
 
 

Knowledge Management on Electronic Platform for Adult Learning in Europe (“Epale”): 

Opportunities and Challenges 

 

Knowledge and their management are vitally important for all firms and organizations in the 

contemporary world. The ability to create, acquire, integrate, deploy distributed knowledge is 

fundamental organizational capability. For successful functioning firms and organizations must not 

only exploit already existing knowledge, but must also invest into permanent  exploring and creating 

new knowledge as strategic options for future development and competitive advantage. (Woudstra, 

Van den Hooff, Schouten, 2015). 

There is general agreement that adult learning by 2030 will be able to take advantage of an 

abundance of learning materials including open educational resources (OER), produced in multiple 

and collaborative ways, offered by many different providers and players, and used/reused by learners, 

enabling strong personalization of the learning processes. Fluidity will be the key to allowing learners 

to move easily from one educational setting to another without impediments, according to their own 

interests and needs of the moment. This vision is not necessarily new but is becoming more likely as 

we move towards a digital networked society. (Castaño Muñoz, Redecker, Vuorikari & Punie, 2013).  

In this case, the knowledge systems, especially specialized, are very important and useful. Of 

course, such knowledge systems create many opportunities for users but at the same time raise some 

challenges and problems (for example, lack or limits of knowledge managing, information seeking, 

self-directed learning and other skills). (Grassian, 2017, p.232-239) 

Electronic Platform for Adult Learning in Europe (“Epale”) is a multilingual electronic 

platform operating from 2015. It connects adult teachers, lecturers, researchers, academics, policy 

makers and all other adult education and training professionals from all over Europe. The main goal 

of “Epale” is to bring together the community of adult education professionals in a multilingual, 

dynamic, interactive and innovative space. The platform is intended for adult educators, andragogues, 

lecturers, volunteers, as well as policy makers, researchers and lecturers working in the field of adult 

education, in other words, for all, who in one or another way is interested in adult education and 

quality improvement. It enables adult educators, experts to get acquainted with the latest trends in 

adult education in Europe, exchange experiences in cyberspace, comment on the information 

provided in the platform, participate in practical communities of “Epale”, discuss relevant adult 

education issues, search partners for project activities, etc. This type of community platform is the 

first of its kind for the sector of adult learning, especially non-formal. 



 
The exceptional feature of this platform is that active users can not only use the information, 

but also create or reconstruct, in other words, manage, the content of the platform also. This offers 

opportunity for creative thinking and the application of technological tools to support pedagogy, 

which, in turn, will empower us to participate in our societies knowledgeably and with respect for all. 

Aim of the platform, as all the academic platforms or social networks (Jeng, DesAutels, He & Li, 

2017) is to become the main reference point for adult learning professionals in Europe. It offers a 

place to meet and discuss important adult learning topics, as well as to exchange ideas and materials 

to support professional practice.  

Near the all opportunities given on the platform for adult educators there also, some challenges 

that are need to overcome for achieving the best result. One of these challenges is adult educators’ 

ability in self-directed learning because the platform itself is only the learning environment that 

should be empowered. This empowering is possible only if the adult educators have the developed 

self-directed learning abilities (Pocevičienė, 2011, 2014, 2015, 2016): 

• The ability to analyze your knowledge in various fields and to understand what you already 

know, learn, do, and what else you need to learn. This ability not only helps to learn 

purposefully and meaningfully, but also positively affects learning motivation, strengthens 

and maintains positive attitudes towards learning, and so on. After receiving a new 

assignment, the learner may be afraid of its scope, worrying that he will not be able to have 

time and so on. However, after reviewing the submitted material in the knowledge / ignorance 

aspect, a frequent learner would see that he already knows some of the information given. 

This means that they will no longer need to re-learn. The learner will hear some more 

information, some will know and so on. In this case, you do not have to spend a lot of time 

learning it. At the end, the part that will require more time to spend will be sufficiently low 

(in any case, less than all the material you need to study). After such an analysis, the learner's 

motivation increases, he realizes that the task is could be fulfilled, and, in most cases, it does 

not require much effort. 

• Ability to analyze yourself as a learner, i.e. understand which personal qualities and abilities 

help and which hinder successful learning; what is the personal learning style and so on. This 

ability provides great prerequisites for organizing your learning process qualitatively and 

achieving the desired learning outcomes with optimal time and effort costs. 

• Ability to analyze your learning process helps to identify learning disabilities and difficulties, 

and anticipate ways and means of coping with them. 



 
• The ability to raise the goals and objectives of your learning enhances learning motivation, 

especially self-motivation, as raising your individual learning goals in the context of common 

goals greatly increases the learner's engagement. It is perceived that he learns for himself, 

himself. It is then easier to overcome various learning difficulties, interruptions. 

• Ability to plan your learning time helps to achieve learning outcomes in time, teaches you 

how to manage your learning process, and learn systematically and consistently. 

• Ability to choose appropriate and quality learning content. Although, as we have said, the 

main focus of education on the quality of education, even in the non-formal adult education 

system is still largely a teacher provided by learning content. On the other hand, more and 

more diverse, as well as in their quality, access to information by learners via the Internet, the 

media, etc., therefore the teacher is no longer the only source of information. Learners often 

have to choose the right, correct, reliable, quality information they need. 

• Ability to manage information, i.e. not only to find the right and reliable sources of 

information, to select the necessary material, but also to manage it, to assess its completeness, 

reliability, justice, to combine information from various sources, and to construct new 

knowledge, etc.; 

• Ability to choose appropriate learning strategies, methods, tools, learning resources, 

environment, etc. Helps learner accomplish tasks and achieve learning goals in optimal time 

with optimal cost. 

• Ability to act purposefully in order to set goals, i.e. link new learning materials with existing 

ones, learn from experience and experience, motivate yourself, and so on. 

• Ability to reflect, i.e. reflect on and (c) evaluate your learning outcomes and outcomes in 

terms of goals or other selected criteria, identify the causes for success and failure; 

• Ability to anticipate opportunities and strategies for improving your learning process. 

Thus, learning competence can be defined as the preparation and ability to independently raise 

individual learning goals within the overall goals of the teacher, adjust and plan their own learning 

process, solve their various types of problems, reflect their learning, as needed and / or the situation. 

Experience and evaluate the results obtained and the process itself and, based on those reflections and 

assessments, to manage the process of further learning. (Poceviciene, 2011, 2014, 2015, 2016). To 

make “Epale” platform a virtual community of adult educators in Lithuania providing opportunities 

to communicate, share experiences, search for partners, express opinions, etc., as well as to the 

international level. 

 



 
 

These ideas were presented by the author of this article Rasa Pocevičienė in the XII Meeting of 

CTDI / Documentation and Information Sciences and Technologies “Big Data: the new sources of 

information and knowledge” which took place on 20th of April 2018 in Portugal in The Porto 

Accounting and Business School (ISCAP).   
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Learning innovations and their implementation, empowering educational environment and 

strategies, self-directed learning and education self-directed learning abilities, ensuring and 

improving the learner-centered teaching / learning process, responsibility development, intercultural 

communication and negotiation are just a part of the articles by Rasa Pocevičienė's scientific 

interests and research, the results of which have been published over 60 various scientific and 

methodological publications in Lithuania and abroad, presented more than in 50 scientific, 

methodological, including international conferences. In addition, the dissemination of these ideas 

takes place, including original courses, seminars, training, projects, consulting and innovation’s 

implementing into educational practice. 
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