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 During 2018-2020, Klaipeda University, together with partners from Latvia, Estonia and 

Sweden, is implementing the project "Adult educators' competence training for development of 

immigrants and asylum seekers' digital entrepreneurship", funded by Nordplus Adult programme. In 

this article the innovative didactical approaches for the development of adults’ entrepreneurship 

competencies will be highlighted. The approaches highlighted could be of a major interest for adult 

educators, who teach in various entrepreneurship development programmes.  

Entrepreneurship education includes all activities aiming to foster entrepreneurial mindsets, 

attitudes and skills and covering a range of aspects such as idea generation, start-up, growth and 

innovation (Fayolle, 2009). Entrepreneurship education covers a wide variety of audiences, 

objectives, contents and didactical methods (Fayolle et al, 2008). The most commonly cited 

objectives of entrepreneurship education by previous studies are:  

- to acquire knowledge tailored to entrepreneurship,  

- to acquire skills in the use of techniques, in the analysis of business situations and in the 

synthesis of action plans,  

- to identify and stimulate entrepreneurial drive, talent and skill,  

- to undo the risk-adverse bias of many analytical techniques,  

- to develop empathy and support for the unique aspects of entrepreneurship,  

- to revise attitudes towards change, to encourage new start-ups and other entrepreneurial 

ventures,  

- to stimulate the ‘affective socialization element’ (Alberti et al, 2004).  

The objectives of entrepreneurship education could be classified into three categories: raising 

awareness, teaching techniques, tools and how to handle situations and supporting project bearers 

(Fayolle, 2007). Generally, entrepreneurship education aims to increase the awareness of 

entrepreneurship as a career option, and enhance the understanding of the process involved in 

initiating and managing a new business enterprise. 

Carrier, 2007; Hindle, 2007; Fayolle, 2007; Fayolle et al, 2008; Lonappan et al, 2011 classify 

the didactical methods into following categories: case study, group discussion, individual 

presentation, individual written report, group project, formal lectures, guest speakers, action learning, 



 
seminar, web-based learning, video recorded. The study by Solomon et al (2002) highlighted that the 

most popular teaching methods in entrepreneurship education are creation of business plans, case 

studies and lectures (Lee et al, 2008). However, Hytti and O’Gorman (2004) suggest a different view 

as they argued that there are many ways to offer entrepreneurship education, depending on the 

objectives of such education. If the objective of the education is to increase the understanding of what 

entrepreneurship is about, the most effective way to accomplish the objective is to provide 

information through public channels such as media, seminars, or lectures. These methods are effective 

in terms of sending the relevant information to a broader audience in a relative short time period. If 

the objective is to equip individuals with entrepreneurial skills, which are applicable directly to work, 

the best way is to provide education and training that enable individuals to involve directly in the 

entrepreneurial process, such as industrial training. Lastly, if the objective of the education is to 

prepare individuals to act as entrepreneurs, the most effective technique is to facilitate experiments 

by trying entrepreneurship out in a controlled environment, for instance through business simulation 

or role playing (Ahmad et al, 2004).  

It seems that most authors categorize didactical methods into two groups, which are termed 

“traditional methods” (comprising normal lectures) and “innovative methods” (which are more 

action-based), also known as “passive methods” and “active methods”, respectively (Mwasalwiba, 

2010). Compared with passive methods, active methods according to Bennett (2006) are those that 

require the instructor to facilitate learning, not to control and apply methods that enable students' self-

discovery. The three most used methods are: lectures, case studies, group discussions. These are 

actually the same methods used in other business-related courses, which according to Bennett (2006) 

are passive and less effective in influencing entrepreneurial attributes. Fiet (2000) explains that 

instructors rely on lecture-based methods because they can be easily accomplished, and also because 

they require less investment. Other methods used, but not as common as the previous group, include: 

business/computer or game simulations, video and filming, role models or guest speakers, business 

plan creation, project works. Also used were games and competitions, setting of real small business 

ventures, workshops, presentations and study visits. This latter category of methods is termed “active” 

and is said to be more appropriate for nurturing entrepreneurial attributes among participants 

(Mwasalwiba, 2010). 

It is however also generally agreed that traditional methods are less effective in encouraging 

entrepreneurial attributes. It is said that such methods actually make learners become dormant 

participants. These methods prepare a learner to work for an entrepreneur, but not to become one. 

The existing shortfall in didactical methods confirms Kirby's (2004) comments that most 



 
entrepreneurship educators though relate their courses with new ventures creation (educate for), they 

actually end up teaching about entrepreneurship. If entrepreneurship is to be learned as a career, it is 

best done using some kind of apprenticeship. Traditional methods should only be used to give 

students the commercial underpinnings of their entrepreneurial actions. But, doing something 

practical and having an opportunity to question, investigate, converse, and discuss with real-world 

entrepreneurs gives both knowledge and skills and also stimulates attitudes. However, in a practical 

sense most of the advocated active/action-based teaching methods are costly and somehow may not 

align to the conventional university system of teaching and awarding (Mwasalwiba et al, 2010). 

Talking about traditional and innovative methods the theory of Experience is useful. Dale’s 

Cone of Experience shown in Figure 1 is a model that incorporates several theories related to 

instructional design and learning processes. During the 1960s, Edgar Dale theorized that learners 

retain more information by what they “do” as opposed to what is “heard”, “read” or “observed”. His 

research led to the development of the Cone of Experience.  Today, this “learning by doing” has 

become known as “experiential learning” or “action learning”. According to Dale’s research, the least 

effective method at the top, involves learning from information presented through verbal symbols, 

i.e., listening to spoken words. The most effective methods at the bottom, involves direct, purposeful 

learning experiences, such as hands-on or field experience. Direct purposeful experiences represent 

reality or the closet things to real, everyday life.    

The cone charts the average retention rate for various methods of teaching. The further you 

progress down the cone, the greater the learning and the more information is likely to be retained. It 

also suggests that when choosing an instructional method, it is important to remember that involving 

students in the process strengthens knowledge retention.    

It reveals that “action-learning” techniques result in up to 90% retention. People learn best 

when they use perceptual learning styles. Perceptual learning styles are sensory based. The more 

sensory channels possible in interacting with a resource, the better chance that many learners can 

learn from it. According to Dale, educators should design instructional activities that build upon more 

real-life experiences. Dales’ cone of experience is a tool to help educators make decisions about 

resources and activities. The educator can ask the following (Lonappan et al, 2011):  

• Where will the student’s experience with this instructional resource fit on the cone? How far 

is it removed from real-life?  

• What kind of learning experience do you want to provide in the classroom?  

• How does this didactical resource augment the information supplied by the textbook?  

• What and how many senses can learners use to learn this didactical material?  



 
• Does the didactical material enhance learning? 

 

 

Figure 1: Dale’s Cone of Experience 

 

In recent years, the interest in experiential learning techniques in leadership education has 

grown. In the theory of experiential learning (Kolb, 1998) and how it applies to work, education, 

and adult development is asserted the principle that a person learns through his or her discovery and 

experience. The theory was developed in order to explain the connections between the human 

developmental stages of maturation, learning processes, and experiences. Experiential learning can 

be described as learning that arises out of reflection on experience, leading to purposive action in 

order to test out the 'hypotheses' that arise out of this reflection. This action in turn leads to further 

experience and reflection, so that experiential learning can be seen as a continuous cycle or spiral 

within the educational context. This learning can be promoted either through reflection on past 

experience or through reflection on either planned for experience, such as work placements, or on 

simulated experience enacted within the educational context. Hence, experiential learning education 



 
can be divided into three types: (1) field-based experiences (such methods as internships, mentorship, 

etc. that involve working with practitioners); (2) prior learning assessment; and (3) experiential 

classroom-based learning (teaching methods that involve students learning by doing) (Kolb, Fry, 

1975). These methods are aimed on integration of theory and practice and could be implemented in 

immigrants and asylum seekers’ training programs. 

The following section discusses the methods of experiential learning that were extracted 

reviewing literature on leadership preparation. The brief description of each method is provided. 

1. Field-based learning methods 

Job Shadow involves observing a professional in their job to gain a better understanding of 

the role. Usually lasting only a couple of days, the purpose of shadowing is to achieve an insight 

rather than hands-on experience. Students often use work shadowing opportunities to get a taste for 

a particular job that they might be considering. It also allows you to experience how the same job can 

be different depending on its setting. For example, a nurse who works in an accident and emergency 

department in a hospital will have a very different role from one who works in a small community 

practice. 

Study visits is a method that focuses in practice – into the real-life situations in the everyday 

work of the professionals. The cornerstones of the method are familiarizing with the practical work 

of some certain professional activity. The visits and topics to be discussed are carefully planned with 

the tutors. After each visit, the learning experiences are discussed in groups. These visits expose 

participants to a range of practices, designs, and cultures and help build critical friends’ groups within 

the network.  

Internship is a field-based method when an intern or stagier works in a temporary position 

with an emphasis on on-the-job training rather than merely employment, making it similar to an 

apprenticeship.  

Mentorship is “generally used to refer to a process whereby a more experienced individual 

seeks to assist someone less experienced”. In well-structured mentoring programs, the mentor and 

mentee make a mutual commitment to work collaboratively and toward the accomplishment of an 

individually tailored professional development plan (Daresh, 2002). Mentoring relationships should 

serve to reduce the distance between a learner’s independent problem-solving performance and 

his/her potential developmental level achieved through problem solving with guidance from an 

expert. The primary role of the mentor is to guide the learner in his or her search for strategies to 

resolve dilemmas, to boost self-confidence, and to construct a broad repertoire of leadership skills. 

Competent mentors do this through modeling, coaching, gradually removing support as the mentee’s 

http://en.wikipedia.org/wiki/Apprenticeship


 
competence increases, questioning and probing to promote self-reflection and problem solving skills, 

and providing feedback and counsel (Lave, 1991). The practice in the professional activities and 

especially in the academic activities knows various forms of mentorship traditional, among equals, 

friendly, in team, consultant, and upside-down, virtual (Martina, Platisb, Malitac, Ardeleanud, 2011). 

Among these forms, the electronic mentorship, also known as tele-mentoring, permits an easy 

manageable relation, that can exist at any time and any place. The role of e-mentoring is (Martina, 

Platisb, Malitac, Ardeleanud, 2011) 

- To contribute to drafting the professional profile of the future specialist 

- To permit the generation of practical competencies of the person that receives mentoring 

- To contributes to creating skills and practical abilities by the mentored person 

- To ensures the creation of a new way of thinking by completion of the knowledge transfer 

with the help in creating the new experiences 

Coaching as “a structured process-driven relationship between a trained professional coach 

and an individual or team which includes: assessment, examining values and motivation, setting 

measurable goals, defining focused action plans and using validated behavioural change tools and 

techniques to assist them to develop competencies and remove blocks to achieve valuable and 

sustainable changes in their professional and personal life.” Training may include seminars, 

workshops, and supervised practice. The ultimate goal of coaching is to help individuals develop 

internal and external structures that help them achieve success and to increase their potential by 

expanding their sense of what is possible. Coaches encourage individuals to develop the necessary 

skills, attitudes, and knowledge that will help them develop action plans to meet goals. In the coaching 

process coaches are seen as collaborators that work with the individual by tackling obstacles such as 

time management, organization, problem solving, and navigating through the learning curve by using 

support, encouragement, teaching skills, and goal setting (Davidson, Gasiorowski. 2006).  

It should be noted, that coaching is not the same as mentoring. Mentoring involves a 

developmental relationship between a more experienced "mentor" and a less experienced partner, and 

typically involves sharing of advice. A coach can act as a mentor given that he or she has adequate 

expertise and experience. However, mentoring is not a form of business coaching. A good coach need 

not have specific experience in the same field as the person receiving the coaching in order to provide 

quality leadership coaching services. Coaching also differs from mentoring in being more directive 

and in having clearer intended outcomes. Mentors are typically senior organizational insiders in job-

alike positions. The most effective coaches are generally outsiders who, while professional experts, 

have leadership coaching as their primary work.  

http://en.wikipedia.org/wiki/Mentoring


 
Cross-border learners’ companies are created, their work to be supported and evaluated. 

The cycle of a student company lasts for 18 months or 3 half- year periods (stages):  

1) IDEA generation and development to a business plan,  

2) product/service development into a PROTOTYPE and  

3) SALES.  

2-5 educational institutions with 10-40 learners per educational institution from different 

countries participate (total 220 pupils). In each school 2-4 teachers’ team are established to ensure 

effective support and integration of learners’ companies´ activities into educational institution’s 

curricula. Learners are supported and motivated by cross-border idea sharing, team and competence 

building meetings. 3+3 common meetings (1 per each stage) are organised. In addition, existing 

national and regional hackathons, robotics, start-up, business idea competitions etc. are used to 

provide a wider range of experiences to the teams, according to their idea and stage of product/service 

development. Event calendars for these national and regional events to be compiled. 

Between big face-to-face meetings, the learners cooperate via digital channels, and get 

coaching from team of teachers in educational institutions and established network of out-of-

educational institution mentors (start-up entrepreneurs, business advisors). 

 

2. Classroom-based learning methods 

Action learning method is an educational technique whereby the participant studies their 

own actions and experience in order to improve performance. This is done in conjunction with others, 

in small groups called action learning sets. The method enables each person to reflect on and review 

the action they have taken and the learning points arising. This should then guide future action and 

improve performance. Smith (2001) focuses on the use of action learning in entrepreneurship 

development. He states that action learning “embodies an approach based on comrades in adversity 

learning from each other through discriminating questioning, fresh experience and effective insight. 

It is a form of learning through experience . . . based on the premise that we can only learn about 

work at work” (p.35).  

Role-play simulation method is a learning method that depends on roleplaying. Learners 

take on the role profiles of specific characters or organizations in a contrived setting. Role-play is 

designed primarily to build first person experience in a safe and supportive environment.  

Team‐based learning is a strategy for collaborative learning, where students learn 

material in advance of a teaching session. At the start of the class students take an individual 

multiple‐choice test on the prescribed content, followed by completing the same test as a team, 

http://en.wikipedia.org/wiki/Educational


 
using “scratch and win” cards to provide immediate feedback. This creates a motivational 

framework that encourages team interactions and productive teamwork. This method includes a 

process for students to provide constructive feedback on team contribution to other team 

members. 

Cohort groups is an educational method maintain that adult learning is best accomplished 

when it is part of a socially cohesive activity structure that emphasizes shared authority for learning, 

opportunities for collaboration, and teamwork in practice-oriented situations. The positive effects of 

cohort structured learning experiences include enhanced feelings of group affiliation and acceptance, 

social and emotional support, motivation, persistence, group learning, and mutual assistance. Cohorts 

can help learners build group and individual knowledge, think creatively, and restructure problems 

from multiple perspectives.  

Project-based learning methods are very effective methods of experiential learning. 

Through project-based learning aspiring principals must analyze school-based data, develop and 

implement strategies for change, evaluate program outcomes, and make mid-course corrections as 

necessary. Aspiring entrepreneurs review critical literature associated with their projects and visit 

other organisations to inform their work.  

Problem-based learning methods also provide opportunities for candidates to test newly 

acquired entrepreneurship skills and receive feedback through authentic demonstrations and 

assessments. PBL activities simulate complex real-world problems and dilemmas, promote the 

blending of theoretical and practical knowledge, improve problem-solving capacity, and help enhance 

candidates’ self-concepts as future entrepreneurs. By participating in challenging and relevant 

simulations, aspiring entrepreneurs develop new attitudes and skills, experiment with various 

leadership roles, and, ideally, practice the discipline of self-reflection.  

Networking activities as the educational techniques are aimed on reflection from experience. 

Aspiring and mentor entrepreneurs come together for network seminars to share best practices, 

provide support and critical feedback, and discuss theory and research related to entrepreneurship. 

Seminars regularly involve book and article discussions, journal sharing, or subject-specific 

workshops on topics such as law or finance. At seminars, aspiring principals present their work and 

receive in-depth assessment of their learning plans, project-work, and portfolios. 

Poster plan and presentation session 

Each team of four to six students submitted their major project report presented as a 

poster made up of two A3 pages, rather than as a “traditional” 4,000‐word document. This 

approach is supported by Gibb (1996), and other educators (Michaelsen and Sweet, 2008; 

https://www.emeraldinsight.com/doi/full/10.1108/00400911211244678
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Pittaway et al., 2009). Team reports were displayed on the walls of the lecture theatre, and each 

team gave a short verbal presentation of the distinguishing features of their report. Students then 

examined the work submitted by other teams, and developed questions on other reports for a 

discussion session. Students learned from the work that others had done, and saw that other 

teams had identified different creative developments of the same business idea. This 

implementation was aligned with Michaelsen and Sweet's (2008) proposition that group learning 

is enhanced when students report simultaneously on their work in such a way that all students in 

a class see the work that others submit. 

Entrepreneurship survey 

Students in each class completed an online questionnaire before the start of the course. 

For example, for the entrepreneurial foundation course, the questionnaire included published 

scales for personal characteristics of entrepreneurs, including entrepreneurial values, 

entrepreneurial attitude orientation, entrepreneurial self‐efficacy, entrepreneurial intentions and 

entrepreneurial experience, as well as measures for opportunities‐recognition behaviour. Each 

student received a personalised report that showed the individual student's responses to each 

questionnaire item, together with the average and standard deviation for the class for each item. 

The constructs and their practical implications were explored during the lecture  sessions, and in 

particular there was discussion about how individual responses related to the responses for the 

whole class. The rationale for this approach was that students are more likely to understand 

theoretical constructs and models when they are applied to themselves, and when each student 

can see how their responses relate to those of their peers. This method was modelled on the use 

of internet‐based entrepreneurship questionnaires by Human et al. (2005), except that this 

approach was class based and gave detailed results for each question item.  

Small business awards 

Students volunteered to work in teams of two to help a manager develop an application 

for a small business award programme conducted by a government business advisory service. 

This gave students insights into the operations and management of a small entrepreneurial 

business, and the opportunity to relate their studies to practice.  

Entrepreneur presentations 

Practising entrepreneurs were invited to give accounts of their business experiences 

during separate lunchtime seminars. These seminars provided a story telling, learning by 

exposure to the experiences of others, learning method that is aligned with much of the learning 

that occurs throughout our lives outside a formal educational environment, and that is 

https://www.emeraldinsight.com/doi/full/10.1108/00400911211244678
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recommended by a number of educators (Arvanites et al., 2006; Dominguinhos and Carvalho, 

2009). 

The method of biographical analysis of entrepreneurs’ life activities or learner’s own 

biography from the entrepreneurial perspective, or, in other words, biographical method, is 

identified as a tool for constructing learners’ entrepreneurial identity (Arhipova, 2018): 

• On the one hand, biographical method serves as a causal model, i.e. a person on a 

subconscious level builds his life, depending on the events that happened to him before, 

especially in childhood. 

• On the other hand, biographical method is an instrument to study the dynamics of social 

phenomena, norms and values through the prism of individual experiences of individuals or 

families.  

Game-supported learning - learning about how entrepreneurs think under conditions of risk, 

uncertainty, and unknowability. The game is based on the theory of effectuation and is designed to 

replace a case study for an in-class discussion on entrepreneurial thinking. Overall, the use of serious 

games is part of the method approach; it allows students a different environment to practice 

entrepreneurship. It is a playful approach for creating serious results. 

Encouraging reflection. The idea of encouraging reflection is certainly not new, and, if 

anything, is regaining its currency as a critical component of the overall learning experience. From 

Socrates to Thoreau to the present day, the emphasis on taking time to think often resonates and yet 

seems difficult to inject into an action-based curriculum in an overarching and meaningful manner. 

For many of our students, simply sitting still and thinking does not come naturally or easily, and yet, 

the power of the potential outcome “being aware of our actions so we can evaluate them” seems clear. 

Reflection is an important process by which knowledge is developed from experience. When 

reflecting, one considers an experience that has happened and tries to understand or explain it, which 

often leads to insight and deep learning or ideas to test on new experiences. Reflection is particularly 

important for perplexing experiences, working under conditions of high uncertainty, and problem-

solving. As a result, it should not be a surprise that reflection is an integral component of 

entrepreneurship education and also a way of practicing entrepreneurship. 

Open Distance Learning- ODL is a system of education in which education is imparted to 

learners who may not be physically present in the class-room. Its philosophy is to remove barriers to 

education and allow learners to study according to their time, pace and place. ODL also uses 

technology to mediate learning.  

Digital tools/methods  

https://www.emeraldinsight.com/doi/full/10.1108/00400911211244678
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In today’s high-tech learning environment, it would be unfair to limit learners to traditional 

methods.  Encouraging learners to relate their classroom experience to outside interests and activities 

makes developing skills more relevant.  For example, computer-assisted language learning can 

involve playing computer games, or be linked to computer programs that the students are interested 

in using. The interactive nature of many new technologies helps create learning environments where 

learners can learn by doing, receive immediate feedback and continually build new knowledge and 

enhance their level of understanding. Sometimes the learners also lead their teachers in an area where 

they are often experts and teachers or trainers are learners. ICT that has an emphasis on application, 

and tailoring education to the needs of individual learners is also supportive of a shift in practice to 

more learner-centered approaches. This encourages the active participation in the learning process, 

rather than the passive absorption of knowledge 
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