  

As Harvey underlines there are four broad areas of activities that higher education 

institutions are engaged in to help student to develop employability.  

• Enhanced or revised central support (usually via the agency of careers services) 

for undergraduates and graduates in their search for work, to this can be added 

the provision of sector-wide resources.  

                                                 
8 EUROPEAN COMMISSION/EACEA/Eurydice, 2014. Modernisation of Higher Education in Europe: 
Access, Retention and Employability 2014. Eurydice Report. Luxembourg: Publications Office of the 
European Union, p.63 
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• Embedded attribute development in the program of study often as the result of 

modifications to curricula to make attribute development, job seeking skills and 

commercial awareness explicit or to accommodate employer inputs.  

• Innovative provision of work experience opportunities within, or external to, 

programs of study.  

• Enabled reflection on and recording of experience, attribute development and 

achievement alongside academic abilities, through the development of 

progress files and career management programs. 9 

 

In order to make possible the implementation of educational actions by higher 

education the Union Commission highlights that “its Flagship Initiatives and the new 

Integrated Guidelines put knowledge at the heart of the Union’s efforts for achieving 

smart, sustainable and inclusive growth; the Commission’s proposal for the 

Multiannual Financial Framework 2014-2020 supports this strategy with a significant  

increase in the budget devoted to investment in education, research and 

innovation.”10  

“In particular Employability  plays  a  central  role  in  the  European  Commission's  

higher  education  reform  strategy  (European Commission, 2011) as well as both in 

the Europe 2020 (European Commission, 2010) and the Education and Training 2020 

('ET 2020')11 strategies. Within the ET 2020 strategy, the Council of the  European  

Union  adopted  a  benchmark  on  graduate  employability  in  201212.  According  to  

this  benchmark,  'by  2020,  the  share  of employed  graduates  (20-34  year  olds)  

having  left  education  and  training no more than three years before the reference 

                                                 
9 HARVEY L., Transitions from higher education to work, Centre for Research and Evaluation, Sheffield 
Hallam University, with advice from ESECT and LTSN Generic Centre, 2003. 
10 EUROPEAN COMMISSION, Communication from the Commission to the European Parliament, the 
Council, the European Economic and Social Committee and the Committee of the Regions on 'Supporting 
growth and jobs – an agenda for the modernisation of Europe's higher education systems'. COM(2011) 
567 final, 2011, p.2 
11 Council  conclusions  of  12  May  2009  on  a  strategic  framework  for  European  cooperation  in  
education  and  training  (‘ET 2020’), OJ 2009/C 119/02, 28.5.2009 
12  Council  conclusions  of  11  May  2012  on  the  employability  of  graduates  from  education  and  
training,  OJ  2012/C  169/04,  15.6.2012. 
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year should be at least 82 %'13. While in this context  the  term  'graduates'  refers  not  

only  to  those  finishing  higher  education  but  also  to  graduates  with upper 

secondary or post-secondary, non-tertiary qualifications, both public authorities and 

higher education institutions have a prominent role in achieving this goal.”14  

 

 

 

2.2 Data on transition from higher education to labour market in Italy 

 

With the purpose to understand in which situation is Italy in relation to the transition 

of graduates from higher education to labour market, the “Report 2017 on the profile 

and occupational condition of graduates”15 by AlmaLaurea has been consulted. 

Meanwhile it is important a clarification “what is AlmaLaurea?”. AlmaLaurea is a 

Interuniversity Consortium that was born in 1994 and represents about 90% of Italian 

graduates. Universities, part of it, sustain and finance the AlmaLaurea Consortium. 

Besides AlmaLaurea receives funds from Ministry of University and Research (MIUR) 

and from the companies and the bodies that use the services offered. The aim of 

AlmaLaurea is: 

• surveys the Profile and the Employment status of the graduates annually after 

1, 3 and 5 years, returning to the member Universities, to the MIUR and to the 

National Agency of Evaluation of the University System (ANVUR) reliable 

documents and data bases to simplify the decision processes and the planning 

of the student training, orientation and services activities; 

• monitors the students’ learning paths and analyses the graduates’ features and 

performance at the university and in the job market, making it possible to 

compare different university courses and venues (universities); 

                                                 
13 Ibid., p. 10 
14 EUROPEAN COMMISSION/EACEA/Eurydice, 2014. Modernisation of Higher Education in Europe: 
Access, Retention and Employability 2014. Eurydice Report. Luxembourg: Publications Office of the 
European Union, p.61 
15 http://www.almalaurea.it/universita/occupazione/occupazione15/volume consulted on 05/01/2018 
 

http://www.almalaurea.it/universita/occupazione/occupazione15/volume
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• collects and makes available online the resumes of the graduates (presently 

about 2,540,000) to facilitate the meeting between supply and demand of 

qualified jobs; 

• evaluates the needs and professional profiles required by public and private, 

Italian and foreign companies and carries out staff selection and search via 

AlmaLaurea Srl, a subsidiary of  the AlmaLaurea consortium, authorised by the 

Ministry of Labour to carry out staff research and selection (registered in the 

Register of Employment Agencies, Section IV – permanent authorisation No. 

0001543 of 21/01/2008) and to the brokerage activities (registered in the 

Register of Employment Agencies, Section III – permanent authorisation, 

Official Registration No. 0010720 of 15/07/2016) ; 

• internationalises its services, skills and research activities in a global 

perspective, cooperating with other European Countries in line with the Lisbon 

Strategy, and also non-European countries , focussing on the Mediterranean 

basin countries and most recently on Asian country, especially China.16 

In the research “Report 2017 on the profile and occupational condition of graduates” it 

emerges that the employment status covers a total of 620,000 graduates. The survey 

involves all first and second level graduates (two-year masters and single-cycle 

graduates).  

The survey shows that after one year from graduation the 68% of three years 

graduates and the 71% of the two years graduates are employed.  

As can be seen from the beneath image, from 2008 the graduates percentage 

employed is decreased. But, over last three years from 2013 to 2015 employment has 

increased by more than 2 percentage points for the three-years graduates and 1 point 

for the two-years graduates. 

                                                 
16 http://www.almalaurea.it/universita/occupazione/occupazione15/volume consulted on 05/01/2018 

http://www.almalaurea.it/universita/occupazione/occupazione15/volume
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Figure 3: 2007-2015 graduates interviewed after one year from graduation: employment rate according 
to the ISTAT definition by  course type. Survey years 2008-2016. 

 

 

However, from the survey, it is noted that in the last year open ended contracts 

increase but self-employment decreases.  

As regards the connection between degree earned and current job “AlmaLaurea  

considers  the  “degree's  effectiveness”  indicator,  that  associates  the  need  of  the  

degree  for  the job done and the use of skills acquired at university. For about half of 

graduates who are employed after one year, the degree is considered "very effective 

or effective" for 51% of three-year graduates, 48% of two-year graduates. This is 

increased if it compared with last year (+1 percentage point for both groups).  

However,  the  improvement,  recorded  in  recent,  years  does  not  erase  the  

difficulties  encountered since the downturn: the effectiveness of the degree is still 

negative in comparison with 2008 (-7 points for three-years, -3 for two-years).”17  

 

                                                 
17AlmaLaurea, Report on the Profile and Employment Status of Graduates 2017 
http://www.almalaurea.it/sites/almalaurea.it/files/docs/universita/occupazione/occupazione15/cs_alm
alaurea_rapporti_2017.pdf#page=9&zoom=auto,-106,805  

http://www.almalaurea.it/sites/almalaurea.it/files/docs/universita/occupazione/occupazione15/cs_almalaurea_rapporti_2017.pdf#page=9&zoom=auto,-106,805
http://www.almalaurea.it/sites/almalaurea.it/files/docs/universita/occupazione/occupazione15/cs_almalaurea_rapporti_2017.pdf#page=9&zoom=auto,-106,805
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The survey on the graduates after five years from degree demonstrates that “five years 

after graduation, the employment rate (including those who are in paid for study) is 

equal to 87% of the three-years graduates and 84% of the two-year graduates. 

Compared to 2015, the employment rate has risen by nearly 2 percentage points for 

the three-years and is basically stable for two-years.”18 (Figure 4) 

 

 

 

Figure 4: 2007-2011 graduates interviewed after five years from graduation: employment rate according 
to the ISTAT definition by course type. Survey years 2012-2016. 

 

 As for graduates from one year, also for those from five years, open-ended contracts 

increase but self-employment drops.  

                                                 
18http://www.almalaurea.it/sites/almalaurea.it/files/docs/universita/occupazione/occupazione15/cs_al
malaurea_rapporti_2017.pdf#page=9&zoom=auto,-106,805  
 

http://www.almalaurea.it/sites/almalaurea.it/files/docs/universita/occupazione/occupazione15/cs_almalaurea_rapporti_2017.pdf#page=9&zoom=auto,-106,805
http://www.almalaurea.it/sites/almalaurea.it/files/docs/universita/occupazione/occupazione15/cs_almalaurea_rapporti_2017.pdf#page=9&zoom=auto,-106,805
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As regards the link between “degree earned and current job, over time the 

characteristics of the job and the effectiveness of the degree improve. Five years after  

graduation, the degree is "very effective or effective" for 63% of employed three-years 

and 54% of two-year graduates.”19  

 

 

 

 

Figure 5: 2015 and 2011 graduates interviewed at one or five years: employment results.  Survey year 
2016. 

 

As the table shows, from a comparison between graduates after one year and after 

five years, it is possible to affirm that the level of employments and self-employments 

is increasing after five years from graduation.  

 

 

2.3 Entrepreneurship  education to promote transition 

 

More interesting data is that, even if the employment is increasing, self-employment, 

linked to create an enterprise, is in decreasing.  

From a pedagogical level, how does this data have to read? Do universities move in the 

order to educate for self-employment?  

                                                 
19http://www.almalaurea.it/sites/almalaurea.it/files/docs/universita/occupazione/occupazione15/cs_al
malaurea_rapporti_2017.pdf#page=9&zoom=auto,-106,805 

http://www.almalaurea.it/sites/almalaurea.it/files/docs/universita/occupazione/occupazione15/cs_almalaurea_rapporti_2017.pdf#page=9&zoom=auto,-106,805
http://www.almalaurea.it/sites/almalaurea.it/files/docs/universita/occupazione/occupazione15/cs_almalaurea_rapporti_2017.pdf#page=9&zoom=auto,-106,805
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It can be affirm that self-employment is in relation with entrepreneurship.  

For the European Commission “Entrepreneurship is a skill that can be learnt. You don't 

have to be born an entrepreneur to run a successful business. You can become one by 

developing an entrepreneurial mind set and skills. As Europe needs more 

entrepreneurs creating jobs, it's necessary to support this type of education in all EU 

countries. The main objective of the European Commission is to promote 

entrepreneurship education and stress its importance at all levels from primary school 

to university and beyond.”20 So European Commission defines a guidance about the 

role of all EU countries to encourage entrepreneurship. As regards the role of education 

to promote entrepreneurship, “education should be brought to life through  practical 

experiential learning models and experience of  real-world entrepreneurs”21. In 

particular  “universities should become more entrepreneurial. Against this backdrop, 

the European Commission in collaboration with OECD has already developed a 

framework for entrepreneurial universities.”22  

The role of entrepreneurship is fundamental in order to support and to promote 

employability and transitions to labour market. In fact,  as UNESCO argues “given the 

scale of youth unemployment and vulnerable employment, entrepreneurship 

education is a necessary component for a successful transition from school to work”.23 

Consistent with European Commission’s guidelines, just mentioned, Italian context is 

trying to promote entrepreneurship education. According to INFER (National 

Foundation for Education Research) the aim of entrepreneurship is to increasing 

aspirations in according to competences for the future.  

To promote and to develop entrepreneurship, European Commission defines  

Entrepreneurship Education that includes “all educational activities which try to get 

individuals able to be responsible and enterprising through abilities, knowledges and 

                                                 
20 https://ec.europa.eu/growth/smes/promoting-entrepreneurship/support/education_it  
21 European Commission, COMMUNICATION FROM THE COMMISSION TO THE EUROPEAN PARLIAMENT, 
THE COUNCIL, THE EUROPEAN ECONOMIC AND SOCIAL  COMMITTEE AND THE COMMITTEE OF THE 
REGIONS, ENTREPRENEURSHIP2020 ACTION PLAN, Brussels, 2013, p.6 
22 Ibid. 
23 UNESCO-UNEVOC. Transforming TVET-from idea to action. Bonn: UNESCO, p.4, 2012  

https://ec.europa.eu/growth/smes/promoting-entrepreneurship/support/education_it
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attitudes which allow them to achieve their goals chosen for themselves to live in 

fullness”24.  

Entrepreneurship education is based on fifteen competences divided in three areas: 

ideas and opportunities, resources, into actions.  

 

 

Figure 6: Areas and competences of EntreComp 

 

Figure 6 depicts the EntreComp competences as slices of a pie chart. Each slice has a  

different colour: blue for the competences in the ‘Ideas and opportunities’ area, 

orange for those in the ‘Resources’ area and green for the competences in the ‘Into 

                                                 
24 European Commission. (2015). Entrepreneurship education: A road to success, p. 4, Luxemburg: 
Pubblication Office of the European Union, 2015 
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action’ area. The slices are surrounded by the three competence rings, which embrace 

all the 15 competences.25 

Through a deep analyses about previous affirmations, Morselli in his essay defines the 

entrepreneurship education through these characteristics: 

1. active teachings which promote entrepreneurship: practical experiences to 

facilitate the learning by doing, team working, planning, problem solving and 

mentoring; 

2. sense of initiative and of enterprise becomes an explicit aim of curriculum and 

an object of assessment; 

3. developing of attitudes linked to entrepreneurship as risk management, 

learning modulation by mistakes, negotiation, critical thinking, self-placement, 

autonomy; 

4. planning of field visits and meeting with enterprises.26 

So in the order to deliver continuing working perspectives for students, the 

entrepreneurship education has the goal to develop entrepreneurship among 

students. Perhaps the hardest challenge to handle, by higher education, is to promote 

also entrepreneurship among graduates because there is a general consensus that 

entrepreneurship is key to turning the challenges of globalization into opportunities: 

“most commentators would now agree that a spirit of entrepreneurship is one of the 

principal factors in whether communities can successfully overcome the difficulties 

that global changes have generated”27  

 

 

 
                                                 
25Bacigalupo M., Kampylis P., Punie Y, Van den Brande G., for European Commission, EntreComp: The 
Entrepreneurship Competence Framewor, Joint Research Center, 2016, p. 11  
26 Morselli D., Educating for enterprise in secondary education, in Formazione e Insegnamento, vol.14, n. 
2, 2016, p. 79,  
27 Bahri, S., & Haftendorn, K., Towards an Entrepreneurial Culture for the Twenty-first Century: 
Stimulating Entrepreneurial Spirit through Entrepreneurship Education in Secondary School, UNESCO 
Publishing, 2006, p. IX 
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Chapter 3 

 

 

3.1 Educational action for employability in Italian universities 

 

In this paragraph it will be analyzed what kind of educational actions, as job placement 

and career services, have been implemented by Italian universities, to increase 

graduate’s employability. 

“In Italy, as in Europe, universities must face massive renovations in economy, due to 

technological innovation. These processes of “creative destruction”, as the economist 

J. Schumpeter called them, impose a great ability to relate to changes in research, 

training available and development of graduates’ professional careers, whose future 

seems uncertain, but also full of opportunities, since in the labour market new 

professions are arising, while others are caught in a faster and faster aging process. 

The most relevant international and national experiences suggest we face this new 

phase with a great reading skill of the reference framework, and with the 

establishment of connections between professional guidance services and placement 

and those who can provide information and tangible opportunities in professional 

integration of bachelors: alumni associations, employer associations, university’s 

internal structures which manage important relations with companies (Departments, 

Offices of technological transfer, etc).”28 

As regards policies, from 2006, the FlxO (Formazione e Innovazione per 

l'Occupazione29) program deals with incrementing educational actions, such as job 

placement and career service. This program involves placement office of seventy-five 

Italian universities. The aim of FlxO program is to promote transition from higher 

education to labour market.  

                                                 
28http://bancadati.italialavoro.it/bdds/download?fileName=f465e1cb-d655-4fd9 
b8ca4b4abe44f2d4.pdf&uid=f465e1cb-d655-4fd9-b8ca-4b4abe44f2d4  consulted on 14/01/2018 
29 Learning and Innovation for Occupation 

http://bancadati.italialavoro.it/bdds/download?fileName=f465e1cb-d655-4fd9%20b8ca4b4abe44f2d4.pdf&uid=f465e1cb-d655-4fd9-b8ca-4b4abe44f2d4
http://bancadati.italialavoro.it/bdds/download?fileName=f465e1cb-d655-4fd9%20b8ca4b4abe44f2d4.pdf&uid=f465e1cb-d655-4fd9-b8ca-4b4abe44f2d4
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The main evidences suggest the opportunity for universities to invest heavily in those 

services which are important to graduates’ professional careers, in order to make the 

provision of services well-established and structured: 

• guidance and placement services will become in the coming years successful 

strategic factors in university’s provision of services with regard to the 

necessity of offering practical opportunities in professional integration of 

students, who, in the past years, appear to have lost faith in university; 

• in the coming years, the so-called dual system (D.Lgs 81/2015 art. 41 c.3) will 

be improved. In university education, it will be improved by developing 

apprenticeship of higher learning and research, and by promoting alternation 

between instruction and working; this will lead to a growing interest in the 

professionalization of university studies, and therefore in placement services, 

which are involved in the economic system and possess extensive knowledge in 

labour market; 

• considering that the public employment services have to deal with a very large 

number of unemployed, it is hoped that universities’ placement services, which 

have structures and professionals trained in orientation and job coaching, can 

be fundamental for integration into the labour market of young bachelors;  

• guidance and placement services, services related to the development of 

employability (including the validation of skills acquired in non-formal and 

informal learning), and instruction/work alternation will become important for 

universities also in terms of finding financial resources; just think about 

European resources like Youth Guarantee, and about regional and national 

resources on policies about work and the connection between education and 

labour market. 

In the order to enter into the specific educational actions of career service and job 

placement in Italian universities , the research carries out by Italia Lavoro shows that, 

“The most popular services (more than 90%) are information about services and 
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arrangements for access, orientation training, support for CV writing and mediation 

between supply and demand. Slightly less than 90% of the people surveyed said that 

they provide also orientation information, individual interviews and pre-selections. The 

less frequent services (less than 50%) are consultancy orientation, support of 

professional plan, empowerment and development of graduates’ soft skills.” 30 

As it can be seen there are a lot of Italian career services that carries out activities 

which promote employment, but educational activities which develop self-

employment are promoted by a few Italian career services, less than 50%.  

 

 

3.2 Services carried out by University of Florence  

 

University of Florence gives to students and graduates the possibility to participate to 

all educational actions offered by career service.  

University of Florence shall make available service points dedicated to the needs of 

career guidance and job placement of students, graduates, PhD students and postdocs, 

in order to respond adequately to the needs and expectations of users. These services 

have the goal to facilitate the transition between higher education to labour marker. 

The services, offered by the University of Florence to every students, can be divided in 

four areas: 

1. Career counselling 

2. Job training 

3. Meetings with enterprises 

4. Resourcefulness Development 

                                                 
30 Italia Lavoro, Un ponte tra  Università e lavoro Rapporto sullo stato dei servizi  universitari  di 
orientamento e placement,  2015  
http://bancadati.italialavoro.it/bdds/download?fileName=f465e1cb-d655-4fd9-b8ca-
4b4abe44f2d4.pdf&uid=f465e1cb-d655-4fd9-b8ca-4b4abe44f2d4 consulted on 05/01/2018   

http://bancadati.italialavoro.it/bdds/download?fileName=f465e1cb-d655-4fd9-b8ca-4b4abe44f2d4.pdf&uid=f465e1cb-d655-4fd9-b8ca-4b4abe44f2d4
http://bancadati.italialavoro.it/bdds/download?fileName=f465e1cb-d655-4fd9-b8ca-4b4abe44f2d4.pdf&uid=f465e1cb-d655-4fd9-b8ca-4b4abe44f2d4
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The Career counseling assesses students’ personal resources in order to support the 

construction of a professional design, so “helps students in their search for 

employment, to define their skills and their attitude […], job applying skills”31. 

Some activities realised by the Career Counselling are: 

1. Career Counselling and Life Designing; 

2. Self-entrepreneurial Capital Training; 

3. Training for listening and counselling activities 

The Job Training delivers useful paths and tools that facilitate a conscious entry into 

the labour market, promoting workshops, simulations and individualized counselling. 

The activities of this service are: 

1. Orientation Seminar for Labour; 

2. Active Labour Research Laboratory; 

3. Check CV; 

4. Assessment Centre; 

5. Video CV 

Meetings with enterprises create ideal conditions for active job search and matching 

between supply and demand. The activities: 

1. The enterprise presents itself; 

2. Career Day;  

3. Career Lab; 

4. Stage; 

5. Showcase of job offers; 

6. Others suggest – reports; 

                                                 
31 EUROPEAN COMMISSION, op. cit.,  2014, p.79 
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7. Advanced training apprenticeship. 

Resourcefulness Development wants to develop the resourcefulness and 

entrepreneurial skills of the participants, doing network and developing innovation 

projects. It is a project that promote “the transfer to the entrepreneurial system of 

skills of young people, taking up entrepreneurial processes of innovation, 

internationalization, aggregation, self-management of the crisis. What we are aiming 

through this initiative is to promote the genesis of new professional figures adequate 

to the needs of business systems "32. 

The activities: 

1. Job in Lab; 

2. Training for Entrepreneurship; 

3. Impresa campus. 

All these activities should develop soft skills usable in several contexts, in life long 

learning settings, and to support individuals to live in competitive and in continued 

transformation economies.  

 

 

 

3.3 Focus on educational actions for entrepreneurship  

 

The purpose of this last paragraph is to understand which activities of career service  

promote entrepreneurship among students and graduates. In fact, as previously 

demonstrated, and according to European Union, one of the challenge of 

employability’s development is to support entrepreneurship to encourage self-

employment, in the order to empower the transition from higher education to labour 

market. As Volkmann et. Al underline “innovation and entrepreneurship provide a way 

forward for solving the global challenges of the 21st century, building sustainable 
                                                 
32 TONARELLI A., Posti in piedi. Giovani in transizione fra università e lavoro, Pisa, Pacini editore, 2012 
147-148 
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development, creating jobs, generating renewed economic growth and advancing 

human welfare”33  

The University of Florence, among career service’s proposals, carries out activities 

consistent with the learning outcomes of entrepreneurship education. In particular the 

area of Resourcefulness Development has the aim to develop the resourcefulness and 

entrepreneurial skills among students and graduates.  

 

What are these educational activities? 

Job-In Lab  are workshops which shall enter into projects of innovation, 

internationalization, change management of entrepreneurial and professional 

processes. Young graduates, enterprises, and experts of innovation and of start-up are 

involved in these laboratories. 

In these workshops graduates have the opportunity to implement competences 

acquired during studies and they can be employed in enterprises though stages, 

apprenticeships contacts, employments contracts.   

These workshops are born through confrontation between experts of entrepreneurial 

innovation and enterprises and professional offices. Professional offices and 

enterprises are called to present projects about planning of business’ needs, the 

competences for the realization of projects. Laboratories provide for the presentation 

of these projects to students and graduates and the selection of students and 

graduates, which have skills required, by enterprises. 

During the workshop activities, professors teach to students selected in the order to 

make in action technical knowledges and practitioners of innovation train them to 

develop their entrepreneurship and their soft skills.   

Service’s users have the opportunity to show enterprises their knowledges applied to a 

concrete project of innovation. 

 

                                                 
33 Volkmann, C., Wilson, K. E., Mariotti, S., Rabuzzi, D., Vyakarnam, S., & Sepulveda, A, Educating the 

Next Wave of Entrepreneurs: Unlocking Entrepreneurial Capabilities to Meet the Global Challenges of the 
21st Century, World Economic Forum Switzerland, April 2009, p.12  
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Training for Entrepreneurship is a training program to drop students off from idea to 

business project. The training provides the assessment of personal motivation and of 

specific competences with the aim to draw up a sustainable business model. Training 

for entrepreneurship is a way to experiment business difficulties, opportunities, 

threats, requirements, ground rules. This workshop strengthens entrepreneurial 

abilities and it gives to users instruments to elaborate a plan to create a new job. 

Besides the laboratory is a setting where students can meet witnesses, create 

networks, open their perspectives, prove themselves.  It has the purpose to train 

entrepreneurship.  

 

Impresa Campus is a gratis pathway of training and accompanying, promoted by 

CsaVRI (Centro di Servizi di Ateneo per la Valorizzazione della Ricerca e la gestione 

dell’Incubatore universitario) and the collaboration of Fondazione Cassa di Risparmio 

di Firenze. Impresa campus has the aim to spread entrepreneurial culture and to 

promote the creation of new enterprises. 

The service offers a collective training composed by educational teorica and practical 

activities about start-up, entrepreneurial skills, business model, business plan, 

successful communication, elevator pitch. There is a mentor who follow each group. 

Career counseling and group life design is a path to increase individual awareness, 

one's own interests, one's own aspirations, in order to build a professional and life 

project after university. 

Constructing Life / Work group counseling for strengthening of the project of personal 

and professional development congruent with authentic aspects of oneself. 

Participants are facilitated in identifying the educational and professional development 

steps for a successful construction of their professional path. 

Life / Work meaning group counseling is a reflection on the meanings of life to realize 

the formula of personal success for a fully satisfying life. Participants are facilitated to 

ask themselves about the meaning of their lives in relation to work and work, tracing 

the tracks for their priority.   
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These activities have the purpose to increase own awareness, own interests and 

professional values, to build a professional and life project independently.  

 

Entrepreneurial Self-Capital Training is an activity aims to strengthen a core of 

individual entrepreneurship resources to successfully face professional and personal 

challenges. Participants learn to recognize and develop entrepreneurial  characteristics 

for their lives, to face continuous changes and transitions through innovative solutions, 

to accept the challenge of transforming the different constraints into resources. 
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Conclusion 

 

This work is born by the intent to comprehend what are the challenges in relation to 

employability and transitions from higher education to labour market  and what kind of 

educational actions are promoted by Italian Universities in order to support young 

adults’ preparing for future career. 

Through chapters, the essay defines what are literature and community sources which 

educational actions are based on. It is underlined the central role of higher education 

to respond to the challenges, that in an ever-changed  labour market, are difficult to 

identify and to take on.   

Besides, the aim of this essay is also to understand what are resources and the limits on 

higher education. In fact, the subject of employability and transitions, from higher 

education to labour market, is delicate and on which depends the successful job 

placement of new generations. It is the reason why there are a lot of studies with the 

effort to understand these two phenomena and  there are a lot of ever changing 

guidelines by European Community to equipping graduates whit skills, in order to find 

their place in the labour market. In this scenario Italian Universities promote 

employability and transition through educational actions, of job placement and career 

services, offered to every student till and after the graduation.  

From this survey’s work, it emerges that the hard challenge is to develop 

entrepreneurship in the order to support and to promote self-employment among 

graduates. Also the European Commission is supporting several projects to help 

improve, promote entrepreneurship through entrepreneurship education and to assess 

their impact in Europe .  

As regards entrepreneurship education Italian career services are equipping themselves 

with laboratories, workshops, support of entrepreneurial professional plans. However 

less 50% of all Italian career services carry out this type of activities. The career service 

of University of Florence is at the forefront of providing entrepreneurial skills to the 

graduates, doing network and developing innovation projects.  
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