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Introduction to Big Book of Literacies
Training
Who is it aimed at?
The Big Book of Literacies Training (BBLT) is a resource for supporting practitioners working
with young people (14 – 25) on their literacies. It is particularly aimed at young people who
are facing issues with their own literacies, although it may be relevant to other groups who
have perhaps faced barriers with their literacies in the past, in particular some adult learners
and those whose first language is not English. The resource would also be suitable for use
with a number of others including offenders and those at risk of offending. Curriculum for
Excellence states that literacy and numeracy is a responsibility of all, therefore it is important
that practitioners have the skills, knowledge and understanding to support young people.
Research from a variety of sources suggests that strong skills in literacy and numeracy can
assist young people in making successful transitions from youth to adulthood. Almost every
aspect of life involves using literacies in some form. If a young person experiences difficulties
with literacies, it can pose barriers to progression and they experience disadvantage.
Awareness of literacies issues can be an asset to staff and strategies for supporting young
people to develop their literacies can make a difference to their future. This resource can
be used to support staff and learners in a variety of contexts including youth work, adult
literacies, training, prisons school and others. The resource is targeted at work with young
people who are finding it difficult to engage with literacies and suffer most disadvantages.

What is the resource?
This resource is designed to be used, not as a prescriptive pack, but as and when relevant
to work with young people. Some of the resource is designed for reference to inform
practitioners working on youth literacies, and includes information on policy and initiatives
relating to this agenda. BBLT also includes practical exercises for training with staff or for
use with young people (Section 3 Integrated Literacies activities). You will also find some
activities in other sections where they specifically relate to that theme. The resource provides
a guide to literacies issues affecting young people, and explores how best to respond
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effectively to young people who may have an issue with literacies. This resource will assist
organisations to be more literacies aware and be prepared for the challenges which low
levels of literacies present.
Many organisations have contact with young people as part of their core business, and may
be unaware that institutional barriers exist which make it difficult for young people to access
the service of their organisation. The 2009 Scottish Survey of Adult Literacies Literacies found
that around one quarter of the Scottish population (26.7%) may face occasional challenges
and constrained opportunities due to their skills (link). Awareness may not only help the
young people, but also improve the performance of the organisation and make it more
accessible to all.

Hints for using BBLT
The refreshed Big Book of Literacies Training has been organised into five colour coded
sections, for ease of use. You will find a coloured box at the top of each sheet with the
name of the section that you are in. This is particularly useful if part of the resource is to be
downloaded, to navigate back to the source of the material. Each section contains a list of
contents, to help you to locate the information that you need.
A table of activities has been provided in this section to help navigate to the appropriate
activity. This resource has embedded links to useful information throughout, where a link
is available it will be in brackets and underlined e.g. (link). This is a web link, a gateway to
another website taking you out of BBLT. If the link is broken, please let Education Scotland
know by clicking this (link)

Accrediting Literacies Learning
Literacies learning provides an excellent opportunity for young people to start to build a
portfolio of qualifications. This can demonstrate their achievements and attainment. There is
plenty of choice and a wide range of qualifications to fit a variety of learning contexts and
styles.
Amazing things provides a guide to the youth awards in Scotland and the Awards Network
website provides a searchable directory of youth awards in Scotland. (link) Literacies
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learning can be used as evidence within a young person’s portfolio, when working towards
an award. The SQA website provides information on qualifications suitable for literacies
learning accreditation opportunities. (link)

Why Literacies?
Throughout this resource we have used the term literacies for consistency. This refers to
the skills, knowledge and understanding required for literacy and numeracy practices, for
example to read and understand a bus timetable; to write a letter or to create a CV.

Big Book of Literacies Training update June 2013
Some new information has become available since launching the BBLT in November 2012 and
has been added to the resource.
This includes:
•CfE Briefing 10 - on Curriculum for Excellence and Community Learning and Development (P23)
•Digitally Agile Community Learning and Development links to the website and reports of the
Project (p24)
•Guidance for Community Learning and Development and the Scottish Statutory Instrument for
Community Learning and Development (P26)
•Standards Council for Community Learning and Development information on registration (P27)
•Information on literacies and activity agreements (P81)
•Additional information on financial support with link to Young Scot website. (P83)
•New top tip added to activity 16 (P107)
•Information in points for discussion/reflection about Digital Responsibilities section in additional
materials for BBLT (P168)
• Information on Digital responsibilities has been added (p175)
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Guide to the Sections
Introduction to the Big Book of Literacies Training (BBLT)
and table of activities.
1. The Case for Youth Literacies Work
Background and context to literacies work with young people, including the policy
context. Activities to help practitioners explore literacies work with young people and
develop their understanding of where literacies fit within a national context.
2. Getting it Right for Learning - supporting young people with their Literacies
How to ensure that learning is provided in a way that is accessible and engaging for
young people.
3. Integrated Literacies Activities
Activities that have been used for working with young people on their literacies.
Some activities are aimed at practitioners to help them to develop their practice
and may be adapted for use with young people to develop their literacies further.
4. Literacies Learning Next Steps
Ideas on how to help young people take learning to the next stage in development.
5. CPD Section
Ideas on further development either in literacies or working with young people.
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Activities for Young people
Material that can be used for working on literacies with young people is also included in the
resource bank. It can be adapted to suit the context that the young people are working in.
Activities that have been created for practitioners may also be adapted for work with young
people.
A table of activities to help navigate around the Big Book of Literacies Training has been
included in every section. Most of the integrated literacies activities are in Section 3
Integrated Literacies Activities, however there are resources at the end of each to help
develop practitioner’s understanding of literacies.

Section 1 The Case for Youth Literacies Activity table
Activity

Title

Description/aim

Target
audience

and page
number
1

Where do you use

Help demonstrate how literacies

P42

literacies?

activities are part of everyday

practitioners

life and consider different
contexts where literacies are
used.
2

Age & Circumstances

Identify issues and

P44

Activities

circumstances that create

practitioners

opportunities for literacies
learning in a young persons’ life.
3

Defining Literacies

P49

Explore different meanings of

practitioners

literacies used in Scotland in
different contexts.
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4

Background to

Understand how low levels of

P52

Literacies Work with

literacies may affect access

Young People

to services. Highlight the

practitioners

importance of producing clear
and accessible information
about services for young
people.
5

What Does Youth

Understand the breadth of

P55

Literacies Look Like?

youth literacies work and the

practitioners

range of contexts explored and
identify youth literacies provision
within the participant’s area.

6

Reflecting on Youth

Explore what the effective youth

P59

Literacies Practice		

literacies looks like and create a

practitioners

space to explore and adapt this
practice.

7

What Beliefs are Key

Explore an understanding

P60

for Youth literacies

of effective youth literacies

Practitioners?

practice and build on this

Time: 30 min

foundation.

8

Exploring literacies work

Emphasise the connections

P63

with young people

between the aims and practice

Youth Work and

of youth work and that of

Literacies

literacies.

practitioner

practitioner

Time: 1 hour
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9

A Social Practice

Provide an example of an

P65

Approach to literacies

integrated programme for

with young people

young people, which uses a

practitioner

learner centered social practice
approach.
10

Confidence Building

Develop the group’s confidence

P67

30 minutes

in delivering youth literacy work.

practitioner

Section 2 - Getting it Right for Learning
11

Perception of Young

Identify vocabulary linked to

Practitioners/

P95

People in Scotland

young people and the media

young people

considering positive and
negative images of young
people.
12

Facts about young

Explore perceptions of young

Practitioners/

P96

people in Scotland

people in Scotland.

young people

13

Chasing Out the

Increase awareness of the

Practitioner

P98

Demons

characteristics which make
learning a positive or negative
experience and develop a
positive approach to learning

14

How We Learn

P101

Reflect on the participant’s own

Practitioner

views of learning and identify
the key components involved in
learning
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15

Self Reflection Learning

Practitioners reflect on their

P104

journey

own learning and consider the

Practitioners

influences on their practice

16

Literacies reflection on

Recognising the barriers to

P106

own skills - How does it

developing effective reading

feel?

skills and demonstrating the

practitioner

difficulty in understanding
unfamiliar text
17

Alternatives to a cold

Encourage thinking about

P110

sell approach

the meaning of literacy and

Time: 45 min

use innovative ways to raise

Practitioner

the issue of literacies with the
general public.
18

Facilitator/tutor Self-

Reflect on practitioners own

P111

Assessment Questions

attitude to learning and

Practitioner

identify any areas for further
development.

Section 3 - Integrated Literacies Activities
19

Integrated Literacies -

Build your knowledge and

P123

Case Study Tasks

understanding of integrated

Practitioner

literacies practice and how
to implement it into your own
practice when working with
young people and reflect on
how to incorporate literacies
learning into fun and meaningful
activities for young people.
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20

It’s Not What You Do It’s

Explore the process of

Practitioners/

P126

the Way That You Do It –

integrating literacies work

young people

Making

around an activity or topic of

Integrated Youth

interest.

Literacies Programmes
21

Additional Activity –

Practice creating integrated

P128

Integrated youth

literacy learning experiences

Literacies programmes

based on the needs of the

Practitioner

learner.

22

The Skinflints guide to

Explore numeracy in the

p130

budgeting - Financial

context of money and improve

Capability Case Study

basic numeracy skills, putting

Development

numeracy into the context of

Group

everyday life.

23

Understanding Literacies

Raise awareness of the

P132

in your Life

existing ‘Knowledge, Skills and

Time: 20-30 minutes

Understanding’ of participants

Practitioner

Practitioner

to help understand that young
people have existing skills prior
to attending provision.
24

Literacies Issues

Develop an increased level of

P135

(decoding exercise)		

understanding and empathy for

Practitioner

young people who struggle with
their literacies.
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25

Contemporary

Raise awareness of the barriers

P 138

Literacies (ITALL)

young people may face when

Practitioner

dealing with everyday tasks.

26

Words and Colours

Increase awareness of the

Practitioner/

P142

Time: 15 minutes

difficulties some people have

young people

faced when reading (based on
dyslexia training).

27

Exploring literacies issues

Examine the literacies issues that

P145

that young people face

young people face, exploring

Time: 50 minutes

the role of a practitioner working

Practitioner

with young people in supporting
and developing young peoples’
literacies.
28

My Concerns

Explore the concerns

P148

Time: 30 minutes

participants may have in

Practitioner

integrating literacy and
numeracy work into their own
practice.
29

Integrating Literacies

To engage young people in

P150

into the Arts

writing through art.
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30

Integrating literacies:

Illustrate how literacies can be

Practitioner/

P151

Poetry		

integrated into activities and

Young people

Time: 30-60 minutes

enable the group to experience
integrated literacy activities.
Introduce the group to and
stimulate ideas for creating
writing.

31

Integrating Literacies:

Illustrate how literacies can

Practitioner/

P155

Music

be integrated into youth work

Young people

Time: 50 minutes

activities and enable the group
to experience integrated
literacy activities using music as
a theme.

32

Integrating Literacies:

Illustrate how literacies can

Practitioner/

P160

Football		

be integrated into youth work

Young people

Time: 30 minutes

activities and enable the group
to experience integrated
literacy activities. Using football
as a theme.

33

Tucking In - integrating

Illustrate how literacies can

Practitioner/

P163

literacies: numbers

be integrated into youth work

Young people

Time: 50 minutes

activities and enable the group
to experience integrated
literacies activities through
numbers.
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34

Planning a programme

P165

Create a programme of

practitioner

learning for literacies and young
people.

35

Contemporary

Production of a piece of

P166

Literacies; literacies and

factually accurate, writing in full

new media

prose, which is well structured

practitioner

and written, grammatically and
spelled correctly.

36

Communication – Say

Exploring communication with

P172

What You Mean and

young people, encouraging

Mean What You Say

effective communication.

Young person

Mobile phone exercise
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Additional Support Materials for the BBLT
The Big Book of Literacies Training is a resource that has grown over the years and includes a
number of links to further additional materials. A number of support materials to back up this
resource are hosted on Adult Literacies Online (link)
This includes:
Additional Activities to Support the BBLT
•

Ideas to encourage intergenerational activities

•

Facts about young people in Scotland Activity

•

Example of Youth Literacies East Ayrshire Council’s

Additional information to support the BBLT
•

Historical Perspective to Youth Literacies

•

Introductory Exercises and Icebreakers

• Evaluation
��
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The Case for Youth Literacies Work
Literacy and numeracy are now recognised as a responsibility of all practitioners working
with young people and links with many different agendas including: Literacy Action Plan;
Adult Literacies in Scotland (AliS 2020); Skills for Scotland; Curriculum for Excellence.
It is important that practitioners working with these agendas have the skills, knowledge and
understanding to support young people with their literacies challenges. The Big Book of
Literacies Training is designed to provide some of the tools that may be required to do this.
The Scottish Government’s Literacy Action Plan (link) (2010) established Scotland’s
overarching vision – ‘to raise standards of literacy for all from the early years through to
adulthood.’
Adult Literacies in Scotland (AliS2020) Strategic Guidance (link) states:
‘Literacies is not a static skill, challenges present themselves with changing
circumstances and may mean that learning requires to be refreshed in order
to feel confident to take on these new challenges.’
Specifically for adults, the Scottish Government‘s vision is:
‘By 2020 Scotland’s society and economy will be stronger because more
of its adults are able to read, write and use numbers effectively in order to
handle information, communicate with others, express ideas and opinions,
make decisions and solve problems, as family members, workers, citizens
and lifelong learners.
To achieve this vision we will focus on four overarching outcomes:
1. Improved access to literacies learning opportunities
2. High quality learning and teaching
3. Improved infrastructure, and
4. Evidence of impact’
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The term ‘literacies’ used throughout AliS2020 refers to the skills, knowledge and
understanding required for literacy and numeracy practices, for example to read and
understand a bus timetable; to complete a betting slip or to create a CV.
The term ‘adults’ refers to adults aged 16 years and above.
Skills for Scotland: Accelerating the Recovery and Increasing Sustainable Economic Growth
reaffirms that:
‘Improving levels of adult literacy and numeracy is crucial to securing a
competitive economy, promoting education and lifelong learning, and
tackling ill-health and improving well-being.’
Skills for Scotland (2010) (link)

Literacies and Curriculum for Excellence (CfE)
‘Curriculum for Excellence identifies literacy and numeracy as foundations
for all aspects of learning and for this reason all practitioners working with
young people have a responsibility to develop and extend young peoples’
literacy and numeracy skills across all aspects of learning.’
Bridging the Gap (2008) (link)
Curriculum for Excellence entitles every child and young person from ages 3-18 to the
opportunity to develop their skills for learning, skills for life and skills for work, with a continuous
focus on literacy and numeracy and health and wellbeing, wherever the learning takes
place. Young people in their Senior Phase of education-broadly those aged 15-18-may
learn in a range of settings including in school or college; in the community (through youth
literacies and youth work); through a training provider; through a volunteering organisation;
in employment; or a combination of these.
Curriculum for Excellence gives a new focus to literacies across learning. Literacy and
numeracy along with health and wellbeing are now the responsibility of all practitioners.
The aim is to develop young people as successful learners, confident individuals, effective
contributors and responsible citizens.
Literacy and numeracy have been defined within Curriculum for Excellence as the set of
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skills which allows an individual to engage fully in society and in learning. This is a broader
definition than one that just focuses on the ability to read and write.
The literacy framework has three elements; reading; writing and listening and talking.
Literacy skills will be developed in all subjects, settings and across the eight curriculum
areas – Expressive arts, Health and wellbeing, Languages, Mathematics, Religious and moral
education, Sciences, Social studies and Technologies – not only in early year’s settings,
language classes in primary schools or English classes in secondary schools. The literacies
agenda is an important aspect of providing the entitlement to develop skills for learning, life
and work for young people.
‘Skills should be developed across all curriculum areas, in interdisciplinary
studies and in all the contexts and settings where young people are
learning. They have been embedded into the Curriculum for Excellence
Experiences and Outcomes. As such they are the responsibility of all preschool, school and college staff, professionals and adults working with
children and young people.’
(Curriculum for Excellence Building the Curriculum 4 Skills for Learning, Skills
for Life and Skills for Work)
Curriculum for Excellence is Scotland’s educational response to global change; young
people are preparing for a future where the pace of change and innovation is increasing
(link). CfE promotes the qualities young people need to live successful and fulfilled lives in the
21st century to become successful learners, confident individuals, effective contributors and
responsible citizens.
Developing skills is a vital part of Curriculum for Excellence. Building the Curriculum 3 (link)
sets out the entitlement of all learners to experience skills for learning, life and work, which is
relevant at all ages and stages from early years, through to the senior phase and on into life
and work.
Building the Curriculum 4 (link): Skills for learning, skills for life and skills for work, is one of a
series of five publications that supports the planning, design and delivery of Curriculum for
Excellence.
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Community Learning and Development
(CLD) and Curriculum for Excellence (CfE)
Community learning and development has an important role in partnership working in
delivering Curriculum for Excellence. ‘Putting CLD into CfE’: a training resource supporting
community learning and development with delivery of Curriculum for Excellence (link),
provides materials to support Curriculum for Excellence within CLD.
The curriculum includes the totality of experiences which are planned for children and
young people throughout their education, wherever they are being educated.

Curriculum for Excellence Briefing 10: The role of Community Learning
and Development and Partnership working
The briefing explores the important contribution that CLD is making to CfE outcomes for
learners through partnership working in educational establishments and communities and
is available at this link.
It contains sections on the following topics:
1. What is Community Learning and Development (CLD) and partnership working?
2. How does CLD and partnership working contribute to CfE?
3. How might CLD and partnership working further promote CfE?
Short film produced by the North Alliance explains the background to the Curriculum for
Excellence and how it links to Community Learning and Development principles. (link).
Curriculum for Excellence a youth work perspective Shetland Isles (link)
Journey to Excellence Learning Together: Developing Literacy and Numeracy across
learning (link) provides some additional materials for working on literacy and numeracy.

Changing Literacies
Young People often feel comfortable communicating in these non-traditional ways,
Traditionally literacy has been seen as reading and writing, however, changing forms of
communication including communicating via technology are creating ‘New Literacies’.
including; social networking; email; blogging; wikis; World Wide Web etc. Gaming
technologies have also been used to engage with young people and literacies. Research
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by the National Literacy Trust (link) identifies that 86% of young people own a mobile phone,
while only 73% own a book. The study of over 17,000 young people reveals a strong link
between both young people’s reading ability and access to books at home.
Working with young people to develop their literacies should include both ‘traditional’
literacy and ‘new literacies’ (link) to support young peoples’ needs in a multimedia age.
There are a number of terms used for literacies work in different contexts. In CLD it is
generally called literacies, in schools it is called literacy and numeracy and in Scotland’s
colleges it is referred to as essential skills. A current aspect report by Education Scotland is
available at this ( link ) and includes snapshots of practice in Scotland.

Digitally Agile CLD (DACLD) Project
YouthLink Scotland, Learning Link Scotland and the Scottish Community Development Centre
worked in partnership to deliver the Digitally Agile Community Learning and Development
(DACLD) project. It is one part of the Community Learning and Development (CLD) Upskilling
Programme 2012, managed by Education Scotland and funded by the Scottish Government,
emerging from the CLD National Workforce Development Group.
The project Key Outcome: Young people, adults and communities are better able to access and
use new technologies and social media as part of their individual learning journey and for social
action, through the improved awareness, understanding and skills of CLD practitioners.
The full report from Digitally Agile project is available on the YouthLink website (link).
A new website to support the use of New Technologies in CLD work practice can be found at this link.
The website includes links to DACLD documents and more.

Who is responsible for literacies?
It is the responsibility of all practitioners who support young people’s learning to promote
literacy development, regardless of where the young person is learning or the subject being
taught. Further information and key documents are available from this (link).
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Scotland Values its Young People
As successful learners, confident individuals, responsible citizens and effective contributors
(National Outcome 4), the vast majority of young people make a valuable contribution to
our communities today and will play a leading role in building the more successful Scotland
we all want to see in the future. Nurturing and supporting those qualities in young people will
help them navigate the challenges of adolescence and the transition into adulthood, as
well as strengthening the role they can play in making Scotland smarter, healthier, wealthier
& fairer, safer & stronger and greener.
This diagram shows a wide range of services and programmes supporting young people to
achieve the 4 capacities, underpinned by the UNCRC principles and the Getting it right for
every child ( GIRFEC) approach. There are many links and overlaps between the 9 delivery
‘pillars’:
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Valuing Young People (link)
The Scottish Government paper ‘Valuing Young People’ provides a resource which sets
out a simple set of principles to support partners to deliver positive outcomes for all young
people, while recognising that some need more help than others to realise their potential.
It is founded on the principle of partnership: partnership with young people that offer them
participation in their communities and local services; but also partnership across national
and local government and the voluntary sector to provide the right kind of access to
services that meets the diverse needs of young people.

Scottish Survey of Adult Literacies 2009
The findings in the ‘Scottish Survey of Adult Literacies’ 2009 (SSAL 2009 (link) underline the
importance of adult literacies to the Scottish Government’s central Purpose, and to a range
of National Outcomes in the National Performance Framework.
SSAL 2009 identifies that one of the key factors linked to lower literacies capabilities is
poverty, with adults living in the 15% of the most deprived areas in Scotland being more likely
to have literacies capabilities at the lower end of the scale. It is important that organisations
keep this is mind when they are planning engagement strategies to reach prospective
learners.
Following on from SSAL 2009 the Scottish Government produced ‘Literacies, employment
and the workplace’ (2011) (link) which provides factual information on literacies in the
workplace and outlines the benefits to employers of encouraging their employees to
improve their literacies skill.

Essential CLD Approach - Community Learning and
Development Strategic Guidance (2012)
Working with young people to improve literacies is an important role for CLD practitioners.
This literacies work is aligned with the social practice principles that underpin community
learning and development (CLD) as outlined in the recently published Community Learning
and Development Strategic Guidance (2012) (link).
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Education Scotland has established a Strategic Implementation Group, and 3 Stakeholder
Reference Groups, through which it will work with partners to support implementation of
the Strategic Guidance.
Further information can be found on Education Scotland website under the Community
Learning and Development button (link).

Scottish Statutory Instrument for CLD
The Scottish Government is seeking to strengthen the legislative basis for CLD through a Scottish
Statutory Instrument– The Requirements for Community Learning and Development (Scotland)
Regulations, 2013. This is expected to come into force in the autumn of 2013.
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The Government’s National Performance Framework sets out the strategic objectives for all
public services, including those delivering Community Learning and Development (CLD).
The Strategic Guidance for CLD states that the specific focus should be:
1. improved life chances for people of all ages, through learning, personal
development and active citizenship;
2. Stronger, more resilient, supportive, influential and inclusive communities.

For effective delivery all partners should aim to deliver CLD outcomes through a variety of
roles:
•

Community development (building the capacity of communities to meet their own
needs, engaging with and influencing decision makers)

•

Youth work, family learning and other early intervention work with children, young
people and families

•

Community-based adult learning, including adult literacies and English for speakers
of other languages (ESOL)

•

Volunteer development

•

Learning for vulnerable and disadvantaged groups in the community, for example,
people with disabilities, care leavers or offenders

CLD Standards Council for Scotland
The Standards Council for Community Learning and Development for Scotland is the body
responsible for the registration of CLD practitioners, the approval of training courses, and
the continuing professional development of the sector workforce.
Competent CLD workers ensure that their work supports change and social justice and is
based on the values of CLD. They have good interpersonal and listening skills and listening skills
and their practice demonstrates that they value and respect the knowledge, experience and
aspirations of those involved. They will initiate, develop and maintain relationships with local people
and groups and work with people using:
•
• informal support; and
• informal and formal learning and development opportunities
More information can be found on the Standards Council website (link).
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CLD Competences
Link to the CLD Standards Council website.
Registration
True to the collaborative approach of the CLD Standards Council for Scotland, the new
CLD registration scheme has been developed for the sector, by the sector.
Shaped by the views and experiences of a wide range of CLD practitioners, the CLD
registration scheme will continue the culture of dialogue and debate, championing a
shared sense of identity amongst practitioners, providing a national voice for the sector,
and reaffirming the importance of CLD in Scotland.
The proactive and inclusive nature of the scheme will ensure more practitioners have more
say over more issues affecting this sector.
For more information on Registration see the Standards Council website (link).
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Role of Youth Work
Youth work is an educational
practice contributing to young
people’s learning and development.
The decisive pre-requisite for a young
person’s participation in youth work
remains their youth. Youth work’s
focus is on the 11-25 year age group
with particular emphasis on 11-18
year olds.
Statement on the Nature & Purpose
of Youth Work YouthLink Scotland
(July 2009)(link)
The purpose of youth work was well
defined in ‘Step it Up’ (link), following
extensive discussion and consultation
with the youth work sector, and is as follows:
•

Build self-esteem and self-confidence

•

Develop the ability to manage personal and social relationships.

•

Create learning and develop new skills

•

Encourage positive group atmospheres

•

Build the capacity of young people to consider risk, make reasoned decisions and
take control.

•

Develop a ‘world view’ which widens horizons and invites social commitment.

Youth work has three essential and definitive features:
1. Young people choose to participate, the young person takes part voluntarily.
She/he chooses to be involved, not least because they want to relax, meet
friends and have fun. The young person decides whether to engage or to walk
away.
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2. The work must build from where young people are.
Youth Work operates on young people’s own personal and recreational territory
– within both their geographic and interest communities. The young person’s
life experience is respected and forms the basis for shaping the agenda in
negotiation with peers and youth workers.
3. Youth work recognises the young person and the youth worker as partners in a
learning process.
The young person is recognised as an active partner who can, and should, have
opportunities and resources to shape their lives. The relationship and dialogue
between the young person and youth worker is central to the learning process.

Youth Work and Adult Literacies
There is a crossover age group between youth work and adult Literacies. With adult literacies
generally regarded as working with a 16 plus age group. Young people can choose where
they want to engage for support. Youth work and adult literacies practice share some
common principles:
•

Effective work with young people starts from the interests, hopes and aspirations of
young people, this is a principle shared by adult literacies work

•

Effective work with young people respects the individual, listens to them and
encourages their participation. Adult Literacy and Numeracy Curriculum Framework
for Scotland has the learner at the centre

•

Effective youth work responds to youth issues, emphasises positive relationships, offers
interesting opportunities and creates enjoyable experiences. Adult literacies starts
from the interests of the learner and build the curriculum around their personal goals

The Mapping of Youth Literacies (link) carried out in 2007 revealed that there is ‘a substantial
variety and amount of youth literacies learning taking place across Scotland’. Practitioners
in Scotland were asked what constitutes effective youth literacies practice and their
responses give some indications of key points for practice.
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Working with Young People to Develop their
Literacies
Getting started
Key Principles of Learning and Teaching can be found on page 19 of the Adult Literacy and
Numeracy Curriculum for Scotland (ALNIS). These principles are also relevant to literacies
work with young people, and the traditions share a common framework with youth work.
The mapping explored the question ‘What constitutes effective youth literacies practice?
Responses to ‘Mapping of Youth Literacies Practice with the 16 – 25 Age Group’ identified
what constitutes effective youth literacies practice:
Content should:
•

be relevant and tap into youth culture, issues, interests and have a youth outlook

•

build confidence and self-esteem

•

emerge from listening and responding to young people

•

be youth led, where young people can control their own learning

Atmosphere should:
•

be positive, fun and enthusiastic

•

echo young people’s environments and ‘comfort zones’

•

offer equal relationships

Learning and teaching approaches should:
•

be informal and experiential

•

use a social practice (contextualised) approach

•

incorporate ongoing reflection, recording and review of achievements, no matter
how small

•

integrate/embed literacies learning within youth activities
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Staff should:
•

be good listeners

•

be non-judgmental

•

have an understanding of young people’s issues

•

be able to develop quality resource materials

•

recognise very small progress steps

•

be flexible

For young people to progress staff should:
•

encourage young people to think of progression very early in their programmes

•

encourage ongoing reflection on how to further develop the skills they are currently
building

•

establish personal links with key staff in organisations offering opportunities for
progression

•

provide attainable, first steps certificates

•

celebrate all progress steps, no matter how small

Learners’ planned outcomes should include being able to:
•

perform at levels demanded in work

•

apply their learning in their everyday lives

•

have and use their voice

•

communicate, negotiate, and live and work with others

It is recommended that when working on literacies with young people that they should have
a negotiated individual or group learning plan to record goals and progress towards them.
Many organisations have their own format for this and some use an electronic format. The
planning and recording of learning is part of the process and can be done creatively using
online technology, incorporating photographs documents etc. The online curriculum wheel
tool (link) can be used to assist this process.
Young people, like adult learners, are not all the same, they have a diverse variety of life
experiences, interests and abilities. Learning opportunities can be connected to a range
of interest areas, for example music, independent living, creative writing, social media,
volunteering. Learning needs to be aimed at the interests and motivation of the learner.
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The key transitions which occur between youth and adulthood also offer opportunities for
people to be engaged in literacies learning for example leaving school and moving to
further or higher education, accessing work, opening a bank account.
There is the potential to establish innovative and creative partnerships to assist young people
embrace life and support them through key life stages. Working collaboratively on youth
literacies can enable partner organisations to meet individual and national outcomes.
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Supporting Young People With Their
Literacies
Why do we need this?
Research indicates that many young people have some issues with literacies.
The Scottish Survey of Adult Literacies 2009 (link) reports that:
‘The proportion of 16-25 year olds scoring at Levels 1 and 2 in prose literacy is higher than
any other age group. A similar pattern, though far less marked, holds for the other two
literacy scales.’
‘Definitions of the three scales: Prose literacy is the knowledge and skills required to
understand and to use information from texts such as newspaper articles and passages
of fiction. Document literacy is the knowledge and skills required to locate and to use
information contained in various formats such as timetables, graphs, charts and forms.
Quantitative literacy is the knowledge and skills required to apply arithmetic operations,
either alone or sequentially, to numbers embedded in printed materials.’
The importance of young people engaging with literacies practices is highlighted in
‘Developing Skills for the future (link) - opportunities/ideas for embedding LLN in youth work
and vice versa’. This resource pack was created to support practitioners to develop literacy,
language and numeracy learning opportunities with young adults (aged between 16 and
25).
‘This guidance is particularly aimed at practitioners working with young
adults who are disengaged from, or on the margins of education, training
and employment. There is a range of formal, non-formal and informal
educational opportunities designed to engage this group, where the focus
may be to build their confidence, provide some stability in a chaotic life,
develop employability and vocational skills or work towards a specific
qualification. These young adults will each have individual aims and
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aspirations for their lives, and there are many professionals across the youth
sector working hard to motivate them, build their aspirations and provide
the support for them to achieve their goals’.
‘Developing young adults’ skills in these areas is central to empowering them
to fulfil their potential’.
Young people are a key target group for many organisations in Scotland. There is
recognition that supporting young people in their development of literacies practices
can help them to achieve their potential and become effective contributors, confident
individuals, responsible citizens and successful learners. Literacies work with young people
is a crossover area between work with adults, which starts at 16 and youth work which
can start from as young as 8. Schools play an important role in the development of
young people’s literacies and Curriculum for Excellence seeks to support this, by having a
continuous focus on literacy and numeracy.
If a practitioner feels that they have the skills required to work with young people, but are
not confident in tackling literacies, a partnership approach may be the solution. Youth
work and adult literacies practitioners can work together to provide the support required to
young people in order to build their skills and confidence to successfully follow their chosen
path in life.
To the Max (link), YouthLink Scotland’s report on youth literacies within the youth work sector
concluded that:
‘Evidence would suggest that the greatest advantages are to be gained
for young people is where the adult literacies and youth work sectors join
forces to provide options and choices for young people utilising the skills and
expertise that both bring’.
								
There are a number of successful examples of a literacies worker working in partnership with
a youth worker to provide additional support for the literacies aspect of an activity.
Information on adult literacies contacts are available on the CLD national directory link. (this
may change in the future, if you need to know who the contact is in your area email at this
(link)
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Literacies Awareness
Adapted from National Adult Literacy Agency (NALA)
material (link)

Are You Literacy Aware?
Why it is important to be literacies aware:
•

It will be easier to support young people who have
literacy issues.

•

Staff will have a better understanding of the impact of
having literacies issues

•

Young people will be able to access more
opportunities

•

It will lead to improved communication and better
understanding of/with young people

•

It may enable the young person to improve the
services you have on offer

•

The improvement in literacies in young people can
lead to improved health and wellbeing, increased selfesteem and greater aspirations.

•

‘The impacts of low health literacy on individuals
can include greater risk of hospitalisation, higher
emergency admissions and more medication and
treatment errors. It can also reduce a person’s ability
to manage their own and children’s health and
wellbeing.’ (ALIS 2020)
Top Tips:
Sometimes the young person really has forgotten his/
her glasses and are not using that as an excuse!
It is important to remember that some of the behavior
of the young people may be related to confidence
or lack of motivation rather than literacies especially
when the young person is new to the organisation.
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Background information to literacies awareness
Young people may give signals that they are having difficulty with literacies, these may
include:
•

Reluctance to fill in forms or stopping after name and address

•

Asking for assistance with form filling

•

Asking for two forms or to take the form home with them

•

Return of form incomplete or inaccurately filled out

•

Asking a lot of questions

•

Walking out when presented with reading/writing tasks

•

Not responding to written communications

•

Coming to an interview/appointment with a friend

•

Not having a bank account and using cash to pay bills

•

Body language:
•

Aggressive behavior/complaints

•

Uneasy facial expressions, embarrassment

•

Sudden loss of interest

•

Excuses like “I forgot my glasses”, ‘these are the wrong glasses’ or I I’ve hurt my
hand’
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Reflection & Evaluation
Evaluation and Reflection on the Training
At the end of the session it is useful to recap on what you have covered to reinforce the
learning and provide an opportunity for reflective questions. It is also important to include
some evaluation to find out whether the session has met with the participant’s aims and also
to discover whether some follow up is required. Evaluation should identify if there are any
changes required for future sessions.
It would be useful for you to develop your own evaluation, based on your objectives for the
session.
Generally evaluation should attempt to discover the differences that the training is making
to the participant and any further training required to carry out the role.
Also identify anything that has arisen from the training that has challenged thinking on
literacies and clarity about the worker’s role in supporting young people with their literacies?
It should also identify anything that has not worked, including any suggested changes for
the future and further points for discussion/reflection.

Discussion points and participant reflection
•

What information do I need to support young people with their literacies?

•

Where do I go from here?

•

Have I got the information I require for the role that I have in regards to literacies?

•

Do I have a role in supporting young people with their literacies?
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Activities Relating to this Section
The activities that have been included in this section are designed to reflect on some of the
ideas around literacies work and young people. The table in the introduction is designed to
help practitioners to find the most relevant activities for their context.

Section 1 The Case for Youth Literacies Activity table
Activity /

Title

Description/aim

Target
audience

page
number
1

Where do you use

Help demonstrate how literacies

P41

literacies?

activities are part of everyday life

practitioners

and consider different contexts
where literacies are used.
2

Age & Circumstances

Identify issues and circumstances

P43

Activities

that create opportunities for

practitioners

literacies learning in a young
persons’ life.
3

Defining Literacies

P48

Explore different meanings of

practitioners

literacies used in Scotland in
different contexts.

4

Background to

Understand how low levels of

P51

Literacies Work with

literacies may affect access

Young People

to services. Highlight the

practitioners

importance of producing clear
and accessible information
about services for young people.
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5

What Does Youth

Understand the breadth of youth

P54

Literacies Look Like?

literacies work and the range of

practitioners

contexts explored.
Identify youth literacies provision
within the participant’s area.
6

Reflecting on Youth

Explore what the effective youth

P58

Literacies Practice

literacies looks like and create a

practitioners

space to explore and adapt this
practice.

7

What Beliefs are Key

Explore an understanding

P59

for Youth literacies

of effective youth literacies

Practitioners?

practice and build on this

practitioner

foundation.

8

Exploring literacies

Emphasise the connections

P62

work with young

between the aims and practice

people

of youth work and that of

Youth Work and

literacies.

practitioner

Literacies
9

A Social Practice

Provide an example of an

P64

Approach to literacies

integrated programme for

with young people

young people, which uses a

practitioner

learner centered social practice
approach.
10

Confidence Building

P66
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Activity 1 – practitioner
Where do you use literacies? 			
Time: 15 minutes
Aims: To help demonstrate how literacies activities are part of everyday life and
consider different contexts where literacies are used.
Method:
Individually, participants make a list of where they have used literacies in the previous 24
hours, noting what the activity was and why they were doing it (5 minutes).
1. Participants feedback literacies activities, noting them in the four areas of life’
grid. Record where the activities took place and why they were used.
2. Discuss: Looking at the list you have created, discuss what you think a young
person’s list would look like. Are there differences?
Top Tips:
•

Provide examples of everyday tasks e.g. TV listings

•

Identify the literacies activities e.g. Reading, Timing, Decision making, Critical
thinking

A young person’s everyday literacies may differ from older people, particularly in
how they communicate e.g. Email, social networking.
Discussion/reflection points:
Were there any surprises about how often you use literacies in everyday life?
What was the dominant area of life that you used literacies in?
How are young people’s uses of literacies different from your own?
Expected outcome/ impact
Participants will have an understanding about how literacies practices are embedded in
everyday life.
Participants will be able to identify the literacies practices a young person is expected to use
within their service.
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Four Areas of Life Grid
(Twenty four hours snapshot of the literacies activities of the group)

Exploring literacies work with young people

Work

Family

Personal

Community
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Activity 2 – practitioner
Age & Circumstances
Source: YouthLink Scotland
Background information for Age and Circumstances
The exuberance, naivety or courage attributed to a particular age comes with the
definition of youth. Age and circumstances of young people must be taken into
consideration when engaging them. This diverse grouping of individual needs, wants
and aspirations creates a variety of learning opportunities. Learning opportunities can
be connected to formal youth to adulthood transitions or a range of interest areas. The
rights and responsibilities connected to young people in the different life stages of their
age also vary greatly. Activity part 1 explores this.
For more information: What can I do at what age? More information is available on
Clan Childlaw at this (link).
There is the potential to establish creative partnerships to assist young people embrace
life and support them through key life stages. Working collaboratively on youth literacies
can enable partner organizations to meet individual, organisational and national
outcomes. Activity part 2 explores this.
Aim: to identify issues and circumstances that creates opportunities for literacies
learning in a young persons’ life.
Materials:
•

Case study cards – one case study per card/piece of paper

•

Flip Chart/note paper and pen per group/pair

•

Contacts template

Activity Part 1
Method:
1. Work in small groups or pairs
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2. Review the case study of the young person and explore opportunities and
creative hooks into literacies learning.
For each case study identify:
•

Issues

•

Interests

•

Circumstances

Discussion/reflection questions:
•

What age is the young person?

•

What gender is the young person?

•

What issues does this young person face?

•

What interests does this young person have?

•

What prompted these assumptions?

•

How can the issues, interests or circumstances of this young person be turned
into learning opportunities?

Alternatively
Allow 10 – 15 minutes discussion per case study. With a further time allocated for
the feedback of discussion points to the full group. Extend box responses could be
displayed in a gallery format if noted on flip chart to allow individual review during tea
break.
If more than one pairing or group discuss the same case studies the feedback should
be compared and contrasted and assumptions explored.
Attitudes and values are likely to be clearly articulated therefore CLD competences,
CLD Ethics and National Occupational Standards guidance should on hand to signpost
staff if necessary. Also check out the Role of youth work see page 29.
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Activity Part 2
Consider the same case studies identify services and organisations that could:
•

Provide support to the young persons circumstances

•

Be a potential partner in supporting their literacies learning

•

A mix of both

Aim: To identify potential partner agencies that can provide you and or the young
people with information and specialist support.
Time: Approximately 10 minutes per case study.
Top Tip: The list generated by activity 2 will assist you to develop a signpost directory
of support. Collating all suggestions together will enable staff to produce a local
directory of potential partners. This would be a useful hand out. Remember young
people have the right to choose which services best suit their needs. Adults’
perspectives on services can be very different to that of a young person.

Table of partnership contacts
Issue or circumstance

Service or Organisation

Name & Contact details
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Case studies A- F
Young Person A
I am in my room playing computer games for hours. It’s not like I am sitting in by myself
I play online with people from all over the world. Gaming is exciting compared to real
world, it’s fast, colourful, noisy and great fun. I would much rather talk to people as my
avatar because I can be whoever I want to be and do whatever I want to. Well it’s got to
be better than boring wee me who leaves school at Christmas with no chance of a job or
anything interesting happening.

Young Person B
The prospect of having a child is both exciting and frightening at the same time. I have my
job but I need to think about my future now that I am totally responsible for another human
being. I need to be able to stand on my own two feet and make sure they get the best
possible start in life. We are looking forward to a long and happy life together in our new
family. At what point in my child’s life will they ask me questions that I cannot understand or
give me a book I can’t read?

Young Person C
I want to live by myself, pay my bills and still have money left to have a life. Where do you
start? I can’t live with my parents forever. I feel like to make the final step as an adult I have
to live outside the family home and have some freedom but there are forms and leaflets
and I just don’t know where to start.

Young Person D
The thought of leaving school terrifies me even though I hate going. When I do go, I sit in the
student support base and do just about nothing. My timetable is laughable because I do
not have a standard timetable. I know that it’s my fault because my behavior has caused
problems but I want to make something of myself. I know that I need to change to do that
but it seems like no-one is there to help. I help out at the youth project and take part in the
decisions with the management group and I really enjoy that.
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Young Person E
I thought learning to drive would be really easy! It’s something that everyone does at 17 or
18 but I didn’t do my test then and now I am really struggling to pass the written test too. I
think I am smart enough because I went to college but I just can’t get my head around the
test. It’s embarrassing, I am now getting slagged by friends and pressure from my family who
think I am not trying, I am!

Young Person F
It all started when I left my mum’s house. I have pretty much fallen out with all my old pals.
They don’t like my new pals that I live with at the supported tenancy. We pull our money
together to buy stuff to keep us amused because money is tight. They aren’t working either
so we hang out, have a laugh, a wee smoke or a drink just to make the days go by. I just
woke up this morning and thought my life could go on like this forever. It’s a mess. I hardly
talk to my mum. My old pals have dropped me. I have no job and no prospects of one. I
don’t know what to do.
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Activity 3 – practitioner
Defining Literacies 		
Time: 20 minutes
Source: BBLT Development Group
Aims: To explore different meanings of literacies used in Scotland in different contexts.
Materials:
Statements handout
Paper
Pens
Method:
Give out the statements handout
Ask them to read through the three statements
Reflect individually or in groups on the following questions:
•

What are the similarities?

•

What is the target group for each definition?

•

Which definition fits with the work that you do?

Supplementary activity: Exploring literacies
Time: 10 minutes
Method:
•

Ask the group what they think the word literacies means. Discuss in pairs or
note down whole group responses on a flipchart

•

Refer to the vision for adult literacies

•

Work in small groups of 3/4 people

•

Discuss how the definitions relate to work with a young person

Top tip:
Note the similarities in the three statements.
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Expected outcome:
The participant will have the opportunity to reflect on three statements relating to
literacies and how they relate to their work.
Level of prior knowledge required:
Tutor/facilitator – working literacies experience required.
Source: Education Scotland
Background information:
In Scotland we use the word literacies to reflect that we are working on more than just
reading and writing. Literacies encompass much more than just the basic abilities to
recognise and write words. Literacies assist with communicating and understanding
Information effectively and confidently in the modern world.
Top Tips:
Sometimes literacies are also referred to as literacy and numeracy and are treated
as separate subjects.
Relate the areas in the definition to real life activities for young people.
It may also be useful to link to the information earlier in the section on changing
literacies.
Expected outcome/impact:
The participants will have:
An understanding of the breadth of the literacies definition
Explored how the definition translates into real life activities for young people
Discussion/reflection points:
Try to generate discussion about what reading, writing and numeracy means to a
young person.
Discuss whether you would use the word literacies when talking to young people. What
would you use instead?
Discuss whether you would hide the fact that you are working on literacies.
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Statements handout
Adult Literacies in Scotland 2020 (ALiS 2020 link)
Adult Literacies in Scotland 2020: strategic guidance offers a vision that:
‘By 2020 Scotland’s society and economy will be stronger because more
of its adults are able to read, write and use numbers effectively in order to
handle information, communicate with others, express ideas and opinions,
make decisions and solve problems, as family members, workers, citizens
and lifelong learners.’
Literacy Action Plan to Improve Literacy in Scotland (2010 link)
‘Our ambition is to break this link in order to create a more successful
country, with opportunities for all of Scotland to flourish. Clearly our antipoverty strategies are of importance, but we must also focus action on
ensuring people in deprived areas get the support they need to develop
literacy skills, which will help them to improve their circumstances and that of
their families and communities.’
Curriculum for Excellence Experiences and Outcomes (link)
‘Within Curriculum for Excellence, literacy is defined as: the set of skills which
allows an individual to engage fully in society and in learning, through the
different forms of language, and the range of texts, which society values
and finds useful.’
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Activity 4 – practitioner
Background to Literacies Work with Young People
Time: 10 minutes
Source:This exercise has been adapted from the Introductory Training for Adult Literacies
Learning developed by Learning Connections.
Aims:
To understand how low levels of literacies may affect access to services.
Highlight the importance of producing clear and accessible information about services
for young people.
Level of prior knowledge required:
Tutor – literacies experience.
Participant – no experience.
Materials:
•

Poster or leaflet

•

Background information

Method:
•

Show poster/ leaflet

•

Group discussion on how accessible the poster/leaflet is to young people

•

Show statistics

•

Invite responses to the statistics
Top Tips:
Think about the impact for your services if young people cannot access your
information.
Use some of the publicity materials from your organisation to critically reflect on the
readability of your promotional material.
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Discussion points:
Think about the written material that your organisation provides. Is it easily accessible to
all?
How do you think this affects take up and engagement within your organisation?
Consider revising your paperwork to make it easier to read: refer to
The Easy Reading Leaflet (link) produced by Learning Connections.
Expected outcome/impact:
•

Increased awareness of the number and range of young people who experience
literacies barriers in accessing services.

Example poster (or use a local poster)

					

Youth in Music Night
takes place at
Anywhere Youth Centre
36 High Street, Notown
On
19 February 2007
at
7.30 p.m.
Bring your membership details
Call 0800 786 7861 to book your place
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Poster statistics
A number of young people may have challenges with their literacies that would
severely challenge their understanding of written text:
73.3% of the Scottish working age population have a level of literacies that is recognised
internationally as appropriate for a contemporary society.
Around one-quarter of the Scottish population (26.7%) may face occasional challenges
and constrained opportunities due to their literacies difficulties, but will generally cope
with their day-to-day lives.
Within this quarter of the population, 3.6% (one person in 28) face serious challenges in
their literacies practices.

Additional information
The Scottish Survey of Adult Literacies (SSAL) 2009(link) represents the biggest survey of
adult literacies levels undertaken in Scotland. The survey measured three dimensions
of literacy skills (prose, document and quantitative) for almost 2000 people living in
Scotland.
SSAL found that one of the key factors linked to lower literacies capabilities is poverty,
with adults living in 15% of the most deprived areas in Scotland more likely to have
literacies capabilities at the lower end of the scale.
Following on from SSAL 2009 the Scottish Government has produced a ‘Literacies,
employment and the workplace’ (link) paper which provides factual information on
literacies in the workplace and outlines the benefits to employers of encouraging their
employees to improve their literacies skills.
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Activity 5 – practitioner 1
What Does Youth Literacies Look Like?
Time 20 minutes
Source: Mapping Youth Literacies with the 16 – 25 Age Group
Aims:
To understand the breadth of youth literacies work.
To understand the range of contexts explored in Youth Literacies.
To identify youth literacies provision within the participants area.
Level of prior knowledge required:
Tutor – experienced literacies practitioner
Participant – no previous experience
Materials:
Flip chart
Pens and paper
Method:
Whole group discussion
1. Handout examples table.
2. From the description of the practice, discuss: What is the main purpose behind
the projects i.e. supporting, delivering or developing literacies?
3. Record on mapping grid.
4. Ask participants to identify what youth literacies activities are happening in their
area.
5. Reflect on the participants own role in literacies.
6. Go over feedback sheet on effective practice in youth literacies.
Discussion points and reflection:
How aware are the participants of literacies support opportunities in their area?
Would they consider referring a young person on to another in your area for literacies
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support?
How do they think their organisation responds and caters for young people who need
support with literacies?
Expected outcome/impact:
Participants will have developed:
An awareness of the breadth of youth literacies including supporting, developing and
delivering nationally and locally.
An increased awareness of young people’s involvement in youth literacies.
A greater awareness of their role in literacies.
Top Tip
‘Literacies engagement can happen at a variety of
stages and under any context ensure that you know
what to do when you recognise that a young person
has issues with literacies.’
Mapping Youth Literacies Practice with the 16 – 25 age
group (link)
Top Tips:
Tease out participants’ knowledge of literacies work within
their area.
Gather a list of local literacies provision to distribute to
participants and complete a grid for identifying partner
agencies.
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Examples of Youth Literacies from the mapping exercise
Case

Area

Description

1

North-eastern city

CLD provision Youth work based with youth
literacies element. Project with 7 staff (2.5 FTE). 15
female and nine male participants.

2

Eastern city CLD provision

Four tutors, 15 female and one male participant.
Adult literacies provision which included young
people.

3

Western city

Voluntary provision offering dedicated youth
literacies project using Kolb’s cycle. Eight female
and 26 male participants. Target groups: young
people in need of more choices and more
chances, young offenders, young people with
drug and alcohol problems, and young homeless.

4

Western city

College offering integrated provision links to
Princes Trust, offering skills development courses,
ESOL, Construction Industry Training Board (CITB)
preparation, core skills profiling.

5

Central city

CLD provision – youth work based with youth
literacies element.15 tutors, 15 female and
25 male participants. Target groups: young
offenders, young people in need of more choices
and more chances, young people with drug and
alcohol problems, young homeless, young people
with learning difficulties, young people with
mental health issues

6

Central town

CLD provision offering adult literacies provision
which includes young people and dedicated
youth literacies provision. Matches young people
to appropriate groups. 21 female and 26 male
participants.
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7

Southern town

CLD provision offering adult literacies provision
which includes young people. Three tutors and 7
female and 10 male participants. Target groups:
young people in need of more choices and more
chances, and young people excluded from
mainstream education. Large IT component in
work.

8

Northern city with rural

Voluntary provision offering integrated and

provision

dedicated literacies provision to young people
experiencing homelessness. Two literacies tutors.

9

Western city

Voluntary provision - offering dedicated and
integrated literacies provision for young homeless.
1 literacies tutor.

10

Western town

CLD provision adult literacies and youth services
working in partnership with a secondary school
English department to provide youth literacies
group for young people in the senior phase.
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Activity 6 – practitioner
Reflecting on Youth Literacies Practice			
Time: 15 min per worksheet
Source: Essential Skills Project, East Ayrshire
Aim: To explore what effective youth literacies looks like and create a space to explore
and adapt this practice.
Expected outcome/impact:
To use own experiences to be more empathetic with learners
Create a development plan for your own development as a tutor
Explore your beliefs and assumptions in order to examine your existing practice
Introduction:
The following worksheets can be used in small groups or with individual by facilitators/
tutors to facilitate an exploration of their own practice.
Materials:
‘What constitutes effective youth literacies practice’ section of the Mapping of Youth
Literacies Practices
Method:
Each worksheet can be done individually or through discussion in small groups.
The information generated through this reflection can be discussed with support workers
etc. and a plan to devise further training or adaptations to practice can be made
accordingly.
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Activity 7 – practitioner
What Beliefs are Key for Youth Literacies Practitioners?
Time: 30 min
Source: BBLT Development Group
Aim - To explore an understanding of effective youth literacies practice and to build on
this foundation.
Materials:
Download ‘Mapping Youth Literacies Practice - with the 16 to 25 age group’ at this
(link).
Print the section entitled ‘What constitutes effective youth literacies practice list’ which
can be found on pages Vi to Vii.
Provide flipchart Paper and Pens.
Method:
List on a flipchart what you think what you think constitutes effective youth literacies
practice.
Compare your list to the list in the Mapping document:
Is there anything missing from your list?
Do you have anything on your list that was not identified in the research that you think
should be included in a list of ‘What constitutes effective youth literacies practice?’
Discuss what changes you make to your practice to make it more effective
Expected outcome/impact:
An awareness of what constitutes effective literacies practice
Improved literacies support for young people.
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Top Tips:
Even if you are not a literacy practitioner, an understanding of this perspective will
be beneficial when it comes to planning literacy based activities.
Once you have taken part in reflection on your practice it may challenge your
approach to your work. It is useful to think critically about the assumptions that you
make in relation to literacies work with young people.
Points for Reflection/ discussion:
What changes (if any) would you make in your practice as a result of your reflections?
How do you intend to implement the changes?
Challenge your approach (critical thinking)
You will have to look for assumptions in your practice, reflect critically and imagine
alternatives in order to achieve critical thinking.
1. Specific questions must be asked of each assumption to look for supporting or
contradictory evidence.
2. Assumptions are taken for granted, so it is important to be aware of them and
where they came from.
3. Question whether the assumption is based on sound information (theory) and
experience.
4. Critical reflection can then be applied to the assumption and you can
decide whether to maintain the belief that led to the assumption or change
perspectives.
Reflect on the assumptions you make in your practice:
Examples:
Possible assumptions in my practice:
•

That young people understand the role of the tutor/facilitator

•

That young people know what they want to learn

•

That young people understand the process of learning, especially when young
person led and not tutor/facilitator led

•

That young people want a person centered approach, as opposed to a

BIG BOOK OF LITERACIES TRAINING

61

SECTION 1: THE CASE FOR YOUTH LITERACIES

traditional tutor/facilitator led one (didactic)
•

That the tutor/facilitator will be able to help the young person make progress

•

There will be a certain level of commitment from both tutor/facilitator and
young person

•

That the young person has chosen to be there, and is ready for this stage of their
journey

•

That young people want to apply their learning to four predetermined areas of
life – work, private, family and community

•

That young people want or use new and improved skills to move on to further
education, training or employment

•

That we will continue to use the Social Practices approach to literacies in
Scotland

•

That funding, staffing and hours will continue at same level or improve
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Activity 8 – practitioner
Exploring literacies work with young people
Youth Work and Literacies
Time: 1 hour
Source: YouthLink Scotland and Inverclyde Council
Aim: To emphasise the connections between the aims and practice of youth work and
that of literacies.
Materials:
Information on youth work and adult literacies from section 1
Flipchart paper and pens
A Sheet headed up ‘what key words and phrases would you need to include in an
advert?’
Method:
1. Ask the group to brainstorm the skills and qualities that a youth worker needs.
2. Ask the group to brainstorm the skills and qualities that a literacies worker needs
on a sheet headed up what key words and phrases would you need to include
in an advert?
3. Discuss with the group the similarities and differences between these two lists.
4. Using all this information ask the group to spilt into pairs and write an advert
for a youth literacies worker which emphasises the skills and qualities that they
need.
5. Facilitate feedback from all the pairs.
Top Tip:
Emphasise the value of participants’ individual skills. Try and draw out individual
experiences and link it to literacies.
Points for discussion/reflection:
Of central importance is for the group to realise that although they may not have
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specific experience right now, they do have some of the right qualities and share a very
similar approach to that of literacies workers. This highlights that literacies work may not
be out with their area of expertise and that they are well placed to integrate literacies
work with young people into activities that they are already involved in.
Literacies can easily become part of a youth programme with just a little adjustment
and there is also an option of working with adult literacies staff to ensure support is
available when required.
Expected Outcomes:
Participants will:
Be more aware of the common skills and qualities that youth workers and adult
literacies share.
Have improved confidence in the transferability of their skills to support young people
with their literacies.
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Activity 9 - practitioner
A Social Practice Approach to literacies with young
people
Source: East Ayrshire Council 				
Time: 20 minutes
Aim: To provide an example of an integrated programme for young people using a
learner centered social practice approach.
Introduction:
The following example represents some ways of approaching youth literacies from a
project recognised as an example of Good Practice by HMIe.
The main message is to build a fun and engaging programme around the interests of
the learners.
Expected outcome/impact:
•

Have an understanding examples of good practice in context

•

Reflect on how theory relates to practice

•

Have an understanding of the processes involved in delivering literacies to
young people

•

Stimulate ideas for own practice

Points for Discussion/Reflection:
•

What is the central message from the example?

•

What similarities are there with your own practice? What differences are there?

•

What could you consider doing differently?

•

What interests do your young people have? How could you build a literacy
programme around these interests?

•

What materials and resources would you need? How could you get these?

Method:
Read the example in the additional activities to support (link), pick out any ideas
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or approaches that you are not familiar with and refer back to previous sections to
develop your perspective on integrated literacies approaches. Use your reflections to
stimulate ideas for your own practice.
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Activity 10– practitioner
Confidence Building			
Time: 30 minutes
Source: BBLT Development Group
Aim: To develop the group’s confidence in delivering youth literacy work.
Materials:
•

Handout ‘How do I see myself ’handout

•

Pens

Method:
Hand out a ‘How do I see myself’ handout to each participant and ask them to
complete the exercise individually.
Allow 20 minutes for the exercise then bring the group together for a group discussion.
Top Tip:
Make sure facilitators link into the previous exercise.
Points for discussion/reflection:
1. The learning point of this activity is that youth workers may already have the skills
and qualities required to undertake literacy work with young people.
2. This activity could be linked to the youth literacy advert which was created in
the previous exercise.
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Activity Handout
How do I see myself as a youth literacies worker?
Scenario
A new youth worker has started in your area and included in their remit is to ensure
youth literacies is integrated into their work practices. Your job is to speak to a group of
young people and tell them all about the new worker. Your hope is that through your
description the young people will want to meet the new worker and begin a project.
Write out a list of skills and qualities that this youth literacies worker has and what they
are able to offer the young people.
Here is the twist…
The new youth literacies worker is you!

How do you feel your own skills and qualities fit with your list?
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Getting it Right for Learning
Introduction
It is important for all learners embarking on a learning journey, that they are ready to learn.
Readiness usually means motivated to learn, but a number of circumstances get in the way
of this and can cause a seeming reluctance to engage in learning. Learning happens best
when young people are physically, emotionally and mentally ready to learn and have a
reason for learning. Strong purpose, clear objectives and a definite reason for learning are
important to the eventual success. But if further barriers exist, they may need additional
support to overcome these before learning can take place.
‘To reach the full range of learners, many of whom will not have engaged in
any form of learning for a number of years, we must remove any barriers and
stigma attached to literacies learning and continue to offer a variety of flexible
and accessible learning opportunities. If we are to reach the most marginalised,
providers need to identify those places/services which are visited/used by those
who may need literacies support and wherever possible, provide the support there’
ALIS 2020

Working with young people to develop their literacies practice
As with all work with young people, it is important to look at their individual needs and
interests, modifying sessions to fit in with the differing needs of the group.
If the individual literacies abilities of the group are unknown, care needs to be taken not to
put individuals on the spot with tasks that involve reading, writing or numeracy. If there is
suspicion that someone in the group has some problems with literacies tasks, offer a number
of options to everyone in the group so that they could choose the task that they are most
comfortable with.
Literacies are complex skills that vary depending on the context. Whatever the young
person’s interests are, think about related activities and tasks that provide the opportunity to
write, read or use numbers. Make these activities as authentic as possible by using ‘real life’
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resources.
With many activities team work, negotiating, planning and ICT skills will also be used, learned
and improved on.
Engagement is key to working with young people on literacies, it is important to get the right
balance between activities being fun and interesting and useful learning opportunities.
Tasks the learners view as useful to their everyday lives will motivate and engage, e.g. using
internet to plan a trip. However, if learners aren’t aware of the skills they have used, they are
less likely to be able to use the same skills again in a different context. It is important to take
time at some point to tease out and discuss the different skills and strategies used throughout
the process.
In order to get it right for learning it is useful for us to think about our own views on learning
and reflect on how it affected our and practice.
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Young Person’s Working Agreement (ground
rules)
It is often useful for young people to have a working agreement which is negotiated with the
facilitator of the group. This should include a list of expectations that the young person can
have of themselves, the other group members and the facilitators who are supporting the
group. It could also include what is reasonable for the facilitator to expect from the young
people.
These expectations should be negotiated, discussed for clarification and agreed by all
before everyone signs to say they agree. Young people should be given the opportunity
to identify the behaviours that are acceptable within the group as it is more democratic,
values the young person’s contribution and ensures understanding and agreement of the
contract.
The working agreement can be recorded on a flip chart, typed up and copied for the group
members.

Developing a working agreement
A working agreement or contract for learning is a shared and agreed statement or
document of understanding and signed by both parties clearly outlining what they can
expect and what is expected of them.
Previously it was custom for ground rules to list a series of negative behaviours that you do
not want to see or experience. However, it is more effective to utilise a positive enquiry
focus to shift perspective by defining the behaviour & atmosphere you want to see and
experience. This moves rules away from a list of ‘no’ statements towards a series of positive
statements.
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An example of a positive group working agreement:
•

We respect each other and demonstrate this in the language we use and in our
actions towards one another

•

We like to laugh and have fun

•

We are a dynamic group and our programme demonstrates this with a range of fun,
energetic, informative and creative activities taking place

•

Young people are participants and leaders in our group. We develop new skills and
build confidence through our activities

•

We are relaxed and safe in our environment by knowing that smoking, alcohol,
drugs and violence are not acceptable in our centre. Where the age of members is
relevant, there is a designated smoking area and smoke breaks are negotiated off
the premises away from the centre

•

We value our group and treat all equipment with care

•

We are good neighbours and respect the other users of the centre

•

We care for the environment so use the appropriate bins for our litter

•

Our staff and volunteers are motivated, enthusiastic and genuinely interested in the
positive development of young people, we respect them

The language used should be accessible to young people, they will often want a list of ‘no’
statements, and this is okay as a starting point. The discussion that follows should centre around
what it would look, feel or be like if that negative behaviour was not in our youth group.
‘Our’ and ‘we’ are important words as they demonstrate shared ownership. It also means
that staff should be aware that young people will hold them into account if their behaviour
breaches the ground rules or working agreement.
Where there are organisational rules, consequences should be clearly stated so staff,
volunteers & members all know the implications of breaking the agreement or rules.
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Managing your working agreement
Techniques should be age and circumstances appropriate. It is essential whether utilising a
youth work partnership approach or adult literacies person centred approach that time and
trust are invested in establishing a good relationship. Building the relationship with young
people, listening to and talking to them, getting them involved in setting their own working
agreement is key to successful learning.
There are some elements of the agreement that can be negotiated and other which
cannot because of law, policy or organisational procedure so it is important to be up front
and explain these.
Some organisations have a policy on discipline. It is important to know what the policy
is in the setting you are working in and be clear about how and when to use it. Any
organisational policies will have to be included as part of the working agreement.

Some suggestions of areas you may wish to record as starter for
discussion:
Possible expectations of a young person
Give full attention during the session
Attend regularly or as agreed upon at the outset
Complete any work out with the group that is agreed upon
Let the staff know if they are going to be late or absent
Participate in planning of the session
Respect the limits/boundaries of the support staff responsibilities as agreed upon (i.e. support
staff are not expected to be counsellors or advisors etc.)
Take responsibility for highlighting areas that they want further work on

Possible Expectations of the Facilitator
Be on time for session, give enough notice if sessions need to be cancelled.
Make reasonable attempts to maintain schedule (time and place) as agreed at outset.
Plan the sessions with the young people.
Incorporate the young person’s ideas and goals.
Incorporate additional literacies needs as they arise i.e. letters, forms etc. that they need to write.

BIG BOOK OF LITERACIES TRAINING

75

SECTION 2: GETTING IT RIGHT FOR LEARNING

Properly prepare for sessions.
Return any materials that the young person has given to you for comment
Maintain records/paper work as required.
Keep support worker up to date with the young person’s progress.
Bring the young person’s needs and/concerns to the attention of relevant staff.
Treat the young person as an adult and value their past experience and knowledge
Be non-judgmental.
Be friendly and approachable

Further Examples
Some groups use a statement such as:
Breaking ground rules will result in the application of our disciplinary system. Members will first
be warned with a yellow card and a second one will follow with any further rule breaking.
This could then be followed by a red card which means a one week suspension; this could
be longer depending on the nature of the ground rule breaking.

Continuity
Continuity of management of the working agreement is essential.
It is the responsibility of all - staff, volunteers & group members.
Staff and volunteers should have a shared understanding and approach.
Breaches in the agreement should be seen as a learning opportunity.
These should be reflected upon.
Individual agreements
Whether working with individuals on a one to one basis or in a group setting individualised
agreements can be negotiated to tailor support and responsibilities for each individual
learner.
Consequences
Is it appropriate to have consequences?
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If yes, these should be proportionate and where possible the consequences should be
discussed and agreed as part of the development of the working agreement.
Exclusion only moves a “problem” outside of your group or setting and may create a
different problem.
Consider why young people are behaving in a particular way. Is the behaviour a reaction
to something else?
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Challenging Behaviour
A young person’s behaviour might be perceived as being challenging and may interfere
with the group dynamic. It is important to be aware that there may be a hidden cause for
the behaviour. See information on additional support needs section 4.

Challenging behaviour can show itself in a number of
ways including:
•

Disrupting group

•

Demonstrating disinterest

•

Lack of respect/ poor timekeeping/ Non-compliant behaviour

•

Attention seeking behaviour/ vandalism/ Property destruction

•

Overreacting and clowning around

•

Aggression towards others/ Agitation

•

Opting out/withdrawing

•

Bullying

•

Stealing/lying/cheating

•

Bad manners/bad language

•

Self-harming behaviour.

•

Stereotyped behaviours such as withdrawn, boldness and over confidence

•

Socially inappropriate behaviour

Negotiating and abiding by ground rules can help to avoid a challenging situation arising.
The group should discuss how to deal with challenging behaviour when discussing ground
rules.
Facilitators can help to avoid challenging behaviour by; listening to young people; being
non-judgemental; respecting opinions and involving young people in designing and
carrying out the activity.
The facilitator should be aware that there may be some issues in a young person’s life that

BIG BOOK OF LITERACIES TRAINING

78

SECTION 2: GETTING IT RIGHT FOR LEARNING

are causing the behaviour and if possible allow the young person an opportunity to talk it
through. It is useful to have a good network of organisations to signpost a young person on
to if the issue is out with their area of expertise.
Other environmental, social and physical influences can also affect a young person’s
participation in a group.
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The Right Space for Learning
Health and Wellbeing - a responsibility for all!
Promoting positive emotional health and well-being can help young people to understand
and express their feelings, build confidence and emotional resilience and therefore improve
their capacity to learn.

Health and wellbeing across learning
Learning in health and wellbeing ensures that young people develop the knowledge and
understanding, skills, capabilities and attributes which they need for mental, emotional,
social and physical wellbeing now and in the future. Learning through health and wellbeing
enables children and young people to:
•

Make informed decisions in order to improve their mental, emotional, social and
physical wellbeing

•

Experience challenge and enjoyment

•

Experience positive aspects of healthy living and activity for themselves

•

Apply their mental, emotional, social and physical skills to pursue a healthy lifestyle

•

Make a successful move to the next stage of education or work

•

Establish a pattern of health and wellbeing which will be sustained into adult life,
and which will help to promote the health and wellbeing of the next generation of
Scottish children.

Good health and wellbeing is central to effective learning and preparation for successful
independent living. This aspiration for every child and young person can only be met
through a concerted approach; schools and their partners working together closely to plan
their programmes for health and wellbeing explicitly, taking account of local circumstances
and individual needs.
For more information about health and wellbeing across learning visit this (link)
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The ability to deal with the challenges daily life can throw up, respond to stress, and
maintain a sense of meaning, hope and identity is called resiliency. Factors long associated
with mental health and well-being, such as achieving goals, having positive relationships,
doing well in life, and feeling hopeful, seem to promote resilience and so lead to positive
mental health. Positive mental health can lead to being more ready to learn.
Ideas and resources for promoting positive mental health and wellbeing can be found on
the Princes Royal Trust for Carers website Young Carers Mental Health Toolkit (link).

Crucial Connections
‘Adult Literacies in Scotland 2020 strategic guidance’ states that no one sector or
organisation alone can achieve its vision.
Organisations need to work together, share resources and make learning journeys as
streamlined as possible. Those involved in organising provision for young people should
consider the importance and benefits of literacies. They should outline the positive impact
literacies development can have in enabling individuals to progress and participate in
society.

Youth Literacies and partnership with others
Partnership working can prove to be a powerful tool for working with young people to
support their literacies. It can also help to maximise the use of resources and access to
services for young people and can provide a new target group for organisations. Each
organisation can bring different strengths and skills to the work, but share a common goal of
improving opportunities for young people.
‘At this time of challenging circumstances and huge pressure on resources, it is
more important than ever for all of us to work together to improve literacy for all
, with a determined focus on the most vulnerable. We must use our combined
resources productively to ensure we achieve our vision for literacy in Scotland.’
							(Link) to the Literacy Action Plan
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Linked themes within literacies work
A number of agendas link in to literacies work with young people, including the following:

Employability and work
There is a strong correlation between literacies capabilities and income. SSAL 2009 shows
that 14% of people with an income of less than £9.500 scored at the lowest level of skills. In
contrast to nearly 50% the people scoring at the highest levels of quantitative literacy, who
reported an income of more than £29,501 per year. Also, a considerably higher proportion
of people who are unemployed and receiving state benefits, such as housing benefit or
jobseekers allowance, were more likely to score at lower levels.
The benefits of workers improving their literacies capabilities may include increases in
productivity and efficiency, reductions in costs, improved staff loyalty and flexibility,
lower wastage rates and reduced absenteeism. Employees who undertake literacies
learning in the workplace gain confidence in their abilities so that they can sustain existing
employment, apply for promotion, take up further learning opportunities/qualifications and
participate in workplace activities. (Adult Literacies in Scotland ALIS 2020)
My World of Work is a useful web service for all work, skills and learning needs (Link)
(Skills Development Scotland)

Activity Agreements
Activity Agreements are a targeted intervention for those young people, who without additional
support would not make a successful transition to employment, further education or training.
Although this approach is most successful for those young people leaving school without a secured
destination, the age range for Activity Agreements is 16-19 year olds. This approach is in line with
the entitlement of a senior phase of learning, delivered out with the school environment. (Link
to information on Senior Phase of Curriculum for Excellence).
Activity Agreements are funded by the Scottish Government and delivered through a partnership
approach in each local authority area, with the local authority being the lead body.
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An Activity Agreement is a bespoke programme of learning and is very much determined and
driven by the young person themselves. This needs-led approach will identify if there is a need
for further literacy work to be undertaken with a participant. Many of those undertaking an
Activity Agreement will have disengaged early from school and as a result have a low level of
educational attainment. Indeed, evidence shows up to 80% of participants attainment level is at
level 4 or below on the SCQF. (SCQF link).
Many of those participating require a certain level of input to increase literacy levels to ensure they
can enter the world of work.
Over 2,500 young people benefitted from an Activity Agreement in the year 2012-13, with 70% of
those who completed their learning plans successfully progressing to employment, further
education or training.
Further information on activity agreements, including policy, guidance and case studies are
available (link).

Financial capability
Literacies capabilities underpin financial capability; the skills, knowledge and motivation to
make the most of financial services and products such as bank accounts, insurance and
loans are essential. Financial capability work embedded in literacies support can help adults
develop skills, knowledge and understanding to manage their money effectively through
every day financial activities. Scottish Book Trust in partnership with the Scottish Government
has developed Skint, an interactive resource for 16 to 26 year olds to work on financial
capability. Skint is supported by a website containing ideas and materials to support this
topic.

( Link ) to Skint

Young Scot Financial support
Young Scot website provides advice on financial aspects, from travel money to credit cards,
mortgages and more.
The National Entitlement Card for young people is a free card for all young people aged 11-26,
created by the Scottish Government, Young Scot, local council and other organisations.
The card entitles young people to discounts and offers on a range of shops, services and travel.
For more information visit the website (link).
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Family
Many adults with the lowest levels of literacies reported that, as children, they received little
support or encouragement in relation to education.
Family learning is an investment in Scotland’s future, as it contributes to equality of
opportunity by changing learning patterns within families. Working with the family together
rather than with the child or the adult separately can often make a greater impact on
the literacies development of both child and parent or carer. This can be achieved by
combining early interventions and early parenting strategies with adult literacies work.
Parents and carers who develop their own literacies often gain confidence and skills to
help their children with reading, writing and numbers, which can create a home learning
environment and promotes lifelong learning for all.
(Link) to Embedding Core Skills into Family Learning Programmes

Health and Wellbeing
Health-related behaviour and outcomes affected by literacies are identified in the New
Light on Literacy and Numeracy in Scotland report:
•

Poor physical and mental well-being is associated with poor literacy and/ or
numeracy.

•

Men with lower literacy levels who drank alcohol were also more likely to consume a
higher number of units than those with good skills.

•

More had symptoms associated with depression

•

They were more likely to smoke cigarettes.

The report states that ‘Many adults with low literacy and numeracy manage their lives very
well, overcoming adversity... However it is when the personal, social or employment situation
changes that the constraints and disabling effects of low literacy and numeracy skills are
likely to be felt.’ The effects of recession or of diagnosis of a long-term condition could be
considered among these changes.
SSAL 2009 shows that adults with lower literacies capabilities are also more likely to have
health problems, including problems with sight, speech, hearing and learning, as well as
other disabilities or health problems lasting more than six months.

BIG BOOK OF LITERACIES TRAINING

84

SECTION 2: GETTING IT RIGHT FOR LEARNING

Family
Many adults with the lowest levels of literacies reported that, as children, they received little
support or encouragement in relation to education.
Family learning is an investment in Scotland’s future, as it contributes to equality of
opportunity by changing learning patterns within families. Working with the family together
rather than with the child or the adult separately can often make a greater impact on
the literacies development of both child and parent or carer. This can be achieved by
combining early interventions and early parenting strategies with adult literacies work.
Parents and carers who develop their own literacies often gain confidence and skills to
help their children with reading, writing and numbers, which can create a home learning
environment and promotes lifelong learning for all.
(Link) to Embedding Core Skills into Family Learning Programmes

Health and Wellbeing
Health-related behaviour and outcomes affected by literacies are identified in the New
Light on Literacy and Numeracy in Scotland report:
•

Poor physical and mental well-being is associated with poor literacy and/ or
numeracy.

•

Men with lower literacy levels who drank alcohol were also more likely to consume a
higher number of units than those with good skills.

•

More had symptoms associated with depression

•

They were more likely to smoke cigarettes.

The report states that ‘Many adults with low literacy and numeracy manage their lives very
well, overcoming adversity... However it is when the personal, social or employment situation
changes that the constraints and disabling effects of low literacy and numeracy skills are likely
to be felt'. The effects of recession or of diagnosis of a long term condition could be considered
among these changes.
SSAL 2009 shows that adults with lower literacies capabilities are also more likely to have
health problems, including problems with sight, speech, hearing and learning, as well as
other disabilities or health problems lasting more than six months.
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Linked themes within literacies work
A number of agendas link in to literacies work with young people, including the following:

Employability and work
There is a strong correlation between literacies capabilities and income. SSAL 2009 shows
that 14% of people with an income of less than £9.500 scored at the lowest level of skills. In
contrast to nearly 50% the people scoring at the highest levels of quantitative literacy, who
reported an income of more than £29,501 per year. Also, a considerably higher proportion
of people who are unemployed and receiving state benefits, such as housing benefit or
jobseekers allowance, were more likely to score at lower levels.
The benefits of workers improving their literacies capabilities may include increases in
productivity and efficiency, reductions in costs, improved staff loyalty and flexibility,
lower wastage rates and reduced absenteeism. Employees who undertake literacies
learning in the workplace gain confidence in their abilities so that they can sustain existing
employment, apply for promotion, take up further learning opportunities/qualifications and
participate in workplace activities. (Adult Literacies in Scotland ALIS 2020)
My World of Work is a useful web service for all work, skills and learning needs (Link)
(Skills Development Scotland)

Activity Agreements
Activity Agreements are a targeted intervention for those young people, who without additional
support would not make a successful transition to employment, further education or training.
Although this approach is most successful for those young people leaving school without a secured
destination, the age range for Activity Agreements is 16-19 year olds. This approach is in line with
the entitlement of a senior phase of learning, delivered out with the school environment.
(Link to information on Senior Phase of Curriculum for Excellence).
Activity Agreements are funded by the Scottish Government and delivered through a partnership
approach in each local authority area, with the local authority being the lead body.
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in Scotland and who find themselves in the Scottish education system, could be at risk of
becoming disengaged with learning due to the language barrier. Appropriate support
strategies can help to ensure that young people with English as another language will
engage with learning. The materials in this resource pack may help to set the context in ESOL
learning for young people.

Looked After and Accommodated Young People
Young people who are looked after and accommodated are often disadvantaged in their
educational opportunities.
‘The tendency for looked after children and young people to become lost
in the education system has also been noted in previous research, and
solving this problem is crucial to helping them achieve in education.’
Improving the Education of Looked After Children: A Guide for
Local Authorities and Service Providers (2009) ( link )
Improving literacies with looked after young people can make a difference to the
opportunities available to them in the future.
The Centre for Excellence for looked after children in Scotland (CELCIS) website ‘We can and
Must Do Better’ (link) – provides training materials aimed at working with this group. The
materials cover areas of Scottish policy and practice around:
• Getting It Right for Every Child
• Curriculum for Excellence
• Additional Support for Learning
• The Looked After Children Regulations 2009
• Early Years
• Parenting

Transitions
Transitions can be a trigger point for literacies support, when suddenly young people require
literacies for a new purpose. Lack of literacies skills can influence transition pathways and
the social identities of these young adults. Curriculum for Excellence recognises that literacy
and numeracy is essential for young people to make the transition successfully into adult life.
significant challenges if literacies is also an issue.
‘A strong focus on literacy and numeracy is essential: all children and young
people require these skills to gain access to learning and to succeed in life.’
Curriculum for Excellence: Building the Curriculum 3 ( link )
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Equalities and Literacies
When working with literacies and young people, it is important to consider equalities issues.
Literacies learning can benefit people who are experiencing disadvantage and have issues
with their confidence and self-esteem. It is important to understand the needs and issues
affecting different groups and to plan, deliver and promote activities accordingly.
The Same Difference section on the Education Scotland website may have some useful
information on resources to deal with equalities (link) and the Equality and Human Rights
Commission website (link) has up to date information on the issues.
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Hints and Tips: for making learning more
accessible to all the young people you work
with
It is good practice to give information in a variety of formats to help to ensure it meets the
individual needs of all the young people you work with. For example, when giving verbal
instructions for a task it is also recommended you provide the instructions in written form and
whenever possible visual form (illustrations, PowerPoint or practical demonstration). The Easy
Reading leaflet (link) provides useful tips to help get your message across by making your
writing easier to read.
Some other tips are:
•

Use plain English

•

Avoid jargon

•

Be careful when using abbreviations and acronyms without explanation

•

Check for understanding - go over forms / information

•

Use prompts / clues / reminders

•

If you change something - explain the changes

•

Use your communication skills – model/give simple notes/use graphics

•

Have user friendly computer screens

•

Consider the colour of paper for handouts (black text on white paper can make
visual difficulties worse). Cream is recommended though different people like
different colours

•

Consider the font (Arial 12 is considered the easiest to read), size of print and spacing

•

Use bullet points instead of dense text

•

Encourage young people to use their mobile phones to programme in appointments
and reminders

•

Offer reminder texts or phone calls

•

Check to see if your learner is right or left handed – if right handed, sit on their left; if
left handed, sit on their right
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•

Try not to sit opposite a learner – you can’t see what each other is doing and it’s a bit
like ‘the teacher at school’

•

Always try to use a mixture of topics in each session to break the session into 10 to 15
minute sections

•

Build in a short revision section at the beginning and a review section at the end

•

Encourage your learner to speak. You have to check if the learner has understood
or is keeping quiet because of lack of confidence. This will improve when the learner
starts to feel comfortable with you – it can be hard for the first few sessions

•

Check out whether the young people are doing what they think you want them to
learn. They may see you as an expert and think you must know best

•

Use ice breakers and ground rules in a group

Young people who have dyslexia, ADHD or other learning support needs may have
associated memory difficulties. Provide strategies to assist them planning and organising
learning and remember appointments.

Free Resources to Support Learning from EduApps
There are a number of free programmes available on the internet to support learning
including ‘My Study Bar’ for supporting literacy. Eight useful software collections that are
free for you to download are provided by EduApps available at this (link).
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Perception of Young People in Scotland
Huge effort and resources are being deployed to encourage intergenerational relationship
building to increase community confidence and cohesion. Media perceptions of young
people often focus on the negative, images of them taking part in what appears to be
unacceptable behaviour. ‘Reality TV’ images and ‘CCTV footage’ capturing young
people’s involvement in anti-social behaviour is readily available. Is this really so different
from previous generations? A Scottish Government social attitudes survey, exploring
attitudes towards young people, with particular relevance to youth crime (2004) found that:
‘There was a widespread view that the amount of crime committed
by young people is higher than a decade ago – 69% think this and
just 2% that it is lower. Between a half and two-thirds of respondents
also thought that each of a series of specific youth crime-related
problems were either ‘fairly’ or ‘very common’ in their own area.’
2004 Scottish Social Attitudes Survey (link)
All adults have been young at some stage and have grown through the experiences of
being young into adulthood, but often lack empathy towards young people. Adults share
places and spaces with young people in the community and in their families, yet often
articulate young people as a separate entity referring to them as’ those young people’
rather than being seen as part of it, as’ our young people.’
Reflect on what effect the stereotyping of young people has on your attitudes towards
them? Do you see young people as active citizens who make a positive contribution
to society, or do you see young people as lazy, rude antisocial beings who take no
responsibility for their choices?
The following reflective questions should help you to challenge your views.
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Practitioner reflective questions
As we consider working with young people we should consider how we perceive them and
why, consider:
•

How do you feel about young people?

•

If you are to construct a stereotypical picture of a young person what kind of young
person would you build?

•

Are young people providers of community solutions or perpetuators of community
problems?

•

Where do your perceptions come from?

•

Did you have any personal experiences as a young person that demonstrated a
positive community connection?

•

Did you have any personal experiences as a young person, which demonstrates a
lack of community connection or negative response based on age?

•

Can you move away from generalisations and consider individual young people with
their issues, experiences and potential?

Truth About Youth
Additional activities are available on ALO, these have been provided by ‘Truth About Youth’
an initiative designed to challenge and change negative perceptions of young people.
(link).

BIG BOOK OF LITERACIES TRAINING

92

SECTION 2: GETTING IT RIGHT FOR LEARNING

Activities relating to this section
The activities that have been included in this section are designed to reflect on some of the
ideas around literacies work and young people. The table in the introduction is designed to
help practitioners to find the most relevant activities for their context.

Section 2 - Getting it Right for Learning
11

Perception of Young

Identify vocabulary linked to young

Practitioners/

P92

People in Scotland

people and the media considering

young people

positive and negative images of young
people.
12

Facts about young

Explore perceptions of young people in

Practitioners/

P93

people in Scotland

Scotland.

young people

13

Chasing Out the

Increase awareness of the

Practitioner

P95

Demons

characteristics which make learning
a positive or negative experience
and develop a positive approach to
learning.

14

How We Learn

P98

Reflect on the participant’s own

Practitioner

views of learning and identify the key
components involved in learning.

15

Self Reflection

Practitioners reflect on their own learning

P101

Learning journey

and consider the influences on their

Practitioners

practice.
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Section 2 - Getting it Right for Learning
16

Literacies reflection

Recognising the barriers to

P103

on own skills - How

developing effective reading skills

does it feel?

and demonstrating the difficulty in
understanding unfamiliar text.

17

Alternatives to a

Encourage thinking about the meaning

P107

cold sell approach

of literacy and use innovative ways

Practitioner

to raise the issue of literacies with the
general public.
18

Facilitator/tutor

Reflect on practitioners own attitude

P108

Self-Assessment

to learning and identify any areas for

Questions

further development.
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Activity 11 – practitioners or can be
adapted for work with young people
Perception of Young People in Scotland
Aim: Identify vocabulary linked to young people and the media considering positive
and negative images of young people.
Source: YouthLink Scotland
Materials:
Local and national newspapers
Scissors
Glue stick
2 sheets of paper or card per person or pair
Method:
Individually or in pairs, go through newspapers to identify positive and negative words
and images of young people. Cut out the words and images. Use the glue stick to fix
them onto the paper or card. Use one for negative words and images and another for
positive words and images to enable you compare the results.
An alternative way of doing this would be to ask half of the group to work on positive
images and half to work on negative images and discuss the impact.
Discussion/reflection points:
Display your collage creations in a group.
•

Are there words, phrases or images used regularly to describe young people?

•

Which was easier to find positive or negative?

•

Why do you think that is?

•

Which has the most impact, the positive or negative?

Top Tip: This could be followed up with the ‘Facts about young people in Scotland’
quiz below.
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Activity 12 – practitioners or can be
adapted for work with young people
Facts about young people in Scotland
Aim: To explore perceptions of young people in Scotland.
Source: The questions are based on fact from research undertaken by various
recognised sources:
•

YouthLink Scotland

•

Being Young in Scotland 2009 A survey of hopes, fears and aspirations of over
2000 young people aged 11 – 25, produced by YouthLink Scotland

•

Fact file 2008-09 Facts and figures about Scotland’s Young People, produced by
Action for Children (Scotland)

Materials:
Facts about young people in Scotland quiz and answers, available from Adult Literacies
Online additional materials to support the BBLT section (link).
The answers to the quiz are based on formal research sources.
Top Tip: This can be used with young people using the ‘Young people the facts!’
worksheet.
Method:
Download and hand out the facts about young people in Scotland quiz.
Ask the practitioner to answer the questions either individually or in a group.
Prior to provision of answers please consider individually or discuss in small groups the
reflective questions.
Reflective questions:
•

Do you consider young people to be a positive part of your community?

•

Where do we get our information about young people?

•

Has the perception of young people change over time? Why?

•

Is the picture you hold of young people accurate?
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Discuss the findings, were there any surprises?

Activity for young people
•

Hand out the facts about young people in Scotland quiz

•

Ask the young people to answer the questions either individually or in the group

•

Discuss some of the findings using the ‘Young people the facts!’ discussion sheet
(on ALO).

Supplementary Activity
View a short film and discuss your thoughts on it.
1minute and 15 seconds: Pro-social behaviour produced by Young Scot click here.
Discuss your response to the film.
Top Tip: See ALO for additional materials and resources for more activities
-

Ideas to encourage intergenerational activities (link)
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Activity 13 – practitioner
Chasing Out the Demons
(This could also be used with young people to build confidence about what they
already know)
Time: 40 minutes
Aims:
•

To increase awareness of the characteristics which make learning a positive or
negative experience

•

To develop a positive approach to learning

Source: BBLT Development Group
Materials:
Handout
Flip Chart Paper		
Flip Chart Pens
Method:
Ask the group to complete the ‘Chasing Out The Demons’ worksheet which asks about
learning experiences and what made them positive or negative.
Once the group has completed the worksheet ask the group to feedback the
characteristics rather than the actual experience.
Write these up on a flipchart and discuss points that are raised.
Expected Outcomes:
Participants will
•

Be more aware of the characteristics which make learning a positive or
negative experience

•

Be more aware of their own attitudes that they bring to a learning experience,
based on their own experience of learning

•

Develop a positive approach to learning
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Top Tip: Ensure everyone has time to discuss their own positive and negative
experiences and link into experiences young people may encounter.
Points for discussion/reflection:
It is important that the group are asked to feedback the characteristics and not the
actual experience, as these may be very personal.
Draw out the different themes which may emerge. Themes may include personalities,
environment, type of work, relevance, age and stage, approach and group dynamic.
How do you think your own experiences influence your current work practice?
Do negative experiences stay with us longer?
What would a perfect experience of learning look like?
Top Tip:We all have a variety of learning experiences through our lives, it is useful to
reflect on what made them positive or negative.
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Activity 13 Handout
Chasing Out the Demons
We all bring with us our own experiences of learning that will influence our approach to
developing learning opportunities with young people.
•

Can you remember a positive learning experience that you have had?
What made this experience positive?

•

Can you remember a negative learning experience that you have had?
What made this a negative experience?
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Activity 14 – practitioner
How We Learn
Time: 30 min
Aim: To reflect on the participant’s own views of learning and identify the key
components involved in learning
Source: Adapted from Innis and Woodrow 1992 How Adults Learn
Materials:
Print learning statements on card
Method:
Cut out the statements and turn face down.
Turn one statement over at a time and using the following points as a guide discuss as
a group. If you are looking at this on your own reflect on the statement using the same
prompts:
1. Clarify your understanding of what is written
2. How much do you agree with the statement?
3. How does your current practice take this on board?
4. What tools are required to facilitate the theory on the card?
Level of prior knowledge required:
Own experience of learning
Top tip:This exercise is better used in a group
Discussion/reflection points:
Do you think young people learn in a different way to you?
How do your views on learning influence work with young people?
Were any of your own views of learning challenged by the group?
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Expected outcome/impact
Participants will be able to identify, consider and reflect on their views of learning and
consider how that impacts on their practice.

Learning Statements
Effective learning requires the provision of opportunities for taking risks and making
mistakes.
Young people have many different ways of learning and may have a preferred learning
style. It is important to use a variety of methods to engage young people.
Learning works best when tutors/facilitators model the strategies they promote.
Young people are more responsive when their tutors communicate well and use plain
English.
Young people need opportunities for independent work to build their self-confidence
and reduce the sense of dependence that some young people may feel.
Young people learn by being with people who are enthusiastic about learning
A critical factor influencing successful learning is the relationship between young
people and tutors.
Young people quickly learn things that are meaningful to their lives and that they can
immediately put into practice.
Young people must be able to relate the new information to what they already know.
Young people learn best if they are actively involved in making decisions about their
learning.

BIG BOOK OF LITERACIES TRAINING

102

SECTION 2: GETTING IT RIGHT FOR LEARNING

Young people do not want to spend time going over what they already know. Find out
what they don’t know and develop exercises to support this.
Motivation is important for young people, they must have a need to learn something
and a practice application, before they will bother to learn and remember it.
Young people will generally remember something if it is important to them and if it is
presented in a memorable way and repeated. Try a variety of different methods to
reinforce the learning.
Young people will maintain interest if tasks are challenging but not overwhelming.
Divide learning into chunks that are the right size and right level, the chunk should be
challenging but not overwhelming.
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Activity 15 – practitioner
Self-Reflection Learning Journey				
Time: 15 – 45 min
Source: BBLT Development Group
Aim: Practitioners reflect on their own learning and consider the influences on their
practice.
Introduction:
Everyone has different needs, desires, self-understandings and identities. Explore these,
and your own challenges and experiences with education or any learning context
below. By reflecting on these experiences, you may improve your empathy with young
people, which can be harnessed when developing your practice and to empower
young people to take ownership of their learning.
‘Without [empathy and understanding], no qualification
or training will prepare you for this type of work.’
Unnamed FE provider’s response to a research questionnaire
(McNeil and Dixon, 2005, p.23).
Materials:
Paper
Pens
Method:
Write about your own experiences:
•

At school

•

Further education or training

•

Any learning experience in your life (i.e. riding a bike)

•

Explore any challenges you faced, how they felt and the strategies you used to
overcome them, or if you didn’t – why not?
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Level of prior knowledge required:
Tutor – Theory behind reflective practice and why it can benefit young peoples’ literacy
and numeracy learning.
Top Tip:To develop this further you may want to reflect on your own learning journey.
A good tutor/facilitator also has a willingness to learn and adapt. These worksheets
can be used intermittently with tutors to allow a space to explore.
Discussion/reflection points:
How has your own experience of learning affected your current attitudes to learning?
What lessons can you take from your positive/negative experiences that could inform
your youth literacies practice?
Expected outcome/impact:
The participant will have:
•

A greater understanding of the influences on current attitudes of learning

•

An understanding on how previous learning experiences can influence your
attitude to learning

•

A recognition of what can make learning positive or negative
‘Young adults often need a high degree of support to make it to an
emotional and physical place where they are able to think about
learning. Many face a range of complex and challenging issues, including
navigating the benefit system, securing and sustaining housing and
employment, and managing relationships. Their lives may be unstructured
and their futures uncertain. These issues and concerns often have to
take precedence over engagement in learning programmes.’
Source of quote
Developing Skill for the Future Working together to develop
young adults’ literacy, language and numeracy NIACE
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Activity 16 – practitioner
Literacies reflection on own skills - How does it feel?
Time: 30 minutes
Source: This exercise was developed by Alison Mann, West Lothian Council.
Aims:
Recognising the barriers to developing effective reading skills
Demonstrating the difficulty in understanding unfamiliar text
Level of prior knowledge required:
Tutor – literacies/youth work experience
Participant – no experience required
Materials:
Card
Scissors
Top Tip: You will find a dictionary of text speak available on the internet which can
help to understand messages sent using text abbreviations. This can be done in
teams if the numbers allow.
Method:
How to play:
1. Cut up the message cards and give out 1 card per player.
2. The player with the Start Card reads it out.
3. Other players follow on, adding to the message, keeping the message in the
correct order, until the message is complete.
4. Ask for the most experienced texter to act as an expert if the teams get stuck to
help them out
5. Find out who uses text regularly and is familiar with text speak to give hints if the
group get have problems deciphering the message, tell them not to jump in too
quickly.
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6. Ask them to check that the ‘follow me’ message
makes sense.
7. Ask players to do this task away from a table, the
more space to move about the better! Do this
activity as quickly and as accurately as possible.
8. Appoint texting expert to help if required.
Discussion/reflection points:
How easy was it to read ’text speak’ when the text is not
familiar to you?
How easy was it to understand the message in the text?
What strategies did you use to decode unfamiliar text
speak?
Has this helped you to understand what it feels like to
have limited reading comprehension skills?
Expected outcome/impact:
Workers will recognise barriers to understanding
when working with a learner and consider how best
to communicate with young people to assist their
understanding of the written word.
Top tip
For more information on the use of digital media and
being digitally responsible see section 3 p173.
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Message cards

hi m8 u k

sry i 4gt 2 cal u lst nyt

amf

hd d8

bykt

y dnt we go c film
2moz

If u 12cm w8 @ bs stp
@ 730

if nt pcm
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Solution cards

hi mate are you ok?

Sorry I forgot to call
you last night.

As a matter of fact

I had a date.

but you knew that.

Why don’t we go to
see a film tomorrow
night?

If you want to come
wait at the bus stop at if not please call me.
7:30
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Activity 17 - practitioner
Case Study – Alternatives to a cold sell approach
Time: 45 min
Source: BBLT Development Group
Aim: To encourage thinking about the meaning of literacy and use innovative ways to
raise the issue literacies with the general public.
Materials:
Adult Literacies Online ALO – look at available resources online
Paper and Pen
Method:
Read the following situation and design an integrated literacy programme that could
be used to engage such a group:
•

You attend a health event at a local homeless shelter every 6 weeks with the
aim of promoting literacy awareness and of the local support offered. You
have an info stand lasting 2 hours and the participants are normally different
every time due to the turnover rate within the hostel. This cold sell approach isn’t
working, think of an alternative

Level of prior knowledge required:
Some understanding of literacies practice
Top Tips:
•

Empathy – Think of what would grab your attention and engage you if you were
someone who had a difficulty with literacy

•

Think about who the learners are and what their motivation is?

•
Expected outcome/impact:
Learn more about promoting learner motivation and engagement
Create a resource that you could use in practice
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Activity 18 – practitioner
Facilitator/tutor Self-Assessment Questions.			
Source: Inspired by Diane Baker Tutor Self-Assessment Guide for more information click
here.
Top Tip: To improve your practice it is useful to reflect on your learning before, during
and after the learning experience.
Reflective learning is not only about recognising something new, it is also about
looking at something with fresh eyes and learning from what you detect.
Self-assessment questions can be used by tutors/facilitators intermittently throughout
work with young people and are useful to:
•

Help identify ways in which links with young people can be strengthened

•

Improve skills and help to assess growth as a tutor/facilitator

Self-Assessment Questions
1. Do I enjoy meeting and working with young people?
2. Am I able to communicate effectively?
3. How friendly and approachable am I?
4. How much time can I commit to tutoring/facilitating young people on a regular
basis?
5. How do I react when confronted with challenges?
6. Am I motivated am I to learn myself, how can I motivate anyone else to learn?
7. How open minded am I to new/other people’s ideas?
8. Do I respect other people and different cultural backgrounds?
9. Do I enjoy reading?
10. Do I enjoy writing?
11. What are my attitudes towards reading and writing?
12. Am I confident using numbers?
13. How do I use numbers in everyday life?
14.
this to my learners?
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15. Am I able to listen and learn from young people?
16. Do I incorporate young people’s changing needs and ideas into my sessions?
17. Do I make time to reflect on the learning process with young people?
18. Am I creative and flexible so that I can plan and use a variety of approaches?
19. Am I able to establish a good creative learning environment?
20. Am I able to relate a young person’s life to the sessions so that they have a
positive impact in their everyday literacy use?
21. Am I able to respect a young person’s confidences?
22. Am I honest about my own strengths and weaknesses? Am I able to share these
with young people?
23. Can I teach? Can I learn?
Points for discussion/reflection:
Once you have worked through the self-assessment questions reflect on your answers
and consider:
•

Are there any areas of concerns?

•

What do you think you can improve in your literacies work with young people?

•

What have you discovered about your own views to learning and literacies?

•

How do you think your own views to literacies/learning affect your attitude to
work with young people?
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Support for Young People
Young Scot Extra
The Young Scot Extra package is specifically aimed at young people who are making the
transition to independent living, especially those aged 16-19 and in need of more choices
and more chances.
The online and offline package provides relevant information to help young people make
important decisions, navigate pivotal life events and make the transition into independent
living successfully. The service revolves around an advanced digital platform (link), the
website uses cutting-edge functionality and social technology to deliver accessible and
reliable information to young people from 16 to 26 on key topics, with a focus on supporting
young people into positive destinations. The responsive website is complimented by FREE
National Entitlement Card, the freephone Infoline service (0808 801 0338) and associated
social media including a Facebook group offering exclusive deals and competitions.
A guide for practitioners working with young people has been developed, outlining what
the service is and how it can assist in work with young people. The document can be found
on the Young Scot website at the following (link).
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Integrated Literacies
This is an approach used when integrating literacies practice into everyday life skills. The
approach is a way of engaging young people in creative and innovative literacies learning.
It aims to help young people identify their own literacies needs, brush up on existing reading,
writing and number skills in order to build their confidence and other skills.
All integrated literacy activities will vary in style, time and length but all have a central
focus on literacies. Activities you create should be fun and engaging for young people
and clearly incorporate literacy and numeracy learning. It is important to be clear about
the literacy and numeracy element, with the main aim to create learning sessions that are
about learning new skills, building on existing skills and developing confidence, knowledge
and understanding in literacy and numeracy.
This can be achieved in many ways, thinking about everyday life and the activities we
undertake from driving, to cooking, paying bills, budgeting and communicating with friends.
These activities all require literacy and numeracy to get by in everyday situations. Where
possible use real life activities that have meaning to the young person’s life.

Point to remember:
Keep young people at the centre of learning using real and relevant materials (Social
Practice Approach). Try to find out what interests and motivates the young person and work
on activities using their interest to keep them engaged in their learning. It may be through;
sport, ICT, creative writing, cookery, driving theory, arts and crafts or other subjects.
Young people use a vast array of literacies skills, knowledge and understanding in their daily
lives and we aim to highlight the qualities they already have and build on from this.
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Exemplars of integrated literacies
The aim of this section is to give practitioners ideas for
integrating literacies into work with young people, a
number of example activities have been provided by
experienced literacies practitioners. These are examples
of integrated literacies activities that have worked in
regards to engaging young people in their own literacies.
You can find more examples on Adult Literacies Online
(ALO).
In order to work in an integrated way with young
people, the practitioner should have an understanding
of literacies practice and theory before using these
activities. A practical knowledge of the subject that
literacies will be integrated into is also desirable.
Top Tip: Use the search function on ALO to help find
relevant resources to your context.
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Hints and tips for making learning more accessible to all the
young people you work with.
It is good practice to give information in a variety of formats to help to ensure it meets the
individual needs of all the young people you work with. For example, when giving verbal
instructions for a task it is also recommended you provide the instructions in written form and
whenever possible visual form (illustrations, PowerPoint or practical demonstration). The Easy
Reading leaflet provides useful tips to help get your message across by making your writing
easier to read.

Other tips are:
•

Use plain English

•

Avoid jargon

•

Check for understanding - go over forms / information

•

Use prompts / clues / reminders

•

If you change something - explain the changes

•

Use your communication skills - model, give simple notes use graphics

•

Have user friendly computer screens

•

Consider the colour of paper for handouts (black text on white paper can make visual
difficulties worse). Cream is recommended though different people like different colours.

•

Consider the font (comic sans or Arial are the easiest to read), size of print and spacing

•

Use bullet points instead of dense text

•

Encourage young people to use their mobile phones to programme in appointments
and reminders

•

Offer reminder texts or phone calls.

•

Young people who have dyslexia, ADHD or other learning support needs will often have
associated memory difficulties
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Activities Relating to this Section
The activities that have been included in this section are designed to reflect on some of the
ideas around literacies work and young people. The table in the introduction is designed to
help practitioners to find the most relevant activities for their context.

Section 3 - Integrated Literacies Activities
Activity

Title

Description

Target
audience

and page
number
19

Integrated Literacies

Build your knowledge and

P120

- Case Study Tasks

understanding of integrated

Practitioner

literacies practice and how
to implement it into your own
practice when working with young
people.
Reflect on how to incorporate
literacies learning into fun and
meaningful activities for young
people.
20

It’s Not What You Do

To explore the process of

Practitioners/

P123

It’s the Way That You

integrating literacies work around

young people

Do It – Making

an activity or topic of interest.

Integrated
Youth Literacies
Programmes
21

Additional Activity –

To practice creating integrated

P125

Integrated youth

literacy learning experiences

Literacies

based on the needs of the learner.

Practitioner

programmes
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22

The Skinflints guide to

Explore numeracy in the context of

p127

budgeting

money.

Time 1 hour

Improve basic numeracy skills.

Development

Put numeracy in context of

Group

everyday life.

23

Understanding

To raise awareness of the

P129

Literacies in your Life

existing ‘Knowledge, Skills and

Practitioner

Practitioner

Understanding’ of participants
Time: 20-30 minutes

to help understand that young
people have existing skills prior to
attending provision.

24

Literacies Issues

To develop an increased level of

P132

(decoding exercise)		

understanding and empathy for

Practitioner

young people who struggle with
their literacies.
25

Contemporary

To raise awareness of the barriers

P 135

Literacies (ITALL)

young people may face when

Practitioner

dealing with everyday tasks.
26

Words and Colours

To increase awareness of the

Practitioner/

P139

Time: 15 minutes

difficulties some people have

young people

faced when reading (based on
dyslexia training).
27

Exploring literacies

To examine the literacies issues

P142

issues that young

that young people face.

people face 			

To explore the role of a practitioner

Time: 50 minutes

working with young people in

Practitioner

supporting and developing young
peoples’ literacies.
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28

My Concerns Time:

To explore the concerns

P145

30 minutes

participants may have in

Practitioner

integrating literacy and numeracy
work into their own practice.
29

Integrating Literacies

To engage young people in writing

Young people

P147

into the Arts

through art.

30

Integrating literacies:

Illustrate how literacies can be

Practitioner/

P148

Poetry		

integrated into activities.

Young people

Time: 30-60 minutes

Enable the group to experience
integrated literacy activities.
Introduce the group to and
stimulate ideas for creating writing.

31

Integrating

To illustrate how literacies can

Practitioner/

P152

Literacies: Music

be integrated into youth work

Young people

Time: 50 minutes

activities.
To enable the group to experience
integrated literacy activities.

32

Integrating

To illustrate how literacies can

Practitioner/

P157

Literacies: Football		

be integrated into youth work

Young people

Time: 30 minutes

activities.
To enable the group to experience
integrated literacy activities.

33

Tucking In -

Illustrate how literacies can

Practitioner/

P160

integrating literacies:

be integrated into youth work

Young people

numbers

activities.

Time: 50 minutes

Enable the group to experience
integrated literacies activities.
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34

Planning a

To create a programme of

P162

programme

learning for literacies and young

practitioner

people.
35

Contemporary

Production of a piece that is

P163

Literacies; literacies

factually accurate written in full

and new media

pros, well structured and written,

practitioner

grammatically and spelled
correctly.
36

Communication –

Exploring communication with

P169

Say What You Mean

young people. And encouraging

and Mean What You

effective communication.

Young person

Say
Mobile phone
exercise
Source BBLT
Reference Group
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Activity 19 – practitioner
Integrated Literacies - Case Study Tasks
Time: 30 min per case
Source: BBLT Development Group
Aim:
Build your knowledge and understanding of integrated literacies practice and how to
implement it into your own practice when working with young people.
Reflect on how to incorporate literacies learning into fun and meaningful activities for
young people.
Introduction:
This section contains three case studies of different groups with different literacies needs.
The challenge each case study presents could be answered in a variety of ways.
Materials:
Pens and paper
Level of prior knowledge required:
Tutor – Requires an understanding of literacies
Method:
Work your way through the case studies using your knowledge gained from previous
sections to gain a better understanding of how to incorporate literacies into learning
activities for young people.
Expected outcome/impact:
•

Raises your knowledge and awareness of the term ‘integrated literacies’

•

Provides tips and examples of how to incorporate literacies learning into fun and
creative activities

•

Highlights the purpose of having the young person at the centre of all learning
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Case study 1 - Sport and literacy
Activ8 4life
A mixed group of young people aged between 14 and 19 are interested in sport and
want to try out a number of different activities. Some of the group members have
difficulty with some literacy and have said they want to be able to do it better.
You know there is money available for health and wellbeing and literacy and numeracy
programmes, develop a programme that would incorporate both of these for the
group to secure funding.
The group have already come up with a great name – Activ8 4life

Case study 2 – Literacy and animation
Slow motion
You have been asked to work with a group of girls who have been getting into trouble
at school and are preparing to leave school at the end of the winter term. You are
aware that literacy and numeracy are particular problems for the group and the school
are keen that this is incorporated into any work that you do.
The school has some animation software and hardware that the girls have shown an
interest in and you know that there is a local film festival coming up at Christmas.
Put a programme together that would engage the girls with literacy and numeracy
using the animation facilities.

Case Study 3 – Literacy and music
A group of young people have been hanging around outside the library in your area,
they are perceived as being intimidating to other users of the library and are frequently
moved on. You have engaged them in discussion on a number of occasions and they
have mentioned that they are interested in song writing, but don’t know where to start.
You suspect there are literacies issues amongst the group, the librarians are keen to
engage with the young people as they currently don’t use the library. How would you
work with the librarians and the young people to provide a suitable group for them?
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Points for discussion/reflection:
Tutors: Now think about how you can incorporate literacy and numeracy learning into
your area of work with young people?
What creative ideas can you think of to engage young people?
Try out a couple of activities on your young people; How did they go? What worked?
What didn’t?
What do you think are the pros and cons of highlighting the literacy learning aspect to
young people?
Level of prior knowledge required:
Tutor: To have already completed the case studies tasks in this section.
Would be useful to already have own groups in mind when looking to model the
approach.
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Activity 20 – practitioner and young
people
It’s Not What You Do It’s the Way That You Do It –
Making Integrated Youth Literacies Programmes
Time: 90 min
Source: Essential Skills Service - East Ayrshire Council
Aim: To explore the process of integrating literacies work around an activity or topic of
interest.
Top Tip: Think about the different ways in which we use text, numbers, ICT and
communication to understand and complete tasks.
These examples of youth literacies programmes can be found on Adult Literacies Online
(link).
These examples have been provided by East Ayrshire Council’s Essential Skills Service.
Further example can be found in the additional Activities to Support BBLT section on
ALO. If you would like to share a programme from your own project please contact
Sheila Doogan to add it to ALO.
Materials:
Pens
Card or paper
Examples of Practice - download material from Adult Literacies Online (click the title)
•

Smoothie Making Programme

•

The Match Programme

•

Bringing comics to life programme

•

Creating Resources for Youth Literacies

Level of prior knowledge required:
Tutor /facilitator – To be familiar with creating youth literacies programmes.
Participants- have an understanding of literacies and some experience.
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Method:
Break into three small groups. Give each group one of the example programmes.
Ask each group to create a poster representing the programme. It should explain
through text and visuals the main activities, strong points and outcomes.
When every group has finished, put the posters on the wall. Each group take it in turn to
talk through their poster and take questions about the programme.
After the presentations, discuss together the common elements across all of the
examples.
Now put the group into pairs. Give each pair a copy of ‘Creating resources for Youth
Literacies’. Ask them to design a youth literacies programme based around an activity
or topic of interest, and then feed back to the group.
Expected Outcomes:
Have an awareness of different uses of literacy.
Be able to state desired aims and outcomes before a programme.
Have a better understanding of integrated literacies.
Design own integrated literacies programme.
Points for discussion/reflection:
Tutors/facilitators
What did you learn from this process?
What stood out or was surprising?
How will you use this approach?
What do you need to use such programmes with your young people?
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Activity 21 – Practitioner
Additional Activity: Integrated Youth Literacies
Programmes
Source: BBLT Development Group
Aim: To practice creating integrated literacy learning experiences based on the needs
of the learner
Materials:
Handout practice scenario
Additional materials for reference examples from exercise above
Method:
Individually or in small groups.
Give each individual/group a copy of the scenario and task.
Allow 1 hour for this activity.
Make sure everyone takes part in the activity.
Bring the groups back together and discuss:
What methods were used to create the programme?
Could you have done it any differently?
Would you be up front about the literacy work in your programme or would you hide it?
What do you think the advantages and disadvantages of each approach could be?
If the young people became disengaged with your programme, what would you do?
How could it be adapted?
Top Tip: Encourage each person within your group to take part.
Points for discussion:
How did you find this activity?
Is this an approach you could use with the young people you work with?
In what ways could this activity be adapted to incorporate further learning?
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Expected outcomes:
Be able to identify and have an awareness of where literacies can be integrated in any
activity or programme.

Practice scenario
Scenario
A local youth worker has a group of 7-10 young men, aged between 15- 17, attending
a youth group for 2 hours one evening per week. She has completed section one of
the BLT pack, and from her increased literacy awareness she suspects some of the
young men struggle with their literacy, although not all of them. She has not raised the
issue with them yet but has approached you regarding helping her work with them for
several weeks. The young men normally spend their time playing football, pool or on the
play station at the club and she isn’t sure how to get them on-board with the idea of
getting support with their literacies.
Activity - Design how you would approach this group, and what kind of programme
you could offer?

BIG BOOK OF LITERACIES TRAINING

129

SECTION 3: INTEGRATED LITERACIES ACTIVITIES

Activity 22 – practitioner/young people
The Skinflints guide to budgeting
Time: 1 hour
Source: BBLT Development Group
Aims:
•

Explore numeracy in the context of money.

•

Improve basic numeracy skills.

•

Put numeracy in context of everyday life.

Materials:
Paper
Pencils
Eraser
Computer
Website addresses
Method:
An 18 year old has just been given a flat by the local authority. This is the first time she’ll
be living on her own and therefore taking responsibility for her finances. She is seeking
help to budget her finances. She is more than capable of basic numeracy but does not
understand the terminology within utilities bills and has never had to budget before.
Develop two or three different activities which could be used to support her learning.
Level of prior knowledge required:
Tutor – prior experience of literacies tutoring required
Participant – no prior experience required
Points for discussion/reflection:
•

Is this an approach you could use with your learners?

•

How could you develop these activities further to consolidate her learning?
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Expected outcome/impact:
Be able to plan numeracy learning activities.
Be able to accommodate young person’s individual needs into learning activities.

More resources for Financial Learning
Skint interactive learner centred money management resource, most effectively used
with 16 – 25 year olds in supported youth groups .There are more additional resources to
accompany Skint for working on financial learning on the Booktrust website (link).
Check out Financial Learning Online (FLO Scotland) (link) providing support to people
involved in financial capability and financial learning for adults (16+) in Scotland. FLO
Scotland is funded by the Scottish Government and managed by Education Scotland.
Money for Life (link) a financial capability and personal money skills programme
that aims to embed vital money management skills in further education (FE) sector
institutions or community groups.
Spending Sense (link), information on a resource on financial capability for learners with
special educational needs.
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Activity 23 – practitioner
Understanding Literacies in your Life
Time: 20-30 minutes
Source: adapted from Introduction to Adult Literacies Learning (ITALL)
Aim: To raise awareness of the existing ‘Knowledge, Skills and Understanding’ of
participants to help understand that young people have existing skills prior to attending
provision.
Overview:
Knowledge, skills and understanding are important in literacies learning. They are all
different and it is helpful to understand the differences and the implications of these.
•

Knowledge – what do you need to know? Key facts etc.

•

Skills – what do you need to be able to do?

•

Understanding – what areas do you need to apply your knowledge to be able to
think and act flexibly?

Materials:
Flipchart or sheets of paper
Pens
Case studies
Level of prior knowledge required:
Tutor – Prior experience of literacies tutoring
Participant – no prior experience required
Method:
1. Divide the group into pairs and give each of them an activity case study.
2. Read the case study and identify the knowledge skills and understanding required
for this young person. Give them 15 minutes to do think about the case.
3. Bring the group back together and feedback. Try and ensure you relate their
feedback to young people’s knowledge, skills and understanding.
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Points for discussion/reflection:
Link the exercise they have just done with young people’s experiences.
Remind the participants that these activities utilise their own knowledge, skills and
understanding.
Every learner, no matter their age and background will bring into the group their own
unique knowledge, skills and understanding.
To help the young person make the most of their learning experience it is important
to “tap in” to their skills to enable him/her to work individually and as a confident
contributing member of a team.
Consider what prior knowledge, skills and understanding young people bring to the
learning contest.
Expected Outcomes:
Participants will:
Have awareness of their ‘knowledge, skills and understanding in relation to literacies
activities and the complex nature of everyday literacies.
Contemplate the potential skills, knowledge and understanding that a young person
brings to a task.
Have an understanding of the complex nature of everyday literacies activities and
the skills, knowledge and understanding that a young person brings to a task.

Activity Case Study One
You are flying out to Spain tomorrow - what plans did you have to put in place to be
ready for your trip? What existing knowledge, skills and understanding did you have at
your disposal?

Activity Case Study Two
You are about to leave home to do a monthly grocery shop, what knowledge, skills and
understanding will you need to plan the task and what skills do you already have at
your disposal?
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Activity Case Study Three
You are completely redecorating a bedroom from scratch. What skills, knowledge and
understanding do you need to put in place to plan and complete the task?

Activity Case Study Four
You have just been offered a tenancy for yourself and your new baby. What skills,
knowledge and understanding do you need to make a new home for you both?
What strategies and skills might you employ to overcome these challenges?
Top Tips:
Make sure that you have an understanding of what is meant by knowledge, skills
and understanding is and how it impacts on learning.
Make the exercise light hearted and at the end ensure the participants are all
aware that they cannot take the ‘knowledge, skills and understanding’ a learner
has for granted.
Provide information on possible sources of referral for young people who have
needs outwith the organisations role.
It is also useful to have a look at where young people go for information/training
after the session with you if they want to take the learning further.
Case Study

Knowledge
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Activity 24 – practitioner
Literacies Issues (decoding exercise)				
Time: 40 minutes
Source: Adapted from the Introduction to Adult Literacies Learning (ITALL)
Aim: To develop an increased level of understanding and empathy for young people
who struggle with their literacies.
Materials:
Handout
Paper
Pens
Method:
1. Ask participants to close their eyes and imagine their favourite person/pet or object.
Help them by giving them hooks such as “What did you do the last time you saw
them/it?” “When will you see them/it next?” “Why are they so special to you?”
2. Ask the group to open their eyes and explain that you would like them to write
about their favourite person/pet or object.
3. Handout the code sheet. Further explain that you would like them to use the
opposite hand to the one they normally use and instead of the alphabet use the
code which is on handout 3.
4. Give the group about 10 minutes to write and then ask them to swap with their
partner and read each other’s. Give the group about 10 minutes to do this.
5. Ask the group to share what they have just read.
6. Ask the group to describe how they felt during the exercise.
7. If this is too personal for the group, ask the group to describe their journey to the
course or what they did at the weekend.
Expected Outcomes:
Participants will:
Have a greater understanding of the frustrations
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experienced by young people within literacy issues and be aware of strategies used
in decoding words (reading)
Top Tip:Explore the frustration and embarrassment young people may feel when
faced with reading material that they cannot understand.
Points for discussion/reflection:
Emphasise that the group do not need to share what they have written or read if they
do not feel comfortable.
Common responses of how people felt during the activity include frustration,
annoyance and embarrassment. Put these feelings into the context of young people
who struggle on a day-to-day basis.
It is interesting to get people to share the strategies they employed during this task.
Strategies include writing keywords rather than sentences and guessing words based on
the first few letters. These are often ones which young people employ.
Some people may have actually enjoyed the challenge of breaking a code. It is
important to stress to the group that what might be enjoyable over 20 minutes may not
continue to be so day after day.
A similar activity could be developed for maths. It is likely that this would result in a
different feedback discussion as we appear much more comfortable with the idea that
maths is not something that everyone can do well. This may mean that people would
not feel so demoralised doing the task because they would not expect to be able to do
it quickly and easily. It may also be worth discussing some people’s fear of being put on
the spot with maths.
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Handout - literacies issues
The Code
A

∩

N

ㄎ

B

∪

O

ㄒ

C

〤

P

ㄚ

D

〥

Q

㆗

E

〦

R

㆘

F

〧

S

㆙

G

〩

T

㆚

H

〰

U

㆟

I

ㄅ

V

㈰

J

ㄇ

W

㊇

K

ㄉ

X

㊤

L

ㄊ

Y

ㄖ

M

ㄍ

Z

个
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Activity 25 – practitioner
Contemporary Literacies
Time: 30 minutes
Source: Adapted from the Introduction to Adult Literacies Learning (ITALL)
Aim: To raise awareness of the barriers young people may face when dealing with
everyday tasks.
Materials:
A copy of reading passage and questions from this activity.
Method:
1. Give out the academic reading document to each participant within the group
and ask them to read the passage through twice. This has to be done in silence.
2. After everyone has read the passage hand out the 3 questions relating to the
passage. Tell them they can now work in pairs to answer the questions. They have
another 5 minutes to answer the questions. Tell the group the facilitator will pick 3
people at random to answer the questions at the end.
3. After 5 minutes facilitate a group discussion around their thoughts and feelings on
the exercise.
Top Tip: Try to be serious at the beginning of this activity and stick to the timings.
Points for discussion/reflection
1. By the time it gets to the feedback many people are becoming agitated and
worried they will be asked to answer the questions.
2. The theory behind this exercise is that it makes them aware of the panic many
people with basic literacy skills may feel when faced with everyday tasks, young
people included.
3.

This exercise may also be used to look at the need for plain English and reading for
understanding (for more information check out the Easy Reading leaflet (link)
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4.

It can also be used to discuss the power relationships within text and the alienation
of the reader.

Expected Outcomes
Participants will:
Be able to understand that complex language can act as a barrier to
understanding.
Have an increased understanding of how frustrating it is to struggle with
understanding when reading, and how it lack of understanding interferes with
enjoyment.
Understand the need for plain language to communicate effectively.
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Handout Contemporary Literacies
Read the passage below and pick out the main ideas. We will then discuss these ideas as a
group.
Explorations of relationships between language, reference and interpretation have been
of on-going importance to the discourses of 20th century critical theory and have much to
offer those involved in the provision of literacy support. For example, it is recognised that
approaches and ideas used in literacy provision reflect the changes in contemporaneous
social and cultural mores over a period of time. Critical theory, therefore, offers a convenient
guide to the key areas of late 20th century thought which have influenced educational
practice e.g. reader-response criticism, psychoanalytic criticism and feminist critical theory.
Similarly, the development of structuralist and post structuralist discourses have had a
significant influence on our understanding of the relationship between the reader and
the text, the speaker and the spoken word, challenging as they do traditionalist humanist
approaches to language as being a prioric invested with stable meaning. Critical theorists
such as Derrida have argued that meaning is not stable, not a given, and that we live in “a
world of signs, without fault, without truth and without origin, which is offered to our active
interpretation.”
In relation to the idea of language as an unstable medium, Colin McCabe, in his essay
Language, Linguistics and Literature, develops the idea of the decentred nature of
language when he argues for the use of institutional sites of language as the starting
point of analysis rather than “some notion of language as a totality”. This allows addresser
and addressee to become “functions of the variety of places allocated to the speaker
in a discourse rather than basic elements given by syntax or pragmatics”. McCabe sites
Jakobsen’s model of reference (see p 304) as an example of analysis which “presupposes
a simple and uncomplicated three person model of language in which syntactic and
discursive distinctions coincide” and goes on to argue that it is “impossible to abstract
language from conditions of verification in order to pose some general theory of reference”.
From Contemporary Literacies edited by National Training Project
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Article Questions
1. Is it impossible to abstract language from conditions of verification in order to pose some
general theory of reference?
2. Do you think critical theory offers a convenient guide to the key areas of late 20TH
century thought?
3. Do you agree with the theorist Derrida that meaning is not a stable – not a given?
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Activity 26 – practitioner and could be
adapted for young people
Words and Colours
Time: 15 minutes
Source: Based on an exercise from Dyslexia Scotland
Aim: To increase awareness of the difficulties some people have faced when reading
(based on dyslexia training).
Materials:
Words and Colours handout
Method:
Display the Words and Colours handout, preferably on a screen. The words and their
colours are mixed up so that for example, the word blue is written in green. Participants
have to read the colours aloud while looking at the words. They will find that saying the
colours while looking at the words is far more confusing than simply reading the words.
Expected Outcomes:
Participants will:
Have an increased awareness of the difficulties faced by an individual who has
trouble understanding what they are reading.
Have an understanding of the frustrations faced by a reader with dyslexia.
Points for discussion:
The discussion points are raised by the candidates when they appreciate the difference
between reading the words and then reading the colours.
When reading the colours, the “normal” or competent reader will notice how much less
time it takes to simply read the words as oppose to reading the colours. They can then
discuss how much more difficult it is for the dyslexic learner to decode words.
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Top Tips:
Ensure the candidates read the colours first and not the words. Many find the
activity really easy until they realise that reading the colours is the task and is much
harder.
Similar exercises are available on brain training programmes.
If dyslexia is an issue, find out where the nearest source of support is. Organisations
like Dyslexia Scotland (link) can provide useful information.
Information on research into Undetected Visual and Visual Perceptual Problems in
Adults with Literacy Difficulties is available on Adult Literacies Online ALO.
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Words and Colours Handout
Green

Blue

Red

Black

Green

Blue

Black

Red

Red

Green

Blue

Green

Yellow

Black

Green

Blue

Green

Blue

Red

Black

Green

Blue

Black

Red

Red

Green

Blue

Green

Yellow

Black

Green

Blue

Green
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Red

Black

Green
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Black
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Activity 27 – practitioner
Exploring literacies issues that young people face 		
Time: 50 minutes
Source: BBLT Development Group
Aims:
To examine the literacies issues that young people face.
To explore the role of a practitioner working with young people in supporting and
developing young peoples’ literacies.
Materials:
Case study handout
Method:
1. Divide the participants into small groups.
2. Give each group the case studies handout and ask them to choose 1 or 2 case
studies.
3. Ask everyone to read through the case studies and discuss the questions posed on
each.
4. Bring the group back together again and facilitate feedback.
Top Tip:If you have a case study more relevant to your group use that.
Points for discussion:
These case studies are typical situations which could happen in youth work. They are
consequently not clear-cut and raise plenty of questions for discussions.
The key learning point is that literacies work, especially at the initial stages of engaging
young people, is a complex process and requires many youth work skills to manage and
capitalise on the opportunities that arise.
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Expected Outcomes:
To examine the literacies issues that young people face.
Explore the role of youth workers in supporting and developing young people’s
literacies.

Ideas for discussion:
1. Spend one to one time with Zander to build up a relationship with him to explore his
issues.
2. Ensure that the group have devised a group agreement with outlines expected
behaviours and consequences.
3. Initiate a positive reward system for keeping to the group agreement with incentives
for the young people.
4. Ensure that the way the project has been described to the young people is
completely up front and honest in relation to its aims of supporting and developing
the young peoples’ literacies and the types of activities they will be taking part in.

To develop this further
Set time to devise activities which enable young people to reflect on issues such as
limited attention and commitment to see an activity to completion.
Devise shorter activities based on the groups interests, which help build the learner’s
concentration and attention capacity, by using engaging topics and activities.
Undertake a group agreement with all members of the group which covers the
importance of staying with an activity until if finishes.
Consult with young people as to why they move on so quickly and what could be done
to keep their attention.
Some young people may have a short attention span due a medical condition, refer to
section 4 p 191 for more information on additional support needs.
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Handout Case Studies
Case Study One
You have started up a new group which is based on integrating literacies into football. The
session is divided into two halves. In the first half the group work on their literacies and in
the second they play football. The group members are all keen and interested in what the
group has to offer. Zander comes along most weeks but is always very disruptive and refuses
to take part in any activity that involves writing.
1. How would you deal with Zander?
2. What could you have done at the start of the group to avoid this situation occurring?

Case Study Two
You are running an integrated literacies activity within a youth club. A core group of young
people take part in the literacies activity each week but some have never completed a
session as they get enticed by the other activities that are taking place in the club at the
same time.
1. How could you improve engagement?
2. How could you prevent learners leaving early?

Case Study Three
You are working with a literacies group in their senior phase of school. You take them for
a school period per week delivering integrated literacies workshops. One of the group
members is not engaging with the activities and acts up when faced with a writing activity.
This is disrupting the rest of the group,
1. How would you deal with this situation?
2. What could you have done at the beginning of the group to avoid this situation
occurring?
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Activity 28 – practitioner
My Concerns
Time: 30 minutes
Source: BBLT Development group
Aim: To explore the concerns participants may have in integrating literacy and
numeracy work into their own practice
Materials:
Pens
Post it notes
Flip chart paper
Method:
Hand out a post it note to each participant
Ask each participant to consider the following question:
What concerns do you have about working with young people and their literacies?
Each person should write down their main concerns on a post it note and hand it
facilitator.
The facilitator puts 2 headings on flipchart paper at opposite ends of room with
headings ‘not concerned’ on one and ‘very concerned’ on the other.
The facilitator reads out each of the concerns and asks the group to line themselves up
depending on how they feel from ‘not concerned’ on the right to ‘very concerned’ on
the left.
The facilitator should discuss each of the issues raised and if possible ensure that all
concerns are addressed.
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Top Tips:
Try and address all of the concerns that the group may have points for discussion/
reflection:
Highlight that everyone has different concerns, strengths and qualities.
If any of the concerns are to do with their own literacy and numeracy skills, let them
know that additional help is available and to contact Big Plus helpline for details of
the nearest provision.

0808 100 1080
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Activity 29 – young people
Integrating Literacies into the Arts
Source: Dundee City Council
Aim: To engage young people in writing through art.
Materials:
Paper
Paint or coloured felt pens
Paintbrushes
Pots of water to rinse brushes
Post it notes
Pens
Method:
Ask the group to paint some abstract art e.g. lots of patterns on a page (rather than
painting something specific like a house). Once the group have finished painting
display their work around the room. Give people a set of post it notes and ask them to
write down what each picture reminds them of and stick it next to the picture. Each
person then collects up the responses that their painting has generated and uses these
to create a short story or a poem.
Discussion/reflection points:
This activity uses visual and kinaesthetic processes to begin the process of writing. It has
been found that by using this approach young people create much more imaginative
and fluent pieces of writing than if they started with a blank page (Olshansky, 1995).
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Activity 30 – practitioner or can be
adapted for young people
Integrating literacies: Poetry		
Time: 30-60 minutes
Source: Dundee City Council
Aims:
Illustrate how literacies can be integrated into activities.
Enable the group to experience integrated literacy activities.
Introduce the group to and stimulate ideas for creative writing.
Materials:
Paper
Pens or Pencils
Erasers
Emotion Card
Questions
Method:
1. Print out emotion cards and questions. Cut out emotions and put them in an
envelope.
2. Ask each person to pick an emotion card and keep it to themselves.
3. Explain that you are going to ask a series of questions which you would like the
participants to answer about the emotion they have.
4. Explain that there are no right or wrong answers. They should write whatever comes
to mind. They can write one word, a sentence or draw a picture.
5. Ask the questions one at a time and allow time for people to come up with an
answer.
6. When everyone has finished, encourage the participants to share their answers with
the group. The group can try and guess which emotion they had.
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Top Tip: Try to put young people at ease by re-assuring them if they do not want to
write they can draw.
Expected Outcomes
Participants will:
Have an understanding of how to how to integrate literacies into a youth activity.
Experience a literacy activity that can be integrated into youth activity.
Have a greater understanding on how to stimulate ideas for creative writing with
young people.
Points for discussion/reflection:
It can be useful to stress again that there are no right or wrong answers and discuss how
people come up with different answers to the question.
It is based on personal opinions. Everyone's view is valid and different.
We all see things differently according to our own experiences and opinions.
Explain to the group that they can easily make their answers into a poem using the
questions, for example:
Anger smells like......
Anger is......
Anger feels like.....
Anger reminds me of......
It would be useful to have the questions written up on a flipchart so that participants
can copy them down if needed.
You can extend the activity for young people by asking the group to illustrate their
poem and laminate it or type it out if they prefer.

BIG BOOK OF LITERACIES TRAINING

152

SECTION 3: INTEGRATED LITERACIES ACTIVITIES

Poetry activity: Questions
What does it smell like?

What colour is it?

What does it feel like?

What does it remind you of?

What does it look like?

What does it sound like?

What does it taste like?
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Poetry activity: Emotion Card sort images

Happiness

Sadness

Anger

Love

Fear

Jealousy

Surprise
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Activity 31 – practitioner can be adapted
for young people
Integrating Literacies: Music
Time: 50 minutes
Source: 16 – 24 Literacy Project, Dundee
Aims:
To illustrate how literacies can be integrated into youth work activities.
To enable the group to experience integrated literacy activities.
Materials:
•

Handout 6

•

CD and CD player

•

Pens

Method:
1. Ask the group to listen to a song by a band, which is popular with young people
(you pick the song).
2. Once they have listened to the song split into small groups and discuss positive and
negative aspects of the song.
3. While they are doing this play the song again.
4. Ask the group to feedback their thoughts and use this as a basis for a whole group
discussion.
5. Ask the group how they would use this activity in a youth work setting and to
brainstorm other activities around music which they could integrate literacy work
into.
6. Discuss the literacies elements of this task and other activities that they have
suggested.
Top Tip: Link this exercise into what the participants own groups may be doing.
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Expected Outcomes:
Have an understanding of how to how to integrate literacies into a youth activity
Experience a literacy activity that can be integrated into youth activity.
Have a greater understanding on how to stimulate ideas for creative writing with young
people
Background information – Integrated Literacies Music
Music is something which many young people feel very passionate about and is closely
linked to their identity. It is, therefore, an ideal medium to engage young people and
through this begin to support and develop their literacies.
The activity gives young people a chance to develop their listening, discussion and
writing skills. They are hooked into this task through music that they feel strongly about
and therefore feel confident to talk in relation to it.
Lyrics for songs are often available on the internet. These could be printed out as a
progression of this task, linking the spoken to the written word.
Other activities that integrate literacies into music include:
Display posters of the ‘Top Ten’ on the wall with space for young people to write what
they think of the song.
Put a blank playlist on the wall for young people to fill in the songs they would like
played that evening in the youth club.
Use music as an avenue to introduce issues such as drugs or relationships and integrate
literacies into these activities.
Support young people to express themselves through writing their own songs or raps.
Use the internet to find out more about bands or artists that the young people like.
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Additional Activity - Music and Health and Wellbeing
Source: Replies youth Information Project
As young people reflect on emotion and songs ask them to consider the impact of
music on their mood and motivation. This can be done helped by creating a happiness,
motivating and energising resource where young people create their own CD or
play list to take home help boost their mood. Using technology learning to enable
this activity can also prompt a discussion about the responsibilities and legality of
downloading information as well as how to do this.
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Handout Music
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Music handout cont.
I feel this way because……….

There are positive things about this song such as…..

There are negative things about this song such as…….
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Activity 32 – practitioner or can be
adapted for young people
Integrating Literacies: Football		
Time: 30 minutes
Source: Reading the Game pack created by Edinburgh City Council
Aims:
To illustrate how literacies can be integrated into youth work activities.
To enable the group to experience integrated literacy activities.
Materials:
Tutor handout 1
Flipchart paper
Flipchart pen
Method:
1. Divide the group up into small teams and ask them to think of a team name and a
buzzer sound.
2. Record these on the flipchart.
3. Explain that this quiz is about the language of football and that the teams have to
guess what the word or phrase means. The first team to buzz and give the correct
answer gets a point.
4. Read out the quiz and winners get a prize.
Top Tip: Link this exercise into what the participants own groups may be doing.
Points for discussion:
Football is something which many young people are very interested in and feel very
confident about. This is a perfect starting point for looking at language. Once young people
have developed their grasp of football language their knowledge could be applied by using
this new vocabulary to develop football commentaries on matches and to write reviews.
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Handout 1 Language of Football Quiz
What do the following phrases mean?

Keep it on the carpet

Nutmeg

Couldn’t hit a barn door

Early bath

Turns on a sixpence

Hugs the touchline

Ball to hand

Let his football do the talking
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The Answers!
Keep it on the carpet
Play the ball along the ground
Nutmeg
Putting the ball through the opponent’s legs
Couldn’t hit a barn door
A player who is not very good at shooting at goal
Early bath
Player is sent off.
Turns on a sixpence
A player quickly changes direction in a small area
Hugs the touchline
The player is playing very wide on the pitch
Ball to hand
The ball has accidentally hit a player’s hand, therefore a penalty / free kick will not be given
Let his football do the talking
A player who, following a controversial incident, wants to focus on playing football
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Activity 33 – practitioner
Tucking In - integrating literacies: numbers
Time: 50 minutes
Source: BBLT development group
Aims:
Illustrate how literacies can be integrated into youth work activities.
Enable the group to experience integrated literacies activities.
Materials:
Selection of snacks with price tags
Pens
Paper
Calculator
Money
Method:
Split the group up into small teams and give each of them a selection of snacks with
price tags (crisps, juice, chocolate bars etc.). The task for each group is to create a new
price list for their goods which will mean that they make a £5 profit by the end of session.
Once the group have had time to devise their price list give each person £1 to spend at
each of the snack bars.
Once all the transactions are complete ask the groups to work out their profit (‘the
amount of money made’ minus ‘the amount the goods cost to buy’).
Top Tip: Link this exercise into what the participants own groups may be doing.
Points for discussion:
Discuss the numeracy demands of this task and how a group of young people could be
supported and/or challenged in this task.
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Discuss how this task could be expanded and developed for a youth club e.g. tuck
shop, fundraising and keeping the books or being the treasurer of the committee.
Expected Outcome
•

Have an understanding of how to how to integrate numeracy into a youth activity

•

Experience a numeracy activity that can be integrated into youth activity

•

Have a greater understanding on how to stimulate ideas for working with young
people on numeracy

Additional Numeracy Material:
Counting on a Greener Scotland (COGS) (link) is a learning pack that aims to provide
opportunities for learners to develop their knowledge, skills and understanding of
numeracy, in the particular contexts of weather, climate change and energy. The pack
offers a range of numeracy related learning activities and pointers to further, external
resources to enable learners to consolidate and broaden their existing knowledge and
understanding, and apply skills in ways that will help them improve key areas of their
lives.
Produced by WEA and Heather Reid, in collaboration with Education Scotland.
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Activity 34 – practitioner
Planning a programme
Source: BBLT Development Group
Aim: To create a programme of learning for literacies and young people
You are a youth worker at a local youth group with around 15 young people attending
between the ages of 14-16 years. You are aware that a number of young people have low
level literacy skills but do not want to isolate them from the rest of the group in order to give
them extra support. You are aware that a number of young people are really interested in
drama and a number of them like being in front of the camera. The senior youth worker has
given you some resources to plan some fun literacies based sessions with the young people.
Method:
Create a 3 week programme of activities that incorporates the people building on their
reading and writing skills. The resources you have been given include:
•

Camcorder

•

Camcorder disk or memory card

•

Paper

•

Pens

•

Flipchart Paper

•

Fancy Dress Clothes

•

Laptop to edit footage

•

Small budget for a drama specialist or other staff

Points of Discussion:
How do you think these activities would work in your setting?
What would you have to put in place to make this work?
What are the main literacies learning points in this programme?
Expected outcomes:
Be able to identify and have an awareness of where literacies can be integrated in any
activity or programme.
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Activity 35- practitioner
Contemporary Literacies; literacies and new media
Source: YouthLink Scotland
Activities
Blog it!
A blog is a World Wide Web personal log or journal
Aim: Production of a piece that is factually accurate written in full prose, well structured
and written, grammatically and spelled correctly.
Activity 1:
You will need to give each participant a piece of written material to read individually.
A music or film review, magazine article or web pages are ideal. The participant
should write their interpretation of the information provided as a blog – a web based
report from their perspective. This should be a specific word length e.g. 200 words as a
summary to an original longer article or information.
Activity 2:
Encourage all participants to generate an original piece of prose of a specific length
e.g. 200 words. The subject is the choice of the participant.
You can get creative: Most blogs are primarily textual, although some focus on art (art
blog), photographs (photoblog), videos (video blogging or vlogging), music (MP3 blog),
and audio (podcasting). Microblogging is another type of blogging, featuring very short
posts.
Construct a tweet – a micro blog;
Create a tweet, which can be no more than 140 characters. A letter or number or
space is a character.
This can be based on a short written or verbal input or reflection on a personal life
experience.
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Interview reporting
Based on a verbal input or a paragraph read aloud by the facilitator or tutor write the story
in the form of a short article.
Aim: Production of a written piece that is factually accurate written in full prose wellstructured and written, grammatically and spelled correctly.
Purpose: To generate a piece of original writing based on a verbal (word of mouth) input.
Numeracy in action: Get there and home again!

Planning, time management and budgeting
Using a train or bus timetable get yourself from start point to an end point. Try Trainline or
similar website for support.
What is your
•

Start time

•

Work out the time it will take you to get to your destination

•

Estimated time of arrival

•

Cost of a return journey

•

Cost of two single journeys
Top Tip: It may be worth writing a scenario to ensure the process is the same for all
involved, this ensures fairness. That way you only have one correct answer to assess all
participants.

Planning work on literacies with young people
There are many different ways to lesson plan with young people, the right way is the one
that works for you/your project and the young person. Negotiation and motivation are two
important factors to consider when planning a session with young people, ask yourself if
what you are planning has relevance in their lives. Young people, like adults, will lose interest
if they can't see any relevance to them. If there has been some negotiation with the young
person, identifying their interests, and then it is more likely to be successful.
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Using Technology in Literacies Work
Technology has the potential to play a significant role in supporting the development of
young people’s literacies learning. The following can be used imaginatively and creatively
to engage young people in literacies learning:
•

Computers

•

Camcorders

•

Mobile phones

•

Computer software

•

Social networking sites (Facebook, Twitter, My Space, YouTube, blogs, chat lines and
forums)

•

iPods

•

Nintendo DS

•

Wii

•

Xbox

•

Nintendo DS games and iPods educational games e.g. brain training to electronic books

•

Internet platforms e.g. GLOW (link) and Connect Communities of Practice link

•

Websites e.g. Skills Development Scotland My World of Work link

•

Nintendo DS games and iPods now supply a number of educational games from brain
train to electronic books.

•

Tumblr - blogging platform to create a loose collection of inspiration link

•

Pinterest - online pin board link

Technology has become an increasing part of everyday life, at home, in education,
communicating with friends and in the workplace. Activities such as:
•

Shopping online or self-service electronic checkouts

•

Social networking: Facebook, Twitter etc.

•

Communication: Mobile phones, emails, instant Messenger etc.

•

Online banking
Top Tip: There are many directories available for text speak and emoticons to help to
decipher text messages there is one example at this link
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Discussion/reflection point
Think of other technology that young people use in their everyday life.
New innovations in technology are changing our society, and we are living in a new
‘information age’.
•

How do you think this will impact on educational systems, employment and home life?

•

New forms of communication through technology have led to new forms of literacy
skills and knowledge emerging such as using images, ‘text speak’, icons, emoticons
etc. as people become fluent in these modes of communication. There is an emerging
language where abbreviations and icons are commonplace, as speed is perceived as
more important than spelling and grammar rules. This new language, while familiar to
some, can be a barrier to those who do not know the code.

•

How important do you think it is to be able to use ‘Text Speak’?

•

What are the advantages and disadvantages?

•

When is it appropriate to use text speak and abbreviations? Are there situations when it is
not appropriate?
Top Tip: YouthLink Scotland Social Networking Conference Report (link) may be useful to
refer to when thinking about some of issues around social networking

Hi M8 Txt U L8r

W/E
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Answers
•

Hi mate text you later

•

Unhappy (emoticon)

•

Whatever

•

Wi-Fi

Digitally Agile CLD
YouthLink Scotland, Learning Link Scotland and the Scottish Community Development
Centre worked in partnership to deliver the Digitally Agile Community Learning
and Development (DACLD) Project. It is one part of the Community Learning and
Development (CLD) Upskilling Programme 2012, managed by Education Scotland
and funded by the Scottish Government, emerging from the CLD National Workforce
Development Group. Information from 3 regional, seminars Aberdeen, Glasgow and
Edinburgh and 7 case studies is available on the YouthLink website (link).

E learning
Young people are often digitally native, that is they have grown up with access to
laptops, digital cameras and video cameras and use them to communicate effectively.
This can be used to good effect when it comes to literacies learning, using creativity
and imagination. E-learning is a method of creating and sharing information and
knowledge with others, primarily for educational or training purposes. This can be
effective in literacies work with young people and adults.
‘The potential of e-learning as self-supported and mediated learning
within adult literacy and numeracy is largely untapped.’
‘The Adult Literacy and Numeracy in Scotland Report’, Scottish Executive, 2001)

E-learning can include:
•

Online courses or blended learning

•

Learning management systems that manage students’ learning, curriculums and
portfolios

BIG BOOK OF LITERACIES TRAINING

170

SECTION 3: INTEGRATED LITERACIES ACTIVITIES

•

A support to independent study

•

Virtual classrooms (or virtual learning environments), used to increase learning hours
and opportunities out with the classroom

•

Blogs, wikis, social networks with focus on collaborative learning

Blended learning has also been successful in engaging young people with literacies.
This approach utilises e-learning, but also provides ‘real’ classes with face to face time
with the teacher/tutor.
Points for discussion/reflection:
•

When considering using technology with young people it is important to discuss with
young people issues of safety and responsibility.

•

•

Discuss with young people the reliability of the information that appears on the
website and the importance of critical reading.
When considering using technology with young people it is important to discuss with
young people issues of safety and responsibility. For more information see the Digitally
Responsible section in the Additional Materials to Support BBLT.

Information on internet safety is available on the Education Scotland website (link).
To find out more about internet safety check out the Child Exploitation and Online
Protection Centre ‘So You Think You Know’ site (link).
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Activity 36 - young person
Communication – Say What You Mean and Mean
What You Say
Mobile phone exercise
Source: BBLT Reference Group
Aim:

Exploring communication with young people.
Encouraging effective communication.

Method:
1. Cut up the text message into separate words
2. Mix them up.
3. Choose a word at random, read aloud, and try to put the message in order.
Text Message: Y R U L8? btr go tmr, tbh cwot m abt2 zzz txt m b4 u riv cu tmr bbfn.
Meaning - Why are you late? Better go tomorrow to be honest, complete waste of time
I am about to sleep. Txt me b4 you arrive. See you tomorrow, bye bye for now.
Discussion/reflection
1. How easy was it to read the message?
2. How did you work out any words that you
didn’t know?
3. What do you think the texter was feeling
when they sent the message?
4. How easy is it to tell whether someone is
annoyed when communicating by text or
email?
5. Do you communicate using text, are there
any words that you do not understand in this
message or can’t work out?
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What is effective communicating?
Discuss how easy it is to get the wrong message, or guess wrongly about the intent of
the author.
What is the purpose of communication?
Is it effective if recipient has difficulty in understanding what you mean?
It is important when reading or writing that you consider the audience and purpose what is it for and who is it aimed at?
When is it appropriate to use text style abbreviations and when should writing be more
formal?
Electronic communication such as mobile phone text and instant messaging has
brought in shorthand that has made communication easier, but is it more effective?
Sometimes it is not appropriate to use text abbreviations, e.g. Job applications, or
formal business letters.
Top Tip: It is useful to explore what is meant by effective communication in groups.
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Additional information
Statistics about young people and mobile phone use:
In 2011 more than 70% of 16 to 24 year olds accessed the internet via mobile phone increasing from 44 per over the previous 12 months more information at this link
Information on negative aspects of mobile phone use, which may useful for promoting discussion about cyber bullying, overuse etc. at this link
Presentation on cyber bullying from Inverclyde Council here
Texting has become a well-used form of communication among young people. Nestle
Social Research Programme found “Texting is replacing speech for a large swathe of communication amongst young people. It is immediate, accessible, private, and gives young
people unprecedented control over how they communicate with their friends and family.”

With 95% of young people claiming access to a mobile phone, texting now plays a key part
in their social lives. It is used by nine out of ten (89%) 11 – 21 year old mobile phone users at
least once a day and over half (54%) use it at least five times a day. Texting is preferred for
chatting people up, (55%), making a first date (40%) and even ending a relationship – with
more boys (34%) than girls (23%) choosing this way of saying goodbye.

Is the Internet a necessity among young people?
Ernest Doku, technology expert at uSwitch, said in a statement:
‘Younger Britons see the Internet as a necessity, not a luxury. Many are now
using smartphones as their primary way of accessing the net, rather than home
computers, and are becoming used to the idea of having the world in their pocket.’
If so should educators be embracing this?
Additional examples of integrated youth literacies can be found on Adult Literacies Online
at this (link)
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Additional information
Digitally responsible
Research carried out by the National Literacy Trust has found that ‘young people prefer to read
on screen’. They are reading more on computers and other electronic devices than they are
reading books, magazines, newspapers and comics. It found those who read only on-screen
are twice less likely to be above average readers than those who read in print or in print and
on-screen (15.5% vs. 26%). More information is available on the National Literacy trust website (link).
Today’s young people need to know how to effectively use technology to get information, but
with so much out there, are they aware of the importance of knowing its source and reliability?
Exploring audience and purpose is a useful exercise for young people, for example comparing
the same reporting of a news item from different sources, including digital. Noting the difference
and asking critical questions about the information and the author’s agenda in writing it is a
useful skill to develop for life.
Some examples of Critical questions:
• What was the purpose of the piece of writing? What clues in the writing help to decide this?
• What evidence and information was included that helped achieve the author’s purpose?
• Who do you think the piece of writing was aimed at, age, gender, level of education etc?
What clues were provided in the text that made you think this?
• How do you think that the intended audience and purpose of the author influenced the final
report?
• What was the key information that the author wanted you to read? How does it differ from
other writing on the topic?
• How reliable do you think the website? Consider the credibility of the website creators and
the source materials used. Are site users' comments included on the site, and if so, how do
these influence the tone and credibility of the content?
Navigating the digital waters safely
Support in developing critical reading, writing and understanding should be included when
working with young people on literacies. Developing digital responsibility and a think before you
click attitude is essential in this form of communication. Critical thinking is crucial in order to
navigate safely through the Internet. This form of thinkingincludes reflection, reasoning and analysis.
Digital technology can often require higher levels of literacy skills than paper based reading.
Reading online requires a greater ability to evaluate information critically, search for and use
information from the wide range of online sources available.
Social media has transformed the way people communicate and the fast pace, instant response
has many benefits, but it is important to be aware of the implications and consequences related
to these communications.
Encourage the young person to pause and read over the text before sending it. Who do they think
is reading it? What do they think the recipients will understand from the message? Is there a
possibility of misunderstanding? Are they sharing private information in a public setting?
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Additional information
Internet safety is an issue for young people and there are many sources of information available
to support this work e.g. The Child Exploitation and Online Protection Centre (CEOP) at this (link).
An online presence can enhance job opportunities, but it is important for the young person to
think about how they are presenting themselves. It may be worth using a search engine to look
at this, and think about who else can also see the images.
Some statistics can help put this in perspective, a survey commissioned by the online employment
website CareerBuilder has found that:
• 37 per cent of employer’s use Facebook to look at who is applying for their jobs.
• 65 per cent of those are looking at how you present yourself online.
It may be useful to have discussions with young people about how they are portrayed digitally?
Use a search engine to look at their digital footprint. Can they see any risks in the information that
is available about them?

Tips to becoming digitally responsible
• Think before you click
• Think of the intended reader/s
• Pause before you send
• Consider your safety
• Be digitally responsible

Further Information
If you are thinking of using digital literacy in your work with young people, there are numerous
materials available including:
Education Scotland (Link)
Education Scotland has a section on the website on Using Glow and ICT, including information
on Internet safety and responsible use.
Young Scot 4L (link) National youth information and citizenship agency Young Scot announced
in June 2013 that it is to develop a national programme focused on digital literacy and young
people. The programme will be part of the Young Scot Digital Academy, and is called Young
Scot 4L– recognising that digital skills should be the fourth literacy for young people, after
reading, writing and numeracy.
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Young Digital (link)
Young Digital is a resource for anyone with an interest in using digital media for research,
consultation or participation activities with children and young people.
Internet safety resources from With Scotland (link)
With Scotland supports child protection practice, policy and research as well as adult protection.
The internet safety resource covers topics such as social networking, online gaming and internet
use and children's sexual attitudes and behaviour.
Digitally Agile CLD (link)
Digitally Agile CLD website includes information gathered from the digitally Agile Community
Learning and Development project.
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Approaches to Literacies - Dedicated
Literacies
Young peoples’ literacies skills can be supported through activities engaging them in a
multitude of tasks. In contrast to an integrated approach, a dedicated approach can be
used to support specific identified needs. Dedicated literacies programmes are up front and
open about the literacies element of the programme.

How to use this section
The aim of this section is to provide some information on dedicated literacies support for
young people and to provide some useful contacts for this purpose. This is not a manual for
providing dedicated literacies, as there are too many aspects of literacies to cover in this
resource, but it does offer links to some useful resources and further training. This is not a
substitute for literacies tutor training, but should be seen as material to support trained tutors.
For more information on where to go for literacies tutor training, check out section 5 CPD
section. The resources include literacies tasks, which can be completed by the tutor or with
a group of tutors in order to improve their practice.
Some of the previous sections may be relevant to practitioners who use a dedicated
literacies approach, so it may be worth having a look.
This section is designed to be used by practitioners who are experienced in working with
young people on literacies issues and looks at developing their practice further. Throughout
this section there are a number of tasks developed to provide an opportunity to reflect and
develop literacies practice. In order to maximise the use of this section it would be useful
to have a background understanding of the theories that underpin literacies practice in
Scotland.
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The majority of work with young people and literacies happens by integrating literacies into
another activity (see section 3). However, some young people may be interested in taking
literacies support further and may require additional dedicated literacies support. This can
be provided in a number of ways including:
•

Adult literacies provision to develop literacies on a one to one or group basis, this
can take place in a variety of contexts and settings including: workplace, college,
community and prisons

•

Literacies support offered by a literacies tutor, team teaching a group working on a
particular area e.g. CAVSS model

•

Literacies support provided as part of a programme e.g. Activity Agreement Group
(e.g. Motherwell Learning Hub (link)with a literacies tutor working beside the activity
group facilitator

•

Literacies group in a school context, providing specific literacies support e.g. senior
phase

Checklist:
Ideally, before using this section it is recommended that you should already have:
•

An existing awareness of literacies issues

•

Already undertaken some initial tutor training

•

Have awareness of strategies for working with young people

•

Section 1 and 5 of the BBLT will be helpful in your exploration of the checklist.
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Scottish Government’s Vision for Literacies
The Literacy Action Plan has established Scotland’s overarching vision for all learners – to
raise standards of literacy for all from the early years through to adulthood.
Specifically for adults, the Scottish Government’s vision is:
‘By 2020 Scotland’s society and economy will be stronger because more of its
adults are able to read, write and use numbers effectively in order to handle
information, communicate with others, express ideas and opinions, make decisions
and solve problems, as family members, workers, citizens and lifelong learners.’
Literacy Action Plan to improve literacy in Scotland (2010) link
To achieve this vision we will focus on four overarching outcomes:
•

Improved access to literacies learning opportunities

•

High quality learning and teaching

•

Improved infrastructure, and

•

Evidence of impact.

ALIS 2020 aims to promote equal access to and participation in literacies learning for all
adults.
It is intended to promote equality of opportunity to those who face persistent disadvantage
and to increase the numbers of people economically active across all groups within society.
Successful implementation of this strategic guidance will significantly increase the numbers
of adults with improved literacies capabilities in Scotland.
‘The term ‘literacies’ used throughout ALIS 2020 refers to the ‘skills, knowledge
and understanding required for literacy and numeracy practices, for example
to read and understand a bus timetable; to complete a betting slip or to
create a CV. The term ‘adults’ refers to adults aged 16 years and above.’
ALNIS 2020
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Defining Literacies
In Scotland, rather than focus on illiteracy and what people can’t do, the focus is on being
literate: how people use literacies in everyday life, the skills and strategies they already use
and how these can be built upon. Literacies are complex capabilities and are more than
the traditional understanding of literacy and numeracy (link).
Note the plural form of literacy; this is to show that the word literacies describe more than just
literacy. Literacies include reading, writing and numeracy, as well as communication and
ICT skills, problem solving, expressing opinions, speaking etc.
For more information on the background and context of literacies work with young people
refer to section 1 of the BBLT.

Changing Literacies
Traditionally literacy has been seen as reading and writing, however, changing forms of
communication including communicating via technology are creating ‘new literacies’.
Young People often feel comfortable communicating in these nontraditional ways,
including: social networking; email; blogging; World Wide Web etc. Gaming technologies
have also been used to engage with young people and literacies. Research by the
National Literacy Trust, identifies that more young people own a phone than a book (link)
‘nearly 9 in 10 young people in the UK own a mobile phone, while just over 7 in 10 have
books of their own’.
Working with young people to develop their literacies should include both ‘traditional’
literacy and ‘new literacies’ (link) to support young peoples’ needs in a multimedia age.

National Literacy Trust (NLT)
The National Literacy Trust have carried out research on young people’s reading and writing
habits for more information click this (link)
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The research found that ‘When asked what they look for when recruiting a school leaver,
employers’ ranked good communication and written literacy skills above any others (LSN,
2008)’.
‘Young people who write blogs or have profiles on social networking
sites have more positive attitudes towards writing and rate themselves
as better writers than those who do not (NLT 2009)’.
Working with young people to develop their literacies should include both ‘traditional’
literacy and ‘new literacies’ (link)’ to support young peoples’ needs in a multimedia age.
More information on this is available from the report of the Information from the Digitally
Agile CLD events and case studies at this (link).

Young people’s reading: the importance of the home
environment and family support
Research carried out in 2009 into young people’s reading and writing, explore the types of
resources that young people have at home to support literacy, attitudes, and behaviours
and reading attainment. This research identified the role of family and parental support as
important in developing young people’s reading.
Download full report ‘Young People’s Reading: The Importance of Family Support’ at this
(link)

Young people’s writing: attitudes, behaviour and the role of
technology
Similar research identified writing as an important skill to participate in today’s society.
This survey highlights young people’s experiences and attitudes to writing and the role of
technology in young people’s writing. It also explores young people’s writing with respect to
mobile phone ownership, having a blog and having a profile on a social networking site.
Download full report ‘Young People’s Writing Attitudes, behaviour and the role of
technology’ at this (link).
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Accessing Resources for Literacies
There are many resources available that have been developed for an older audience that
could be adapted to suit work with young people. There are also materials that have been
developed for work in school, which can be adapted to suit a different context. Where
possible use real life materials, preferably materials that the young person has provided this
ensures that materials are relevant and of interest to the young person.
Practitioners interviewed for the ‘Mapping Youth Literacies with the 16-25 Age Group’
identified ‘having resources which promote a positive image of literacies learning’ as a key
element in developing a successful youth literacies organisation. For more information on
finding and creating resources on ALO.
Resources that are pre-prepared may not be suitable for everyone so they may need to be
adapted. Think about the particular group or individual that you are working with and adapt
to suit their interests.
This section includes a small amount of resources for dedicated literacies, more resources
can be found on ‘Adult Literacies Online’ (ALO) at this (link). ALO has a search facility which
can be useful for finding information to suit different contexts.
The Adult Literacy and Numeracy Curriculum Framework for Scotland and the Curriculum
Wheel are available on ALO and provide some useful insight into adult literacies (link).
Top Tip: Always have a plan B to work on if the prepared resources are not working, or
the young person does not want to do it.
Try to use the young person’s own materials where possible.
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Learning Plans
To assist in developing literacies with young people, it is recommended to start with a
negotiated learning plan. Learning can take place in a group session or on a one to
one basis, but should include an individual learning plan (ILP). The learning plan is part
of the learning and teaching process which is negotiated with the learner. Using an ILP
encourages the learner to take ownership of their own learning. This provides a written
record of the planning process and can make up part of the guidance procedure. The
learning plan is the property of the learner and should record all significant activity and
progress. Where possible the learner should be encouraged to keep the record, but may
need some support to do this. The learning plan should provide an opportunity for reflection
on the learning and should be flexible to allow for changes in circumstances which require
new skills.
Notes on developing learning plans can be found in the Adult Literacy and Numeracy
Curriculum Framework at this (link)
Creative ways to devise individual learning plans have been developed, including using
an electronic ILP, for more information click this (link). This involves the use of ICT to help
make the planning and recording of an ILP a more interactive and personal experience for
the learner. The electronic ILP allows for a range of media to be applied; including image;
colour; animation; video and sound, ensuring increased accessibility for all learners.
Other examples of creative planning activities include, using a laptop with a built in camera
and a program such as ‘Comic Life’ to record the meeting with the worker and young
person. This can then be edited to create a photographic representation of the learning
plan.
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Theoretical Basis for Literacies
There are a number of theories relating to literacies practice and some of these are outlined
in chapter 3, of the Scottish Adult Literacy and Numeracy Curriculum (link) ‘What is the theoretical basis for the curriculum?’
‘It is important to think about the theories of knowledge that underpin our
understanding of how people learn so that we can teach and assess appropriately.’
(Curriculum Framework for Adult Literacy and Numeracy in Scotland)
Some additional theories and practice to support work in this area are available on ALO
and can also be found in the publication ‘Teaching Adult Literacy Principles and Practice’
published by Open University Press (link).
This resource includes:
•

Case studies of real student experiences including young literacies learners

•

Samples of learners’ writing with commentary and analysis

•

Application of linguistic theory to literacy teaching

•

Practical suggestions for teaching, planning and assessment

•

Guidance on supporting learners with dyslexia and global learning difficulties

•

Reflective tasks, encouraging readers to develop and apply their knowledge

In order to provide dedicated literacies support, it is important that the practitioner is aware
of a number of techniques to help learners develop the skills strategies and confidence that
they need as a user of literacies. It is recommended that additional training is undertaken.
Information for those who are interested in developing their own skills, knowledge and
understanding of literacies practice is available in the CPD section 5 of the BBLT.
If you are already experienced in literacies practice, but wish to develop your youth work
practices, there are also a number of sources available to you. Contact the Standards
Council for Scotland (link) for current up to date information on qualifications relating to
youth work. You may also want to contact your local authority Community Learning and
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Development team who may provide more localised training some of which may be
approved by the Standards Council.
A directory of youth work training (link) is available to provide information on youth work
training opportunities throughout Scotland (available in section 5 of the BBLT).

Accrediting literacies learning for young people
Literacies learning provides an excellent opportunity for young people to start to develop a
portfolio of qualifications; or to build on previous learning achievements. Due to their current
literacies levels, young people may have missed out in their earlier education and may
think that they are unable to achieve. However, there are many opportunities to develop
literacies skills while working towards awards and qualifications. Gaining recognition by
demonstrating achievement can help boost a young person’s confidence.
There are a wide range of qualifications available to fit a variety of learning contexts and
styles. The document Amazing Things provides a guide to a selection of youth awards in
Scotland and the Awards Network website provides a searchable directory for these awards
(link). Literacies work can be used as evidence in a young person’s portfolio, when working
towards an award or qualification. The SQA website provides information on qualifications
suitable for literacies accreditation. (link).
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Techniques (some ideas)
There are a number of methods for supporting some literacies learners to develop their
literacies that can also be used with young people. Encourage discussion about what they
find most successful for them. There are a number of different methods that can be used
with learners at various levels and are not the only techniques (for more information refer to
section 5 CPD).
Some of the following methods could be incorporated into the sessions, other methods are
also available.
1. Social sight (familiar words) vocabulary exercise – this should include familiar words e.g.
name and address, months of the year, days of the week. Start with the whole words on
flash cards then the syllables on flash cards. The learner identifies the whole words, then
builds the words from the syllables and traces the words before writing them. Practise
days and months in both upper and lower case letters – the words can look quite
different in upper case only. It can be useful to discuss the use of capitals for proper
nouns. There has been a recent fashion in advertising to use lower case lettering for
the names of shops etc. to attract attention. Discuss with the young person, where it is
important to use capital letters to avoid confusion.
2. Discussing appropriate use of grammar and spelling - The culture of texting amongst
young people has also brought new ways of communicating and there are differing
views on the effect that it is having on literacy. There are differing views about the effect
that it is having generally, but some believe that it is fostering bad grammar and spelling
(link). It is important to discuss with young people when it is appropriate to use casual
text speak and abbreviations and when it is not acceptable to the reader.
Top tip:
bookmaking activity on ALO
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3. Social sight vocabulary exercise - Use the list of the 220 most commonly used words –
(Dolch list) to become familiar with the words that are used most. Read the words, write
the words and use them to build sentences. This may help to build confidence if they can
successfully read a number of the words on the list, if they are not able to at the moment,
it provides a number of words to work on and learn. It may be useful to start a personal
dictionary (see top tip above) with the young person to note down any words that may
be useful to them in the future.
4. Tracking - use a tool to practise tracking e.g. a resource like ‘Fasttrack to Reading’
(accelerated reading programme for adults), to practice consonant clusters and word
building.
5. Simple comprehension – tutor/facilitator reads a passage with the young person
following the words, then the young person answer the questions verbally.
6. Young persons own work – young people often bring in forms, letters etc. from home
which are causing concern. Always deal with these even if it means ignoring your session
plan. If you do not have the training and experience do not give advice on anything
other than literacies – if you have concerns refer the learner on to someone who can
help.
7. Language Experience Approach (LEA) technique for learners who need to work on their
reading skills.
The Language Experience Approach is a method used to help engage a young person
with reading and writing. It begins from the interests of the young person and is based on
activities and stories developed from personal experiences of the learner.
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Stages of the LEA
•

Ask the young person to talk about an area of interest chosen by them, it could be
anything e.g. their favorite music, trip to the cinema, an activity they took part in.
Talk about the chosen topic, youth worker/facilitator records some of the story in the
young person’s words, making sure you don’t rephrase anything.

•

Make sure that the young person can clearly see what you are writing

•

Read the text out loud. As you read, model fluency and help them make
connections between what is said and what is written by pointing to the words one
by one. Answer any questions that they may have.

•

After modeling it for the young person, have them read and reread the text orally
and silently. This will help them develop fluency.

•

Once the young person is familiar with all of the text, begin to focus on smaller
components such as sentences and words. This will help the young person with their
word recognition skills. It may also be a good idea to use word cards or sentence
strips so that you can deconstruct the writing and ask the young person to put it in
the right order.

•

Text can also be broken down into separate words for word recognition and for
putting in order to work on comprehension.

•

Language experience approach that can be used at a variety of levels which
means that relevant material can be created there and then with the young person
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General Hints:
•

Negotiate with the young person about the areas they will be working and where
possible use real life material

•

Check to see if the young person is right or left handed – if right handed, sit to their
left; if left handed, sit to their right

•

Try not to sit opposite a learner – you can’t see what each other is doing and it can
be intimidating. It may be better to sit at a right angle to the learner so you can
make better eye contact

•

Always try to work on a variety of topics in each session and break the session into
small achievable sections

•

Build in a short revision section at the beginning and a review section at the end to
reinforce the learning

•

Engage the young person in discussion, to check if the they have understanding of
learning or is keeping quiet due to lack of confidence. This will improve when the
young person starts to feel comfortable with you – it can be challenging for the first
few sessions

•

Check out if whether the young person is doing what is relevant to them, or are they
going along with what they think you want them to learn. They may see you as the
expert and think that you must know best, particularly if that is their experience from
previous learning

•

Encourage young people to bring in real life materials to work on

•

If the young person has brought in something that they want to work on, try to do
that first. Think about all the learning points that can be gained from this work and
use the activity to reinforce areas that they want to work on
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Working with More Advanced Literacies
Start with revision of last session’s work and discuss any work completed outwith the session
and any problems with it. Hand back any work and give positive feedback! Ask what the
young person wants to work on next, have they brought anything they need to work on?
Comprehension (understanding) - read through with the young person to identify any difficult
words. (This may give you the next set of spellings.) Discuss any new vocabulary. Encourage
the use of a personal dictionary where the young person can record words that they find
difficult to understand. Discuss the meaning and get them to write it beside the word
Personal dictionary - creative way to make a young person’s personal dictionary really
personal is to try the book making activity from the Creative Literacies Resource Pack (link)
Spellings – group words into similar letter patterns and give a short dictation using the words
once they have been practised. You will have to make these up yourself. It is more difficult to
spell the words when they are presented this way rather than in isolation. The dictation can
also give practise in punctuation e.g. full stops, capital letters, commas etc. It may be useful
for the young person to keep a personal dictionary (notebook) of any words that they are
unsure of for future use.
Writing – try to do a piece of writing each session. Some young people can be very reluctant
to write because of their handwriting and spelling. Don’t point out every mistake, ask the
young person if they were unsure of anything when they were writing. Try to think of creative
ways to encourage writing. If possible the young person should be encouraged to write
about something that they are in their own way. Encourage the young person to write
answers to complete sentences – not just one word answers.
Reading – encourage reading by finding material that interests the young people or use some
of the readers that have been developed by learners (link). There are a number of other readers
available including Quick Reads link , which can be useful for the more advanced readers.
These books are short and can be the first “real books” the learners can manage. Magazines
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and newspapers and graphic novels are very good for passages which may interest the young
people. These can also be used to stimulate discussion and improve communication skills.

Adapting resources to support literacies work with young
people
There are many resources available that have been developed for an adult audience
that could be adapted to suit this work. Practitioners interviewed for the Mapping Youth
Literacies with the 16-25 Age Group identified:
‘Having resources which promote a positive image of literacies learning’ as
a key element in developing a successful youth literacies organisation.’
The resources featured in the BBLT are developed by practitioners working with young
people on literacies. They can be adapted to suit the context that you are working in.
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Numeracy and Young People
Using numeracy crunch moments
We know from research that, for frequent everyday tasks, most people can cope with the
numeracy they already have. People can become competent at even quite complex tasks
if they use them, for example, in their work. Crunch moments with numeracy often occur
when we take on new tasks, or when our life circumstances change. Many individuals come
unstuck when they need to manage a household budget for the first time, to get into the
police or other professions, take a test to get into college or, join a recruitment agency.
At times of transition young people may appreciate some guidance on improving their
numeracy capabilities. A good starting point would be to ask the young person to identify
times when they have needed (or think they might need) to use new skills that might have
become ‘rusty’ through lack of use. Ideas, several of which include using money, might
include:
•

Independent living/taking up a tenancy

•

Decorating a flat

•

Cooking

•

Starting work

•

Starting college

•

Managing a budget

•

Shopping (needs versus wants)

•

Using the internet

•

Filling out forms

•

Getting a new mobile phone

•

Becoming a parent

•

Supporting a relative who became ill.

The group can then brainstorm the tasks they might come across in those situations, and
then focus in on the numeracy involved.
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Opening minds to numeracy
People might sometimes struggle with numeracy in one situation that they would find
straightforward in another. It’s important to encourage learners to make connections:
if someone is worried about fractions, when else do they use fractions in their lives (for
example half –a-pint of beer, quarter past three)
A fun exercise to encourage learners to see the extent to which they already encounter
numbers (and use them successfully) in their lives is the ‘use the clock exercise’ Activity 1 in
the Literacies for Learning in FE resource (link).

Useful approaches to numeracy learning, and some resources
Numeracy learning happens most effectively when learners can discuss ideas, when
they practise their learning through problem solving, and when they feel safe to make
mistakes and think about misconceptions. The Maths 4 Life research project from England is
particularly valuable. Learning materials were made available through the ‘Thinking Through
Mathematics’ resources (link).
Counting on a Greener Scotland (COGS) is a learning pack that aims to provide
opportunities for learners to develop their knowledge, skills and understanding of numeracy,
in the particular contexts of weather, climate change and energy. The pack offers a range
of numeracy related learning activities and pointers to additional, external resources to
enable learners to consolidate and broaden their existing knowledge and understanding,
and apply these skills these in ways that will help them improve key areas of their lives. An
electronic copy of the report can be downloaded from Adult Literacies Online at this (link).
Political Literacies
The ‘Political Literacy’ online resource provides materials for those working in schools or
community settings, who are encouraging people to think critically and to participate
in political processes. They introduce political institutions and processes and offer clear
signposts to more detailed information. (link)
Skint financial Capability resource, see previous sections for more information (link)
There are hundreds of resources and teaching ideas on Adult Literacies Online (ALO) with a
search function to help you locate appropriate resources.
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Additional Support Needs
Some young people will come to you with issues that you do not feel qualified or
experienced to deal with and it will be useful to build a network of contacts to refer young
people on to.
Find out and write the relevant information below. The Big Plus, your local authority or the
internet should have the information you require.
Name of Project:
Key Workers:

Name:
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Adult Dyslexia: Understanding the Difference (link)
This training is a basic introduction to the nature of dyslexia in adults and how it impacts
on the adult learner. The training offers guidance on identification of adults who may be
dyslexic and the types of support which should be part of learning provision.
It aims to give tutors and other professionals a greater understanding of dyslexia and advice
on how to work with anyone who may be dyslexic.
Alongside the pack are a number of videos as follows:
Case studies which offer an insight to the personal journey of adults who have coped
with and come to terms with dyslexia. The resource ‘Addressing Dyslexia, a toolkit for the
identification and support of learners with dyslexia exhibiting literacies difficulties’ may be
useful for further information (link).
For further information and support on this area, contact Don Mackie

Specific Learning Difficulties (SpLD) and Adult Literacy
Many perfectly able people have had difficulties in fully mastering the skills of efficient
reading, writing and spelling because of dyslexia or another specific learning difficulty
(SpLD).
However, their difficulties (with literacy) may go unrecognised in day-to-day life because
they are otherwise very capable, intellectually able and articulate. Very often, those
with SpLD can cope reasonably well with literacy tasks in ideal situations, but in other
circumstances, time pressure, stress, fatigue or even environmental factors, such as lighting,
noise or unfamiliar settings, can seriously impair their abilities.
SpLD are a range of neuro-developmental conditions that affect the individual’s abilities to
learn in normal contexts by traditional methods.
These conditions are distinct from global learning difficulties in that difficulties arise not from
intellectual impairment but rather from particular processing differences and, typically, there
will be a discrepancy between the individual’s general intellectual abilities and their abilities
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in certain areas of learning (such as written language or number skills) or under certain
circumstances.
Dyslexia may be the most commonly recognised SpLD but dyslexia may result from, occur
along with or be misdiagnosed for one of the other conditions. Equally, other SpLD can
cause difficulties with reading writing or number and organisational skills.
A number of SpLD have been individually labelled because of certain features e.g.
•

dyslexia (difficulties with reading and/or spelling)

•

dyspraxia (motor coordination difficulties)

•

dyscalculia (difficulties with number concepts/calculation)

•

dysgraphia (difficulties with handwriting)

•

attention deficit (hyperactivity) disorder (concentration difficulties and impulsivity)

•

autistic spectrum disorders (social communication difficulties)

•

specific language impairment (language difficulties – without other obvious cause)

•

Tourette Syndrome (vocal/physical tic disorder)

However, certain core problem areas can be identified as characteristic of SpLD.
These include:
•

difficulties with short-term memory and working memory.

•

organisational difficulties

•

orientation and coordination difficulties

•

environmental preferences

•

learning preferences

•

physical and mental issues

Short-term memory and working memory
Short-term memory is the temporary store for information before it is processed into longterm memory or forgotten. It has limited capacity (possibly 4 chunks of information) and
requires attention or rehearsal or information will quickly decay.
New information overwrites information already in short term memory.
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Working memory uses both short-term memory and long-term memory for temporary
processing, such as mental calculation. It also has limited capacity and requires attention to
be maintained.
Working memory includes the transfer of information into long-term memory and is important
in learning. It has been shown to be a better predictor of academic achievement than
measures of IQ.
Short-term and working memory are independent of IQ and efficiency varies between
individuals. Those with SpLD are known to have short-term/working memory problems.
Certain factors will put stress on working memory causing failure including:
•

distraction will cause loss of necessary attention;

•

rate of input can cause “overwriting” (new information replacing previous
information before it can be processed) resulting in loss of information;

•

amount of input can be greater than the individual’s memory capacity;

•

multitasking (e.g. listening and writing at the same time) reduces the working
memory’s capacity for each task.

In practice, these will affect activities such as taking notes, answering questions, problem
solving and transfer of information into long term memory (learning).
Problems with working memory may go unrecognised and may be dismissed as lack of
interest, motivation or lack of effort.
Stress on working memory will cause fatigue and can result in giving up, loss of interest or
behavioural problems.
In work with those with SpLD, it is important that working memory problems are taken into
consideration and that adjustments are made to prevent overload and failure. Adjustments
might include giving written instructions, reducing the rate and amount of input, breaking
down information into smaller chunks, reducing distractions.
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Organisational Difficulties
Organisational difficulties are common across the range of SpLD and will manifest
themselves in problems such as a chaotic lifestyle, difficulties with sorting ideas and
separating important points from less important details, timekeeping, lateness and judging
time needed to do things.
Forgetting to do things and losing things are common features. Changes to routine can
cause problems and lengthy tasks may overwhelm the individual.
To a certain extent, in work with those with SpLD, awareness and understanding of these
problems is the most important adjustment, however, it may be possible to assist with putting
organisational strategies in place:
•

reminders (phone, texts, Postit notes)

•

written information as well as spoken information

•

use of mobile phone functions such as alarm, voice recorder

•

index cards, colour coding, breaking tasks into smaller sections, using mindmaps.

Orientation and Coordination Difficulties
Orientation and coordination difficulties are associated with a number of SpLD.
Common issues arising from this include:
•

clumsiness and general awkwardness in movement – gross motor;

•

handwriting may be untidy or excessively tiring – fine motor;

•

confusion and stress in unfamiliar settings – losing direction;

•

confusion with left/right, up/down;

•

history of problems with e.g. tying shoelaces, riding a bicycle, catching a ball;

•

accident prone – bumping into things, tripping;

•

visual difficulties, such as tracking along lines of print or difficulties with eye- teaming
(both eyes working correctly as a pair), can cause difficulties with reading and
writing.
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Again, understanding and allowance for difficulties is helpful, however adjustments can
lessen these problems. Keyboard may be a better option than handwriting; use of big print
in handouts (or adjustment of font size on screens); good signposting for directions and
adjustments to the learning environment can reduce difficulties.

Environmental Considerations
The effects of SpLD can be subject to environmental factors. Crowded, cluttered, noisy
settings which put pressure the senses can increase difficulties with organisational abilities,
distraction, orientation and hypersensitivity to light and sound. Examples across the range of
SpLD include:
•

The effect of background noise on those with auditory processing difficulties;

•

Unsuitable lighting conditions (too bright/too dim/artificial/natural) with visual
processing problems

•

Cluttered environment on those with attention deficit disorder/dyspraxia

•

Crowded/social/group settings on those with autistic spectrum disorders/Tourette
syndrome

Generally, hypersensitivity to external factors can put stress on a number of problem areas of
SpLD and adjustments to the local environment should be considered:
•

Lighting

•

Noise

•

Distractions – people, clutter, decoration (sensory overload)

•

Privacy and individual space

•

Respect for learners

•

Consistency

•

Informal (not cluttered) settings can reduce stress

•

Organised (not formal) settings

Learning Preferences
Learning styles are made up of a range of factors which include sensory preferences,
learning environment, learning medium and style of teaching.
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Preferred learning styles will be individual and possibly unusual. Preferences may change
with subject matter.
It is important that materials and activities use different learning styles as these may vary with
content of learning as well as from individual to individual.
Information is taken in through different sensory modalities: visual, auditory, touch and
movement.
As above, different learners will have preferred modalities; this is particularly so in the context
of SpLD, where one sensory pathway may be less effective than others.
It is important that work with those with SpLD employs a multi-sensory approach. This
increases the number of learning pathways and reinforces learning through a range of
senses.
Type of input needs consideration – spoken; written material; images; diagrams; colour;
movement/touch (e.g. keyboard or hands-on doing); discussion (talking and listening).

Physical and Mental Issues
Lack of self-esteem is experienced by many people with SpLD and related conditions such
as depression, anxiety and stress disorders can arise.
Allergies, asthma appear to be more common in those with SpLD (hypersensitivity)
The physical effect of coping with additional challenges presented by SpLD will result
in increased fatigue – this in turn will have effects on the individual’s ability to take in
information.
Judging appropriate personal space the reading of body language are frequently areas
of difficulty in those with autistic spectrum disorders and inappropriate responses can be
mistaken for rudeness or inconsiderateness.
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Vision research
Research has been carried out into undetected visual and visual perceptual problems in
adults with literacy difficulties. The research is available on ALO.

Free Resources to Support Learning from EduApps
There are a number of free programmes available on the internet to support learning
including ‘My Study Bar’ for supporting literacy. Eight useful software collections that are
free for you to download are provided by EduApps available at this (link).
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Introduction
This section provides information and links to a range of learning opportunities for the wide
range of facilitator’s of young people’s literacies learning:
•

CPD for youth workers

•

Scotland’s Adult Literacies professional development framework

•

Community Learning and Development (CLD) Standards Council; for Scotland : a
CPD Strategy and Framework for CLD sector - i-develop

•

CPD information from Upskilling Programme.
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Continuous Professional Development for
Youth Work
The importance of youth work workforce development was signalled in the first national
youth work strategy ‘Moving Forward: A Strategy for Improving Young People’s Chances
through Youth Work’1 (2007) and reinforced by the ‘Joint statement on CLD’2 (2008). Youth
Work’s impact on wider policy agendas is also evident in Valuing Young People3 (2009)
which recognises the significant role that youth work can play in enabling young people to
be successful learners, confident individuals, effective contributors, and responsible citizens
as encompassed within A Curriculum for Excellence4 and the importance of the Getting it
right for every child (GIRFEC) approach to joint working across children and young people’s
services. Scottish Government strategies and polices relating to health, justice, social care,
education, employability, community planning and participation, all reflect this youth
work dimension, demonstrating the importance of youth worker’s particular skill set being
shared across services. Partnership approaches to working with young people, can bring
advantages and maximise opportunities for young people. The forthcoming Children and
Young People’s Bill will further demonstrate the importance of embedding the GIRFEC cross
service approach to work with young people.
In the context of CLD, the CLD Standards Council’s CPD Strategy5 (2011) and i-develop
framework (2012) re-enforce the importance of CLD professionals and volunteers developing
their own learning/CPD journey across the competency areas and different strands of CLD.
Inter-disciplinary training and development is also a key feature of the recently published
Strategic Guidance for Community Planning Partnerships: Community Learning and

1 Scottish Executive (2007) Moving Forward: A Strategy for Improving Young People’s Chances through Youth
Work http://www.scotland.gov.uk/Publications/2007/03/08113759/0
2 Scottish Government & COSLA (2008) Joint statement on CLD http://www.scotland.gov.uk/Topics/Education/
Life-Long-Learning/cld/coslajointstatement
3 Scottish Government & COSLA (2009) Valuing Young People http://www.scotland.gov.uk/
Publications/2009/04/21153700/0
4 A Curriculum for Excellence website. http://www.ltscotland.org.uk/curriculumforexcellence/index.asp
5 Standards Council’s CPD Strategy (2011) http://www.cldstandardscouncil.org.uk/CPD/CPD_Strategy
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Development6 (2012) and is also likely to feature in the linked refreshed Youth Work Strategy
due Spring 2013.
This emphasis on inter-disciplinary skills, competences and contexts for practice requires
literacies workers to be cognisant of the range of learning and development opportunities
available to them including youth work methods and approaches.7 Such emphasis places
an expectation on the youth work workforce, including literacies workers, to be clear as to
their own identity, purpose and values; be ready to communicate this to others; work flexibly
with related disciplines and develop their own CPD in youth work as required.

Training and CPD provision within youth work
There is a wide range of training and CPD provision in youth work reflecting the breadth
and diversity of the youth workforce: from part-time volunteer to career professional, and all
levels of qualification from introductory to degree level and beyond.
A guide to these opportunities is the Youth Work Training Directory8, produced by YouthLink
Scotland. The Training Directory has a wide reach across the youth work sector and beyond
through a range of distribution networks, attracting the interest of employers, careers
advisors, current youth workers and prospective students. Some of the training signposted in
the directory is highlighted below:
There are also a number of CPD opportunities provided by Education Scotland, information
can be found on these at the Education Scotland website.
National Voluntary Organisations and local authority providers supply numerous training
programmes specifically designed for volunteers and many of these are now looking
towards external accreditation and endorsement. These training courses are often delivered
over a 1-2 day course programme and include training in:
•

Generic youth work skills, for example:
•

Working with groups of young people

6 Strategic Guidance for Community Planning Partnerships: Community Learning and Development (2012) www.
scotland.gov.uk/Publications/2012/06/2208
7 YouthLink Scotland (2009) Statement on the nature and purpose of youth work. http://www.youthlinkscotland.
org/webs/245/documents/StatementnatureYW.pdf
8 Youth Work Training Directory (20120 http://bit.ly/MOxA1Y The directory is available in hard copy and online
through issuu and is backed up by an online training events calendar.
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•

•

•

•

•

Working in detached settings

•

Conflict resolution

Specific themes in youth work
•

Social networking

•

Outdoor learning

•

Art and creative approaches

Equality, Health and Wellbeing
•

Equality and diversity awareness

•

Sexual health

•

Creating confidence in young people

Legislation and risk management
•

Child Protection

•

Excursion guidelines

Youth Work Awards
•

Youth Achievement Award

•

Duke of Edinburgh’s Award

•

Other Award providers

Accredited training provision in youth work also caters for a wide range of learners.
Information on accredited youth work training provision is available from the following
sources:
YouthLink Scotland: www.youthlinkscotland.org
Go to ‘Workforce’ section – wide range of information on youth work training
CLD Standards Council for Scotland: www.cldstandardscouncil.org.uk
Information on professionally approved training programmes
Scottish Qualifications Authority: www.sqa.org.uk
Detailed information on SQA validated qualifications
Selected examples of youth work training options all offered by a range of providers (unless
specifically specified) and including qualifications with work-based, part-time and flexible
routes. Listed under approximate SCQF level, as below:
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SCQF Level 5
•

Scottish Vocational Qualification in Youth Work (Level 2)

SCQF Level 6
•

Scottish Vocational Qualification in Youth Work (Level 3)

•

Modern Apprenticeship in Youth Work

•

Professional Development Award In Youth Work

SCQF Level 7
•

HNC in Working with Communities (range of FE providers)

•

Certificate in Working with Young People (OU)

•

Certificate in Youth and Community Work (YMCA)

SCQF Level 8/9
•

Diploma in Youth Work, Informal Education and Community Learning (YMCA)

SCQF Level 9/10
•

BA (Hons) Informal Education (Youth Work and CLD) (YMCA)

•

BA (Hons) Youth Work (Open University)

•

BA (Hons) in Youth Work (Edinburgh Napier University)

•

BA (Hons) Youth Work with Applied Theology (International Christian College)

•

BA (Hons) in Community Learning and Development (University of Dundee)

•

BA(Hons) Community Education (University of Strathcylde & University of Edinburgh)

•

BA (Hons) Community Development (University of Glasgow)

•

BA (Hons) in Community Learning and Participation (University of West of Scotland)

SCQF Level 11
•

PGD / MA Youth Work and Community Learning and Development (YMCA)

•

PGD in Community Learning & Development (Universities of Aberdeen, Glasgow &
Dundee)

•

PGD in Community Education (University of Edinburgh)
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Scotland’s Adult Literacies Professional
Development Framework
Professional Development Framework for Scotland's adult literacies
workforce
The Professional development framework for Scotland's adult literacies workforce is part of the
Scottish Government’s implementation of ALiS 2020, the ten-year strategy for raising the literacies
levels of Scotland’s adults (link). The need for a professional development framework was
identified to addresses the following outcome:
By 2014, well targeted professional development of workers should have led to improved
achievement and progression by literacies learners.
The Framework is for:
•
•
•
•
•

those who train adult literacies practitioners

•

those who provide opportunities for continuing professional development for the adult
literacies workforce

•

those who are responsible for the quality of adult literacies programmes

•

employers of adult literacies practitioners

•

members of other professions who work closely with adult literacies practitioners and

•

the general public.

Using the Framework:
The framework is designed principally for individuals and employers and is available at this link.
It can be used to identify entry routes into roles, development and specialisation within roles,
and progression from one role into another.
It provides information about currently-available qualifications, together with information about
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professional development opportunities that do not lead to qualifications.
If an individual or their employer identifies a particular qualification or area of training as being
of interest, they can click on a link to find out further information, including details of where this
opportunity is being currently offered.
The framework aims to be non-prescriptive but to provide guidance:
•

Individuals might use it to find out how to get into adult literacies work or, if they are already
working in adult literacies, to explore opportunities for specialising and developing in their roles.
• Employers might use it to create job descriptions or person specifications for recruitment
purposes, or for prioritising professional development opportunities for staff.
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Continuing Professional Development for
Community Learning and Development
Building a sustainable learning culture for CLD
Following significant investment in upskilling for CLD, CPD partnerships and networks have
been developing nationally and are demonstrating the benefits in planning and sustaining
effective learning programmes. There has been a particular focus on ensuring a wide
representation within these arrangements including the 3rd. sector.
The range of CPD opportunities which have now been generated are wide reaching and
have a particular focus on developing new and innovative approaches to learning across
sectors and authorities using peer learning, coaching and action learning as well as more
targeted training opportunities around specific themes.
Information about these local and national learning programmes and shared resources can
be found on i-develop and will be updated as they progress.

National Training and Development Network:
The National Training and Development network has been established creating a
wide range of continuing professional development (CPD) activity across Scotland,
for practitioners to engage in a process of developing knowledge, improving skills and
enhancing their confidence.
The Network provides a platform for those who are responsible for developing CPD within
the context of CLD in Scotland to be actively involved in developing a sustainable learning
culture. This links directly to the CPD Strategic vision and will contribute to the CPD framework
– i-develop. The network is focused on the difference that it can make for practitioners and
the individuals, groups and communities they work with. The aims of the network are to
improve practice, build the confidence of practitioners and share learning.

Communities of practice – Connect:
This is an online platform for communities of practice in CLD, which is used to share plans
and learning from CPD activity. Connect is open to anyone who is interested in being
involved in the network join Connect at this (link):
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The Standards Council for Scotland and
i-develop:
a Continuing Professional Development Strategy
and Framework for the CLD Sector

As part of CLD Standards Council for Scotland’s CPD Strategy, A
Learning Culture for the Community Learning and Development
Sector in Scotland, we have developed a web-based framework
to support creative and innovative learning and development
for CLD practitioners, based on the values, principles, skills
and competences they need as communities, individuals and
employers.
The Framework i-develop integrates the theories and
practices that help shape effective CPD for the CLD
sector, such as peer sharing, communities of practice,
learning journeys and reflection-in-action, in order to
shape a learning community of practitioners across CLD.
The Framework is built around Building a knowledge
base; Observing models and good practice; Reflecting
on your current practice; Changing your practice; Gaining and sharing experience and
Forming professional communities.
Under the heading Visions and Values, we look at
how Principles relate to the CLD sector. In particular,
what forms the principles of CLD and the importance
of ethical practice in professional life. We also ask
the practitioner as well as Employers to provide the
voice to the field on how these operate In Practice as

BIG BOOK OF LITERACIES TRAINING

215

SECTION 5: IDEAS ON WHERE TO GO FOR FURTHER LEARNING

well as providing Resource material to help develop your
knowledge and understanding.
Under the heading of Supporting Others, we suggest that
for the CLD practitioner, the role of supporting others does
not just happen at management level. For example, you
may be a community worker responsible for supporting
sessional and part-time staff or as a sessional worker you
may be required to support volunteer staff. It is for this
reason that in this section you will find In Practice examples alongside Resources in areas
such as Required and Regulatory, New or Changing Roles, Motivating and Leading Others,
Communities of Practice that will support you in this critical
area of CPD for practitioners at all levels.
Under the heading Developing the Self, materials are
available that support practitioners in their efforts to grow
as competent practitioners. Covering areas such as The
Competences, Learning Journeys, Quality and Continuous
Improvement, Context, In Practice and Resource materials
will provide support to your continuing professional
development as a CLD practitioner no matter where you are on your learning journey.
Under the E-Learning Centre a range of resources
are compiled around the CLD Standards Council’s
Competences under various stages of a practitioner’s
journey from starting out to managing competences .
You can self-assess your level by using the Profiling tool on
i-develop, maybe alongside a mentor.

The MY CPD area of i-develop allows you to hold
information relevant to your own CPD under My e-Portfolio
allowing you to share your CPD with colleagues, mentors
and line managers. By using the profiling Tool the system
will send resources to you which your peers think support a
particular competence and a suitable level.
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In My Groups.you can set up groups and join
groups in order to develop and share effective
practice under CPD.
In other features on the Framework there are
useful articles, latest articles, forum discussion and
share options which allow you to be part of a
learning community which shares ideas, thoughts
and practice on CPD across the CLD sector.
Note: to enable hyperlinks on the electronic version you will need to be logged in to
i-develop.
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