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The Case for Youth Literacies Work

Literacy and numeracy are now recognised as a responsibility of all practitioners working 

with young people and links with many different agendas including:  Literacy Action Plan; 

Adult Literacies in Scotland (AliS 2020); Skills for Scotland; Curriculum for Excellence.

 It is important that practitioners working with these agendas have the skills, knowledge and 

understanding to support young people with their literacies challenges. The Big Book of 

Literacies Training is designed to provide some of the tools that may be required to do this. 

The Scottish Government’s Literacy Action Plan (link) (2010) established Scotland’s 

overarching vision – ‘to raise standards of literacy for all from the early years through to 

adulthood.’

Adult Literacies in Scotland (AliS2020) Strategic Guidance (link) states:

‘Literacies is not a static skill, challenges present themselves with changing 

circumstances and may mean that learning requires to be refreshed in order 

to feel confident to take on these new challenges.’

Specifically for adults, the Scottish Government‘s vision is:

‘By 2020 Scotland’s society and economy will be stronger because more 

of its adults are able to read, write and use numbers effectively in order to 

handle information, communicate with others, express ideas and opinions, 

make decisions and solve problems, as family members, workers, citizens 

and lifelong learners. 

To achieve this vision we will focus on four overarching outcomes:

1. Improved access to literacies learning opportunities

2. High quality learning and teaching 

3. Improved infrastructure, and

4. Evidence of impact’
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The term ‘literacies’ used throughout AliS2020 refers to the skills, knowledge and 

understanding required for literacy and numeracy practices, for example to read and 

understand a bus timetable; to complete a betting slip or to create a CV.

The term ‘adults’ refers to adults aged 16 years and above.

Skills for Scotland: Accelerating the Recovery and Increasing Sustainable Economic Growth 

reaffirms that: 

‘Improving levels of adult literacy and numeracy is crucial to securing a 

competitive economy, promoting education and lifelong learning, and 

tackling ill-health and improving well-being.’

Skills for Scotland (2010) (link)

Literacies and Curriculum for Excellence (CfE)
‘Curriculum for Excellence identifies literacy and numeracy as foundations 

for all aspects of learning and for this reason all practitioners working with 

young people have a responsibility to develop and extend young peoples’ 

literacy and numeracy skills across all aspects of learning.’

Bridging the Gap (2008) (link)

Curriculum for Excellence entitles every child and young person from ages 3-18 to the 

opportunity to develop their skills for learning, skills for life and skills for work, with a continuous 

focus on literacy and numeracy and health and wellbeing, wherever the learning takes 

place. Young people in their Senior Phase of education-broadly those aged 15-18-may 

learn in a range of settings including in school or college; in the community (through youth 

literacies and youth work); through a training provider; through a volunteering organisation; 

in employment; or a combination of these.

Curriculum for Excellence gives a new focus to literacies across learning.  Literacy and 

numeracy along with health and wellbeing are now the responsibility of all practitioners. 

The aim is to develop young people as successful learners, confident individuals, effective 

contributors and responsible citizens. 

Literacy and numeracy have been defined within Curriculum for Excellence as the set of 
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skills which allows an individual to engage fully in society and in learning.  This is a broader 

definition than one that just focuses on the ability to read and write.

The literacy framework has three elements; reading; writing and listening and talking.  

Literacy skills will be developed in all subjects, settings and across the eight curriculum 

areas – Expressive arts, Health and wellbeing, Languages, Mathematics, Religious and moral 

education, Sciences, Social studies and Technologies – not only in early year’s settings, 

language classes in primary schools or English classes in secondary schools. The literacies 

agenda is an important aspect of providing the entitlement to develop skills for learning, life 

and work for young people. 

‘Skills should be developed across all curriculum areas, in interdisciplinary 

studies and in all the contexts and settings where young people are 

learning. They have been embedded into the Curriculum for Excellence 

Experiences and Outcomes. As such they are the responsibility of all pre-

school, school and college staff, professionals and adults working with 

children and young people.’ 

(Curriculum for Excellence Building the Curriculum 4 Skills for Learning, Skills 

for Life and Skills for Work)

Curriculum for Excellence is Scotland’s educational response to global change; young 

people are preparing for a future where the pace of change and innovation is increasing 

(link). CfE promotes the qualities young people need to live successful and fulfilled lives in the 

21st century to become successful learners, confident individuals, effective contributors and 

responsible citizens.

Developing skills is a vital part of Curriculum for Excellence.  Building the Curriculum 3 (link) 

sets out the entitlement of all learners to experience skills for learning, life and work, which is 

relevant at all ages and stages from early years, through to the senior phase and on into life 

and work.

Building the Curriculum 4 (link): Skills for learning, skills for life and skills for work, is one of a 

series of five publications that supports the planning, design and delivery of Curriculum for 

Excellence.  
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http://www.cpconnect.org.uk/video/rsa-animate-changing
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http://www.educationscotland.gov.uk/thecurriculum/howdoyoubuildyourcurriculum/curriculumplanning/whatisbuildingyourcurriculum/btc/btc4.asp
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Community Learning and Development 
(CLD) and Curriculum for Excellence (CfE) 

Community learning and development has an important role in partnership working in 

delivering Curriculum for Excellence. ‘Putting CLD into CfE’: a training resource supporting 

community learning and development with delivery of Curriculum for Excellence (link), 

provides materials to support Curriculum for Excellence within CLD. 

The curriculum includes the totality of experiences which are planned for children and 

young people throughout their education, wherever they are being educated.

Curriculum for Excellence Briefing 10: The role of Community Learning 
and Development and Partnership working
 
The briefing explores the important contribution that CLD is making to CfE outcomes for 
learners through partnership working in educational establishments and communities and
is available at this link.
 
It contains sections on the following topics:
1. What is Community Learning and Development (CLD) and partnership working? 
2. How does CLD and partnership working contribute to CfE? 
3. How might CLD and partnership working further promote CfE? 
 
Short film produced by the North Alliance explains the background to the Curriculum for 

 
 
 
 
 
 
Excellence and how it links to Community Learning and Development principles. (link). 

 
 
 
 
 
 
Curriculum for Excellence a youth work perspective Shetland Isles (link)

 
 
 
 
 
Journey to Excellence Learning Together: Developing Literacy and Numeracy across 

 
 
 
 
 
learning (link) provides some additional materials for working on literacy and numeracy.

 
 
 
Changing Literacies

 
 
 
 
 
Traditionally literacy has been seen as reading and writing, however, changing forms of 

 
 
 
 
 
communication including communicating via technology are creating ‘New Literacies’. 

 
 
 
 
Young People often feel comfortable communicating in these non-traditional ways, 

 
 
 
 
 
including; social networking; email; blogging; wikis; World Wide Web etc.  Gaming 
technologies have also been used to engage with young people and literacies. Research 
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http://www.educationscotland.gov.uk/resources/p/puttingcldintocfe/introduction.asp?strReferringChannel=resources&strReferringPageID=tcm:4-727911-64
http://www.educationscotland.gov.uk/Images/CfEBriefing10CLD_tcm4-756808.pdf
http://www.youtube.com/watch?v=MyBsRn2vIlE
http://www.youtube.com/watch?v=Bm0-_NkOxDs&NR=1&feature=fvwp
http://www.educationscotland.gov.uk/resources/p/professionaldevelopmentpacks/genericresource_tcm4645078.asp?strReferringChannel=journeytoexcellence&strReferringPageID=tcm:4-556930-64


24BIG BOOK OF LITERACIES TRAINING

by the National Literacy Trust (link) identifies that 86% of young people own a mobile phone,
while only 73% own a book. The study of over 17,000 young people reveals a strong link 
between both young people’s reading ability and access to books at home.
 
Working with young people to develop their literacies should include both ‘traditional’ 
 
 
There are a number of terms used for literacies work in different contexts. In CLD it is 

 
literacy and ‘new literacies’ (link) to support young peoples’ needs in a multimedia age. 
 
 
generally called literacies, in schools it is called literacy and numeracy and in Scotland’s 

 
 
 
 
colleges it is referred to as essential skills. A current aspect report by Education Scotland is 

 
 
 
 
available at this ( link ) and includes snapshots of practice in Scotland.
 
 
 
Digitally Agile CLD (DACLD) Project 

 
 
 
 
YouthLink Scotland, Learning Link Scotland and the Scottish Community Development Centre 
worked in partnership to deliver the Digitally Agile Community Learning and Development 
(DACLD) project. It is one part of the Community Learning and Development (CLD) Upskilling  
Programme 2012, managed by Education Scotland and funded by the Scottish Government,  
emerging from the CLD National Workforce Development Group.
 
The project Key Outcome: Young people, adults and communities are better able to access and 
use new technologies and social media as part of their individual learning journey and for social 
action, through the improved awareness, understanding and skills of CLD practitioners. 
 
The full report from Digitally Agile project is available on the YouthLink website (link).
A new website to support the use of New Technologies in CLD work practice can be found at this link. 
The website includes links to DACLD documents and more.
 

 
 
 
Who is responsible for literacies?
 
It is the responsibility of all practitioners who support young people’s learning to promote 

 
 
 
 
literacy development, regardless of where the young person is learning or the subject being 

 
 
 
 
taught. Further information and key documents are available from this (link). 
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http://www.youthlinkscotland.org/Index.asp?MainID=14863
http://www.digitallyagilecld.org
http://www.literacytrust.org.uk/research/nlt_research/261_young_peoples_writing_attitudes_behaviour_and_the_role_of_technology
http://www.educationscotland.gov.uk/inspectionandreview/Images/Essential%20Skills%20in%20Scotlands%20Colleges_tcm4-732347.pdf
http://www.educationscotland.gov.uk/thecurriculum/whatiscurriculumforexcellence/index.asp
http://en.wikipedia.org/wiki/New_literacies
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Scotland Values its Young People

As successful learners, confident individuals, responsible citizens and effective contributors 

(National Outcome 4), the vast majority of young people make a valuable contribution to 

our communities today and will play a leading role in building the more successful Scotland 

we all want to see in the future. Nurturing and supporting those qualities in young people will 

help them navigate the challenges of adolescence and the transition into adulthood, as 

well as strengthening the role they can play in making Scotland smarter, healthier, wealthier 

& fairer, safer & stronger and greener.

This diagram shows a wide range of services and programmes supporting young people to 

achieve the 4 capacities, underpinned by the UNCRC principles and the Getting it right for 

every child ( GIRFEC) approach. There are many links and overlaps between the 9 delivery 

‘pillars’:
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Valuing Young People (link) 

The Scottish Government paper ‘Valuing Young People’ provides a resource which sets 

out a simple set of principles to support partners to deliver positive outcomes for all young 

people, while recognising that some need more help than others to realise their potential. 

It is founded on the principle of partnership: partnership with young people that offer them 

participation in their communities and local services; but also partnership across national 

and local government and the voluntary sector to provide the right kind of access to 

services that meets the diverse needs of young people. 

Scottish Survey of Adult Literacies 2009

The findings in the ‘Scottish Survey of Adult Literacies’ 2009 (SSAL 2009 (link) underline the 

importance of adult literacies to the Scottish Government’s central Purpose, and to a range 

of National Outcomes in the National Performance Framework. 

SSAL 2009 identifies that one of the key factors linked to lower literacies capabilities is 

poverty, with adults living in the 15% of the most deprived areas in Scotland being more likely 

to have literacies capabilities at the lower end of the scale. It is important that organisations 

keep this is mind when they are planning engagement strategies to reach prospective 

learners.

Following on from SSAL 2009 the Scottish Government produced ‘Literacies, employment 

and the workplace’ (2011) (link) which provides factual information on literacies in the 

workplace and outlines the benefits to employers of encouraging their employees to 

improve their literacies skill.

Essential CLD Approach - Community Learning and 
Development Strategic Guidance (2012)

Working with young people to improve literacies is an important role for CLD practitioners.   

This literacies work is aligned with the social practice principles that underpin community 

learning and development (CLD) as outlined in the recently published Community Learning 

and Development Strategic Guidance (2012) (link).  
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http://www.scotland.gov.uk/Publications/2009/04/21153700/0
http://www.scotland.gov.uk/Topics/Education/Life-Long-Learning/17551/litpaper
http://www.scotland.gov.uk/Resource/Doc/319174/0102005.pdf
http://www.scotland.gov.uk/Resource/0039/00394611.pdf
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Education Scotland has established a Strategic Implementation Group, and 3 Stakeholder
Reference Groups, through which it will work with partners to support implementation of  
the Strategic Guidance. 

Further information can be found on Education Scotland website under the Community 
 Learning and Development button (link). 

Scottish Statutory Instrument for CLD
The Scottish Government is seeking to strengthen the legislative basis for CLD through a Scottish 

Statutory Instrument– The Requirements for Community Learning and Development (Scotland)  

Regulations, 2013. This is expected to come into force in the autumn of 2013. 
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The Government’s National Performance Framework sets out the strategic objectives for all 

public services, including those delivering Community Learning and Development (CLD).   

The Strategic Guidance for CLD states that the specific focus should be:

1. improved life chances for people of all ages, through learning, personal 

development and active citizenship;

2. Stronger, more resilient, supportive, influential and inclusive communities.

For effective delivery all partners should aim to deliver CLD outcomes through a variety of 

roles: 

• Community development (building the capacity of communities to meet their own 

needs, engaging with and influencing decision makers)

• Youth work, family learning and other early intervention work with children, young 

people and families

• Community-based adult learning, including adult literacies and English for speakers 

of other languages (ESOL)

• Volunteer development

•  Learning for vulnerable and disadvantaged groups in the community, for example, 

people with disabilities, care leavers or offenders

CLD Standards Council for Scotland 
The Standards Council for Community Learning and Development for Scotland is the body 

responsible for the registration of CLD practitioners, the approval of training courses, and 

the continuing professional development of the sector workforce.  

Competent CLD workers ensure that their work supports change and social justice and is 
based on the values of CLD. They have good interpersonal and listening skills and listening skills 
and their practice demonstrates that they value and respect the knowledge, experience and 
aspirations of those involved. They will initiate, develop and maintain relationships with local people  

 

and groups and work with people using:

• non-formal contact;
• informal support; and
• informal and formal learning and development opportunities
 
More information can be found on the Standards Council website (link).  
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Registration

 

True to the collaborative approach of the CLD Standards Council for Scotland, the new
CLD registration scheme has been developed for the sector, by the sector.
 
Shaped by the views and experiences of a wide range of CLD practitioners, the CLD 
registration scheme will continue the culture of dialogue and debate, championing a 
shared sense of identity amongst practitioners, providing a national voice for the sector,
and reaffirming the importance of CLD in Scotland.
 
The proactive and inclusive nature of the scheme will ensure more practitioners have more
 
say over more issues affecting this sector.  For more information on Registration see the Standards Council website (link). 
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Link to the CLD Standards Council website.

http://www.cldstandardscouncil.org.uk/Home
http://www.cldstandardscouncil.org.uk/the_competences/Competences_for_Community_Learning_and_Development
http://www.cldstandardscouncil.org.uk/Registration/Registration
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Role of Youth Work 
Youth work is an educational 

practice contributing to young 

people’s learning and development.  

The decisive pre-requisite for a young 

person’s participation in youth work 

remains their youth. Youth work’s 

focus is on the 11-25 year age group 

with particular emphasis on 11-18 

year olds.   

Statement on the Nature & Purpose 

of Youth Work YouthLink Scotland 

(July 2009)(link)

The purpose of youth work was well 

defined in ‘Step it Up’ (link), following 

extensive discussion and consultation 

with the youth work sector, and is as follows:

• Build self-esteem and self-confidence 

• Develop the ability to manage personal and social relationships. 

• Create learning and develop new skills

• Encourage positive group atmospheres 

• Build the capacity of young people to consider risk, make reasoned decisions and 

take control. 

• Develop a ‘world view’ which widens horizons and invites social commitment. 

Youth work has three essential and definitive features: 
1. Young people choose to participate, the young person takes part voluntarily. 

She/he chooses to be involved, not least because they want to relax, meet 

friends and have fun. The young person decides whether to engage or to walk 

away. 
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2. The work must build from where young people are. 

Youth Work operates on young people’s own personal and recreational territory 

– within both their geographic and interest communities. The young person’s 

life experience is respected and forms the basis for shaping the agenda in 

negotiation with peers and youth workers. 

3. Youth work recognises the young person and the youth worker as partners in a 

learning process. 

The young person is recognised as an active partner who can, and should, have 

opportunities and resources to shape their lives. The relationship and dialogue 

between the young person and youth worker is central to the learning process. 

Youth Work and Adult Literacies 
There is a crossover age group between youth work and adult Literacies. With adult literacies 

generally regarded as working with a 16 plus age group. Young people can choose where 

they want to engage for support. Youth work and adult literacies practice share some 

common principles:

• Effective work with young people starts from the interests, hopes and aspirations of 

young people, this is a principle shared by adult literacies work

• Effective work with young people respects the individual, listens to them and 

encourages their participation. Adult Literacy and Numeracy Curriculum Framework 

for Scotland has the learner at the centre

• Effective youth work responds to youth issues, emphasises positive relationships, offers 

interesting opportunities and creates enjoyable experiences.  Adult literacies starts 

from the interests of the learner and build the curriculum around their personal goals

The Mapping of Youth Literacies (link) carried out in 2007 revealed that there is ‘a substantial 

variety and amount of youth literacies learning taking place across Scotland’. Practitioners 

in Scotland were asked what constitutes effective youth literacies practice and their 

responses give some indications of key points for practice.
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Working with Young People to Develop their 
Literacies

Getting started
Key Principles of Learning and Teaching can be found on page 19 of the Adult Literacy and 

Numeracy Curriculum for Scotland (ALNIS).  These principles are also relevant to literacies 

work with young people, and the traditions share a common framework with youth work.  

The mapping explored the question ‘What constitutes effective youth literacies practice?  

Responses to ‘Mapping of Youth Literacies Practice with the 16 – 25 Age Group’ identified 

what constitutes effective youth literacies practice:

Content should:

• be relevant and tap into youth culture, issues, interests and have a youth outlook

• build confidence and self-esteem

• emerge from listening and responding to young people

• be youth led, where young people can control their own learning

Atmosphere should:

• be positive, fun and enthusiastic

• echo young people’s environments and ‘comfort zones’

• offer equal relationships

Learning and teaching approaches should:

• be informal and experiential

• use a social practice (contextualised) approach

• incorporate ongoing reflection, recording and review of achievements, no matter 

how small

• integrate/embed literacies learning within youth activities

SECTION 1: THE CASE FOR YOUTH LITERACIES 
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Staff should:

• be good listeners

• be non-judgmental

• have an understanding of young people’s issues

• be able to develop quality resource materials

• recognise very small progress steps

• be flexible

For young people to progress staff should:

• encourage young people to think of progression very early in their programmes

• encourage ongoing reflection on how to further develop the skills they are currently 

building

• establish personal links with key staff in organisations offering opportunities for 

progression

• provide attainable, first steps certificates

• celebrate all progress steps, no matter how small

Learners’ planned outcomes should include being able to:

• perform at levels demanded in work

• apply their learning in their everyday lives

• have and use their voice

• communicate, negotiate, and live and work with others

It is recommended that when working on literacies with young people that they should have 

a negotiated individual or group learning plan to record goals and progress towards them. 

Many organisations have their own format for this and some use an electronic format. The 

planning and recording of learning is part of the process and can be done creatively using 

online technology, incorporating photographs documents etc.  The online curriculum wheel 

tool (link) can be used to assist this process. 

Young people, like adult learners, are not all the same, they have a diverse variety of life 

experiences, interests and abilities. Learning opportunities can be connected to a range 

of interest areas, for example music, independent living, creative writing, social media, 

volunteering. Learning needs to be aimed at the interests and motivation of the learner.  
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The key transitions which occur between youth and adulthood also offer opportunities for 

people to be engaged in literacies learning for example leaving school and moving to 

further or higher education, accessing work, opening a bank account.

There is the potential to establish innovative and creative partnerships to assist young people 

embrace life and support them through key life stages.  Working collaboratively on youth 

literacies can enable partner organisations to meet individual and national outcomes.

SECTION 1: THE CASE FOR YOUTH LITERACIES 
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Supporting Young People With Their 
Literacies 

Why do we need this?
Research indicates that many young people have some issues with literacies. 

The Scottish Survey of Adult Literacies 2009 (link) reports that:

‘The proportion of 16-25 year olds scoring at Levels 1 and 2 in prose literacy is higher than 

any other age group. A similar pattern, though far less marked, holds for the other two 

literacy scales.’

‘Definitions of the three scales: Prose literacy is the knowledge and skills required to 

understand and to use information from texts such as newspaper articles and passages 

of fiction. Document literacy is the knowledge and skills required to locate and to use 

information contained in various formats such as timetables, graphs, charts and forms. 

Quantitative literacy is the knowledge and skills required to apply arithmetic operations, 

either alone or sequentially, to numbers embedded in printed materials.’

The importance of young people engaging with literacies practices is highlighted in 

‘Developing Skills for the future (link) - opportunities/ideas for embedding LLN in youth work 

and vice versa’. This resource pack was created to support practitioners to develop literacy, 

language and numeracy learning opportunities with young adults (aged between 16 and 

25).  

‘This guidance is particularly aimed at practitioners working with young 

adults who are disengaged from, or on the margins of education, training 

and employment. There is a range of formal, non-formal and informal 

educational opportunities designed to engage this group, where the focus 

may be to build their confidence, provide some stability in a chaotic life, 

develop employability and vocational skills or work towards a specific 

qualification. These young adults will each have individual aims and 

SECTION 1: THE CASE FOR YOUTH LITERACIES 

35

http://www.scotland.gov.uk/Resource/Doc/319174/0102005.pdf
http://shop.niace.org.uk/developing-skills-future.html


BIG BOOK OF LITERACIES TRAINING

aspirations for their lives, and there are many professionals across the youth 

sector working hard to motivate them, build their aspirations and provide 

the support for them to achieve their goals’.

‘Developing young adults’ skills in these areas is central to empowering them 

to fulfil their potential’.  

Young people are a key target group for many organisations in Scotland. There is 

recognition that supporting young people in their development of literacies practices 

can help them to achieve their potential and become effective contributors, confident 

individuals, responsible citizens and successful learners.  Literacies work with young people 

is a crossover area between work with adults, which starts at 16 and youth work which 

can start from as young as 8.  Schools play an important role in the development of 

young people’s literacies and Curriculum for Excellence seeks to support this, by having a 

continuous focus on literacy and numeracy. 

If a practitioner feels that they have the skills required to work with young people, but are 

not confident in tackling literacies, a partnership approach may be the solution.  Youth 

work and adult literacies practitioners can work together to provide the support required to 

young people in order to build their skills and confidence to successfully follow their chosen 

path in life.  

To the Max (link), YouthLink Scotland’s report on youth literacies within the youth work sector 

concluded that: 

‘Evidence would suggest that the greatest advantages are to be gained 

for young people is where the adult literacies and youth work sectors join 

forces to provide options and choices for young people utilising the skills and 

expertise that both bring’. 

        

There are a number of successful examples of a literacies worker working in partnership with 

a youth worker to provide additional support for the literacies aspect of an activity.

Information on adult literacies contacts are available on the CLD national directory link. (this 

may change in the future, if you need to know who the contact is in your area email at this 

(link)
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Literacies Awareness
Adapted from National Adult Literacy Agency (NALA) 

material (link)

Are You Literacy Aware?
Why it is important to be literacies aware:

• It will be easier to support young people who have 

literacy issues.

• Staff will have a better understanding of the impact of 

having literacies issues

• Young people will be able to access more 

opportunities

• It will lead to improved communication and better 

understanding of/with young people

• It may enable the young person to improve the 

services you have on offer

• The improvement in literacies in young people can 

lead to improved health and wellbeing, increased self-

esteem and greater aspirations. 

•  ‘The impacts of low health literacy on individuals 

can include greater risk of hospitalisation, higher 

emergency admissions and more medication and 

treatment errors.  It can also reduce a person’s ability 

to manage their own and children’s health and 

wellbeing.’ (ALIS 2020)

 

Top Tips:

Sometimes the young person really has forgotten his/

her glasses and are not using that as an excuse!

It is important to remember that some of the behavior 

of the young people may be related to confidence 

or lack of motivation rather than literacies especially 

when the young person is new to the organisation.
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Background information to literacies awareness

Young people may give signals that they are having difficulty with literacies, these may 

include:

• Reluctance to fill in forms or stopping after name and address

• Asking for assistance with form filling

• Asking for two forms or to take the form home with them

• Return of form incomplete or inaccurately filled out

• Asking a lot of questions

• Walking out when presented with reading/writing tasks

• Not responding to written communications 

• Coming to an interview/appointment with a friend

• Not having  a bank account and using cash to pay bills

• Body language:

• Aggressive behavior/complaints

• Uneasy facial expressions, embarrassment

• Sudden loss of interest

• Excuses like “I forgot my glasses”, ‘these are the wrong glasses’ or I I’ve hurt my 

hand’

SECTION 1: THE CASE FOR YOUTH LITERACIES 
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Reflection & Evaluation 

Evaluation and Reflection on the Training
At the end of the session it is useful to recap on what you have covered to reinforce the 

learning and provide an opportunity for reflective questions. It is also important to include 

some evaluation to find out whether the session has met with the participant’s aims and also 

to discover whether some follow up is required. Evaluation should identify if there are any 

changes required for future sessions.

It would be useful for you to develop your own evaluation, based on your objectives for the 

session. 

Generally evaluation should attempt to discover the differences that the training is making 

to the participant and any further training required to carry out the role.

Also identify anything that has arisen from the training that has challenged thinking on 

literacies and clarity about the worker’s role in supporting young people with their literacies? 

It should also identify anything that has not worked, including any suggested changes for 

the future and further points for discussion/reflection. 

Discussion points and participant reflection
• What information do I need to support young people with their literacies?

• Where do I go from here?

• Have I got the information I require for the role that I have in regards to literacies?

• Do I have a role in supporting young people with their literacies?

SECTION 1: THE CASE FOR YOUTH LITERACIES 
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Activities Relating to this Section 

The activities that have been included in this section are designed to reflect on some of the 

ideas around literacies work and young people. The table in the introduction is designed to 

help practitioners to find the most relevant activities for their context.  

Section 1 The Case for Youth Literacies Activity table 

Activity /

page 

number 

Title Description/aim Target 

audience

1

P41

Where do you use 

literacies?

Help demonstrate how literacies 

activities are part of everyday life 

and consider different contexts 

where literacies are used.

practitioners

2

P43

Age &  Circumstances 

Activities

Identify issues and circumstances 

that create opportunities for 

literacies learning in a young 

persons’ life.

practitioners

3

P48

Defining Literacies Explore different meanings of 

literacies used in Scotland in 

different contexts.   

practitioners

4

P51

Background to 

Literacies Work with 

Young People

Understand how low levels of 

literacies may affect access 

to services. Highlight the 

importance of producing clear 

and accessible information 

about services for young people.

practitioners
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5

P54

What Does Youth 

Literacies Look Like?

Understand the breadth of youth 

literacies work and the range of 

contexts explored.

Identify youth literacies provision 

within the participant’s area.

practitioners

6

P58

Reflecting on Youth 

Literacies Practice

Explore what the effective youth 

literacies looks like and create a 

space to explore and adapt this 

practice.

practitioners

7

P59

What Beliefs are Key 

for Youth literacies 

Practitioners? 

Explore an understanding 

of effective youth literacies 

practice and build on this 

foundation.

practitioner

8

P62

Exploring literacies 

work with young 

people 

Youth Work and 

Literacies

Emphasise the connections 

between the aims and practice 

of youth work and that of 

literacies.

practitioner

9

P64

A Social Practice 

Approach to literacies 

with young people 

Provide an example of an 

integrated programme for 

young people, which uses a 

learner centered social practice 

approach.

practitioner

10

P66

Confidence Building Develop the group’s confidence 

in delivering youth literacy work.

practitioner

SECTION 1: THE CASE FOR YOUTH LITERACIES 

41



SECTION 1: THE CASE FOR YOUTH LITERACIES 

BIG BOOK OF LITERACIES TRAINING

Activity 1 – practitioner
Where do you use literacies?        

Time: 15 minutes

Aims: To help demonstrate how literacies activities are part of everyday life and 

consider different contexts where literacies are used.

 

Method:

Individually, participants make a list of where they have used literacies in the previous 24 

hours, noting what the activity was and why they were doing it (5 minutes).

1. Participants feedback literacies activities, noting them in the four areas of life’ 

grid. Record where the activities took place and why they were used.

2. Discuss: Looking at the list you have created, discuss what you think a young 

person’s list would look like. Are there differences? 

Top Tips:

• Provide examples of everyday tasks e.g. TV listings

• Identify the literacies activities e.g. Reading, Timing, Decision making, Critical 

thinking

A young person’s everyday literacies may differ from older people, particularly in 

how they communicate e.g. Email, social networking.

Discussion/reflection points:

Were there any surprises about how often you use literacies in everyday life? 

What was the dominant area of life that you used literacies in?

How are young people’s uses of literacies different from your own?

Expected outcome/ impact

Participants will have an understanding about how literacies practices are embedded in 

everyday life.

Participants will be able to identify the literacies practices a young person is expected to use 

within their service.
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Four Areas of Life Grid

(Twenty four hours snapshot of the literacies activities of the group)

Exploring literacies work with young people 

Work

Personal

Family

Community
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Activity 2 – practitioner
Age & Circumstances

Source: YouthLink Scotland 

Background information for Age and Circumstances

The exuberance, naivety or courage attributed to a particular age comes with the 

definition of youth.  Age and circumstances of young people must be taken into 

consideration when engaging them. This diverse grouping of individual needs, wants 

and aspirations creates a variety of learning opportunities. Learning opportunities can 

be connected to formal youth to adulthood transitions or a range of interest areas.  The 

rights and responsibilities connected to young people in the different life stages of their 

age also vary greatly. Activity part 1 explores this.

For more information: What can I do at what age? More information is available on 

Clan Childlaw at this (link). 

There is the potential to establish creative partnerships to assist young people embrace 

life and support them through key life stages.  Working collaboratively on youth literacies 

can enable partner organizations to meet individual, organisational and national 

outcomes. Activity part 2 explores this.

Aim: to identify issues and circumstances that creates opportunities for literacies 

learning in a young persons’ life.

Materials:

• Case study cards – one case study per card/piece of paper

• Flip Chart/note paper and pen per group/pair

• Contacts template

Activity Part 1 
Method:

1. Work in small groups or pairs
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2. Review the case study of the young person and explore opportunities and 

creative hooks into literacies learning.  

For each case study identify:

• Issues

• Interests 

• Circumstances

Discussion/reflection questions:

• What age is the young person?

• What gender is the young person?

• What issues does this young person face?

• What interests does this young person have?

• What prompted these assumptions?

• How can the issues, interests or circumstances of this young person be turned 

into learning opportunities? 

Alternatively 

Allow 10 – 15 minutes discussion per case study. With a further time allocated for 

the feedback of discussion points to the full group.   Extend box responses could be 

displayed in a gallery format if noted on flip chart to allow individual review during tea 

break. 

If more than one pairing or group discuss the same case studies the feedback should 

be compared and contrasted and assumptions explored.  

Attitudes and values are likely to be clearly articulated therefore CLD competences, 

CLD Ethics and National Occupational Standards guidance should on hand to signpost 

staff if necessary.  Also check out the Role of youth work see page 29. 
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Activity Part 2 
Consider the same case studies identify services and organisations that could: 

• Provide support to the young persons circumstances 

• Be a potential partner in supporting their literacies learning

• A mix of both

 

Aim: To identify potential partner agencies that can provide you and or the young 

people with information and specialist support.  

Time:  Approximately 10 minutes per case study. 

Top Tip:  The list generated by activity 2 will assist you to develop a signpost directory 

of support.  Collating all suggestions together will enable staff to produce a local 

directory of potential partners. This would be a useful hand out.  Remember young 

people have the right to choose which services best suit their needs. Adults’ 

perspectives on services can be very different to that of a young person. 

Table of partnership contacts
  

  

  

  

  

  

Issue or circumstance Service or Organisation Name & Contact details
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Case studies A- F 

Young Person A
I am in my room playing computer games for hours.  It’s not like I am sitting in by myself 

I play online with people from all over the world.  Gaming is exciting compared to real 

world, it’s fast, colourful, noisy and great fun. I would much rather talk to people as my 

avatar because I can be whoever I want to be and do whatever I want to.  Well it’s got to 

be better than boring wee me who leaves school at Christmas with no chance of a job or 

anything interesting happening.

Young Person B
The prospect of having a child is both exciting and frightening at the same time. I have my 

job but I need to think about my future now that I am totally responsible for another human 

being. I need to be able to stand on my own two feet and make sure they get the best 

possible start in life.  We are looking forward to a long and happy life together in our new 

family.  At what point in my child’s life will they ask me questions that I cannot understand or 

give me a book I can’t read? 

Young Person C
I want to live by myself, pay my bills and still have money left to have a life.  Where do you 

start? I can’t live with my parents forever.  I feel like to make the final step as an adult I have 

to live outside the family home and have some freedom but there are forms and leaflets 

and I just don’t know where to start.

Young Person D
The thought of leaving school terrifies me even though I hate going. When I do go, I sit in the 

student support base and do just about nothing. My timetable is laughable because I do 

not have a standard timetable. I know that it’s my fault because my behavior has caused 

problems but I want to make something of myself. I know that I need to change to do that 

but it seems like no-one is there to help.  I help out at the youth project and take part in the 

decisions with the management group and I really enjoy that. 
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Young Person E
I thought learning to drive would be really easy! It’s something that everyone does at 17 or 

18 but I didn’t do my test then and now I am really struggling to pass the written test too.  I 

think I am smart enough because I went to college but I just can’t get my head around the 

test.  It’s embarrassing, I am now getting slagged by friends and pressure from my family who 

think I am not trying, I am! 

Young Person F
It all started when I left my mum’s house. I have pretty much fallen out with all my old pals. 

They don’t like my new pals that I live with at the supported tenancy. We pull our money 

together to buy stuff to keep us amused because money is tight.  They aren’t working either 

so we hang out, have a laugh, a wee smoke or a drink just to make the days go by. I just 

woke up this morning and thought my life could go on like this forever. It’s a mess. I hardly 

talk to my mum. My old pals have dropped me.  I have no job and no prospects of one.  I 

don’t know what to do.
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Activity 3 – practitioner
Defining Literacies   

Time: 20 minutes

Source: BBLT Development Group 

Aims: To explore different meanings of literacies used in Scotland in different contexts.   

Materials:

Statements handout

Paper

Pens

Method:

Give out the statements handout

Ask them to read through the three statements

Reflect individually or in groups on the following questions:

• What are the similarities?

• What is the target group for each definition?

• Which definition fits with the work that you do?

Supplementary activity: Exploring literacies 
Time: 10 minutes

Method:

• Ask the group what they think the word literacies means. Discuss in pairs or  

note down whole group responses on a flipchart

• Refer to the vision for adult literacies 

• Work in small groups of 3/4 people

• Discuss how the definitions relate to work with a young person

 

Top tip:

 Note the similarities in the three statements.
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Expected outcome:

The participant will have the opportunity to reflect on three statements relating to 

literacies and how they relate to their work.

Level of prior knowledge required:

Tutor/facilitator – working literacies experience required.

Source: Education Scotland

Background information:

In Scotland we use the word literacies to reflect that we are working on more than just 

reading and writing. Literacies encompass much more than just the basic abilities to 

recognise and write words. Literacies assist with communicating and understanding 

Information effectively and confidently in the modern world. 

Top Tips:

Sometimes literacies are also referred to as literacy and numeracy and are treated 

as separate subjects.

Relate the areas in the definition to real life activities for young people.

It may also be useful to link to the information earlier in the section on changing 

literacies.

Expected outcome/impact:

The participants will have: 

An understanding of the breadth of the literacies definition

Explored how the definition translates into real life activities for young people

Discussion/reflection points:

Try to generate discussion about what reading, writing and numeracy means to a 

young person.

Discuss whether you would use the word literacies when talking to young people. What 

would you use instead?

Discuss whether you would hide the fact that you are working on literacies.
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Statements handout

Adult Literacies in Scotland 2020 (ALiS 2020 link) 

Adult Literacies in Scotland 2020: strategic guidance offers a vision that:

‘By 2020 Scotland’s society and economy will be stronger because more 

of its adults are able to read, write and use numbers effectively in order to 

handle information, communicate with others, express ideas and opinions, 

make decisions and solve problems, as family members, workers, citizens 

and lifelong learners.’

Literacy Action Plan to Improve Literacy in Scotland (2010 link)

 ‘Our ambition is to break this link in order to create a more successful 

country, with opportunities for all of Scotland to flourish. Clearly our anti-

poverty strategies are of importance, but we must also focus action on 

ensuring people in deprived areas get the support they need to develop 

literacy skills, which will help them to improve their circumstances and that of 

their families and communities.’ 

Curriculum for Excellence Experiences and Outcomes (link)

‘Within Curriculum for Excellence, literacy is defined as: the set of skills which 

allows an individual to engage fully in society and in learning, through the 

different forms of language, and the range of texts, which society values 

and finds useful.’
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Activity 4 – practitioner
Background to Literacies Work with Young People 

Time: 10 minutes

Source:This exercise has been adapted from the Introductory Training for Adult Literacies 

Learning developed by Learning Connections.

Aims:

To understand how low levels of literacies may affect access to services.

Highlight the importance of producing clear and accessible information about services 

for young people.

Level of prior knowledge required:

Tutor – literacies experience.

Participant – no experience.

Materials:

• Poster or leaflet

• Background information

Method:

• Show poster/ leaflet

• Group discussion on how accessible the poster/leaflet is to young people 

• Show statistics

• Invite responses to the statistics

Top Tips:

Think about the impact for your services if young people cannot access your 

information.

Use some of the publicity materials from your organisation to critically reflect on the 

readability of your promotional material.
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Discussion points:

Think about the written material that your organisation provides. Is it easily accessible to 

all?

How do you think this affects take up and engagement within your organisation?

Consider revising your paperwork to make it easier to read: refer to

The Easy Reading Leaflet (link) produced by Learning Connections.

Expected outcome/impact:

• Increased awareness of the number and range of young people who experience 

literacies barriers in accessing services.

Example poster (or use a local poster) 
         

Youth in Music Night
takes place at

Anywhere Youth Centre

36 High Street, Notown

On

19 February 2007

at

7.30 p.m.

Bring your membership details 
Call 0800 786 7861 to book your place
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Poster statistics
A number of young people may have challenges with their literacies that would 

severely challenge their understanding of written text:

73.3% of the Scottish working age population have a level of literacies that is recognised 

internationally as appropriate for a contemporary society.

Around one-quarter of the Scottish population (26.7%) may face occasional challenges 

and constrained opportunities due to their literacies difficulties, but will generally cope 

with their day-to-day lives.

Within this quarter of the population, 3.6% (one person in 28) face serious challenges in 

their literacies practices.

Additional information
The Scottish Survey of Adult Literacies (SSAL) 2009(link) represents the biggest survey of 

adult literacies levels undertaken in Scotland. The survey measured three dimensions 

of literacy skills (prose, document and quantitative) for almost 2000 people living in 

Scotland. 

SSAL found that one of the key factors linked to lower literacies capabilities is poverty, 

with adults living in 15% of the most deprived areas in Scotland more likely to have 

literacies capabilities at the lower end of the scale.

Following on from SSAL 2009 the Scottish Government has produced a ‘Literacies, 

employment and the workplace’ (link) paper which provides factual information on 

literacies in the workplace and outlines the benefits to employers of encouraging their 

employees to improve their literacies skills.
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Activity 5 – practitioner 1
What Does Youth Literacies Look Like? 

Time 20 minutes

Source:  Mapping Youth Literacies with the 16 – 25 Age Group 

Aims: 

To understand the breadth of youth literacies work.

To understand the range of contexts explored in Youth Literacies.

To identify youth literacies provision within the participants area.

Level of prior knowledge required:

Tutor – experienced literacies practitioner

Participant – no previous experience

Materials:

Flip chart 

Pens and paper

Method:

Whole group discussion 

1. Handout examples table.

2. From the description of the practice, discuss: What is the main purpose behind 

the projects i.e. supporting, delivering or developing literacies? 

3. Record on mapping grid.

4. Ask participants to identify what youth literacies activities are happening in their 

area.

5. Reflect on the participants own role in literacies.

6. Go over feedback sheet on effective practice in youth literacies.

Discussion points and reflection:

How aware are the participants of literacies support opportunities in their area?

Would they consider referring a young person on to another in your area for literacies 
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support?

How do they think their organisation responds and caters for young people who need 

support with literacies?

Expected outcome/impact:

Participants will have developed:

An awareness of the breadth of youth literacies including supporting, developing and 

delivering nationally and locally.

An increased awareness of young people’s involvement in youth literacies.

A greater awareness of their role in literacies.

Top Tip

‘Literacies engagement can happen at a variety of 

stages and under any context ensure that you know 

what to do when you recognise that a young person 

has issues with literacies.’ 

Mapping Youth Literacies Practice with the 16 – 25 age 

group (link)

Top Tips:

Tease out participants’ knowledge of literacies work within 

their area.

Gather a list of local literacies provision to distribute to 

participants and complete a grid for identifying partner 

agencies.
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Examples of Youth Literacies from the mapping exercise

Case Area Description

1 North-eastern city CLD provision Youth work based with youth 

literacies element.  Project with 7 staff (2.5 FTE). 15 

female and nine male participants.

2 Eastern city CLD provision Four tutors, 15 female and one male participant. 

Adult literacies provision which included young 

people.

3 Western city Voluntary provision offering dedicated youth 

literacies project using Kolb’s cycle. Eight female 

and 26 male participants. Target groups: young 

people in need of more choices and more 

chances, young offenders, young people with 

drug and alcohol problems, and young homeless.

4 Western city College offering integrated provision links to 

Princes Trust, offering skills development courses, 

ESOL, Construction Industry Training Board (CITB) 

preparation, core skills profiling.

5 Central city CLD provision – youth work based with youth 

literacies element.15 tutors, 15 female and 

25 male participants. Target groups: young 

offenders, young people in need of more choices 

and more chances, young people with drug and 

alcohol problems, young homeless, young people 

with learning difficulties, young people with 

mental health issues

6 Central town CLD provision offering adult literacies provision 

which includes young people and dedicated 

youth literacies provision. Matches young people 

to appropriate groups. 21 female and 26 male 

participants.
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7 Southern town CLD provision offering adult literacies provision 

which includes young people. Three tutors and 7 

female and 10 male participants. Target groups: 

young people in need of more choices and more 

chances, and young people excluded from 

mainstream education. Large IT component in 

work.

8 Northern city with rural 

provision

Voluntary provision offering integrated and 

dedicated literacies provision to young people 

experiencing homelessness. Two literacies tutors.

9 Western city Voluntary provision - offering dedicated and 

integrated literacies provision for young homeless. 

1 literacies tutor.

10 Western town CLD provision adult literacies and youth services 

working in partnership with a secondary school 

English department to provide youth literacies 

group for young people in the senior phase.
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Activity 6 – practitioner
Reflecting on Youth Literacies Practice   

Time: 15 min per worksheet

Source: Essential Skills Project, East Ayrshire

Aim: To explore what effective youth literacies looks like and create a space to explore 

and adapt this practice.

Expected outcome/impact: 

To use own experiences to be more empathetic with learners

Create a development plan for your own development as a tutor

Explore your beliefs and assumptions in order to examine your existing practice

Introduction:  

The following worksheets can be used in small groups or with individual by facilitators/

tutors to facilitate an exploration of their own practice.

Materials:

‘What constitutes effective youth literacies practice’ section of the Mapping of Youth 

Literacies Practices

Method: 

Each worksheet can be done individually or through discussion in small groups.

The information generated through this reflection can be discussed with support workers 

etc. and a plan to devise further training or adaptations to practice can be made 

accordingly.
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Activity 7 – practitioner
What Beliefs are Key for Youth Literacies Practitioners? 

Time: 30 min 

Source: BBLT Development Group 

Aim - To explore an understanding of effective youth literacies practice and to build on 

this foundation.

Materials: 

Download ‘Mapping Youth Literacies Practice - with the 16 to 25 age group’ at this 

(link).

Print the section entitled ‘What constitutes effective youth literacies practice list’ which 

can be found on pages Vi to Vii.

Provide flipchart Paper and Pens.

Method:

List on a flipchart what you think what you think constitutes effective youth literacies 

practice.

Compare your list to the list in the Mapping document:

Is there anything missing from your list? 

Do you have anything on your list that was not identified in the research that you think 

should be included in a list of ‘What constitutes effective youth literacies practice?’

Discuss what changes you make to your practice to make it more effective

Expected outcome/impact:

An awareness of what constitutes effective literacies practice

Improved literacies support for young people.
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Top Tips: 

Even if you are not a literacy practitioner, an understanding of this perspective will 

be beneficial when it comes to planning literacy based activities.

Once you have taken part in reflection on your practice it may challenge your 

approach to your work. It is useful to think critically about the assumptions that you 

make in relation to literacies work with young people.

Points for Reflection/ discussion:

What changes (if any) would you make in your practice as a result of your reflections?

How do you intend to implement the changes?

Challenge your approach (critical thinking) 

You will have to look for assumptions in your practice, reflect critically and imagine 

alternatives in order to achieve critical thinking.

1. Specific questions must be asked of each assumption to look for supporting or 

contradictory evidence. 

2. Assumptions are taken for granted, so it is important to be aware of them and 

where they came from. 

3. Question whether the assumption is based on sound information (theory) and 

experience.

4. Critical reflection can then be applied to the assumption and you can 

decide whether to maintain the belief that led to the assumption or change 

perspectives.

Reflect on the assumptions you make in your practice:

Examples:

Possible assumptions in my practice:

• That young people understand the role of the tutor/facilitator

• That young people know what they want to learn

• That young people understand the process of learning, especially when young 

person led and not tutor/facilitator led

• That young people want a person centered approach, as opposed to a 
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traditional tutor/facilitator led one (didactic)

• That the tutor/facilitator will be able to help the young person make progress

• There will be a certain level of commitment from both tutor/facilitator and 

young person

• That the young person has chosen to be there, and is ready for this stage of their 

journey

• That young people want to apply their learning to four predetermined areas of 

life – work, private, family and community

• That young people want or use new and improved skills to move on to further 

education, training or employment

• That we will continue to use the Social Practices approach to literacies in 

Scotland

• That funding, staffing and hours will continue at same level or improve
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Activity 8 – practitioner
Exploring literacies work with young people  
Youth Work and Literacies  

Time: 1 hour

Source: YouthLink Scotland and Inverclyde Council

Aim: To emphasise the connections between the aims and practice of youth work and 

that of literacies.

Materials:

Information on youth work and adult literacies from section 1 

Flipchart paper and pens

A Sheet headed up ‘what key words and phrases would you need to include in an 

advert?’

Method: 
1.   Ask the group to brainstorm the skills and qualities that a youth worker needs.

2.   Ask the group to brainstorm the skills and qualities that a literacies worker needs 

on a sheet headed up what key words and phrases would you need to include 

in an advert? 

3.   Discuss with the group the similarities and differences between these two lists.

4.   Using all this information ask the group to spilt into pairs and write an advert 

for a youth literacies worker which emphasises the skills and qualities that they 

need.

5.   Facilitate feedback from all the pairs.

Top Tip:

Emphasise the value of participants’ individual skills. Try and draw out individual 

experiences and link it to literacies.

Points for discussion/reflection:

Of central importance is for the group to realise that although they may not have 
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specific experience right now, they do have some of the right qualities and share a very 

similar approach to that of literacies workers. This highlights that literacies work may not 

be out with their area of expertise and that they are well placed to integrate literacies 

work with young people into activities that they are already involved in.

Literacies can easily become part of a youth programme with just a little adjustment 

and there is also an option of working with adult literacies staff to ensure support is 

available when required.

Expected Outcomes:

Participants will:

Be more aware of the common skills and qualities that youth workers and adult 

literacies share.

Have improved confidence in the transferability of their skills to support young people 

with their literacies.
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Activity 9 - practitioner
A Social Practice Approach to literacies with young 
people 

Source: East Ayrshire Council      

Time:  20 minutes

Aim: To provide an example of an integrated programme for young people using a 

learner centered social practice approach. 

Introduction: 

The following example represents some ways of approaching youth literacies from a 

project recognised as an example of Good Practice by HMIe.

The main message is to build a fun and engaging programme around the interests of 

the learners.

Expected outcome/impact: 

• Have an understanding  examples of good practice in context

• Reflect on how theory relates to practice

• Have an understanding of the processes involved in delivering literacies to 

young people

• Stimulate ideas for own practice

Points for Discussion/Reflection:

• What is the central message from the example?

• What similarities are there with your own practice? What differences are there?

• What could you consider doing differently?

• What interests do your young people have? How could you build a literacy 

programme around these interests?

• What materials and resources would you need? How could you get these?

Method: 

Read the example in the additional activities to support (link), pick out any ideas 
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or approaches that you are not familiar with and refer back to previous sections to 

develop your perspective on integrated literacies approaches. Use your reflections to 

stimulate ideas for your own practice.
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Activity 10– practitioner
Confidence Building   

Time: 30 minutes

Source: BBLT Development Group  

Aim: To develop the group’s confidence in delivering youth literacy work.

Materials:

• Handout ‘How do I see myself ’handout

• Pens

Method:

Hand out a ‘How do I see myself’ handout to each participant and ask them to 

complete the exercise individually.

Allow 20 minutes for the exercise then bring the group together for a group discussion.

Top Tip:

Make sure facilitators link into the previous exercise.

Points for discussion/reflection:

1. The learning point of this activity is that youth workers may already have the skills 

and qualities required to undertake literacy work with young people.

2. This activity could be linked to the youth literacy advert which was created in 

the previous exercise.
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Activity Handout 
How do I see myself as a youth literacies worker?

Scenario

A new youth worker has started in your area and included in their remit is to ensure 

youth literacies is integrated into their work practices. Your job is to speak to a group of 

young people and tell them all about the new worker. Your hope is that through your 

description the young people will want to meet the new worker and begin a project.

Write out a list of skills and qualities that this youth literacies worker has and what they 

are able to offer the young people.

Here is the twist…

The new youth literacies worker is you!

How do you feel your own skills and qualities fit with your list?
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