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1.  Introduction
This chapter aims at giving an overall view 
about the social inclusion and exclusion as well 
socially inclusive pedagogy. It first presents basic 
definitions of social exclusion and social inclusion 
and presents the concepts of socially inclusive 
learning and socially inclusive learning settings. It is 
important to remember that each country, society 

and community have different histories, cultures 
and institutions, which shape norms, values and 
therefore different approaches to social inclusion. 
Yet, there are some general principles accepted 
for achieving a society for all, even if the country-
specific and evolving nature of social exclusion 
concerns and approaches to inclusion is recognized.

In this chapter you will learn:

• Different definitions of the concepts of social inclusion and social exclusion
• Characteristics of social inclusion
• Dimensions of social inclusion
• Key groups to be included 
• Actions to take to promote social inclusion
• Role of governments in addressing social exclusion and inclusion
• Definitions of inclusive education
• Principles of Inclusive education

2. The Landscape of Inclusion and Exclusion
2.1.   Conceptual Framework

Before reading the part, please have a few moments to think about the following questions. 
 
 1) What are some concepts that you have in your mind in relation to social    
 inclusion and exclusion?
 2) How would you define social inclusion and social exclusion?      
 What do they mean to you?
 3) Do you know any specific group of people who are at risk of social exclusion?   
  Why they are at risk?
 4) Do you know any policies or initiations that work on to promote     
 social inclusion in your region?

Social inclusion and exclusion are relatively new 
concepts in our multicultural and heterogeneous 
society today, the earliest usage in policy context 
dates back to 1970s. They are crucial to understand 

as almost everywhere around the world, “some 
individuals and groups confront barriers that 
prevent them from fully participating in economic, 
social and political life” (UN, 2016, p. 11).



5

were born outside the EU: 40.2  % of adults born 
in a country outside the EU were at risk of poverty 
or social exclusion. In comparison, for native 
citizens, only 21.7 % of the population were at risk. 

This means that social exclusion is a more 
important and prevalent issue than many of 
us think especially for special groups such as 
children, young adults and migrants/refugees. 

 Figure 1 People at risk of poverty or social exclusion, EU-27 and EU-28, 2005-2015

Source: EUROSTAT 2017.

Thus, social exclusion and inclusion have been 
occupying a bigger space on the agendas of 
the democratic governments that want to bring 
“every person to the minimum standards of 
wellbeing” (UN, 2016, p. 17), as well as the 
international and transnational organizations such 
as World Bank, UN and European Union. It is placed 

at the heart of Europe’s commitment to build a 
stronger social Europe (Atkinson et al., 2017, p. 3) 
and EU has been working for the improvement of 
social inclusion (See Europe 2020 strategy which 
target to decrease the number of people who are 
at the risk of poverty or social exclusion by 2020.).

In Europe, one in four people were at risk of poverty 
or social exclusion in 2016 (More than 118 million 
people, or 23.5 % of the EU population) (See Figure 1 
for the numbers during the last decade). Moreover, 
risk is higher among especially young people and 
children: 31.3  % of young people aged 18 to 24 
and 26.9 % of those aged less than 18 were at risk 
of poverty or social exclusion in 2015 (Eurostat, 
2017). And the risk is specifically high for those who 
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Within this context, it is vital to have a holistic understanding of the concept. In the literature there are 
different conceptualisations of social inclusion and exclusion. Some of the widely accepted definitions are 
as follow:

Box 1 Definitions of Social Inclusion

Box 2 Definitions of Social Exclusion

Source: Adapted from UN 2016, p. 19.

Social Inclusion
“The process of improving the terms for individuals and groups to take part in society” and “The process 
of improving the ability, opportunity, and dignity of people, disadvantaged on the basis of their identity, 
to take part in society” (World Bank, 2013, pp. 3-4).
“Social inclusion is a process which ensures that those at risk of poverty and social exclusion gain the 
opportunities and resources necessary to participate fully in economic, social, political and cultural life 
and to enjoy a standard of living that is considered normal in the society in which they live. It ensures 
that they have greater participation in decision making which affects their lives and access to their 
fundamental rights” (Commission of the European Communities, 2003, p. 9).
“Inclusion is the realization that everyone has essential dignity and everyone has something to contribute” 
(Lombe 2007, p. 3) 
“The process of improving the terms of participation in society for people who are disadvantaged on the 
basis of age, sex, disability, race, ethnicity, origin, religion, or economic or other status, through enhanced 
opportunities, access to resources, voice and respect for rights” (UN, 2017, p. 20).

Social Exclusion
“Exclusion consists of dynamic, multi-dimensional processes driven by unequal power relationships 
interacting across four main dimensions—economic, political, social and cultural—and at different levels 
including individual, household, group, community, country and global levels. It results in a continuum 
of inclusion/exclusion characterized by unequal access to resources, capabilities and rights which leads 
to health inequalities”, (Popay and others, 2008, p. 2).
“Social exclusion is a complex and multi-dimensional process. It involves the lack or denial of resources, 
rights, goods and services, and the inability to participate in the normal relationships and activities, 
available to the majority of people in a society, whether in economic, social, cultural or political arenas. It 
affects both the quality of life of individuals and the equity and cohesion of society as a whole” (Levitas 
and others, 2007, p. 9). 
“Social exclusion is what can happen when people or areas suffer from a combination of linked problems 
such as unemployment, poor skills, low incomes, poor housing, high crime, poor health and family 
breakdown”(United Kingdom Office of the Deputy Prime Minister, 2004, p. 2). 
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As you may have noticed already, the basic idea 
behind all these definitions is the concept of “full 
participation in all aspects of life” (DESA, 2009, p. 
12) regardless of one’s background or identity. 
Participation in different aspects of life also brings 

along the responsibility and activity in civic, social, 
economic, and political spheres in the community. 
Moreover, it is should be realized in practice and 
not stay on the policy papers.

Inclusion is community. No one becomes included by receiving handouts, even 
if these handouts are given by public bodies and with public resources. No one 
becomes included by being treated by a program in which they are no more than 
a number or a statistic. Inclusion is connection to the network of community 
development, it is to become more than a speck of dust, to have a forename and 
surname, with one’s own distinctive features, skills and abilities, able to receive and 
give stimulus, to imitate and be imitated, to participate in a process of changing 
one’s own life and collective life (Busatto, 2007, S. 4 zitiert in DESA, 2009, S.  ). 

Social inclusion is the process of creating space, 
opportunity and tools/methods for people to 
participate in every aspect of any community. It is 
also important to remember that social inclusion 
is not same as the social integration even though 

the two terms are at times used interchangeably. 
Integration implies coming together as a whole and 
create a cohesive group together. Figure 2 visualizes 
clearly the conceptual differences between the 
concepts.

Figure 2 From Exclusion to Inclusion

Source: MitOst, 2014.

UN defines social integration as:

Social Integration can be seen as a dynamic and principled process where all 
members participate in dialogue to achieve and maintain peaceful social relations. 
Social integration does not mean coerced assimilation or forced integration (UN, 2005).
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Even though it aims for social cohesion, integration 
does not guarantee equal rights, chances, and 
opportunities for every member of the society to 
actively take part in every aspect of the society. Yet, 
social integration and social inclusion should work 

together to create more cohesive societies (see 
Figure 3). Aim is to create a society where every 
individual living in it has a sense of belonging, 
and active role and equal chance of participation 
in order to live in cohesion and harmony.

Figure 3 Social inclusion, integration and cohesion

Source: Leaving no one behind, UN, 2016, p.. 21

2.2.    What makes a Society Inclusive?
What are the characteristics of an inclusive society? As UN (2009) described:

An inclusive society is based on the fundamental human rights value, that is, “all human beings 
are born free and equal in dignity and rights. They are endowed with reason and conscience 
and should act towards one another in a spirit of brotherhood” (Universal Human Rights 
Declaration, 1948). It is a society in which all members, regardless of their backgrounds, 
are able and motivated to participate in civic, social, economic and political activities (p. 9).
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• Respect for all human rights, freedoms, and the rule of law
• Maintaining the security of all individuals and their living environment
• Participating in civic, social, economic and political activities, both at the local and national 

levels.
• The existence of a strong civil society
• Universal access to public infrastructure and facilities (such as community centers, 

recreational facilities, public libraries, resource centers with internet facilities, well 
maintained public schools, clinics, water supplies and sanitations).  

• Equal access to public information
• Equity in the distribution of wealth and resources
• Tolerance for and appreciation of cultural diversity
• Education for providing opportunities to learn the history and culture of one’s own and 

other societies, which will cultivate the understanding and appreciation of other societies, 
cultures and religions. 

• Effective and representative leadership
• Creating positive narratives of an inclusive society of the future, and enable each member 

of society to share, understand and contribute to those narratives (DESA 2009, 8-11).

This requires inclusive legal, regulatory and policy frameworks which promote just and inclusive processes in 
all areas of implementation, so that equal access to basic education, public space, facilities and information 
are ensured, and diversity and cultural pluralism are respected and accommodated.

Critical elements for creating and maintaining an inclusive society can be listed as:

2.2.1. Elements of Social Exclusion and Inclusion

To be able create a socially cohesive society it is 
important to explore the mechanisms that lead to
exclusion and inclusion. There exist several elements 
in this aspect and most of the time we observe a 
combination of elements as all these elements are 
related to aspects that are tightly connected at 
different levels and dimensions of the society (See 
Figure 2).

Among all these important elements, education 
occupies a special role as it can cultivate the 
understanding and appreciating other societies 

including their culture, language, religion, history, 
and initiate the basic understanding for respect and 
appreciation of diversity. Moreover, it empowers 
the marginalized or excluded groups through 
different ways, and socially inclusive education is 
one is mediums to follow. Thus, our role in providing 
access to education for those who needs becomes 
more important in our multicultural society today. 
Education and learning can be one of the most 
effective tools for building the inclusive society as 
we can fight against prejudice and biases.
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Figure 4 Elements of Exclusion and Inclusion

Source: DESA, 2009, p. 16 

2.2.2. Dimensions of Social Inclusion

These elements of social exclusion and inclusion 
operate almost at all dimensions of life such as 
social, cultural, spatial, political, legal, etc. (See 
Figure 5), and cannot be limited to only one aspect 
of social life. Thus all type of actions concerning 
social inclusion should aim for covering maximum 
number of dimensions of social inclusion. 
Discrimination for example, cannot be addressed 
only through the social dimension, but also 
through educational, legal, cultural, and political 
dimensions. In terms of education, we need to 
examine if there is equal access to formal and 
informal education for all, and if certain groups 
of children (differing in for example ethnicity, 
gender, or religion) may be excluded, if there are 

discriminatory policies and legal regulations. It is 
necessary, therefore, to focus on all relevant policies 
in multiple dimensions to be able to address and 
explore issues related to social inclusion (DESA 
2009, p. 16). Here a multidimensional and multilevel 
approach is required.

The process of social inclusion requires acting 
on different levels simultaneously starting from 
individual, household to community and local level, 
to regional and national levels (UN DESA 2009, 13). 
Thus it is crucial to acknowledge and take into 
account the individual level of engagements such 
as the perceptions and experiences of individuals, 
their ideas, feelings, and skills and competences.
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Figure 5 Dimensions of Social inclusion

Source: Adapted from DESA 2009, p. 15.

In addition to these dimensions, World Bank (WB) 
(2013) identifies three interrelated domains for 
social inclusion within a more comprehensive 
framework: markets (land, housing, labour, credit), 
services (information, social protection, electricity, 
transport, education, health and water), and 
spaces (political, physical, cultural and social) in 
which the individuals should be included and 
these three domains represent both barriers to 

and opportunities for inclusion (p. 8). In the same 
report, WB suggests enhancing social inclusion by 
improving ability, opportunity and dignity of the 
individuals with disadvantaged backgrounds (See 
Figure 6). It is crucial to treat people with respect 
and to recognize their abilities, perspectives, 
past and present experiences and giving them 
opportunities to be part of their communities in 
order to enhance social inclusion
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Figure 6 A Framework for Social Inclusion

Source: World Bank, 2013, p. 9.

2.3. Key Groups to Be Included
Groups that are subject to exclusion all around 
world vary from country to country. However, it is 
scientifically shown that women, people living in 
poverty, persons with disabilities, children, youth 
and older persons are particularly at risk. In addition 
to these groups, in many countries, people with 
different ethnic, religious or cultural backgrounds 
face exclusion and discrimination. Especially 

poverty is “inextricably linked to social exclusion, 
both as a cause and as one of its consequences” 
(UN 2016, 34). Regarding the recent refugee 
movements due to uproar and war in their home 
countries, migrants and refugees are also at risk 
of being excluded by local communities or larger 
society. See Figure 7 for a general list of key groups 
to focus on in terms of social inclusion.
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Figure 7 Key groups to be included

Identities of these groups of people form the 
basis for exclusion or inclusion in the society. Even 
though gender, race, ethnicity, and religion are 
among the commonly discussed identities to be 
disadvantaged, other identities—such as sexual 
orientation, disability status, and nationality also 

carry a high risk for exclusion. Figure 8 shows some 
identities and the size of the bubble indicates 
the importance of an identity. It is important to 
highlight that people have multiple identities 
that intersect and create the social identity of the 
individuals and groups. 

Figure 8 Multiple Intersecting Identities

Source: WB, 2013, p. 68
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These groups who are disadvantaged and 
marginalized are the main beneficiaries of inclusive 
policies. Yet, it is important to underline that “every 
individual and member of society gains from 

a more inclusive society that encourages and 
promotes individual development and supports 
empowerment” (DESA, 2009, 21).

2.4. Promoting Social Inclusion
How can we achieve social inclusion? There is no 
simple answer or a quick recipe for this. But we 
should all remember that exclusion is not destiny for 
those groups mentioned before. Change is always 
possible. History is full of social transformation 

examples in relation to social inclusion such as the
end of racial segregation in the US, and the South 
Africa, women rights movement as well as LGBTQ 
movement.

There exist several framework suggested for promoting social inclusion. One can start with removing the 
barriers for social inclusion. UN suggest following steps for removing the barriers:

• Eliminating discriminatory laws and practices

• Taking  special measures to eliminate discrimination

• International policy frameworks in relation to social groups

• Transforming the mindset of people

Another Goran Therborn (2007, p. 2, cited in DESA 
2009) suggested five hierarchical and incremental 
steps to promote social inclusion. For successful 
implementation, each step should be fulfilled and 
achieved before moving to next step.

These five categories of inclusion could be 

considered as incremental steps to promote social 
inclusion. These steps are hierarchical with visibility 
as the first step. Without the possibility to fulfil the 
lower steps the person is deterred and limited from 
climbing to the next step. Each of the five steps can 
be approached and understood in terms of both 
“process” and “contents” (see figure 9).
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Figure 9 Five steps to promoting social inclusion

Source: DESA 2009, p. 14

The five steps can be explained as follows (DESA, 2009, p. 14-15):

1) Visibility: First and foremost, people need to be noticed, recognized, and have their own 
voices. There is no possibility of having a voice if an individual or group is not accounted for 
and represented in the processes that make up formal society. One of the greatest difficulties 
even at a local level is the actual census of population. People remain uncounted and therefore 
invisible.

2) Consideration:  The concerns and needs of individuals and groups are taken into account by 
policy-makers. Often policy-makers do not consider the poor and other marginalized groups as 
important stakeholders, and therefore, do not incorporate their needs and concerns.

3) Access to Social Interactions: People must be able to engage in society’s activities and social 
networks in their daily life, including economic, social, cultural, religious, and political activities.

4) Rights: People must have rights to act and claim, rights to be different, legal rights, rights to 
access social services, such as housing, education, transportation, and health care. They must 
have the right to work and the right to participate in social, cultural and political life. The right 
to claim will regress if one is discriminated.

5) Resources to fully participate in society:  Those who do not have access to rights are not 
able to participate fully in society. However, even if people have rights to access, they cannot 
participate fully without adequate resources. Therefore, resources to fully participate in all 
aspects of societal activities are the ultimate step for successful social inclusion. It is not only 
because of lack of financial resources that people are unable to participate, or stop participating, 
but also because of conditions, such as insufficient time or energy, spatial distance, lack of 
recognition, lack of respect, physical conditions or constraints. These elements all need to be 
taken into consideration
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2.5.1   Role of Governments

We need to remember that all these actions to 
promote social inclusion are directly related to 
efforts, perspectives, institutions and policies of the 
governments at different levels. National, regional 
and local governments should work in cooperation 
to be able to create socially inclusive and coherent 
societies, because those policies and institutions 
“define the ‘rules of the game’ for social interactions 
and the distribution of power, status and control 
over resources, they can drive social exclusion or, 
alternatively, mitigate its impacts” (UN, 2016, p. 22). 
It is also crucial to create inclusive policy processes 
at the universal level due to transnational nature of 

the factors leading to exclusion. UN and World Bank 
have been working on the mitigation of the social 
exclusion and promotion of social inclusion at the 
global level. UN put social inclusion in centre in the 
new 2030 Agenda for Sustainable Development 
adopted by Member States in September 2015. 
One of the main goals of the 2030 agenda is to 
leave no one anyone behind. WB views addressing 
social exclusion as a moral imperative. WB website 
on social inclusion presents a large amount of data, 
information and resources on 
http://www.worldbank.org/en/topic/social-
inclusion

Key actions need to be taken by the governments in order to leave no one behind 
(UN, 2016, p. 121):

• promoting social inclusion as well as tackle the barriers that create and sustain exclusion. A 
universal approach to social policy, complemented with special or targeted measures, is the 
key to addressing the underlying causes of exclusion and social injustice.

• institutional change which ensures that institutions are inclusive can contribute to levelling the 
playing field and providing all citizens with opportunities to participate in public life on equal 
terms.

• Changing the social, cultural and political norms that underpin or perpetuate unequal power 
relations and the disadvantages experienced by some social groups. This is often a long-term 
process, dependent on national and local circumstances, but with political will Governments 
can influence and help transform them.

European Union has been working intensively on 
the eradication of social exclusion and to promote 
inclusion since early 2000s. It has been pursuing 
these objectives and priorities through supporting 
“EU countries’ efforts to address their social 
challenges through the actions foreseen in the 
Platform against Poverty and Social Exclusion and 

Social Investment Package as well as the EU funds, 
in particular the European Social Fund” (EU, 2018 
http://ec.europa.eu/social). EU Responsibility for 
policy in the field of employment, social affairs and 
inclusion is shared between the EU and its member 
countries. 



In order to make “a decisive impact on the eradication of poverty and social exclusion”, three objectives were 
set under the social inclusion strand, that are:

• “access for all to the resources, rights and services needed for participation in society, preventing 
and addressing exclusion, and fighting all forms of discrimination leading to exclusion”; 102 Report of 
the Secretary General on the Implementation of the World Programme of Action concerning Disabled 
Persons [A/62/157], 2007, 37
• ”the active social inclusion of all, both by promoting participation in the labour market and by 
fighting poverty and exclusion”;
• ”that social inclusion policies are well-coordinated and involve all levels of government and relevant 
actors, including people experiencing poverty, that they are efficient and effective and mainstreamed 
into relevant public policies, including economic, budgetary, education and training policies and 
structural fund programmes”.

Key Priorities of the EU
• increase labour market participation by expanding active policies and ensuring a better linkage between 
social protection, education and lifelong learning;
• Modernize social protection systems to ensure they are sustainable, adequate and accessible to all;
• Tackle disadvantages in education and training by investing more in human capital at all ages and focusing 
particularly on the most disadvantaged groups;
• Eliminate child poverty by guaranteeing their education, increasing the assistance given to their families and 
ensuring that their rights are protected;
• Ensure decent accommodation for vulnerable groups and develop integrated approaches to tackling 
homelessness;
• Improve access to quality services in the fields of health, social services, transport and the new information 
and communication technologies;
• Eliminate gender-based discrimination and increase the social integration of people with disabilities, ethnic 
minorities and immigrants.

Source: Joint Report on Social Protection and Social Inclusion 2005
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• coordinates and monitors national policies;
• promotes the sharing of best practices in fields like employment, poverty and social exclusion 

and pensions;
• makes laws and monitors their implementation in areas like rights at work and coordination 

of social security schemes.

Box 3 EU Objectives for Social Protection and Social Inclusion

Source: Adapted from DESA 2009, 36-37.

 In this regards the European Commission:
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Reflective questions (Time to reflect) 

1) You have read the chapter about the persons to be included. Now think about your own individual/
personal environment and your professional environment and write down the groups of people you 
encounter and who are included

2) Are/were there any person excluded in any way from your family and friends network? Why and how 
were/are they excluded? Example: exclusion of daughters during the division of family heritage, or 
exclusion due to an illness or disability.

3) If you think about your work and your clients, have you ever observed or got to know anyone who has 
been/were excluded? Please reflect why and how? What happened? What were the reasons and issues?
If you want to further analyse your organization, you can check OED Grid

https://www.dcu.ie/sites/default/files/edc/pdf/oed_grid_good-practice-example.pdf  

4) What do you think about the actions that are suggested above in order to promote social inclusion? 
What could be any other further actions and steps that should be taken to eliminate social exclusion and 
to promote social inclusion? List down your ideas and compare with your colleagues. 

    Individual/Personal  Professional
Group/Persons
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In the previous part we discussed the basic 
concepts and frameworks of social inclusion. This 
part will focus on inclusion in education and socially 
inclusive pedagogy.

Salamanca Declaration formed the foundations 
of inclusive education at a global level in World 
Conference on Special Needs Education organized 
by UNESCO in 1994, principles of inclusive 
education were developed and was restated at the 
Dakar World Education Forum (2000).

In Salamanca Declaration inclusive education defined as follows:

“…schools should accommodate all children regardless of their physical, intel-
lectual, social, emotional, linguistic or other conditions. This should include dis-
abled and gifted children, street and working children, children from remote or 
nomadic populations, children from linguistic, ethnic or cultural minorities and 
children from other  disadvantaged or marginalised areas or groups” (The Sala-
manca Statement and Framework for Action on Special Needs Education, para 3).

Here “inclusion is seen as a process of addressing 
and responding to the diversity of needs of all 
learners through increasing participation in 
learning, cultures and communities, and reducing 
exclusion within and from education” (UNESCO, 
2003, p. 7). Even though Salamanca Declaration 

mentions the school education, UNESCO (2003) 
defines inclusive education with a broader 
perspective as “providing appropriate responses to 
the broad spectrum of learning needs in formal and 
non-formal educational settings” (p. 7).

UNESCO (2005, p. 15-16) identifies four key elements of inclusive education in the    
Guidelines for Inclusion:

-Inclusion is a process. That is to say, inclusion has to be seen as a never-ending search to find better ways 
of responding to diversity. It is about learning how to live with difference and learning how to learn from 
difference. In this way differences come to be seen more positively as a stimulus for fostering learning, 
amongst children and adults.
-Inclusion is concerned with the identification and removal of barriers. Consequently, it involves collecting, 
collating and evaluating information from a wide variety of sources in order to plan for improvements in 
policy and practice. It is about using evidence of various kinds to stimulate creativity and 
problem-solving. 

3. Socially Inclusive Pedagogy

Warm-Up 

1) Have you ever heard about socially inclusive pedagogy? Do you know how it works?
2) How can education become inclusive? How can adult education become inclusive?
3) Do you know how can you reach out people who may need your help?
4) Is your library/institution is inclusive? If yes, in what ways? If no, what are the reasons?
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3.1. Social Inclusion in Adult Education
Implementation of the concept social inclusion in 
adult education and, in general, in lifelong learning 
is still relatively new, and especially its wider use for 
the development of professional training for adult 
educators, trainers and pedagogical personnel is 
not common at all.  As one of the first initiatives in 

Inclusive education is all about how to design, 
construct and provide services for all learners 
at all levels regardless of their backgrounds and 
identities and how to empower learners in order to 
make them active participants of the society they 
live in.

Education has been seen as one of the ways to 
empower individuals especially those who are in 
disadvantaged situations (See Paulo Freire and his 
work on empowering role of education). We can 
define empowerment as “acquiring the awareness 
and skills necessary to take charge of one’s own 
life chances. It is about facilitating the ability 
of individuals (and groups) to make their own 
decisions and, to a greater extent than hitherto, 
to shape their own destinies” (UNESCO, 2005, p. 
28). Empowering people with disadvantaged 
background such as refugees is highly crucial for 
social inclusion as through empowerment, some 
of the barriers to social inclusion can be removed 

Inclusive education requires a multidimensional 
work at the educational system, starting with 
the policy level until micro level in the individual 
classroom and even the relationship between the 
teacher and students. This includes curriculum, 
physical structure of the learning environments, 
organizational structure of the learning institutes 
and schools, methods of teaching and attitudes 
and knowledge of the personnel. Curriculum, what 
we teach to learners, for example, can be a barrier 
for inclusive education. It can be value laden, rigid, 
lacking diversity, forcing dominant ideas over the 
minorities, it can be full of biases and reproducing 
inequalities. However, an inclusive curriculum can 
exist and survive only through inclusive policies 
and personnel believing in inclusive education. 
Thus, inclusive education requires a holistic and 
comprehensive perspective to really function.

-Inclusion is about the presence, participation and achievement of all students. Here “presence” is concerned 
with where children are educated, and how reliably and punctually they attend; “participation” relates to the 
quality of their experiences whilst they are there and, therefore, must incorporate the views of the learners 
themselves; and “achievement” is about the outcomes of learning across the curriculum, not merely test or 
examination results.
-Inclusion involves a particular emphasis on those groups of learners who may be at risk of marginalization, 
exclusion or underachievement. This indicates the moral responsibility to ensure that those groups that are 
statistically most “at risk” are carefully monitored, and that, where necessary, steps are taken to ensure their 
presence, participation and achievement in the education system.

such as insecurity, lack of access to different types 
of services and markets.

this area, a working group at the German Institute 
for Adult Education (DIE) collaborated with Martin 
Kronauer (Kil & Kronauer, 2011), a pioneer in the 
theory development for social exclusion, in order 
to conduct empirical research on “urban and 
social inequality”, “change in work and new social 
questions”.
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“...a process whereby people who would not normally use adult education are 
contacted in non-institutional settings and become involved in attending and 
eventually in jointly planning and controlling activities, schemes and courses 
relevant to their circumstances and needs (Kevin Ward, Replan review, 1, 1986)” (p. 2).

Thus, this means, providing refugees with appro-
priate resources, for example, approaching their 
own surroundings in the district / region, cultivat-
ing a network for business and work,and actively 
involving people who are experts and stakeholders 
in their own planning and the implementation of 
further trainings. Reaching out people with dis-
advantaged backgrounds such as refugees and 

asylum seekers requires non-traditional outreach 
strategies. In our case, libraries will be used as 
non-institutional learning space and refugees will 
be addressed by social workers and librarians. As it 
was stated in the needs analysis report (See WIFO, 
2017) especially those who live in remote rural ar-
eas without any access to educational opportuni-
ties are in need of low threshold and local offers.

Figure 10 Outreach Models

Source: Adapted from NIACE, 2001, p. 2.

Four different models of educational outreach are identified by NIACE (2001). These are:

Within the process of reaching out the target 
groups we present the practice of educational 
outreach as a pillar to inclusive pedagogy (NIACE, 
2001). Within the inclusive pedagogy, it is assumed 
that only those (here who offer the service in public 
libraries) who have an inclusive understanding 
regarding the participation of marginalized and 

disadvantaged groups are able to carry out offers 
that require “active access” / outreach. Working 
locally, consulting, listening and working with 
excluded groups and communities is also crucial 
for our project. Educational outreach is defined by 
NIACE (2001) as:



As an example, in project LIB(e)RO, the peripatetic model in which libraries are used as  the learning 
setting was adopted.
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“Outreach” strategies can only be successful if an inclusive understanding is also implemented within the 
organization, which as a learning place offers new and secure learning/communication experience. Thus, 
equipping the libraries and the social workers with the right tools, methods and competences regarding 
inclusive pedagogy is very important. 

Outreach competences and skills that are important to develop are (see Kil, Dasch, & Henkes, 2013):

• Ability to interact with/listen to people and identify their learning interests and needs
• Ability to adapt to different groups and different situations
• Sensitivity and respect for others and host communities
• Ability to react to widely differing wants and needs
• Ability to conduct local research
• Ability to identify of local networks
• Ability to connect and negotiate with a range of different agencies, groups and individuals
• Ability to locate and negotiate use of premises
• Ability to broker provision between groups and providers
• Sensitivity with reference to gender,
• Motivation for life-long learning, 
• Ability to work in a team,
• Ability to appreciate diversity in life and one’s own experiences with work,
• Ability to share knowledge,
• Promoting cultural understanding,
• An understanding for demographic change,
• Ability to create aids, material to support learning and different pedagogical approaches,
• Ability to act as a mentor for the participants.

We believe these skills and competences are crucial while working with disadvantaged groups such as 
refugees. Equipping librarians with the necessary skills for them to that they reach the refugees, and 
empower both the refugees and themselves.
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Figure 11 Five OED Principles

2. Listening and respecting the “voice” of learners
In German speaking world there is an old-fashioned educational term, ‘pädagogische Kniebeuge’ 
[pedagogical knee bend]. This requires the staff employed in the organizations of education, in our case 
libraries, to be actively willing and act independently using their pedagogical knowledge. All of them 
must be willing to actively deal with the life-worlds of others and to be open and attentive when meeting 

1. Creating coherent learning environments
An exploratory and courageous “understanding of space” offers the prerequisite for a successful 
implementation of the principle. The point is to establish learning places where learning can take place 
without reservations and barriers. Libraries have very good conditions here, they can bring other learning 
places into the library by means of experts, reading rooms, outdoor facilities, meeting rooms offer a broad 
aestheticized space portfolio.

3.1.1. General Principles to be followed

The principles of socially inclusive learning were 
identified  by the EU-funded Grundtvig Network 
„OED: Outreach – Empowerment –Diversity“
(LLP EU 517734-LLp-1-2011-1-Be-GrunDtviGGn). 
The five OED principles (Kil, Dasch, &Henkes, 

2013; Kil & Motschilnig 2014) provide a direction 
for methodological support for socially inclusive 
learning and require competence development, 
which can be mediated or stimulated by the 
learning platform LIB(e)RO:



3. Didactical Coherence
The next principle concerns adult education’s true skill of coordinating content, methods and learning 
groups: didactics. Learning together with the participants requires an individual approach (individual 
benchmarks – ideally, students are allowed to learn at their own speed and progress individually with 
the help of electronically assisted learning), to experience their own learning progress themselves 
(empowerment) while at the same time being able to interact with the group, have contact and undergo 
social learning without becoming demotivated about their own level of learning by ‘social comparison’ 
libraries as a learning location have a particularly good starting position here; as they generally have 
absolute “accessibility” since, everything is free of charge and costs of learning is not an obstacle.  However, 
it can lead to certificates through online training courses, and it can allow users to follow basic education, 
and cultural activities and trainings with a good system of information and guidance and with e-learning 
possibilities.
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4. Allowing professionals to exchange roles: teaching using learners’ expertise
Like the first, this principle is one of the most radical in implementing the Outreach strategies: the line 
between the role of teacher and learner is blurred: teachers become learners and learners become teachers. 
The force and effect of this principle must be applied and seen in the libraries. On the one hand, the young 
people with the disadvantaged background are dependent on the expertise of the librarians, as their 
particular (temporary) living conditions can require particularly local and specific information which can 
be difficult to access. On the other hand, these young people can support librarians in order to make them 
understand their situations and needs in finding the right materials, books and e-learning materials that 
might help them.

5. Holistic offers / Comprehensive schemes
Focusing on target groups threatened by exclusion when planning learning schemes involves the danger 
of contributing to reforming problematic groups and reinforcing the mechanisms of social exclusion. 
Therefore, libraries needs to show initiative along lines which leads to inclusion in the educational process 
and, at the same time, are open for transitions. This requires more than just didactic settings: the services and 
structures of the course should indicate diversity and openness. All educational and cultural organizations 
“on-site” should be made transparent and easy to follow and understand for the young refugees (for example, 
a map of the municipality/district with the hotspots of learning, sports, leisure and cultural activities). The 
purely “mechanistic” accessibility is often problematic: bicycle rental, tickets from donation boxes, etc. are 
also possibilities from the library to try new ways and accesses.

(potential) participants. This skill cannot be presumed to be a ‘natural’ characteristic which everyone who 
is working in a library is born with. Stereotypes and confrontation with stereotypes (stereotype threats (i.e. 
Steele 1997)) are a part of everyday life for every individual and originate from cultural life-worlds, i.e. they 
are based on experiences that have sometimes been passed down for a long time. A professional manner, 
preliminary work and contact with people who have already actively dealt with the group and/or are a 
part of the group are required to handle this. Social workers certainly have an important role to play in 
supporting the librarians in dealing with these challenges.
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Following Activities (Time to act) 

1) You have read the chapter about the socially inclusive pedagogy and its principles. Now it is time to 
think about changes in your own environment. Even small changes and small steps are better than no 
change. Start thinking about the technicalities and physical barriers for your potential users to come in. For 
example: is your library visible? Can everyone easily find it? Are there shields or information showing how 
to come to your library from the main places such as train station or municipality building? 

To reach       To take part
Hints to find you     Access to media

Next, think about alternative solutions to remove these physical barriers

Barrier       Solution
Hints to find      Better improved placement of signs

Now, think about the barriers regarding to take part in library activities

Barrier    Solution (What kind of activities you can perform)
Access to media  Easy to follow instructions (pictograms can be a good way  
    to improve the instructions. You can prepare the pictogram   
    together with the migrant users based on their experiences   
    and perspectives. See Urban Pictograms      
    http://www.migrantas.org/web_migrantas_english.html)
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2) Create a map for network of learning institutions in your close and far environment to make the learning 
infrastructure visible. It is important that you are aware that you are not alone and you have opportunity to 
collaborate with all these learning institutions including kindergartens, schools, adult education and public 
centers, companies, NGOs and voluntary organizations. You can create a map on the wall, or a puzzle, or 
just use network structure. Print your result and display it in the library. You can also create this map/puzzle 
together your migrant users. Be open and flexible to change and add to your map/puzzle as maybe your 
clients can contribute to it.  You can connect it to your sources in the library. For example a shelf presenting 
the books and other sources related local learning infrastructure. 

3)  such as: 

Formal learning in-
stitutions (schools, 
universities)

Informal learning 
places, especially 
libraries

Adult education            
(non-formal learning 
institutions) 

Professional and 
vocational education
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Intercultural Competence
and Multicultural Libraries

Authors: Anthi Agoropoulou, Katerina Lygnou (NLG)
Translation: Marielle Ratter (UOP)
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During the last years, the growing arrival of 
migrants and refugees in Europe has resulted in 
an increasing diversity of cultures that must learn 
how to coexist.  Individuals and societies have to 
gain specific intercultural competences and obtain 
certain attitudes in order to succeed the inclusion 
and integration of the newcomers, to avoid 
possible conflicts because of insecurity, suspicion 
or prejudice and to manage to live peacefully all 
together.

However, in order to understand and be able to 
gain and teach intercultural competences, it is 
essential to clarify some basic concepts which must 
be understood as being interrelated to each other, 
forming thus an organic system of distinct concepts 
which however derive from the same intellectual 
and moral roots.

Trying to understand what intercultural 
competence is, we should first focus on some other 
basic concepts such as culture, cultural diversity, 
cultural identity etc. According to UNESCO, 
Culture is that set of distinctive spiritual, material, 
intellectual and emotional features of a society or 
social group, encompassing all the ways of being 
in that society; at a minimum, including art and 

UNESCO, in its document “Intercultural 
Competences: Conceptual and Operational 
Framework”, explains intercultural competences as 
the “adequate relevant knowledge about particular 
cultures, as well as general knowledge about the 
sorts of issues arising when members of different 
cultures interact, holding receptive attitudes 
that encourage establishing and maintaining 
contact with diverse others, as well as having the 
skills required to draw upon both knowledge 
and attitudes when interacting with others from 
different cultures”. (p. 16)

Discussion questions:
1) Why intercultural competence matters? What are the benefits of cultural diversity?

1. Introduction – Intercultural Competence

1 UNESCO (1982): Universal Declaration on Cultural Diversity. Online verfügbar:
unesdoc.unesco.org/images/0012/001271/127162e.pdf.

literature, lifestyles, ways of living together, value 
systems, traditions, and beliefs (UNESCO, 1982, p. 
4 1). The harmonious co-existence and interaction 
of a wide variety of cultures in the world today 
is what is called “Multiculturalism” or “Cultural 
diversity” (UNESCO, 2013). This diversity permits 
us to understand our own culture and cultural 
identity, i.e. to recognize those aspects of identity 
shared by members of our culture that, taken as a 
set, mark them as distinct from members of other 
cultures (p.10) . This is an essential process in order 
to understand and gain intercultural competences
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A visual conceptualization of the Intercultural Competences’ tree (UNESCO, 2013)

The key concepts of intercultural competence can 
be seen as a tree where culture and communication 
are its roots and cultural diversity, human rights 
and intercultural dialogue its trunk. The branches 
symbolize the operational steps while the leaves 
represent the various manners in which intercultural 
competences can be understood.

Intercultural dialogue and interaction is essential 
in order to gain these competences. “It is a process 

that comprises an open and respectful exchange 
of views between individuals and groups with 
different ethnic, cultural, religious and linguistic 
backgrounds and heritage, on the basis of mutual 
understanding and respect” (UNESCO, 2013). By 
encouraging conversations among people with 
different cultural characteristics, individuals will 
start understanding and getting familiarized with 
the different backgrounds, they will listen to and 
learn from each other.
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At the European Parliament resolution of January 
19th, 2016 on the role of intercultural dialogue, 
cultural diversity and education in promoting EU 
fundamental values, it is highlighted among others 
the need to “encourage an intercultural, interfaith 
and value-based approach in the educational field 
in order to address and promote mutual respect, 
integrity, ethical principles cultural diversity, social 
inclusion and cohesion”. It is also stated that “formal, 
non-formal and informal education and access to 
lifelong learning not only provide knowledge, skills 

It is crucial to develop and exercise intercultural 
competences in all complex domains that include 
interaction among people from various origins 
with different languages and cultural backgrounds, 
from education to social and political life. Such 
competences will play an important role in bridging 
the differences and learn to peacefully coexist.

1.1. The steps towards Intercultural Competence

Living in a multicultural environment is not 
enough in order for somebody to gain intercultural 
competences. This is a developmental process that 
can be built through intercultural education and 
dialogue, personal experience and self-reflection. 
Intercultural education teaches how to live together 
by promoting the understanding and respect of 
other people and of different cultural identities 

and the active participation in society. Intercultural 
dialogue “enables us to move forward together, 
to deal with our different identities constructively 
and democratically on the basis of shared universal 
values.”3 Last but not least, personal experiences 
and self-reflection are essential for understanding 
and accepting diversity.

 http://pjp-eu.coe.int/en/web/youth-partnership/icd-guidelines#{%228491320%22:[7]}

The Council of Europe has created the following guidelines for intercultural dia-
logue in non-formal learning/education activities. It includes a reflection page with 
questions that will help you to reflect about intercultural dialogue in your work.

Find out more:

and competences, but should also help learners to 
develop ethical and civic values and become active, 
responsible, open-minded members of society” 2

2 European Parliament (2016). The role of intercultural dialogue, cultural diversity and education in promoting EU 
fundamental values.
3 Council of Europe (2008).  White Paper on Intercultural Dialogue. p. 3

1.2. Recognizing Intercultural Competences

Intercultural competence involves certain characteristics, skills and attitudes.

•  Self-awareness of the person

•  Perception of personal cultural-ethnic identity 

•  Elimination of feeling of superiority of our own culture
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A group of teachers, school heads and experts from all over Europe, created a tool, which 
helps us to understand what intercultural competence is about and invites us to make 
our self-evaluation.
https://www.coe.int/en/web/pestalozzi/intercultural-matters

Find out more:

•  Elimination of prejudice, discrimination, stereotypes of all kinds

•  Elimination of suspicion and fear towards different cultures

•  Understanding the diversity of cultures 

•  Open-mindedness

•  Knowledge and interest about different social and cultural groups, their cultural   
products, practices, religions, customs.

•  Tolerance and respect for others’ values and beliefs

•   Curiosity to discover other cultures

UNESCO presents the following skills as necessary to gain intercultural competence.

•  Respect (“valuing of others“)

•  Self-awareness/identity (“understanding the lens through which we each view the   
world”)

•  Seeing from other perspectives/world views (“both how these perspectives are    
similar and different”)

•  Listening (“engaging in authentic intercultural dialogue”)

•  Adaptation (“being able to shift temporarily into another perspective”)

•  Relationship building (forging lasting cross-cultural personal bonds)    
            

•  Cultural humility (“combines respect with self-awareness”)
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Discussion question:
1) What intercultural skills do you think you already have, and what do you miss?

1.3. Teaching Intercultural Competence

Having the above skills and attitudes will certainly 
assist in achieving intercultural communication 
and help towards the direction of refugees’ social 
inclusion. However, it will be hard to achieve it if 
a relationship of mutual respect and trust has not 
been developed first. “Prejudice depends in large 
part on a lack of accurate knowledge about, and 
experience with, a wide range of cultures; education 
solves that problem.” (UNESCO, 2013, p. 27)

In order to accomplish mutual respect and trust, 
which implies the elimination of stereotypes 
and prejudices and the setting up an efficient 
intercultural education system, it is essential 
to establish interaction between multicultural 
groups and engage them in common tasks. In this 
manner a kind of a lifelong circular learning will be 
promoted where people will be able to discover 
characteristics of their own culture by coming in 
contact with those of others, and where what is 
learned, will be spread.

© Colourbox 08750525
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According to UNESCO’s “Guidelines on Intercultural Education (2006a)” three main principles 
can be identified that may guide international action in the field of intercultural education.

• Intercultural education respects the cultural identity of the learner through the    
provision of culturally appropriate and responsive quality education for all

• Intercultural education provides every learner with the cultural knowledge,    
attitudes and skills necessary to achieve active and full participation in society

• Intercultural education provides all learners with cultural knowledge, attitudes and   
skills that enable them to contribute to respect, understanding and solidarity among   
individuals, ethnic, social, cultural and religious groups and nations.

Some Basic Steps to promote Intercultural Education are:

• Integrate intercultural competences in all levels of the education system, either    
formal or informal, to facilitate interaction and cultivate the sense of respect and   
appreciation of diversity. 

• Reinforce pedagogical institutes that train teachers to gain expertise and     
essential skills on intercultural competence

• Equip teachers with materials, experience and knowledge on how to insert the    
topic of cultural diversity in the classroom and how to disseminate intercultural    
competence as a necessary skill for the future

• Motivate students to understand and experience multiculturalism and awake    
their curiosity to step into the shoes of the different while teaching the vast    
variety of cultures.

• Reform the course of study to be more cross-cultural

• Enrich the bibliography and the learning manuals with intercultural content

• Insert intercultural dialogue in the classroom. Engage students to interact with    
the intercultural environment they are living

• Educate workers and raise their cultural awareness, as workplaces become more   
multicultural

Autobiography of Intercultural Encounters is a resource designed to encourage people to 
think about and learn from intercultural encounters they have had either face to face or 
through visual media such as television, magazines, films, the Internet, etc.
https://www.coe.int/t/dg4/autobiography/default_en.asp#lien_inactif

Find out more:
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Discussion question: 
1) How do you think we can achieve communication 
2) within a multicultural environment?

2. Multiculturalism and Multicultural Libraries
Discussion question: 
Why it is important for librarians to promote intercultural communication?

Libraries play a fundamental role as non-formal 
and informal education providers. They offer 
resources and services which create opportunities 
for learning, they support literacy and help towards 
creating an inclusive and democratic society. 
The importance of intercultural competences for 
librarians at their work with migrants and refugees 
is crucial if we consider that libraries are cultural and 
information centers that commit to the principle of 
freedom of access to information and knowledge 
for everybody, serving thus different interests and 
groups. They should respond to humanitarian 
crises by providing a safe and welcoming space and 
contribute in social inclusion of minorities, support 
the cultural and linguistic diversity, and design 
services according to the special needs of the 

In order for libraries to support the peaceful 
co-existence of people with diverse cultural 
backgrounds and adjust as well as integrate 
efficiently to the social changes, IFLA in cooperation 
with UNESCO have released the  “IFLA/UNESCO 
Multicultural Library Manifesto”. The Manifesto is 
based on the principle that “each individual in our 
global society has the right to a full range of library 
and information services”4. In particular, it states 
the principles, roles and missions that multicultural 
libraries must implement in order to respond to the 
needs of a multicultural society.

various cultural groups. Libraries are ideal places for 
intercultural dialogues to begin.

4 IFLA/UNESCO Multicultural Library Manifesto , 2008

The community that a multicultural library should serve is not homogeneous at all. It includes 
various categories of people such as: 

 - people seeking asylum    - cosmopolite persons    
 - refugees       - second/third generation immigrants
 - new immigrants and new citizens   - persons with an interest in different 
 - migrant workers        cultural characteristics and languages     
 - established immigrant minorities   - autochthonous residents
 - national minorities   

The Development of the Manifesto is based on the Belief that Every Person has the Right of Access 
to Information regardless the Place of Origin, Religion, Social Beliefs and Status.
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This statement defines the following principles of 
multicultural libraries proposed by IFLA.

Aiming to address the needs of a culturally diverse 
society, multicultural libraries must focus on certain 
missions and take on specific roles. First of all, when 
library staff has already obtained the necessary 
intercultural competences for intercultural 
interaction, it is then important to promote these 
skills to the public. Librarians should contribute in 
the difficult task of cultivating sensitivity, tolerance 
and respect towards diversity and abolishing fear, 
stereotypes and racism.

Libraries should function as open and safe spaces 
that will promote the respect of cultural diversity and 
teach these intercultural skills to the communities 
they serve in order to live peacefully together. 
They should set the appropriate conditions for 
intercultural dialogue to grow.  They should also 
give prominence to the wealth of cultures and the 
linguistic diversity and try to preserve them and 
disseminate them while also contributing to the 
abolishment of stereotypes and racism.

Libraries should play an important role in education. 
They must contribute in formal/informal education 
and long-life learning through activities and 
courses, they should teach culture and languages 
and offer continuing information literacy which is 

Libraries should also act as meeting places for 
people to interact, exchange ideas and learn 
from each other. They should also encourage self-
education by offering invaluable resources to self-
educated learners.

Libraries must act as an entry point for 
immigrants to become part of their new 
community, facilitate the familiarization and 
integration in the new environment. They must 
meet migrants’ information needs, such as 
information on housing, work, legal assistance, 
education etc.

Libraries should play an essential role in 
supporting social inclusion into a new country 
while encouraging the preservation and 
promotion of their cultural characteristics.

Extending the Manifesto,  IFLA’s “Multicultural 
Communities: Guidelines for Library 
Services”(3rd ed., 2009) explains in detail the 
programming of a multicultural library in order 
to meet the community’s needs and fulfill its 
missions.

Check IFLA’s guidelines5  and implementation kit for libraries  serving multi-
cultural communities. These resources will assist librarians in planning, ap-
plying, and sustaining the principles and actions described in the Manifesto.
https://www.ifla.org/files/assets/library-services-to-multicultural-populations/publications/
ifla-unesco-multicultural-library-manifesto_implementation-kit_2012-12.pdf

Find out more:

Discussion question: 
How libraries can support intercultural education and social inclusion for refugees? 

 5 IFLA (2009). Multicultural Communities: Guidelines for Library Services.

important in this digital age. In addition, library’s 
activities or services on civic education and training 
on citizenship rights and responsibilities, would 
support and prepare the participation in the social/
political life and facilitate the civic integration.
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Discussion question: 
1)Libraries are open to everyone! How can libraries transform in multicultural spaces?

3.1.  Planning

Using the experience obtained from previous 
programs and services and following the same 
process, a library should begin with a right planning 
in order to efficiently organize services and activities 
for immigrants and refugees. In every step of the 
planning process, it is important to always consider 

the external factors that might affect aspects of 
the planning. The definition of the mission, the 
objectives, and the priorities and the design of 
the services of a multicultural library demands 
knowledge of the culturally diverse communities 
they serve and an extensive analysis of their needs.

This template is designed to help libraries make informed 
decisions as part of their planning and policy development initiatives
https://www.ifla.org/files/assets/library-services-to-multicultural-populations/
publications/ifla-unesco-multicultural-library-manifesto_decision-making-template.pdf

3. Guidelines for creating Multicultural Libraries

Find out more:
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Identifying users, analyzing the community

Planning should start with a research to identify 
the target population, the potential users of the 
multicultural library as well as the stakeholders 
with an interest to a multicultural library, those 
who could be somehow involved and benefited. It 

will also be useful to categorize users. During this 
process it is fair to identify the characteristics of the 
user’s community and the environment in which 
they live, and then assess their needs in relation to 
a library and possible information services.

IFLA proposes the following data and information to be gathered about the community:

• demographic and socioeconomic data;
• characteristics of the community environment within the library’s catchment area:
 - general environment,
 - information environment of the information service provider, and   
 - existing library resources and services

Assessing and analyzing needs

After having analyzed the community, it will be 
clearer what the needs are. An extensive user needs 
analysis should follow to guarantee the setting up of 
useful services and programs to satisfy these needs. 
At this point, collaboration with social workers 
and other actors with experience in working with 
multicultural groups and refugees and recognize 
their needs, should be encouraged. Such actors 
can be the various NGO’s, social services agencies, 
associations especially founded to work in the 
multicultural field, etc.

In addition, collaborating with users themselves 
and involving them in this aspect of planning, either 
through meetings and discussions with them, or 
through questionnaires, could provide valuable 
information for librarians in order to identify the 
characteristics of community members.  Librarians 
need to create opportunities for meeting and 
discussing with the community they serve and 
build relationships with them.  Such meetings will 
also benefit the community itself as a good starting 
point to familiarize with the library and understand 
its role.

IFLA proposes the following data and information to be gathered 
about users and non-users
• cultural and behavioral dimensions of the information seeking process;
• information needs e.g. types, levels of complexity, formats, languages, purposes;
• information environment of users.

IFLA gives practical approaches on how you can realize the community analysis 
and needs assessment. You may check the following link.
https://www.ifla.org/files/assets/library-services-to-multicultural-populations/
publications/ifla-unesco-multicultural-library-manifesto_community-analysis.pdf

Find out more:
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Stating the mission

Having analyzed the community and its needs, 
librarians can then proceed to define the mission, 
policies, roles and vision of the library. All these 
should be written in a statement of purpose that 
will reflect the needs of the community and will 
act as the guide to define the services/ programs 

and their scope, as well as for further planning. 
Also, this statement of purpose can be shown to 
the mayor of the community in order to gain the 
commitment of the municipal council, which will 
be necessary when trying to get financial or other 
form of support or resources.

Defining services and their objective

Using the above data will help to the last and most 
essential step of planning, which is to define which 
services and activities or programs the library 
should plan, which of them would correspond to 
its mission and would better meet the needs of 

its multicultural community. Services must reflect 
the key missions of libraries which are related to 
information, literacy, education and culture and 
focus on the participation and inclusion of 
refugees and immigrants at their new homeland.

The following list of missions, created by IFLA, will support you 
in finding your library’s missions.
https://www.ifla.org/files/assets/library-services-to-multicultural-populations/publica-
tions/ifla-unesco-multicultural-library-manifesto_developing-a-mission-statement.pdf

Find out more:

3.2.   Multicultural-Multilingual Collection Development

An important and continuous process when 
initiating a multicultural library is collection 
development. Librarians have to decide what kind 
of resources such a library should have according 
to the determined needs and always considering 
that such a library has the responsibility to offer 
an effective, balanced, and substantial collection 
for each ethnic, cultural or linguistic group in the 
community. Access to such material should not be 
seen as “additional” or “extra” services, but as an 
integral part of every library’s services.6

First step for material development is to consult 
further with the different ethnic communities 
who will be the potential users. The community 
representatives from the various ethnic groups may 
help librarians to establish a multilingual collection 
by advising on subjects of interest, popular authors 
and publications, and particular community needs.

Librarians should encourage collaboration with 
other public libraries and organize meetings or 
workshops with professionals from the fields of 
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Possible collaborations with these groups of people 
could assist not only by advising on subjects of 
interest and community needs but they could also 
give rise to a common collecting of material and 
common national guidelines for the development 
of the multicultural libraries’ collections and 
services.

Provision of library materials should be related to 
the size of the group they serve and to other aspects 
such as the country of origin, age, educational and 
cultural background and preferences. Multicultural 
libraries should possess materials in a variety of 
formats, including books, periodicals, videos, audio 
recordings etc. and should be intended for a variety 
of age groups, from children to seniors, and in many 
languages.

Some basic suggestions for multicultural collections is the following:

•  Various languages instructional materials (e.g. English, Greek, German etc.)
•  Dictionaries in multiple languages
•  Novels from local and foreign authors translated in various     

 native languages
•  Magazines and newspapers in different languages
•  Music and video resources
•  Health related information
•  Information on citizenship and immigration

 Guidelines for Multilingual Materials Collection and Development and Library Services
http://www.ala.org/rusa/sections/rss/rsssection/rsscomm/spanishspeaking/guidelinesmultilingual

social work, inclusion and education in order to 
discuss the information needs and the kind of 
collections such libraries should offer.

3.3. Programming and Services

Libraries are ideal places for reading, entertainment, 
learning and meeting people. Any programming 
for multicultural library services must be orientated 
to the idea and the scope of a welcoming point 
for locals and immigrants who need support 
in meeting their needs, from information and 
knowledge and entertainment needs to the need 
of learning about the new culture, feel integrated in 

a new environment and communicate with locals. 
Such services should promote the understanding 
of cultural diversity, the respect and tolerance and 
support the social inclusion and participation of 
persons from different backgrounds. According to 
the IFLA Manifesto in a culturally diverse society 
focus should be on key missions, which relate to 
information, literacy, education and culture.

• Family literacy activities during afterschool hours are usually attractive to users of 
various ages. Reading programs where children with their parents can participate 
together could promote shared reading and discussion. 

• Language learning through conversation practice groups, language learning resources 
and e-courses. 

Some ideas for events and activities that you could 
organize in your library are the following:
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• Involvement with multicultural communities outside library’s space by initiating and 
participating in local events such as festivals and other cultural activities related to the 
various ethnic groups in the area.

• Organizing activities targeted to ethnic, linguistic, and cultural groups such as  
concerts of ethnic music, exhibitions, and demonstrations of traditional arts, dance 
and crafts, cooking and food tasting.

• Collaboration with teachers from local schools and organizing visits to the library and 
activities for children

• Organizing events related to national days and holidays,     
traditional celebrations etc. 

• Traditional children’s games 
• Citizenship classes
• Book clubs for adolescents and adults.
• Health seminars
• Open meeting spaces where users can discuss and communicate with each other.
• Seminars on how to deal with xenophobia and racism, seminars on gender,   

education, religion, culture. 
• Digital literacy (computer and software courses) to support research of   

information related to educational opportunities, job market, communication with 
official institutions etc.

• Advice services, programs and trainings to support professional goals   
and labor market integration 

• Involve immigrants and refugees who lack transportation or cannot afford public 
transportation by taking library services outside libraries, close to the respective  
communities, e.g. remote refugee camps
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IFLA, in collaboration with the American Library Association (ALA), have present-
ed the following one-hour webinar about library services to immigrants and ref-
ugees including models and best practices from different regions of the world.
https://www.ifla.org/node/10281

Discussion question: 
1) Considering your resources, what steps would you take for the creation of a multicultural 
space in your library?

Find out more:

3.4. Staff Recruitment

People who work with multicultural communities 
must have cultivated this intercultural competence 
that will enable them to know how to approach 
and support immigrants, gain their trust and make 
them feel safe. It is precisely the same thing that 
librarians working in multicultural libraries have to 
learn. They need continuous professional education 

and training on the approach of interculturalism 
and intercultural communication as well as in 
educational methods for social inclusion. In such 
a way they be able to work effectively with these 
communities, create relationships of trust and 
cultivate sensitivity and solidarity with them.

3.5. Outreach Services

Outreach activities aiming to engage multicultural 
communities is a key for the difficult task of 
winning the trust. The trained staff must consider 
possible ways that could allow contact with them.  
For this purpose and for the promotion of libraries 
to multicultural populations, libraries can also 
identify possible partnerships to share experience, 
work and resources. Partnerships can happen 
with local government agencies, other libraries, 
schools, NGOs, volunteers and other immigrants’ 
social structures. These various partners can 
support libraries work by offering advice and help 

on reaching these populations, especially those 
who live in remote areas, bringing librarians in 
contact with representatives from multicultural 
communities, printing and distributing material 
to immigrant populations, inviting them to library 
events etc.

Once contact with these populations is facilitated 
or established the staff should think of how to 
engage the different communities aiming to 
gain confidence, build trusting relationships and 
make immigrants and refugees feel welcome and 
integrated.
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Some basic ideas for engaging your multicultural users..

• Organize library tours and inform them about events and services which could be of 
interest 

• Translate the library website and leaflets in their native language

• Involve them in activities, ask for ideas and discuss with them. Invite them to participate in 
the design of a project or an activity and work together for its realization

• Spread information on various happenings, cultural gatherings and other interesting 
events organized by various institutions and invite them to follow

• Set up volunteering programmes and invite them to participate

For extra events that could facilitate community engagement we have been referred in the the previous 
chapter Programmes and Services.

Intercultural competence is a set of skills 
which can be acquired through education 
and through social interaction and personal 
experience with people from diverse cultural 
backgrounds. As societies take the form of a 
colorful mosaic, where each piece represents 
each of us and our diversity, intercultural 
competence and intercultural dialogue are 
essential elements that will help us to coexist 
harmoniously together.

4.   Conclusion

Libraries as democratic institutions, being 
aware of the changes that occur in our society 
should respond to their role as cultural and 
information centers and actively contribute 
to the continuing process of promoting 
intercultural competence. 

Intercultural interaction will enable us to 
reconsider the way we perceive diversity and 
to transform the cultural distance which was 
usually seen as a barrier to communication, 
into a bridge for acceptance and mutual 
understanding.
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Introduction to 
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1. Introduction to citizenship education

• what is meant by the term citizenship education, 
• which competences citizenship education tries to convey and 
• why citizenship education is particularly important for the successful     

social inclusion of young people from a migrant background.

The following chapter provides an introduction to 
citizenship education. You will learn

1.1. What exactly is citizenship education? – 

      One concept, different perspectives

Before reading the next sub-chapter think about the following question(s):
1) Have you ever heard about citizenship education? 
2) What comes to your mind when thinking of this concept?

Unfortunately, there is no single definition of what is meant by the term citizenship education. Generally 
speaking, citizenship education is about enabling its audience to understand their own political systems and 
actively participate in them. Thus, citizenship education eventually also seeks to stabilise and strengthen 
democracy.

1 Für einen Überblick über unterschiedliche Begriffe für und Verständnisse von politischer Bildung 
in Europa besuche Sie die Website der bpb (undatiert).

The understanding of what citizenship education 
constitutes and the official language on it vary 
between – or even within - countries as well as 
on the European level.1 In an English speaking 
and European context, two terms are particularly 
common, namely learning for (Active) Citizenship 
and Education for Democratic Citizenship.2 The 
use of these terms is also associated with two 
institutional actors on the European level, which 
are of particular importance for the subject: the 
European Union (EU) and the Council of Europe.

Within an EU context, it is usually referred to so-
called Citizenship (also as Active Citizenship or 
European Citizenship). Learning (active) citizenship 
is placed by the EU in the context of lifelong 
learning. The aim of this learning of citizenship is to 
acquire skills which “relate to the ability to engage 
effectively with others in the public domain” 
(European Parliament and Council 2006, p.17). Put 
in simpler words: learning active citizenship should 
enable each individual to participate in civic and 
political life.

2 Für einen Themenüberblick und insbesondere die Unterscheidung dieser Begriffe siehe Becker (2012).
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The Council of Europe chooses a slightly different language, focusing on another aspect of citizenship 
education. In the context of the Council of Europe, states together decided upon the English term: Education 
for Democratic Citizenship/Human Rights Education. The official definition by the Council of Europe is the 
following:

“Education for democratic citizenship” means education, training, dissemination, 
information, practices and activities which aim, by equipping learners with knowledge, 
skills and understanding and moulding their attitudes and behaviour, to empower them to 
exercise and defend their democratic rights and responsibilities in society, to value diversity 
and to play an active part in democratic life, with a view to the promotion and protection of 
democracy and the rule of law. (Council of Europe 2010, p.7).

This definition is useful, to deduce the following characteristics of citizenship education from it:

• Citizenship education aspires to equip learners with the necessary skills and understanding to 
take part in society and in political life.

• Ultimately, citizenship education is based on democratic values: learners should understand how 
political life in a democratic and pluralistic system functions and how they can contribute to it.

• Thus, by encouraging people to get involved in political life, citizenship education in a way helps to 
strengthen democracy. The aim of Education for Democratic Citizenship is to convey knowledge, 
an understanding of political processes and relevant competences, thus enabling learners to 
pursue their democratic rights and duties. 

• Education for democratic citizenship can take different forms: it can be part of formal education 
but other forms of activities, which share the same underlying principles and aims, can also be 
described as citizenship education.

1.2. What is citizenship education about? – 

 Basics of the concept

As stated above, there are thus different ways of 
referring to citizenship education with slightly 
different focuses. But what are the common basics of 
the concept? Two aims appear to be pivotal: On the 
one hand, citizenship education seeks to strengthen 
the political maturity of learners, especially their 
personal responsibility, critical faculty and self-
reliance. On the other hand, by creating autonomous 
citizens, citizenship education aims at strengthening 
democracy itself.

Figure 11: Citizenship education and democracy
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Citizenship education wants to enable its audience 
to make their own judgements on political 
processes and eventually to be able to act politically. 
The abilities to judge and act are therefore central 
concepts within citizenship education. Enabling 
citizens to take part in civic life and to pursue 
their democratic rights and duties should thereby 
eventually stabilize and strengthen democracy.

In this context, it is important to point out the 
dualistic nature of citizenship education. On the 
one hand, within citizenship education there is 
a consensus on the democratic framework of 
societies, which should also be strengthened 

Accordingly, this requires that teachers of citizenship 
education do not suppress any opinion within the 
democratic spectrum or even impose their own 
opinion on the learners. In Germany, for example, 
this prohibition against overwhelming the learners 
is recorded in the so-called Beutelsbach Consensus.

by citizenship education. At least in a European 
context, citizenship education is firmly based 
on the principles of democracy and the two are 
inseparable. However, on the other hand, there 
needs to be room for a pluralism of different 
opinions within this framework.

After reading this sub-chapter how would you answer the following question(s)?:
1) How would you summarise citizenship education for a colleague?
2) What are its most important elements?

2. Which competences are conveyed 
     by citizenship education?

Before reading the next sub-chapter think about the following question(s):
1) In your opinion, which competences are necessary to be able
     to participate actively in political and social life?

Citizenship education conveys competences 
on different levels. Firstly, it aims at conveying 
knowledge, for example on the history and the 
functioning of political, economic and social 
institutions. Nevertheless, citizenship education 
is more than simply teaching and acquiring 
knowledge. Based on the acquired knowledge, 
learners shall develop an understanding of the 
general controversial nature of political subjects. 
Citizenship education is also about acquiring 
social skills in order to be able to participate in 

Figure 12: What citizenship education seeks to convey



 

 

Figure 13: Civic competence framework, adapted from Hoskins et 

al. (2008, p.18)

Figure1 4: Didactic principles of citizenship education
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political debates and to solve conflicts peacefully, 
i.e. eventually to be able to participate actively 
in political and social processes. Inherent to 
understanding political processes and being able 
to engage within them due to the necessary social 
competences, is also the ability to politically judge 
and act. In an ideal case, citizenship education 
might also motivate learners to become politically 
and socially active themselves. They should be 
encouraged to keep themselves informed about 
politics via the media, take part in elections, or 
become members of political parties or voluntary 
associations.

One possible way to categorise the competences 
conveyed by citizenship education is suggested 
by Hoskins et al. (2008) in their civic competence 
framework3:

In this framework, on the highest level, a distinction 

2.1. Didactic principles of citizenship education

Before reading the next sub-chapter think about the following question(s):
1) In your opinion, what would be important when implementing 
     activities for citizenship education?

is made between an affective dimension and a 
cognitive dimension. The cognitive dimension 
contains knowledge and skills, whereas the 
affective dimension consists of values, attitudes 
and intended behaviour. You can find an extensive 
overview and learn more about the contents in 
each field of competences in Table 1 at the end of 
this chapter.

3 For different examples for classification of competences conveyed by citizenship education please see Audigier 
2000, p.21-24.
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As pointed out in the introduction to citizenship 
education, the concept is based on a dualism: 
While democracy forms the foundation on which 
citizenship education takes place, within this 
frame a plurality of opinions is possible. The basic 

aim of citizenship education is to enable learners 
to judge political processes and take part in them 
themselves. This dualism and this basic aim are 
also reflected in the didactic principles which are 
underlying methods for citizenship education.

The following eight principles are underlying the methods of citizenship education4:

4 The presentation of the following didactic principles is based on: Reinhardt, Sybille (2013): Teaching for Democratic 
Learning. In: Murray Print und Dirk Lange (Hg.): Civic education and competences for engaging citizens in democra-
cies. Rotterdam: SensePublishers (Civic and political education, 3), p. 99–109.

Conflict orientation
Politics is always based on the exchange of different opinions and the peaceful resolution of conflicts. 
This inherent conflictual nature of politics should be pointed out to learners. They should learn to identify 
conflicts, name their underlying arguments and possibly contribute to seeking solutions.

Problem orientation 
As political processes are ultimately about problem solution, this is a feature which also has to be taken into 
account in citizenship education. Subjects should be inspired by everyday experiences of the participants, 
which highlight problems but at the same time invite problem solution.

Active learning orientation 
Citizenship education should always bear in mind the audience and aim at taking up their own experiences. 
Thus, for example, when subjects are chosen the participants’ pre-existing knowledge and attitudes on 
politics as well as their experiences and interests should be considered.

Case orientation 
To illustrate political processes in general or to allow an understanding of related subjects, very often single 
cases or other examples are chosen to structure learning content. These cases and examples should then 
allow drawing conclusions of a more general nature.

Future orientation 
To point out the consequences of political decisions and actions and thus a forward-thinking perspective 
on action is another feature of the didactics of citizenship education.

Political-moral orientation 
When discussing subjects, the problems underlying these subjects or connected with them should always 
be considered: different perspectives on problems should be taken and different possible solutions to these 
problems be pointed out. Thus, participants should be enabled to make their own judgements.
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Genetic orientation: becoming political 
Citizenship education should take place in a manner and in a learning environment which allows the 
participants to become active themselves. In contrast to teacher-focused education, citizenship education 
makes use of a set of methods which give participants the chance to take action and to solve problems on 
their own.

Scientific orientation
Subjects which are controversially discussed in science and politics have likewise to be represented in 
a controversial way in citizenship education. Thus, not only the inherently controversial nature of single 
subjects but also of politics as a whole is pointed out.

After reading this sub-chapter how would you answer the following question(s)?:
1) What do you think are the most important didactic principles 
     underlying citizenship education?
2) Do you have any ideas of how and through which kind of 
     activities you could implement them?

3. Citizenship education and social inclusion

As the European Union (EU) had already pointed 
out by the end of the 1990s, there is a close 
interrelationship between citizenship education (or 
Active Citizenship) and social inclusion (European 
Commission 1998, p.10-12).5 In this context it is 

important to note that all individuals and groups 
have the right to be different in some ways and that 
these differences are in fact enriching for a society 
if they are embraced and dealt with in a positive 
manner. Active citizenship and social inclusion 
can strengthen each other in this context: Active 
citizenship will succeed when individuals perceive 
themselves as part of a group. Thus, encouraging 
social inclusion can also benefit active citizenship. 
Vice versa, actively participating in political and 
social processes and making experiences together 
can be considered as a “method of social inclusion”. 
(European Commission 1998, p.11).

5 Social inclusion refers to processes aiming at the blending and dissolution of borders between social groups. 
You can learn more about social inclusion and socially inclusive learning in the respective chapters of the LIB(e)RO 
handbook and e-tutorial.

Although this set of didactic principles is very comprehensive, there are several interactive methods with 
which they can be easily put into practice. Within our e-Tutorial, we provide you with ideas and guidance 
how you yourself can implement some simple activities within your library.

Figure 15: Citizenship education and social inclusion
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3.1. Why is citizenship education particularly important when   

 working with people from a migrant background?

Before reading the next sub-chapter think about the following question(s):
1) Do you have any ideas why citizenship education could be particularly important 
     when working with people from a migrant background?

While learning the language of their new home 
country is of immediate necessity for refugees 
and vital for their integration, in the long term, 
integration can only succeed when migrants also 
understand the customs and values on which 
European societies are based. These values for 
example include democracy, rule of law and 
human rights – elements which are also central in 
citizenship education and which it seeks to convey. 
In addition, the political system of the European 
Union – a challenge even for those born and raised 
in Europe – is something new for many refugees. 
Firstly, many refugees come from countries ruled by 
non-democratic regimes and might therefore not 

be familiar with all the institutions, policy-making 
processes and rights and duties of a democratic 
society. Secondly, the way in which countries in the 
EU work together is globally unique: in no other 
region is cooperation between countries this close. 
Thus, it is necessary to explain to migrants how this 
cooperation has come about and how it works. 
Furthermore, the EU is a central influence on the life 
of many refugees: they are immediately affected 
by debates about a European asylum system or 
about the Schengen area and therefore should be 
familiar with this aspect of political life so relevant 
to themselves.

Figure 16: Citizenship education and integration
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3.2. Who “teaches” citizenship education?

Citizenship education can be „taught“ by different 
bodies. Firstly, it is possible to distinguish between 
state and non-state offers; secondly, one can 
distinguish between formal, non-formal and 
informal citizenship education (see e.g. Council of 
Europe 2010, p.7-8). Formal citizenship education 
takes place within the educational system 
(schools and universities). Non-formal citizenship 
education refers to activities taking place outside 
the educational system which specifically aim 

at educating citizens. Important actors in the 
field of non-formal citizenship education in 
Germany are for example the German Federal 
Agency for Civic Education (Bundeszentrale für 
politische Bildung) and the Regional Agencies for 
Civic Education (Landeszentralen für Politische 
Bildung), foundations, churches and associations. 
Finally, informal citizenship education describes 
all the different ways by which learners acquire 
knowledge, values and attitudes with regard to the 
political system in their everyday life.

Table 1: List of civic competences according to Hoskins et al. (2008, p.22-23)

Intended behaviour
• To be active in the political community
• To be active in the community
• To be active in civil society

Values
• Acceptance of the rule of law
• A belief in social justice and the equality and equal treatment of citizens
• Respect for differences including gender and religious differences
• Negative towards prejudice, racism and discrimination
• Respect for human rights (freedom, diversity and equality)
• Respect for the dignity and freedom of every individual
• Tolerance towards difference
• A belief in the importance of democracyA belief in the need to      

preserve the environment

Attitudes
• To feel responsible for your decisions and actions in particular in     

relationship to other citizens
• To feel confident to engage politically
• To trust in and have loyalty towards democratic principles and institutions
• To be open to difference, change of own opinion and compromise
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Skills
• To be able to evaluate a position or decision, take a position and defend a position
• To distinguish a statement of fact from an opinion
• To resolve conflicts in a peaceful way
• To interpret the media messages (interests and value systems that are involved etc.)   

(critical analysis of the media)
• To be capable to critically examine information
• To possess communication skills (to be able to present in verbal      

and/or written manner your ideas)
• To be able to monitor and influence policies and decisions including through voting
• To use the media in an active way (not as consumer but as producer of media content)
• To build coalitions; to co-operate; to interact
• To be able to live and work in a multicultural environment

Knowledge
• Key elements of the political and legal system (human rights, social
• rights and duties, Parliamentary government, the importance of voting)     

(local, national, European level)
• Basic institutions of democracy, political parties, election programmes     

and the proceedings of elections
• The role of the media in personal and social life
• Social relations in society
• The history and cultural heritage of own country; of predominance of    

certain norms and values
• Different cultures in the school and in the country
• Main events, trends and change agents of national, European and world history
• The function and work of voluntary groups
• Knowledge on current political issues
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Informal Language Learning
in a Library Environment

Author: Kostas Diamantis-Balaskas (Action Synergy Greece)
Translation: Marielle Ratter (UOP)
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Learning Objectives
In this chapter you will be able to:

• Learn the basic principles of two methodologies of informal language learning: language café 
and Tandem

• Take ideas on how these methodologies can be applied in a library environment with young 
refugees

• Understand the role of the librarian in the whole process

1.  Introduction
Libraries have not been designed in order to 
function as a language learning environment and 
librarians do not have the skills in order to take the 
role of language teachers. However, libraries can be 
learning spaces where there are organized informal 
language learning activities which could contribute 
to the significant increase of the language learning 
skills, especially of young refugees.

Informal language learning is considered to be 
more adequate for a library environment since it 
does not require neither the presence of a trained 
language teacher or the active involvement of the 
librarians in all the aspects of language learning. 
The organisation of informal language learning 
sessions is the most realistic method (taking into 
consideration the limits of most librarians and 

libraries in order to promote language learning 
for young refugees in a library environment). 
The organization of language café or language 
exchanges in a library environment is a wide-spread 
approach in the Nordic countries.

Even if they are less structured than formal 
courses, informal language learning sessions are 
organized on the basis of specific methodologies 
which have been tested and proved effective in 
the development of language skills for migrants 
and refugees. The present guidelines are going to 
be focused on two methodologies: language café 
and Tandem. For more information related with the 
method and the way they have been applied to 
migrants, please check the results of the Metoikos 
project (www.metoikos.eu). 

2.  Language Café
2.1 Definition

A Language Cafe is a sociable and friendly way 
to practise languages without attending formal 
classes. It provides a social space for people to meet, 
talk and learn languages together in an informal 
and sociable way. Language Cafes are run for and 

by the people who use them. They include usually 
one person who is responsible for the facilitation 
of the session (facilitator) and people interested in 
learning a foreign language. Language cafes could 
include native speakers but this is not necessary.
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2.2 Basic Principles

Basic Principle

Informality and flexibility with an emphasis 
on conversation

Friendly and inclusive atmosphere

Facilitation

Native Speaker Input

Regularity of meetings

Short Explanation

The conversations during a language café session are 
informal. The participants in the sessions are able to chat in 
the target language without feeling constrained to study a 
particular theme, or aspect of the language.

The cafes have to be friendly, welcoming and inclusive.  
Participants could contribute as much or as little to the 
discussion as they wished.

There should be one person who is going to have a 
coordination role, who is going to organise the sessions, 
to inform participants on the sessions, to gently remind 
and encourage participants to attend. This role could be 
undertaken by the librarian or a library staff.

Although there are a number of cafes which run very 
successfully without native speaker involvement, the 
presence of a native speaker is positively encouraged where 
the cafes are targeted at immigrants to provide an authentic 
experience and to provide accurate linguistic input.  

The dates of the meetings should be regular (preferably each 
week) and known in advance. They could also be published 
in a public area of the library

2.3 Setting-Up of a Language Café Group in a Library

Step 1: Selection of a Space: 
Select a space inside the library that is suitable and separate from reading rooms that need to be quiet

Step 2: Selection of a time and day: 
The language cafés should be organised at the time and on days that suit the participants and the hosts 
where the space selected is free to be used. The following things have to be considered when setting the 
time and days for the language café: 

• A time and day that suits the host
• A time and day when people are likely to come (this will influence the types of people who will 

come)
• Times or days when the venue is less busy or underused
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Step 3: Pace (How often)
The frequency of the meetings depends on the availability and the schedules of the participants. However 
there are two main issues that may have to be considered:

• The time and frequency of the café should be fixed i.e. same day and time each week, but will 
need to be discussed with the host and participants so that everyone is happy with this. Weekly or 
fortnightly is best with the meeting lasting about an hour. In order not to lose contact, it is however 
recommended that the sessions should be organised at least once a week

• Regularity – people need to know that the Language Café will be where they expect it to be when 
they expect it to be!

Step 4: Formation of the groups
Generally, the language café is open to anyone interested and there is no need for formal registration. 
However, during the formation of groups and language café sessions for young refugees there maybe 
challenges to consider. 

- Group size: 
The group size should be controlled and it should be neither too big nor too small. The optimum size is 12 
participants and the minimum size is 5. If groups are larger, they can be broken down into smaller groups 
of 3 or 4 within the language café session and where possible with a native speaker

- Level: 
There is no need for the language levels to be similar. People from different levels can participate. The 
participants at a lower level will be able to learn initially from listening. However, experience shows that 
natural groups form where participants are of a similar level.

- Topics: 
It is important that the participants decide which topics / subjects they may wish to discuss in the café. It 
may be that different groups talk about different things. 

- Cultural Norms: 
Cultural norms should be considered where appropriate and if a problem arises. For example in cultures 
where women cannot speak freely in front of men, maybe it would be appropriate to create separate groups 
for women and men.

- Registration: 
In order to be able to consider and address the issues identified as a group is being formed, it is advisable 
to ask for prior informal registration through a simple e-mail, a telephone call or an SMS. This requirement 
does not mean that a person that will show up in the session should not be accepted. 
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Step 5: Facilitator
The facilitator is very important for the formation of the language café since s/he is the person who 
organises everything and facilitates the discussion in the session. In language cafés organized in libraries, 
it is not necessary for the librarian to be the facilitator. The librarian could be responsible for the venue and 
another person (volunteer, library staff, member of an NGO etc) could take the role of the facilitator of the 
discussions. The facilitator should have the following characteristics:

• Open-mindedness
• An interest in people
• Empathy with immigrants and the difficulties they face
• The ability to listen as well as speak
• A willingness to take responsibility for making the Language Café a success
• Should preferably be a native speaker or have an advanced level in the language of the café 

Once the café is up and running the organiser’s role may include some or all of the following:

• To facilitate meetings e.g. keeping the conversation going, coming up with ideas for café 
activities

• To use icebreaking techniques and be able to propose new activities and topics for discussion 
• Be a native/competent speaker of the language of the café
• To liaise with the librarian (in case they are two different roles) and deal with any issues that 

may arise in regard to the venue 
• To engage with native speakers to encourage them to participate in the language cafes as 

volunteers
• To make sure that everybody is given a chance  to speak but  is also an effective timekeeper 
• To encourage participants to ask questions and participate in discussion
• To invite external guests and experts, where appropriate
• To promote the language café in the local area surrounding the library

- Reminder: 
It is advisable that an e-mail notification or an SMS should be sent as a reminder to the participants in the 
language café sessions in order to remind them of the next session. This can also be achieved through a 
facebook group as long as all participants are members of facebook. .
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2.4 Activities

After setting up a language cafe, you should keep it going. In order to do that it is important to create a 
friendly atmosphere and organise a series of activities which will be considered useful and attractive and 
productive.

2.4.1: First Session

The first session is very important for the introduction of both the language cafe and the introduction of the 
participants. In the introduction of the cafe the following things have to be explained and discussed with 
the participants. It is very important that decisions are only taken with the agreement of the participants:

• Explanation of the aim of the language café 
• Explanation of the ground rules for communication and organisation
• Decision about the times and dates of café 
• Decisions on the topics and subjects which will  be the focus of the café 

Another useful activity for your first meeting is to discuss your previous and current language learning 
experiences using the form below. Each member of the Language Café group can introduce themselves 
using the suggested format below. It will probably be less intimidating for people to speak to each other 
rather than to the whole group. Another idea is for each group member to introduce themselves to the 
person next to them who will then introduce them to the whole group.  Also, the following issues have to 
be considered:

- Language: The language used for the presentations and for all the activities of the project should be the 
language of the host country

- Traumatic Experience: The participants should never be forced to talk about personal 
experiences if they do not want to because they could be related to traumatic experiences
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It is recommended that the facilitator prepares each topic before the session. They can provide some 
material that could be used as a stimulus for the discussion or in order to explain some specific vocabulary, 
develop some specific skills etc. according to the needs of the group members. Resources that can be used 
include:

• Articles from newspapers and magazines
• Videos from youtube
• Photos from magazines and participants own photos
• Language learning material from  dedicated language sites in the Internet
• Vocabulary lists
• Examples of tax forms, insurance claims, etc
• Etc.

This list of resources is only indicative. The resources 
could be of any type (text, video, photo etc.). If 
the resource is electronic (audio or video), proper 
equipment needs to be made available in order to 
play it (e.g. laptop computer).

The learners do not necessarily have to be prepared 
for each session but sometimes it may be advisable 
that they are asked to be prepared for a topic to 
be discussed or bring an example of something 
relevant to the topic with them

2.4.2: Organisation of activities according to the   
   needs of the target group

The activities organised in the framework of the 
language cafe should be flexible and adapted 
to the particular needs of the target groups.  The 
emphasis should be given to oral communication 
and discussion skills but also writing skills exercises 
may have to be organised if the participants need 
and request them.

The language café sessions for young refugees 
should be based on specific topics. While in other 
forms of language cafés the flow of discussion is 

free, in order to meet the needs of the refugees, 
each session (or the whole café) should be 
organised around specific topics in order to meet 
their specific language needs. The topics can be 
pre-arranged but also the participants can suggest 
topics according to their own needs. If the refugees 
have writing skills, they can write the topics on a 
piece of paper and put it in a box. If they do not have, 
they can just suggest ideas during the café sessions 
and discuss them with the other participants.
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2.5 The Role of the Librarian

As mentioned before, the librarian can take the role of the facilitator or s/he can assign the role of the 
facilitator to another individual. In case the role of the facilitator is undertaken by another person, the role 
of the librarian would be the following:

• Arrange the space in the library where the language café sessions will be realised
• Arrange, together with the facilitator, the dates and time where the language café are going to be 

organised on the basis of the use of the space and the availability of the target group
• Liaise, together with the facilitator, with refugee associations, NGOs, migrant communities, language 

schools and other stakeholders able to work as intermediate in order to attract refugees in the library
• Promote the language café within and outside the library

In case the librarian undertakes the role of the facilitator as well, s/he should be able to perform all the 
activities described in the section 2.3 (Step 5).

3. Tandem
3.1 Definition:
Tandem is a way of learning a language by exchanging with somebody who wants to learn your language. 
You divide the time into two parts. In one, your partner learns and practises your language, and you help 
him/her. In the other, you learn and practise her/his language, and your partner helps you.

It is an especially good way to learn new words, to understand better, to speak freely and to learn to express 
yourself with few words, to get to know other cultures.

3.2 Basic Principles:
In this section are presented the basic tips for Tandem.

Let’s start! In the beginning it helps if you make notes about the next meeting, 
like this:
• What is the subject we are going to talk about?
• What materials do I need? (pictures, comics, articles, songs, short 

films etc.)
• Where do we meet? 
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Exchange roles

Distinguish and alternate both 
languages

Speak about what you like

In this way you can learn a lot

With Tandem you are alternately ‘learners’ and ‘teachers/learning 
assistants’. Sometimes you are the language-model for your 
partner, and sometimes you learn from his example and his 
corrections.  If you are the ‘learning assistant’, be restrained. We 
retain knowledge best when we have discovered it for ourselves. 
So do not provide answers immediately, but try tips or examples.

Speak for a certain length of time, e.g. only half an hour, in one 
language, then half in the other. Or write an email half in your 
language and half in the other. If your partner does not understand 
a word immediately, explain it with another. If you translate, you 
end up using the language you can both speak better. So one 
learns more, and the other less.

• your school/course and class-mates, work and colleagues, 
your residential district/your town in the country of origin and 
here, your spare time, parties, habits, zodiac sign etc. 

• common interests (sport, fashion, music, films, computers, 
domestic animals etc.) 

• things you have done (your last holidays, the first trip without 
parents, first love, the nicest or worst day of your life...), or 
fantasise about the future (what you want to be in ten years, 
what your biographer would write about you, what you would 
be if you were born again...)

• discuss topical questions (climate change, youth 
unemployment...).

Listening: speak normally with the partner. If necessary, repeat 
something in other words, so he learns to guess the rest from 
words in a context.

Speaking: better a short sentence which is not quite correct than 
a silence. Don’t worry, nobody is listening to you!

Reading: choose real articles or publications, even if you do not 
understand everything immediately. First find out what it is about 
in general, for whom it is written, and the central message. 

Writing: it’s practical to write something at home and then have a 
look at the results together, or read them out to each other.
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Not all words are in the textbooks. You can get to know from your 
partner what is ‘cool’ or ‘up-to-date’.  Or you can practise technical or 
business language (commercial letters...).

Speak naturally. Don’t use long, involved sentences (which 
discourage) and no baby talk (the partner does not learn anything). 
Explain gradually, and make sure that he has understood. Encourage 
the other person and put yourself in his shoes. 

It is not effective if you jump from language to language (unless you 
are deliberately practising translation).

So it is better if you limit the number of new words and use: 
• Synonyms: stroll = walk
• Contrasts: bitterly <-> sweetly
• Examples of the same category: tangerine-> orange, lemon
• Derivations: fly -> flight
• Associations: sea and holidays
• Word connections: tooth(-)pick
• Comparisons or references to the person: ‘You have jet-black 

hair.’
• Write them down and look at them long and thoroughly
• Say them aloud, sing, shout or whisper them
• Discover  similarities to other words
• Discover similarities to words from your own language
• Learn a word together with its opposite
• Express them graphically (make a flower in the ‘o’ of ‘the flower’) 
• Form sentences with them or do a role play in which they appear
• Put in references to other words  (vacation – sea -  jellyfish)
• Order and collect them in groups or lists
• Pay attention to the feelings which the sound produces (e.g. the 

patter of rain).

Mistakes are in no way bad and no accident, but are part of the 
learning process. Arrange with your partner how you want to deal 
with corrections. If your partner has only a little knowledge, focus 
on a few topics. If he is advanced, don’t think you can’t develop his 
language. He/she can still learn a lot. However, when writing, it is 
best to be accurate.

There are many ways of saying 
the same thing

Your aim is mutual understanding

Don’t translate!

Retaining words is not difficult

Learn from your mistakes!
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• during the conversation pay attention  to  which mistakes are 
made most often. Discuss them only afterwards so as not to 
interrupt the flow of words.

• Use the word he got wrong correctly, in the course of conversation. 
So your partner has a model, but is not interrupted

• Note mistakes, and then go through them together
• Highlight your explanations in writing
• Your partner can write down the word or the sentence and read 

it several times aloud.

With Tandem you have the opportunity to see another country and 
another culture ‘from the inside’. In this way you find out how others 
see your country and your culture ‘from the outside’. It’s worth 
allowing yourself to be surprised, but try to listen first, before you 
judge. As for the rest, if something in the behaviour of your partner 
seems strange to you, don’t think that he wants to offend you. Ask. 
If you have the feeling that it’s not going well, talk about it without 
making it personal. In every learning process there are highs and 
lows. Your teacher/counsellor can also give you advice. Have a good 
journey!

How you correct mistakes

Linking the cultures

3.3 The Role of the Librarian

The role of the librarian in the framework of the 
Tandem methodology would be to find and match 
the participants and then to introduce them in the 

 The basis for a good Tandem is a genuine interest and mutual understanding between the partners, which 
prompts them to speak, making it easier for them. This is why a careful choice and a personal knowledge of 
the participants before an intermediation are the most important steps of the intermediation centre. This 
possibility of making a choice is what distinguishes Tandem from a haphazardly made conversation. The 
criteria for successfully matching of the participants are the following:

• Residence/workplace
• Studies/profession
• Age
• Interests
• Motivation for learning
• Language proficiency level
• Duration
• Time
• Gender

Tandem method. Therefore, s/he should primarily 
promote this initiative of the library and then match 
the interested participants between them.
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After the matching of the participants, the first 
meeting between the participants is going to 
be organised. The aim of the introduction is to 
establish direct communication between the 
partners and to initiate the gradual withdrawal of 
the intermediary. That is why the partners trying to 

ask each other questions through the intermediary 
have to be gradually redirected. Good reasons for 
direct conversation are arranging the place, time 
and frequency of the meetings, etc. At the end of 
the conversation, each of the participants needs to 
have:

• Name, address, phone number of the partner
• Phone number of the intermediating organisation
• Time and place of, at least, the first meeting 

It is recommended that the first meetings are organised in the library premises. In this way, monitoring 
will be easier. The librarian should ask the participants occasionally about how satisfied they are. The need 
for feedback is especially high in the first weeks immediately after starting; later it declines and can be 
obtained through group meetings where experiences are compared.

Discussion Questions
1) Which is the role of a librarian in the organisation of an 
     informal language session in a library?
2) What is needed in order to organise a successful language café?
3) What would be needed in order to organise language café or 
     Tandem sessions in your library?
4) Which are the specific issues that have to be taken into consideration in the organization
     of an informal learning session with young refugees?
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Method-Shelf

Author: Ursula Liebmann (KOMM.BIB)
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In this context, libraries will be utilized as the ideal and untapped places that meet all the conditions for 
a safe and socially inclusive intercultural learning environment and also as the main “media” in language 
acquisition through e-learning infrastructure, face-to-face encounter, activities and books.

1. Best Practise Examples of Socially 
     Inclusive Library Work
The following good practise examples have been organized in different public libraries of these countries 
participating in this project to embed inclusion and tempt or lure people to go to the library finding a cozy 
and friendly place. Included is the joyful learning of the new language.

1.1 Fairytale reading in 5 Languages: „Alba ca západa“
(from the examples: Czeck, Romanian, Irish, English, German)

If a local community is multilingual, then this form 
of event is easy to offer. During the reading of the 
fairytale „Snéhurka“ or as the title calls it, „Alba 
ca západa“… a japanese storytelling-theater  – 
Kamishibai - was used, to exentuate the read words 
with pictures…  because be honest, do you already 
know which fairytale is being talked about?

Here’s the solution: In the third and fourth language 
being read, the title is called Snow White... once the 
phrase „Mirror, Mirror on the wall…“ comes up, it’s 
all clear! German, English, irish, Romanian and 
Czeck passages out of the story of Snow White are 
being read one by one by people from this town, 
which call the corresponding language their native 
tongue.

1.1.1. Preparations and Goal

People coming from other countries live in our town, 
and as a library, we are showing that EVERYBODY is 
welcome here, no matter the language they speak.

Fairytales are known and loved by all generations, 
and examples like Snow White contain phrases like 
“Mirror Mirror on the wall...” which are recognizable 
thanks to their speech melodies, no matter in which 
language they’re read.

Not just the text, but the sound of the different 
languages matter, thus the idea of a multilingual 
reading. The japanese storytelling-method 
“Kamishibai” is used as a lecturing technique, so 
listeners have images  to connect with the words.

The scenes of the story get split in a group, and 
each member will translate  the one they got in 
their mother tongue.
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The reader group has come together to a meeting 
to make sure that no errors will occur.

1.1.2. The Session

The audience gets to hear a description of  the 
idea behind this multilingual project, aswell as the 
readers of the story prior to the presentation

About multilingualism: The audience gets to know 
that this event a “intercultural inclusion” project. 
The offer can be made  for the audience to bring 
up offers and ideas for the library  about this topic, 
to ensure the true creation and growth of inclusion, 
and remove the feeling of being an outsider for the 
people speaking other languages.

The Kamishabi-theater is the perfect medium to  
make sure that despite the constant switching 
of languages , the talked about theme stays 
“understandable”. No matter what language is 
being spoken, the audience will have fun, and 
understand the content

During the conclusion, every guest gets to pull a 
word or  phrase from the story,  out of a hat. The 
goal being to invite the participants to think about 
the “foreign” word they have drawn, or if they 
remembered words from the piece. Before the 
reading starts, A4 papers containing exactly these 
words/phrases get hung around the entire room, 
which can then be used as help for translating. The 
atmosphere should be relaxed, and everyone  will 
enjoy their newfound knowledge/realizations.

To finish this event in a comfortable manner, coffee 
and treats from the multiple regionalities get shared, 
alongside a table with all the read languages from 
the fairytale 

© Privat
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1.2. Multilingual Theater

A good  opportunity to connect the multilingual community in a playful manner, so the visitors experience 
this event in a talkative and  joint manner.

1.2.1. Preparations and Goals:

The library team asks teenagers and young adults, 
which speak different languages, to collaborate in 
this theater.

By using a Fairytale-theater, for example, with 
the story: “Sweet Porridge”, win which the key 
phrase gets repeated in all present languages , 
multiple languages can be used in the piece. In 
the demonstrated event, the languages Romanian, 
Czeck, Amharic, Hungarian and German were 
spoken. The story is short, to not be too long for 
the attending children.The key scene gets repeated 
as often as  there are spoken languages present (in 

What’s needed? For this story, accessories for 
the actors in the audience and on the “stage”, 
marshmallows for the overflowing porridge, a small 
table and two chairs, so the mother and daughter 
can sit, a small pot, and a wooden spoon

A4 and A3 posters with the key phrases from the 
story get attached on the walls  to be visible for 
the audience so they can observe the differing 
typefaces

1.2. 2.The Session

The storyteller invites children or teens out of 
the audience to play roles in the fairytale: the 
mother, the daughter, the old woman(Witch). 
The viewer taking on the role gets to dress or hold a 
piece representing his/her role to let the child/teen 
“slip” into their role.

Once the key moments come up, the teen actors 
step into action: “Little pot, cook! Little pot, stop!” 
and later on, “Help, help!” (when the porridge won’t 

stop cooking and overflows) -- will be voiced in 
the corresponding language. The audience gets 
encouraged to repeat these words, to stop the 
porridge from overflowing. This way, the viewers 
learn how hard it is to speak  some sentences in a 
different language.

The overflowing of porridge can be shown with 
marshmallows for example.

this case, 5). The puppeteer will use a handpuppet 
to assume the role of the storyteller
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1.3. Inclusive Poetry Slam

Description: Scetching of the project by “FreiRaum”

The idea behind the writing worksop by “FreiRaum” 
was to create an encuraging setting so EVERYONE 
can take part in the Poetry-Slam in the Culture-Cen-
ter. The objective was to accompany people with 
learning disabilities or migrant background during 
the creation of their text, and when rehearsing 
their “Performance” so they can take part in this 
session on equal terms. That’s why a writing work-
shop was offered, and their scene was  practised- 
with professional help by Poetry-slammer Markus 
Kozuh. It’s important to work in individual cases, 

and pick up participants from their current knowl-
edge point, to guide them in their knowledge and 
abilities bit by bit. Afterall, 5 out of the 14 partic-
ipants were people with visible disabilities, who 
worked together with non-disabled Poetry-Slam-
mers. The goal was to seize the public place with 
“marginalized groups”  so it can be shown that ev-
erybody wants and can learn, and that with the right 
individual guidance, they can 
accomplish outstanding results.

 1.3.1. Rundown:

The sequence will happen just as with any 
other Poetry slam. The Poetry slam is a Poetry-
Competition, a literary   recital-contest, in which 
self-written texts are written in a certain timeframe 

to be presented infont of an audience. The 
listeners will then decide the victor. Important  are 
performative elements and  self-dramatization 
added by the poets themselves.

Following points are to be considered first:

• scedule the venue
• find participants
• find advisors to help out with writing and 

performance techniques.
• advertise the event

These are the Plans for the day of the Venue:

• write and work out texts, and train for the 
rresentation

• inclusive Poetry slam published on 
wirlesen.org (https://www.wirlesen.org)

• present the texts infont of an audience and pick 
the winner

Target audience: Students at 10th grade/above, grown ups with handicaps, 
          multilingual readers, refugees
Amount of participants: 5 to 15
Length of event: 2 Hours
Material and conditions: Pen and paper, tables, chairs



70

1.4. Reading-Animation“Dazwischen: Ich” (Inbetween ME) 

byJulya Rabinowich

Description: The Institute of young-adult literature created tips and tricks based on the children’s book 
“Dazwischen: Ich” by Julya Rabinowich.

1.4.1.“Puzzle-Ich”(Puzzle-ME): 

The Protagonist Madina from the Novel 
“Dazwischen: Ich” is a refugee-girl, but also much 
more than that. Just like everyone else, Madina is a 
puzzle, made from many small pieces. In solitary or 
group-work, participants can be brought closer to 
the complexity of people and their characteristics.

Work Instructions: Paint a silhouette on a large 
piece of paper. This is your outline. Now paint all 

the puzzle pieces that define you/things that make 
out your personality, into this contour. This could 
be for example, your heritage and places you lived 
at, friends, family members, good and bad habits, 
hobbies, favourite things, favourite locations, and 
many more. These results can - if desired -  be 
presented. It can also be tried in a group effort to 
collect the different aspects of the main character  
Madina.

1.4.2. The continuation:

Task Definition: Write a ficticious diary entry from 
Mardina’s perspective in the year 2022. How is she? 
What changed? How does her family live now?

The 2016 released Novel “Wir sind hier” by publisher 
“Mandelbaum Verlag” is a good supplementary 
lecture to “Dazwischen: Ich”.In this book, 45 

youths, which have fled to Austria out of different 
reasons and locations, tell about their heritage, 
their life, their life wishes and goals, and even their  
difficulties. Katrin Triebswetter & Luna AL-Mousli 
& Marie-Christine Gollner-Schmid: “Wir sind hier” 
(We are here). 45 Teens, 45 Stories, 45 Locations in 
Vienna: Mandelbaum, 2016

Let teenagers do online research after talking about this book.

A good introduction for this research and an 
overview in which  the book has been talked about,  
is offered under: www.perlentaucher.de.

The publisher “Hanser-Verlag” offers a press review 
with citations coming from multiple reviews on their 
Info-page, found online at: .hanser-literaturverlage.
de/buch/

Reading Animation “Dazwischen: Ich” by Julya 
Rabinowich, Published on wirlesen.org
( h t t p s : / / w w w. w i r l e s e n . o r g / d a z w i s c h e n -
ich/978-3-446-25306-3/)(Click on “Presse” when on 
the linked Webpage.)

As a comparison, the following review is available 
online: “1000 und 1 Buch” Review by Christina 
Rademacher, online at: www.rezensionen.at
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Katrin Rügers Book presentation on: http://
buchpalastmuenchen.de/rabinowich-dazwischen-
ich

Article from the “Salzburger Nachrichten”: www.
salzburg.com/nachrichten/oesterreich/kultur/sn/
artikel/julya-rabinow...

Julia Riedhammer on Cultural Radio: 
www.kulturradio.de/ programm/kinder/kinderliteratur/JulyaRabinowich- Dazwischen-ich.html

Helpful  questions  for  a review comparison could  
be, for example: How much information can be 
taken from the book’s content? Which characters 
from this novel are talked about in detail? How 
exactly is language and form of this novel described 
and rated?  What do you learn about the author, 
and how relevant is it when talking about the book? 
What strengths/weaknesses get highlighted? Do 
you find a lack of mention  of certain contents in this 
story which you yourself thought were excellent/
important? Which reviews meet your own thoughts 
the most?

Task Requirements: Try to formulate your own 
discussion about this novel!  As a first step, write 
down notes about the content, characters and 
your opinion (Positive and negative aspects)). Think 
about your target demographic - who do you want 
to write for? Who would you like to recommend this 
book to? Think about where you could publish your 
discussion  -  School papers, School website, the 
bulletin board in the (School-)library? 

• Target Demographic: Students at Grade 5-9 
and above

Ideas from: Tipps zur Leseanimation: LESERstimmen 2017. Der Preis der jungen LeserInnen. Wien: BVÖ 2017. 
Article by: Institut für Jugendliteratur - kidlit medien GmbH

1.5. Word-Spiral-Stories

Description: With the help of children, many different words get lined up in a spiral shape. Afterwards, some 
of these get picked randomly. The kids get put into groups. Their  task will be to invent and write down sto-
ries with the Words they got. Afterwards, the “Nonsense”-Stories get read to everyone

• Target Demographic: 5th to 9th graders 
• Amount of Participants: max. 25 
• Length: 35 to 40 minutes
• Material and Requirements: Flipchart-writing material

Article by by: Mag.(FH) Roman Huditsch (AK-Bücherei Eisenstadt)
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1.6. Art with Comics - “ComicKunst”

Description: In this Workshop,  the participants will make collages on things like pictureframes, dishes, tab-
lets, cans, etc. The students get an introduction/a retrospective to the history of Comics. The elements of 
comics will then be explained to them: Panels, splash page,  gutter. Ways tostart a conversation could be 
questions like: What sort of comics do you know? Are you familiar with other forms of comics? (mangas, 
graphic novels). What do you enjoy about this medium? etc.

References: Scott McCloude: “Comics richtig lesen” ISBN 978-3-551-72113-6      
Kim Schmidt: “Comic-Figuren zeichnen: step by step!” ISBN 978-3-551-76834-6

1.6.1. Next comes the practical part:

Students have picked comics, to take home and 
start to examine it. During a One-Day-Workshop, 
this of course can happen right away. Afterwards, 
Students will have pages, speech bubbles, figures 
and words ripped from those Comics, which they 
wish to put onto the chosen item. It’s important  
that the chosen images do not get cut out, because 
torn edges often look better. The objects need to be 
grounded with Gesso twice, to increase the effec-
tiveness of the glue and get a better result. Mean-
ing to ground it once, let it dry (30 mins.) and then 
ground a second time. Otherwise, the paper might 

come off again, or the object might gain a sticky 
coating. The torn paper will then  be glued on. Ap-
ply the glue, put the paper on, and then stroke it 
smooth with a spatula. Excess glue will be used for 
the next area. It’s probably prettier when multiple 
layers of paper get put on in a row. Let it dry well. 
Once the objects dried, the work can continue. If 
certain pieces haven’t dried yet, use a hairdryer to 
dry them that way. afterwards, paper can be ap-
plied  over it, or words, writing and drawings could 
be painted onto the objects with a black marker. 
Let the result dry again, and it’s finished!

• Target Demographic: Students ranging from 5th to 9th grade
• Amount of Participants: max. 15 
• Length:  Day or 3x2 School lessons
• Material and Conditions: Gesso (for grounding), Acrylbinder (Glue), Brushes, Spatulas, Black 

markers in different sizes, Desks (need to be covered), Cleaning cloth

1.6.2. Preparations:

Collect comics, wooden, plastic or porcellaine objects. It should be flat things, or ones with many corners. 
Those are easier to work on and glue paper onto (Bowls, Dishes, Pictureframes.)

Kunst mit Comics - ComicKunst Contributed by: Evelyn Coric (Bücherei Höchst) published on wirlesen.org 
(https://www.wirlesen.org)
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1.7. Library Walkthrough for People with

Different Native Language

Description: The workshopsis supposed to explain libraries and their rules and offered activities to people 
with lacking knowledge of the german language in an understandable and easy manner. To make it clearer, 
pictures and materials are being used for demonstration.

Focus for the walthrough are media directed 
towards German as foreign language (DaF, Deutsch 
als Fremdsprache), offers in foreign language, 
picturebooks, newspapers and childrens books. The 
participants are actively encouraged  to discover 

the library and it’s helpful and interesting media by 
themselves.

The workshops for groups with non-german Native 
tongue are thus an important contribution to 
support intercultural library work. 

1.7.1. Rundown:

1. Recognize and name
The participants name objects and media which they can find in the library, and explain the use, for 
example:

• Registration papers: register as a reader
• Reader-Card: to show when lending a book
• Library rules: important informations to read about the library
• Lending-coupon/Print: lent media and return date get remembered with that
• Online-Catalogue (web.OPAC): To find and preorder media
• Books, Newspapers, Movies/DVDs, Audiobook/Cd, Language course: Every media can be lent

 2. A varied Media-Table
Interesting media for the target audience is mixed in big variation on tables and get talked about 
together: German as Foreign Language-Media, Audio-Visual Speech-Courses, Picture-Dictionaries, 
multilingual Literature, Picture Books, Cooking Books, Newspapers, Children’s Books, Audiobooks, 
Movies and Documentaries with language selection and subtitles.

 3. What belongs together?
The group sorts their prepared media in themes and kinds of media. The results get viewed and discussed 
together.

 4. Time to Explore
Every participant looks for two to three mediums in this library by themselves. The most important locations 
get explored together at first
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 5. Exchanges
The participants return back to the tables and show eachother in a nonforced exchange their media which 
they picked, these things get sorted back into the correct themes and media by everyone together.

 6. Things to know!
The group gets to learn the most important Informations about the library, demonstrated with symbols 
and pictures, for example:

• Opening hours (Overview)
• free lending (crossed through Euro-banknote)
• Lending times and extensions (for Example: 4 Weeks/4 Weeks on a Calendar)
• Overdue payments (Coins and Appointment Calendars)

• Target Audience: Grown-ups, multilingual readers, refugees
• Amount of Participants: max. 10 
• Length of Duration: around 90 minutes

1.7.2. Preparation:

Interesting media picks for the target audience, 
tables for the media presentation, chairs, 
demonstration material to name (Registration 
form, Readers card, Library rules, ...)

Examples for forms of media to name: (real media 
or picture cards) Picture-images (To explain the 
library rules/the rules for lending media)

1.7.3. Notes:

Recommendable is the contact with institutions which work with groups that assist non-german speaking 
people (VHS, BFI, ÖIF.) That way it’s possible to have teachers and supervisors prepare for the visit with their 
groups.

Free time aswell as the possibility to lend media should be planned aswell

Library walkthroughs for Groups with non.germanNative Language published on wirlesen.org 
(https://www.wirlesen.org) AK Bibliothek Tirol article by: Patrick Lamprecht
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1.8. Native Speakers Jazz Up

Description: Literature Event with Music

Native Speakers read short texts in their Native language, accompanied by live Jazz music

The Readers can be: 
People close to the Library (users) with Immigration background, refugees etc. With this event we try to 
accomplish and promote a direct intercultural confrontation, to present the library as a place for intercultural 
exchange, showing language as competence and create a positive experience, speaking to all senses 
(hearing languages, encourage reading, promote foreign language offerings, and connecting that with 
musical entertainment and cooking.) The session can be held during later opening hours.

Target audience: 
Grown up multilingual readers, refugees, 
Numbers of Participants: 
Dependant on the size of the room, 8-10 readers are ideal for a comfortable session length, 3 hours of 
material as well as flexible base requirements. It can be done in almost every library. events iike these bring 
visitors (statistic!) and maybe new customers 
(Target audience: refugee home)

Preparation: 
1. Talk up and invite readers (In your own user circle, town, refugee home (after contacting the supervisor)
2.Announcement via: Printouts (invites, flyers, posters), online (E-Mails, Facebook, or other media, 
Community Event Calendar), and Newspapers 
3. Maybe an international buffet put together by volunteers (organize early) with drinks and food to take 
(put up a donation box)
4. Present available Foreign Language Literature (Prepare a Booktable)  
5. AKM registry, at least 3 days before the event begins (Can happen via E-mail) For music
6. Document (Photos, article etc.)

 Native Speakers Jazz Up. article by: Christine Federspiel-Heger (Bibliothek Zirl) published on  wirlesen.org 
(https://www.wirlesen.org)
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1.9. Examples for other intercultural opportunities in the Library:

• Introduce a foreign-language bookcorner
• Create contacts with libraries from other countries...
• Book-swapmeet (By readers to readers)...
• Movable box containing books with multiple languages
• Dances from the balkans -  music from Ireland...
• Pictures/Food from...intercultural celebrations...
• Puppet theaters (Children don’t need words to enjoy a puppet theater!)
• Wishes - A step ahead in many heads in the direction of inclusion, tolerance, balance with 

your environment/your surroundings…
• Help and support eachother...for example, teaching (reading with children as volunteers)
• Welcome-booklet(package) for newly arrived citizens in the community
• Language roundtable
• …

© Colourbox 08761290
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Rotraut Berner, Einfach alles 
Die Welt von Rotraut Berner in 150 Bildkarten als Baukasten zum freien 
Zusammensetzen.Mit vielen Spielanleitungen: so können Bildreihen nach 
Buchstaben, Gegensätzen oder Zusammengehörigkeit geordnet und gesammelt 
werden – dabei werden spielerisch Wörter und Schriftbilder erkundet. Es gibt 
Quizfragen, Ratespiele - der Fantasie zum Spiel mit Wörtern sind keine Grenzen 
gesetzt. Die Wortschatzkiste besteht aus Bildkarten in 7 Sprachen: deutsch-
englisch-französisch-spanisch-türkisch-chinesisch-arabisch

Raphaele Frier/Aurelia Fronty, Malala 
Das Buch der beiden Französinnen erzählt die Geschichte von Malala, dem 
pakistanischen Mädchen, das sich für die Rechte von Mädchen auf Schulbildung 
eingesetzt hat und bei einem Attentat durch zwei Taliban beinahe getötet 
wurde. Farbkräftige Bilder begleiten den Text, der das Leben in Pakistan 
schildert, den Werdegang der kleinen Malala, den Aufstieg der Taliban und 
Ihren Erlass am 15. Jänner 2009, der Mädchen den Schulbesuch untersagt. Mit 
11 Jahren schreibt Malala auf der Internetseite des BBC ihren ersten Blog, hält 
öffentliche Reden und gründet mit 14 eine Stiftung. Von der pakistanischen 
Regierung erhält sie den nationalen Kinderfriedenspreis. 
Am 9. Oktober 2012 wird sie im Schulbus von einem Taliban angegriffen und mit 
drei Schüssen schwer verletzt. Malala überlebt und kämpft weiter. Sie spricht vor 
der Uno, schreibt im Netz und erhält viele Preise; am 10.Oktober 2014 wird ihr 
der Friedensnobelpreis zugesprochen. 
Ein  Buch über ein Mädchen mit großem Mut und Engagement sowie viel 
Sachinformationen über Pakistan, Religion und Kinderrechte.

Die Welt in einer Sekunde 
So groß und vielfältig wie die Welt ist, so vielen Dinge geschehen zur 
gleichen Zeit in einer Sekunde.Eine Vorstellung davon gibt dieses Büchlein 
und zeigt auch mit einer Zeittafel im Anschluss die verschiedenen 
Zeitzonen.

Isabel Minhós Martins/ Bernardo Carvalho, Macht Worte! 
Wortspiele, Sprachspiele, Alliterationen, die Macht der Sprache – Wörter 
lösen verschiedene Vorstellungen und Empfindungen aus. Dieses Buch von 
A-Z lädt Kinder und Erwachsene mit Wort- und Bildwitz ein, gemeinsam 
über die Welt zu philosophieren.

2. Book Recommendations (German only)
„Vom Fremdsein und zu Hause fühlen“

Recommendations by Andrea Kromoser  (www.familienlektuere.at)  
Content descriptions by Gabriela Habenschuss (Bookseller: gabriela.habenschuss@gmx.at)



Niki Glattauer/Verena Hochleitner, Flucht 
Der bekannte Buchautor Niki Glattauer rollt hier die 
Flüchtlingssituation von der anderen Seite her auf – Menschen 
aus Europa müssen ihr Land verlassen und begeben sich auf eine 
gefährliche Reise übers Meer nach Afrika. Das Buch zeigt auf, welche 
Ängste und Hoffnungen die Flüchtenden begleiten und möchte die 
Leser anleiten, sich in die Situation der Migranten zu versetzen 
(Bereits ab 6 Jahren einsetzbar, aber ohne Altersgrenze)

Karin Gruß, Was würdest du tun? 
Ein anspruchsvolles Buch, das Gespräche einleitet, die zu Verständnis und 
Einfühlsamkeit heranführen: Bestimmte Situationen werden aufgezeigt und 
danach eine persönliche Frage gestellt. Eine ideale Gesprächsgrundlage für und 
mit Kindern, Jugendlichen und Erwachsenen
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Francesca Sanna, Die Flucht 
Aus der Perspektive eines Kindes erzählt “Die Flucht” vom 
beschwerlichen Weg einer Familie aus einem kriegsversehrten Land 
nach Europa. Eine Geschichte von Verlust und Enttäuschung, von 
Sehnsucht und Hoffnung, wie sie aktueller nicht sein könnte. “Die Flucht” 
ist eigentlich eine Geschichte von vielen Fluchten. Die Idee zu diesem 
Buch hatte Francesca Sanna nach der Begegnung mit zwei Mädchen in 
einem Flüchtlingszentrum in Italien. Sie hat zahlreiche Gespräche mit 
Migrantinnen und Migranten geführt, die eine ähnliche Reise hinter sich 
haben, wie sie die Familie im Buch durchlebt. Ihre Erlebnisse hat sie in 
die Geschichte einfließen lassen und in packenden Illustrationen zum 
Ausdruck gebracht.  

David Smith/Shelagh Armstrong, Wenn die Welt ein Dorf wäre
Alle Völker dieser Erde: 7,2 Milliarden Menschen leben auf diesem 
Planeten. Um sich das ein wenig vorstellen zu können, wird diese Anzahl auf 
100 Menschen in einem Dorf reduziert. Jede Person repräsentiert 72 Millionen 
Menschen aus der tatsächlichen Welt:
Das sind 60 Asiaten, 15 Afrikaner, 10 Europäer, 9 Süd-und Mittelamerikaner, 5 
US-Amerikaner und Kanadier, 1 aus Ozeanien (mit Australien und Neuseeland)
Es zeigt in diesen Relationen die verschiedenen Sprachen und Religionen 
und spricht über die Problematik von Nahrung, Luft, Energie, Wasser und die 
unterschiedlichen Besitzverhältnisse.
Ein Buch als Anleitung zu vernetztem Denken, das bewusst machen will, dass 
unsere Erde eigentlich ein Dorf ist, das wir mit unseren Nachbarn teilen.
Ideal für den Unterricht und für Workshops - mit vielen konkreten Vorschlägen
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Astrid Lindgren, Niemals Gewalt
Astrid Lindgren ist wohl eine der besten Kinderbuchautorinnen. Ihre Bücher sind 
herzenswarm, tiefgehend und zeugen von einer großen Menschlichkeit und Liebe zu 
Kindern. Anlässlich der Verleihung des Friedenspreises des Deutschen Buchhandels 
hielt sie 1978 eine Rede – und natürlich war es wieder ein Plädoyer für Kinder: Gegen 
Gewalt an Kindern Sie bringt darin eine Geschichte, die berührt: „Steine auf dem 
Küchenbrett“ Auch wenn das Kinderleben heute anders sein mag und  Kinderglück 
vielleicht nicht spürbar ist, so sollten Kinder und Erwachsene die Bücher von Astrid 
Lindgren lesen – um zu wissen, wie schön und reich das Leben sein kann, wenn man 
Liebe, Freundschaft, Hilfsbereitschaft gibt und erfährt.

For children and adults

„Bücher ohne Worte“ (Silent Books):

Book Recommendations by the BVÖ (Büchereiverband Österreich) – www.bvoe.at

Concerning the silent books project BVÖ established a media collection taking place on the island 
Lampedusa BVÖ established a media collection, consisting of (almost) textless, specially illustrated picture-
books. Silent books enable timeouts in which experiences can be looked past and are able to be handled, 
or in which you can just enjoy a good story and artful pictures. A lot of these books make you laugh and let 
you summon up optimism once more. Silent books can be understood without ligual knowlegde.

Ellis Carson, Zuhause 
Menschen leben in verschiedenen Häusern – von der kleinen Hütte bis 
zum Palast, vom Zelt bis zum Hochhaus – dazu gibt es auch phantastische 
Behausungen von Mondianern oder Atlantikanern. 
Phantasievoll, lehrreich und vielfältig - ein Buch, in dem die Bilder sprechen.

Anja Tuckermann/Tine Schulz, Alle da 
In bunten Bildern erzählt das Buch von Menschen aus aller Welt, ihren 
Bedürfnissen, Sitten und Gebräuchen, Festen, ihren verschiedenen 
Sprachen und warum manche ihre Heimat verlassen – nicht nur weil es 
Krieg und Verfolgung gibt, auch um wo anders zu arbeiten, weil sie sich 
verlieben oder aus Abenteuer- und Reiselust. Ein großartiges, buntes, 
lustiges Buch für Jung und Alt!
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Media List:  

1. Katy Couprie: Die ganze Welt, Gerstenberg Ver-
lag 2014  
2. Marije Tolman/Ronald Tolman: Das Baumhaus, 
Bloomsbury 2011   
3. Marije Tolman/Ronald Tolman: Die Insel, arsedi-
tion 2013  
4. Shaun Tan: Ein neues Land, Carlsen 2015  
5. David Wiesner: Strandgut, Carlsen 2013  
6. David Wiesner: Herr Schnuffels, Aladin 2014  
7. Michael Roher: Fridolin Franse frisiert, Picus 2014  
8. Thé Tjong-Khing: Die Torte ist weg, Moritz Verlag  
9. Thé Tjong-Khing: Picknick mit Torte, Moritz Ver-
lag  
10. Thé Tjong-Khing: Geburtstag mit Torte, Moritz 
Verlag  
11. Gregory Rogers: Der Bär im Zauberwald, Moritz 
Verlag 2007   
12. Charlotte Dematons: Heute flieg ich…, aracari 
verlag 2013   
13. Alessandro Sanna: Der Fluss, Peter Hammer 
Verlag 2014  
14. Raymond Briggs: Der Schneemann, Aladin 
Verlag 2013  
15. Ronan Badel: Der fette Fang, Peter Hammer 
Verlag 2013  
16. Adolfo Serra: Rotkäppchen, aracari verlag 2012  
17. Gerda Muller: Was war hier bloß los?, Beltz 2015  
18. Beatrice Rodriguez: Der Hühnerdieb, Peter 
Hammer Verlag 2008  
19. Beatrice Rodriguez: Das Zauberei, Peter Ham-
mer Verlag 2011  
20. Beatrice Rodriguez: Das Hühnerglück, Peter 
Hammer Verlag 2012  
21. Aaron Becker: Die Reise, Gerstenberg 2015  
22. Linda Wolfsgruber: Arche, Tyrolia 2013  
23. Dieter und Ingrid Schubert: Der rote Regen-
schirm, Fischer Sauerländer 2011  

24. Aleksandra Mizielinska, Daniel Mizielinski: Alles 
im Blick: Zahlen, Moritz Verlag 2015  
25. Peggy Rathmann: Gute Nacht, Gorilla, Moritz 
Verlag 2015  
26. Iela Mari: Ein Baum geht durch das Jahr, Moritz 
Verlag 2015  
27. Claude K. Dubois: Akim rennt, Moritz Verlag 
2014  
28. Claude K. Dubois: Eisbärenbaby, Moritz Verlag 
2007  
29. Antje Damm: Was ist das? Gerstenberg 2009  
30. Elsa Klever: Fische im Wohnzimmer, Bibliothek 
der Provinz 2014  
31. Frank Flöthmann: Grimms Märchen ohne 
Worte, DuMont Buchverlag 2014  
32. Ronan Badel: Der faule Freund, Peter Hammer 
Verlag 2015  
33. Torben Kuhlmann: Maulwurfstadt, NordSüd 
Verlag 2015  
34. Germano Zullo: Wie die Vögel, Aladin Verlag 
2013  
35. Mandana Sadat: Mein Löwe, Peter Hammer 
Verlag 2012  
36. Andrea Hensgen: Der große Hund, Peter Ham-
mer Verlag  
37. David Merveille: Hallo Monsieur Hulot, 
NordSüd Verlag 2013  
38. Muzo: Gute Reise, kleine Wolke, aracari verlag 
2011  
39. Bruno Gibert: Gute Reise, kleiner Fisch, aracari 
verlag 2010  
40. Alice Hoogstad: Das kunterbunte Monster-
buch, aracari verlag 2014  
41. Nikolai Popov: Warum?, Michael Neugebauer 
Verl. 2015
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All Age Literary Advice – Escape

Auf der Flucht. 
Reportagen von beiden Seiten des Mittelmeers. Karim El- Gawhary, Mathilde 
Schwabeneder. Wien: Kremayr & Scheriau 2015. 
Menschen fliehen, werden traumatisiert, leiden: Sie fliehen vor Terror und Krieg, 
sie rennen ums Überleben, viele mit kleinen Kindern auf dem Arm. Geschichten 
von Flucht und Überleben, das letzte Kapitel ist dem Ankommen und möglicher 
Integration, einem menschenwürdigen Leben, gewidmet.

Mit einem Koffer voll Hoffnung:
 Österreich als neues Zuhause - 15 Lebensgeschichten. Andrea Heigl. St. Pölten 
[u.a.]: Residenz Verlag 2013. 
Wie kümmern sich Menschen umeinander? Da unterstützt eine Tiroler 
Bibliothekarin eine tibetische Familie, die vor der chinesischen Staatsmacht 
ins Tiroler Dorf geflüchtet ist. Da erzählt eine andere Frau von ihrer Flucht und 
ihrem Koffer, den sie noch immer besitzt. 15 Geschichten, für Jugendliche und 
Erwachsene.

Links: 
• Baobab recommends: BAOBAB-Materials about Escape
• STUBE-Theme List: “Escape” 
• Büchereiperspektiven 3/2015 Key Subject: Reading without Borders 
• Silent Books-Lampedusa- Books without words 
• IFLA: Public libraries and refugees 
(http://www.wirlesen.org)

Krieg: Stell dir vor, er wäre hier. 
Janne Teller (Text); Helle Vibeke Jensen (Ill.). Aus dem Dän. von Sigrid C. Engeler. 
München: Deutscher Taschenbuchverlag 2013. 
Krieg, diesmal in Europa. Alle, die können, fliehen in den Nahen Osten. So 
auch eine deutsche Familie, der Sohn ist 14. Man kommt in ein ägyptisches 
Flüchtlingslager, der Bub ist der Neue, der aus Deutschland, mit der 
fremden Sprache und Religion, der nicht in die Schule darf, da er noch keine 
Aufenthaltsbewilligung hat.

Das Schicksal der Sterne.
 Daniel Höra. München: bloomoon 2015. 
Adib, der junge Flüchtling aus Afghanistan, und Karl, ein alter Mann, der aus 
seiner Heimat Schlesien vertrieben wurde, lernen einander in Berlin kennen. Zwei 
Fluchtgeschichten und Biografien kreuzen sich und Freundschaft entsteht im 
Erzählen von Verfolgung, Verlust und Angst.
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3. Recommendations for Literacy
• Laut-Lokalisierung 

 http://www.graf-gutfreund.at/daf/001alphabetisierung/alpha_laute_hoeren.pdf 

• Lern-Aktivitäten 
 http://www.graf-gutfreund.at/m_lernspiele.htm 

 https://www.schule.at/fileadmin/DAM/Gegenstandsportale/Deutsch_als_    
Zweitsprache/Dateien/Wetter/wetter_Domino.pdf 

• verschiedene Themen: Bild-Wort-Karten für Memory, Anlautkärtchen
 https://www.cornelsen.de/erw/reihe/r-6353/ra/materialien

• Zeilen mit Hilfslinien (zum Herunterladen)
 http://www.graf-gutfreund.at/daf/001alphabetisierung/alpha_zeilen.pdf 

• Kalenderblätter (zum Herunterladen)
 http://www.kalendera4.de/

• Druckschrift für den Computer (zum Herunterladen)
 http://lehrerweb.wien/service/downloads/

• Nützliche Alpha-Webseite
 http://www.mairsabine.com/index.php

• Uhr lernen – Handy App
 https://play.google.com/store/apps/details?id=air.com.extransit.moji.klockis.de

(www.BhW.at)

© Colourbox 08679727
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6

How to work with LIB(e)RO

Author: Filiz Keser Aschenberger (DUK), Monika Kil (DUK)
Translation: Marielle Ratter (UOP)
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1. How to use our learning contents
LIB(e)RO is an eLearning platform based on the principles of socially inclusive learning, which aims at 
establishing and promoting libraries as intercultural learning places for refugees. In the following, we want 
to address these questions:

• What are the basic ideas and pedagogic principles of LIB(e)RO?

• How can I make use of the learning contents offered by LIB(e)RO?

• How can I support refugees in using LIB(e)RO?

1.1. What are the basic ideas and pedagogic principles of LIB(e)RO?

As outlined in the LIB(e)RO pedagogic concept, 
the basic idea and pedagogic principles of LIB(e)
RO are based on the premises of a socially inclusive 
pedagogy and socially inclusive learning (social 
inclusion is discussed in detail in chapter 1 of this 
handbook). But just to give a brief information on 
these issues, we can start with how we view the 
social inclusion in this project. We define inclusive 
education in the broadest sense as “providing 
appropriate responses to the broad spectrum 
of learning needs in formal and non-formal 
educational settings” (UNESCO, 2003, p. 7). The 
goal of LIB(e)RO is exactly to provide alternative 
learning opportunities to young refugees who are 
marginalized and have a disadvantaged situation 
even though it is temporary and supporting them 
in their learning a new language, a new culture and 
in starting a new life in non-formal settings. But 
“what” to offer and “how” to offer are to be defined 
and assured by means of participatory insights into 
the needs of our target groups, librarians, social 
workers and the refugees. 

Libraries play a key role in social inclusion as a 
non-institutional learning setting. A library is a 
more open and less intimidating place for learning 
as their main task is not teaching. They occupy a 
crucial place in supporting non-formal and in-for-
mal learning and our project makes use of this im-
portant function by transforming libraries into safe 
and multicultural and inclusive learning environ-
ments. This guide helps you equip yourself with the 
necessary knowledge and tools to turn your library 
into a point of inclusion for everyone, but especially 
for young refugees. 

The content of the learning platforms has been 
determined with the inclusion of librarians and 
young refugees themselves. And this guide is to 
provide you, librarians and social workers, with an 
alternative tool that is easy to reach and use and 
that will help you with “what” and “how” of the 
offers you can design in your own premises. We 
believe e-learning is a flexible and accessible way 
which may fit better to the existing conditions of 
the young refugees and yours. 
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Within the process of reaching out this target group 
we adopt the practice of educational outreach 
as a pillar to inclusive pedagogy (NIACE, 2001). 
Within the inclusive pedagogy, it is assumed that 
only those (here who offer the service in public 
libraries) who have an inclusive understanding 
regarding the participation of marginalized and 
disadvantaged groups are able to carry out offers 
that require “active access” / outreach. Working 
locally, consulting, listening and working with 

excluded groups and communities is also crucial 
for our project. Outreach strategies and skills are 
identified in chapter 1. However, it is important to 
note that you have a crucial role in reaching out 
those who need the education most. The five OED 
principles (See chapter 1) will provide a direction 
for methodological support for you and help you 
develop competences, which can be mediated or 
stimulated by the learning platform LIB(e)RO:

• 1. Creating coherent learning environments
• 2. Listening and respecting the “voice” of learners
• 3. Conceptualizing coherent didactics
• 4. Allowing professionals to exchange roles: teaching using learners’ expertise
• 5. Enabling holistic offers

As we aim to draw on the potential of libraries as 
intercultural learning places to make it fruitful 
within the process of social inclusion. Therefore, 
we define two target groups who will benefit from 
the platform: librarians and social workers and 
young refugees and shape our e-learning platform 
based on this distinction. The learners’ part of our 
platform, which addresses minor and young adult 
refugees, is based on multipurpose. . On one hand, 
it aims at enhancing the language abilities of our 
target group. We therefore include materials in our 
platform which comprise all aspects of language 
learning (reading, listening, writing and speaking). 
On the other hand, we aim at conveying information 
about life in Europe and at helping refugees find 
their way around in their new home countries. 
Ultimately, these two aspects should increase the 

Within the trainers' part of our platform, which 
addresses you as librarians and social workers, we 
aim at supporting you in the process of lifelong 
learning and continuing education . We want to 
provide knowledge and tools which help establish-
ing libraries as intercultural learning places. Here it 
is important to note that this as a transformation 
process where you establish your library as an in-
tercultural learning place. This transformation in-
cludes becoming a learner and acquiring knowl-
edge which helps you support the learning process 
of refugees in your libraries. We aim at creating a 
mutual learning environment based on socially in-
clusive learning and multiculturalism. 

employability, political participation and social 
networks of refugees (cf. LIB(e)RO Pedagogic 
Concept, p. 5). 
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1.2. How can I make use of the learning contents 

 offered by LIB(e)RO?

Each chapter of this handbook stands for itself but 
together they comprise a collection of knowledge 
serving as the foundation of intercultural library 
work based on social inclusion. Consequently, 
based on your previous knowledge, experience and 
skills, you can either focus on an individual chapter 

Broadening the perspective of the handbook, all chapters and their learning contents are also designed as 
learning units within our LIB(e)RO e-tutorial for trainers as part of our e-Learning platform. In the e-tutorial, 
you can find additional links to videos and documents, which provide even more information on the 
subjects. 

1.3. How can I support refugees in using LIB(e)RO?

As stated before, LIB(e)RO aims at supporting 
you in your journey to help those who have 
learning needs and transform your libraries into a 
safe, multicultural and inclusive learning setting. 
This guide and e-tutorial provides several tools, 
methods, and ideas to equip you to be able to act as a 
facilitator, and a guide as well as a reflecting learner. 
Thus, first step in this journey is is to organize your 
library in terms of physical structure and in terms of 
attitudes and perceptions. Second step is to equip 
yourself with the necessary knowledge and skills. 
This guide and the e-tutorial are designed to help 
you find your way in improving or acquiring these 

skills. Third step, then, is to find appropriate ways 
to inform potential learners about the project and 
inviting them for participation. The forth step is to 
identify the activities that you could organize in 
relation to LIB(e)RO platform. For this, it is important 
that you get acquainted with the learning platform 
in detail including learners’ part. Learners’ part 
consists of five main units in three languages. Each 
unit contains information on one aspect of life in 
Europe and comprehension questions regarding 
that content. The units likewise comprise grammar 
and grammatical exercises.

and information which you think most important 
for your personal work, or you can study more 
broadly and read through all the chapters in their 
breadth. Each chapter provides warm-up question, 
as well reflection questions, some further reading 
and some tips. 
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2. How to use ILIAS
LIB(e)RO is an e-learning platform based on ILIAS. In the following we therefore want to answer the 
following questions:

• What exactly is ILIAS?

• How can I use ILIAS and navigate through it?

• What kind of content elements do ILIAS and LIB(e)RO have to offer me?

We recommend that if you want to support learners in your libraries you familiarize yourself with their 
part of the platform as well. Possible ways to support learners are the following:

• Some learners might not be familiar with working with a computer and using the internet. You can 
and should prepare information leaflets which are placed next to the computers containing detailed 
information on how to use the computers in your libraries. 

• Learners might have questions on how to use the LIB(e)RO eLearning platform and to navigate within 
ILIAS. In the second part of this chapter, we give you an introduction into ILIAS and its navigation. 
Ideally, you have yourself explored the trainers’ part of the platform and are familiar with ILIAS. You 
can then teach your knowledge to others.

• Learners might have questions regarding the content presented in the platform. Maybe they have 
concrete questions with which you will be able to help them with. Maybe they are interested in the 
topics presented in general. In this case, you could point out to them in which parts of your library they 
can find more information on subjects such as Europe and the European Union or the educational 
system in their new home country.

• Learners might have questions regarding language and grammar. If they come to ask you as native 
speaker for help, you can answer them. You can learn more on how to support language acquisition 
through language cafés and tandem programmes in your library in our chapter on Language Learning 
and Teaching.



88

2.1. What exactly is ILIAS?

ILIAS is a learning platform or Learning Management 
System (LMS), which can be used to create and 
provide learning and teaching materials and allows 
you to structure and share knowledge and training 
activities. ILIAS offers a flexible course management 
and can be used for different learning scenarios 
– supporting university lectures or seminars or 
as a means of developing whole new learning 
environments like LIB(e)RO. 

ILIAS is an abbreviation for „Integriertes Lern-, 
Informations- und Arbeitskooperations-System“ 
(Integrated Learning, Information and Cooperation 
System). It was originally developed in 1998 at the 
University of Cologne. Today, it is being used by 
many universities, schools and other educational 
institutions as well as public administrations, 
corporations and other organisations. In fact, ILIAS 
has millions of users worldwide. By using LIB(e)RO 
via ILIAS, you will become a part of that community 
as well! 

ILIAS is open source software, which means that 
everyone can use ILIAS without having to pay for a 
licence. ILIAS can be used free of charge and can also 
be further developed by its users. Once installed 
at its home institutions, ILIAS works as an online 
tool, which means that you only need your internet 
browser and do not need to install any software. In 
the case of LIB(e)RO, we are making use of the ILIAS 
learning platform of the University of Passau in 
order to provide you with the teaching and learning 

materials developed within our project. This means 
that in order to use LIB(e)RO you will only need an 
internet connection and a recent version of your 
browser (Firefox, Chrome, Safari, Opera, Internet 
Explorer). Under these conditions you can access 
all materials from all end devices and at all times. 
Generally, ILIAS is responsive, meaning that it 
cannot only be used on desktop PCs and laptops 
but also on tablets and smart phones.

ILIAS is also easily accessible and user friendly. The 
layout and design of ILIAS is simple: it does not 
offer many varieties (e.g. regarding the choice of 
fonts or the page layout) but this simple design 
makes it particularly recognizable and user friendly. 
The consistent layout makes it easier for learners to 
discover new learning contents. 

While the layout of ILIAS is simple, the system consists 
of various different elements to enhance learning 
experiences and can accommodate different media 
formats. For example, ILIAS can contain tools for 
course management, learning modules, tests and 
exams, Wikis and blogs (although not all of them 
will appear in LIB(e)RO; we will tell you more about 
the ILIAS content elements used in LIB(e)RO later 
on) as well as texts, audio files, videos and links. This 
variety makes ILIAS particularly suitable for online 
learning and is why we chose to use it to establish 
our e-learning platform LIB(e)RO. 
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2.2. How can I use ILIAS and navigate through it??

How can I access ILIAS?

As stated before, to use ILIAS you only need an internet connection and a recent version of your browser 
(Firefox, Chrome, Safari, Opera, Internet Explorer). For using the learning and teaching materials provided 
within the scope of project LIB(e)RO you do not need to register. You will be able to freely access all materials 
from all end devices and at all times. 

How is the LIB(e)RO learning platform structured?

You will start your journey within LIB(e)RO and ILIAS on the LIB(e)RO starting page, the link to which can 
be found on our website (http://libero.uni-passau.de). On the starting page you will find your entry points 
to all learning and teaching materials as well as the most recent information on how to use and navigate 
through LIB(e)RO.

From the LIB(e)RO starting page in ILIAS both parts of the e-learning platform can be accessed: the part 
for learners as well as the part for librarians and social workers. Within both parts, you will then be given 
an overview of all available subjects. The subjects themselves are arranged in the so-called ILIAS learning 
modules (green icons). They are all listed one below the other. You will find a short description of each 
learning module as well as further links related to each subject.
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What is a learning module and what can I find inside it?

Each subject within LIB(e)RO is organised in a so-
called ILIAS learning module: Within each learning 
module you can find chapters, sub-chapters and 
pages, which all help to further structure the 
subjects. On the pages of the learning modules, 
you will be able to find different contents, for 
example texts, audio and video files and images or 
figures supporting the texts. On some pages of the 

learning modules, you will find test questions which 
will help you to check whether you understood the 
texts. Within the learning modules, you can either 
navigate via the navigation menu on the left hand 
side, which shows you all the available chapters and 
pages. Or – if you want to make your way through 
page after page – you can use the arrows on the 
pages of the learning module to move forward and 
backward.

How can I navigate through LIB(e)RO?

The navigation within LIB(e)RO is sometimes re-
ferred to as “bread crumbs navigation”: Within ILIAS 
and the LIB(e)RO learning platform, you can always 
tell where you are by “following the bread crumbs” 
on top of the page. Here, you can see not only on 
which level or in which learning module you are 
currently working, but also which levels are located 
above that. From here, you can also access all the 
different levels on your path by clicking on them.

Within the learning modules, you can navigate 
with the help of the navigation on the left hand 
side. This navigation shows you all the chapters 
and pages available within the learning module. 
You can access all contents which seem interesting 
to you and do not have to stick to a certain order. 
However, if you want, you can make your way 
through the learning module page after page and 
use the arrows on the pages of the learning module 
to move forward and backward.
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Language settings

All of the contents on the LIB(e)RO learning platform 
are available in three different languages: English, 
German and Greek. You can change the language 
settings in the right upper corner: If you click on 
the small arrow next to the “Sprache” button, you 
will be able to select the language of your choosing 
and access the contents in that language.

2.3. What kind of content elements do ILIAS 

 and LIB(e)RO have to offer me?

As pointed out before, ILIAS provides different functions and can contain various content elements and 
media formats to enhance your learning experience. Here are some examples:

Multilingual content: 
ILIAS is able to provide content in different languages. This function is used by LIB(e)RO to provide learning 
and teaching materials in English, German and Greek. You can choose yourself in which language you 
want to access the materials.

Learning modules: 
Learning modules are like short interactive books, in which you can find all the relevant information on 
a certain subject. Within each learning module you can find chapters, sub-chapters and pages. On the 
pages of the learning modules, you will be able to find different contents, for example texts, audio and 
video files and images or figures supporting the texts. On some pages of the learning modules, you will 
find test questions which will help you to check whether you understood the texts.

Assessments and tests: 
ILIAS offers different options to take assessments and tests. Within LIB(e)RO you will find test questions 
within the learning modules, which will help you to check whether you understood the texts and 
information provided in the learning module.

Glossaries: 
Each learning module is accompanied by a glossary, which assembles and explains the most important 
terms used within the learning module. If a term is contained within the glossary, you will notice that it is 
underlined in the texts of the learning modules. If you click on the underlined words. You will immediately 
see the explanation provided in the glossary.
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Forum for communication: 
You can use the forum to ask questions on LIB(e)RO, how it works or on specific materials. You can also 
use it to exchange your own experiences with other LIB(e)RO users. However, as you do not have to 
register to use LIB(e)RO, posting within the forum will only be possible anonymously.

Various media formats: 
As mentioned earlier, LIB(e)RO will make use of different media formats, such as texts, audio files, videos, 
links or PDF files which you can download.

We hope that this variety of content elements and media formats will be appealing to you and will help 
you to learn with LIB(e)RO.

3. Final remarks
As the LIB(e)RO e-learning platform is still evolving and things might be rearranged, you might also want to 
check the most current version of this introduction into how to use LIB(e)RO. This will always be accessible 
from the LIB(e)RO starting page.
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