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Integrated Literacies 

This is an approach used when integrating literacies practice into everyday life skills.  The 

approach is a way of engaging young people in creative and innovative literacies learning.  

It aims to help young people identify their own literacies needs, brush up on existing reading, 

writing and number skills in order to build their confidence and other skills.

All integrated literacy activities will vary in style, time and length but all have a central 

focus on literacies.  Activities you create should be fun and engaging for young people 

and clearly incorporate literacy and numeracy learning. It is important to be clear about 

the literacy and numeracy element, with the main aim to create learning sessions that are 

about learning new skills, building on existing skills and developing confidence, knowledge 

and understanding in literacy and numeracy.

This can be achieved in many ways, thinking about everyday life and the activities we 

undertake from driving, to cooking, paying bills, budgeting and communicating with friends. 

These activities all require literacy and numeracy to get by in everyday situations. Where 

possible use real life activities that have meaning to the young person’s life.

Point to remember: 
Keep young people at the centre of learning using real and relevant materials (Social 

Practice Approach). Try to find out what interests and motivates the young person and work 

on activities using their interest to keep them engaged in their learning.  It may be through; 

sport, ICT, creative writing, cookery, driving theory, arts and crafts or other subjects.  

Young people use a vast array of literacies skills, knowledge and understanding in their daily 

lives and we aim to highlight the qualities they already have and build on from this. 
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Exemplars of integrated literacies 
The aim of this section is to give practitioners ideas for 

integrating literacies into work with young people, a 

number of example activities have been provided by 

experienced literacies practitioners.  These are examples 

of integrated literacies activities that have worked in 

regards to engaging young people in their own literacies. 

You can find more examples on Adult Literacies Online 

(ALO).

In order to work in an integrated way with young 

people, the practitioner should have an understanding 

of literacies practice and theory before using these 

activities. A practical knowledge of the subject that 

literacies will be integrated into is also desirable.

Top Tip: Use the search function on ALO to help find 

relevant resources to your context. 
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Hints and tips for making learning more accessible to all the 
young people you work with.
It is good practice to give information in a variety of formats to help to ensure it meets the 

individual needs of all the young people you work with. For example, when giving verbal 

instructions for a task it is also recommended you provide the instructions in written form and 

whenever possible visual form (illustrations, PowerPoint or practical demonstration). The Easy 

Reading leaflet provides useful tips to help get your message across by making your writing 

easier to read.

Other tips are:
• Use plain English

• Avoid jargon

• Check for understanding - go over forms / information

• Use prompts / clues / reminders

• If you change something - explain the changes

• Use your communication skills - model, give simple notes use graphics

• Have user friendly computer screens

• Consider the colour of paper for handouts (black text on white paper can make visual 

difficulties worse). Cream is recommended though different people like different colours.

• Consider the font (comic sans or Arial are the easiest to read), size of print and spacing

• Use bullet points instead of dense text

• Encourage young people to use their mobile phones to programme in appointments 

and reminders

• Offer reminder texts or phone calls.

• Young people who have dyslexia, ADHD or other learning support needs will often have 

associated memory difficulties
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Activities Relating to this Section 

The activities that have been included in this section are designed to reflect on some of the 

ideas around literacies work and young people. The table in the introduction is designed to 

help practitioners to find the most relevant activities for their context.  

Section 3 - Integrated Literacies Activities  
Activity 

and page 

number 

Title Description Target 

audience

19

P120

Integrated Literacies 

- Case Study Tasks

Build your knowledge and 

understanding of integrated 

literacies practice and how 

to implement it into your own 

practice when working with young 

people. 

Reflect on how to incorporate 

literacies learning into fun and 

meaningful activities for young 

people.

Practitioner 

20

P123

It’s Not What You Do 

It’s the Way That You 

Do It – Making

Integrated 

Youth Literacies 

Programmes

To explore the process of 

integrating literacies work around 

an activity or topic of interest.

Practitioners/

young people

21

P125

Additional Activity – 

Integrated youth

Literacies 

programmes

To practice creating integrated 

literacy learning experiences 

based on the needs of the learner.

Practitioner 
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22

p127

The Skinflints guide to 

budgeting   

Time 1 hour 

Development 

Group 

Explore numeracy in the context of 

money.

Improve basic numeracy skills.

Put numeracy in context of 

everyday life. 

Practitioner

23

P129

Understanding 

Literacies in your Life   

 

Time: 20-30 minutes

To raise awareness of the 

existing ‘Knowledge, Skills and 

Understanding’ of participants 

to help understand that young 

people have existing skills prior to 

attending provision.

Practitioner

24

P132

Literacies Issues 

(decoding exercise)  

  

To develop an increased level of 

understanding and empathy for 

young people who struggle with 

their literacies.

Practitioner

25

P 135

Contemporary 

Literacies (ITALL) 

To raise awareness of the barriers 

young people may face when 

dealing with everyday tasks.

Practitioner

26

P139

Words and Colours 

Time: 15 minutes

To increase awareness of the 

difficulties some people have 

faced when reading (based on 

dyslexia training).

Practitioner/

young people

27

P142

Exploring literacies 

issues that young 

people face    

Time: 50 minutes

To examine the literacies issues 

that young people face.

To explore the role of a practitioner 

working with young people in 

supporting and developing young 

peoples’ literacies.

Practitioner
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28

P145

My Concerns Time: 

30 minutes

To explore the concerns 

participants may have in 

integrating literacy and numeracy 

work into their own practice.

Practitioner

29

P147

Integrating Literacies 

into the Arts 

To engage young people in writing 

through art.

Young people

30

P148

Integrating literacies: 

Poetry   

Time: 30-60 minutes

Illustrate how literacies can be 

integrated into activities.

Enable the group to experience 

integrated literacy activities. 

Introduce the group to and 

stimulate ideas for creating writing.

Practitioner/ 

Young people

31

P152

Integrating 

Literacies: Music  

Time: 50 minutes

To illustrate how literacies can 

be integrated into youth work 

activities.

To enable the group to experience 

integrated literacy activities.

Practitioner/ 

Young people

32

P157

Integrating 

Literacies: Football  

Time: 30 minutes

To illustrate how literacies can 

be integrated into youth work 

activities.

To enable the group to experience 

integrated literacy activities.

Practitioner/ 

Young people

33

P160

Tucking In - 

integrating literacies: 

numbers  

Time: 50 minutes

Illustrate how literacies can 

be integrated into youth work 

activities.

Enable the group to experience 

integrated literacies activities.

Practitioner/ 

Young people
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34

P162

Planning a 

programme

To create a programme of 

learning for literacies and young 

people.

practitioner

35

P163

Contemporary 

Literacies; literacies 

and new media

Production of a piece that is 

factually accurate written in full 

pros, well structured and written, 

grammatically and spelled 

correctly. 

practitioner

36

P169

Communication – 

Say What You Mean 

and Mean What You 

Say

Mobile phone 

exercise

Source BBLT 

Reference Group

Exploring communication with 

young people. And encouraging 

effective communication.

Young person
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Activity 19 – practitioner
Integrated Literacies - Case Study Tasks 

Time: 30 min per case

Source: BBLT Development Group 

Aim: 

Build your knowledge and understanding of integrated literacies practice and how to 

implement it into your own practice when working with young people. 

Reflect on how to incorporate literacies learning into fun and meaningful activities for 

young people.

Introduction: 

This section contains three case studies of different groups with different literacies needs. 

The challenge each case study presents could be answered in a variety of ways.

Materials:

Pens and paper

Level of prior knowledge required: 

Tutor – Requires an understanding of literacies

Method: 

Work your way through the case studies using your knowledge gained from previous 

sections to gain a better understanding of how to incorporate literacies into learning 

activities for young people.

Expected outcome/impact:

• Raises your knowledge and awareness of the term ‘integrated literacies’

• Provides tips and examples of how to incorporate literacies learning into fun and 

creative activities

• Highlights the purpose of having the young person at the centre of all learning
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Case study 1 - Sport and literacy 
Activ8 4life

A mixed group of young people aged between 14 and 19 are interested in sport and 

want to try out a number of different activities.  Some of the group members have 

difficulty with some literacy and have said they want to be able to do it better.  

You know there is money available for health and wellbeing and literacy and numeracy 

programmes, develop a programme that would incorporate both of these for the 

group to secure funding.

The group have already come up with a great name – Activ8 4life

Case study 2 – Literacy and animation
Slow motion

You have been asked to work with a group of girls who have been getting into trouble 

at school and are preparing to leave school at the end of the winter term.  You are 

aware that literacy and numeracy are particular problems for the group and the school 

are keen that this is incorporated into any work that you do.  

The school has some animation software and hardware that the girls have shown an 

interest in and you know that there is a local film festival coming up at Christmas.

Put a programme together that would engage the girls with literacy and numeracy 

using the animation facilities.

Case Study 3 – Literacy and music
A group of young people have been hanging around outside the library in your area, 

they are perceived as being intimidating to other users of the library and are frequently 

moved on.  You have engaged them in discussion on a number of occasions and they 

have mentioned that they are interested in song writing, but don’t know where to start. 

You suspect there are literacies issues amongst the group, the librarians are keen to 

engage with the young people as they currently don’t use the library.  How would you 

work with the librarians and the young people to provide a suitable group for them?
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Points for discussion/reflection:

Tutors:  Now think about how you can incorporate literacy and numeracy learning into 

your area of work with young people?

What creative ideas can you think of to engage young people?

Try out a couple of activities on your young people; How did they go?  What worked?  

What didn’t?

What do you think are the pros and cons of highlighting the literacy learning aspect to 

young people?

Level of prior knowledge required: 

Tutor: To have already completed the case studies tasks in this section.

Would be useful to already have own groups in mind when looking to model the 

approach.
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Activity 20 – practitioner and young 
people
It’s Not What You Do It’s the Way That You Do It – 
Making Integrated Youth Literacies Programmes 

Time: 90 min 

Source: Essential Skills Service - East Ayrshire Council

Aim: To explore the process of integrating literacies work around an activity or topic of 

interest.

Top Tip: Think about the different ways in which we use text, numbers, ICT and 

communication to understand and complete tasks.

These examples of youth literacies programmes can be found on Adult Literacies Online 

(link).

These examples have been provided by East Ayrshire Council’s Essential Skills Service.  

Further example can be found in the additional Activities to Support BBLT section on 

ALO. If you would like to share a programme from your own project please contact 

Sheila Doogan to add it to ALO. 

Materials:

Pens

Card or paper

Examples of Practice - download material from Adult Literacies Online (click the title)

• Smoothie Making Programme

• The Match Programme

• Bringing comics to life programme

• Creating Resources for Youth Literacies

Level of prior knowledge required: 

Tutor /facilitator – To be familiar with creating youth literacies programmes.

Participants- have an understanding of literacies and some experience.
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Method: 

Break into three small groups. Give each group one of the example programmes.

Ask each group to create a poster representing the programme. It should explain 

through text and visuals the main activities, strong points and outcomes.

When every group has finished, put the posters on the wall. Each group take it in turn to 

talk through their poster and take questions about the programme.

After the presentations, discuss together the common elements across all of the 

examples.  

Now put the group into pairs. Give each pair a copy of ‘Creating resources for Youth 

Literacies’. Ask them to design a youth literacies programme based around an activity 

or topic of interest, and then feed back to the group.

Expected Outcomes:

Have an awareness of different uses of literacy.

Be able to state desired aims and outcomes before a programme.

Have a better understanding of integrated literacies.

Design own integrated literacies programme.

Points for discussion/reflection:

Tutors/facilitators

What did you learn from this process?

What stood out or was surprising?

How will you use this approach?

What do you need to use such programmes with your young people?

127



SECTION 3:  INTEGRATED LITERACIES ACTIVITIES 

BIG BOOK OF LITERACIES TRAINING

Activity 21 – Practitioner  
Additional Activity: Integrated Youth Literacies 
Programmes

Source: BBLT Development Group

Aim: To practice creating integrated literacy learning experiences based on the needs 

of the learner

Materials:

Handout practice scenario

Additional materials for reference examples from exercise above

Method:

Individually or in small groups. 

Give each individual/group a copy of the scenario and task.

Allow 1 hour for this activity.

Make sure everyone takes part in the activity.

Bring the groups back together and discuss:

What methods were used to create the programme?

Could you have done it any differently?

Would you be up front about the literacy work in your programme or would you hide it?

What do you think the advantages and disadvantages of each approach could be?

If the young people became disengaged with your programme, what would you do? 

How could it be adapted?

Top Tip: Encourage each person within your group to take part.

Points for discussion:

How did you find this activity?

Is this an approach you could use with the young people you work with?

In what ways could this activity be adapted to incorporate further learning?
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Expected outcomes:

Be able to identify and have an awareness of where literacies can be integrated in any 

activity or programme.

Practice scenario
Scenario

A local youth worker has a group of 7-10 young men, aged between 15- 17, attending 

a youth group for 2 hours one evening per week. She has completed section one of 

the BLT pack, and from her increased literacy awareness she suspects some of the 

young men struggle with their literacy, although not all of them. She has not raised the 

issue with them yet but has approached you regarding helping her work with them for 

several weeks. The young men normally spend their time playing football, pool or on the 

play station at the club and she isn’t sure how to get them on-board with the idea of 

getting support with their literacies.

Activity - Design how you would approach this group, and what kind of programme 

you could offer?
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Activity 22 – practitioner/young people
The Skinflints guide to budgeting  

Time: 1 hour

Source: BBLT Development Group  

Aims: 

• Explore numeracy in the context of money.

• Improve basic numeracy skills.

• Put numeracy in context of everyday life. 

Materials:

Paper

Pencils

Eraser

Computer

Website addresses

Method: 

An 18 year old has just been given a flat by the local authority.  This is the first time she’ll 

be living on her own and therefore taking responsibility for her finances.  She is seeking 

help to budget her finances.  She is more than capable of basic numeracy but does not 

understand the terminology within utilities bills and has never had to budget before.

Develop two or three different activities which could be used to support her learning.

Level of prior knowledge required: 

Tutor – prior experience of literacies tutoring required

Participant – no prior experience required

Points for discussion/reflection:

• Is this an approach you could use with your learners?

• How could you develop these activities further to consolidate her learning?
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Expected outcome/impact:  

Be able to plan numeracy learning activities.

Be able to accommodate young person’s individual needs into learning activities.

More resources for Financial Learning
Skint  interactive learner centred money management resource, most effectively used 

with 16 – 25 year olds in supported youth groups .There are more additional resources to 

accompany Skint for working on financial learning on the Booktrust website (link).

Check out Financial Learning Online (FLO Scotland) (link) providing support to people 

involved in financial capability and financial learning for adults (16+) in Scotland. FLO 

Scotland is funded by the Scottish Government and managed by Education Scotland.

Money for Life (link) a financial capability and personal money skills programme 

that aims to embed vital money management skills in further education (FE) sector 

institutions or community groups.

Spending Sense (link), information on a resource on financial capability for learners with 

special educational needs.
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Activity 23 – practitioner
Understanding Literacies in your Life   

Time: 20-30 minutes

Source: adapted from Introduction to Adult Literacies Learning (ITALL)

Aim: To raise awareness of the existing ‘Knowledge, Skills and Understanding’ of 

participants to help understand that young people have existing skills prior to attending 

provision.

Overview:

Knowledge, skills and understanding are important in literacies learning. They are all 

different and it is helpful to understand the differences and the implications of these.  

• Knowledge – what do you need to know? Key facts etc.

• Skills – what do you need to be able to do?

• Understanding – what areas do you need to apply your knowledge to be able to 

think and act flexibly?

Materials:

Flipchart or sheets of paper

Pens

Case studies 

Level of prior knowledge required: 

Tutor – Prior experience of literacies tutoring

Participant – no prior experience required

Method:

1. Divide the group into pairs and give each of them an activity case study.

2. Read the case study and identify the knowledge skills and understanding required 

for this young person. Give them 15 minutes to do think about the case.

3. Bring the group back together and feedback. Try and ensure you relate their 

feedback to young people’s knowledge, skills and understanding.
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Points for discussion/reflection:

Link the exercise they have just done with young people’s experiences.

Remind the participants that these activities utilise their own knowledge, skills and 

understanding.

Every learner, no matter their age and background will bring into the group their own 

unique knowledge, skills and understanding. 

To help the young person make the most of their learning experience it is important 

to “tap in” to their skills to enable him/her to work individually and as a confident 

contributing member of a team.

Consider what prior knowledge, skills and understanding young people bring to the 

learning contest.

Expected Outcomes:

Participants will:

Have awareness of their ‘knowledge, skills and understanding in relation to literacies 

activities and the complex nature of everyday literacies. 

Contemplate the potential skills, knowledge and understanding that a young person 

brings to a task.

Have an understanding of the complex nature of everyday literacies activities and 

the skills, knowledge and understanding that a young person brings to a task.

Activity Case Study One 
You are flying out to Spain tomorrow - what plans did you have to put in place to be 

ready for your trip? What existing knowledge, skills and understanding did you have at 

your disposal?

Activity Case Study Two
You are about to leave home to do a monthly grocery shop, what knowledge, skills and 

understanding will you need to plan the task and what skills do you already have at 

your disposal?
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Activity Case Study Three
You are completely redecorating a bedroom from scratch. What skills, knowledge and 

understanding do you need to put in place to plan and complete the task?

Activity Case Study Four
You have just been offered a tenancy for yourself and your new baby. What skills, 

knowledge and understanding do you need to make a new home for you both?

What strategies and skills might you employ to overcome these challenges?

Top Tips:

Make sure that you have an understanding of what is meant by knowledge, skills 

and understanding is and how it impacts on learning. 

Make the exercise light hearted and at the end ensure the participants are all 

aware that they cannot take the ‘knowledge, skills and understanding’ a learner 

has for granted.

Provide information on possible sources of referral for young people who have 

needs outwith the organisations role.

It is also useful to have a look at where young people go for information/training 

after the session with you if they want to take the learning further.

Case Study Knowledge Skills Understanding
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Activity 24 – practitioner
Literacies Issues (decoding exercise)    

Time: 40 minutes

Source: Adapted from the Introduction to Adult Literacies Learning (ITALL) 

Aim: To develop an increased level of understanding and empathy for young people 

who struggle with their literacies.

Materials:

Handout

Paper

Pens

Method:

1. Ask participants to close their eyes and imagine their favourite person/pet or object. 

Help them by giving them hooks such as “What did you do the last time you saw 

them/it?” “When will you see them/it next?” “Why are they so special to you?”

2. Ask the group to open their eyes and explain that you would like them to write 

about their favourite person/pet or object.

3. Handout the code sheet. Further explain that you would like them to use the 

opposite hand to the one they normally use and instead of the alphabet use the 

code which is on handout 3.

4. Give the group about 10 minutes to write and then ask them to swap with their 

partner and read each other’s. Give the group about 10 minutes to do this.

5. Ask the group to share what they have just read.

6. Ask the group to describe how they felt during the exercise.

7. If this is too personal for the group, ask the group to describe their journey to the 

course or what they did at the weekend.

Expected Outcomes:

Participants will:

Have a greater understanding of the frustrations 
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experienced by young people within literacy issues and be aware of strategies used 

in decoding words (reading)

Top Tip:Explore the frustration and embarrassment young people may feel when 

faced with reading material that they cannot understand.

Points for discussion/reflection:

Emphasise that the group do not need to share what they have written or read if they 

do not feel comfortable.

Common responses of how people felt during the activity include frustration, 

annoyance and embarrassment. Put these feelings into the context of young people 

who struggle on a day-to-day basis.

It is interesting to get people to share the strategies they employed during this task. 

Strategies include writing keywords rather than sentences and guessing words based on 

the first few letters. These are often ones which young people employ.

Some people may have actually enjoyed the challenge of breaking a code. It is 

important to stress to the group that what might be enjoyable over 20 minutes may not 

continue to be so day after day.

A similar activity could be developed for maths. It is likely that this would result in a 

different feedback discussion as we appear much more comfortable with the idea that 

maths is not something that everyone can do well. This may mean that people would 

not feel so demoralised doing the task because they would not expect to be able to do 

it quickly and easily. It may also be worth discussing some people’s fear of being put on 

the spot with maths.
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Handout - literacies issues
The Code

A ∩ N ㄎ

B ∪ O ㄒ

C 〤 P ㄚ

D 〥 Q ㆗

E 〦 R ㆘

F 〧 S ㆙

G 〩 T ㆚

H 〰 U ㆟

I ㄅ V ㈰

J ㄇ W ㊇

K ㄉ X ㊤

L ㄊ Y ㄖ

M ㄍ Z 个
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Activity 25 – practitioner
Contemporary Literacies 

Time: 30 minutes

Source: Adapted from the Introduction to Adult Literacies Learning (ITALL) 

Aim: To raise awareness of the barriers young people may face when dealing with 

everyday tasks.

Materials:

A copy of reading passage and questions from this activity.

Method:

1. Give out the academic reading document to each participant within the group 

and ask them to read the passage through twice. This has to be done in silence.

2. After everyone has read the passage hand out the 3 questions relating to the 

passage. Tell them they can now work in pairs to answer the questions. They have 

another 5 minutes to answer the questions. Tell the group the facilitator will pick 3 

people at random to answer the questions at the end.

3. After 5 minutes facilitate a group discussion around their thoughts and feelings on 

the exercise.

Top Tip: Try to be serious at the beginning of this activity and stick to the timings.

Points for discussion/reflection

1. By the time it gets to the feedback many people are becoming agitated and 

worried they will be asked to answer the questions.

2. The theory behind this exercise is that it makes them aware of the panic many 

people with basic literacy skills may feel when faced with everyday tasks, young 

people included.

3.   This exercise may also be used to look at the need for plain English and reading for 

understanding (for more information check out the Easy Reading leaflet (link)
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4.  It can also be used to discuss the power relationships within text and the alienation 

of the reader.

Expected Outcomes

Participants will:

Be able to understand that complex language can act as a barrier to 

understanding.

Have an increased understanding of how frustrating it is to struggle with 

understanding when reading, and how it lack of understanding interferes with 

enjoyment.

Understand the need for plain language to communicate effectively.
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Handout Contemporary Literacies 
Read the passage below and pick out the main ideas. We will then discuss these ideas as a 

group.

Explorations of relationships between language, reference and interpretation have been 

of on-going importance to the discourses of 20th century critical theory and have much to 

offer those involved in the provision of literacy support. For example, it is recognised that 

approaches and ideas used in literacy provision reflect the changes in contemporaneous 

social and cultural mores over a period of time. Critical theory, therefore, offers a convenient 

guide to the key areas of late 20th century thought which have influenced educational 

practice e.g. reader-response criticism, psychoanalytic criticism and feminist critical theory.

Similarly, the development of structuralist and post structuralist discourses have had a 

significant influence on our understanding of the relationship between the reader and 

the text, the speaker and the spoken word, challenging as they do traditionalist humanist 

approaches to language as being a prioric invested with stable meaning. Critical theorists 

such as Derrida have argued that meaning is not stable, not a given, and that we live in “a 

world of signs, without fault, without truth and without origin, which is offered to our active 

interpretation.”

In relation to the idea of language as an unstable medium, Colin McCabe, in his essay 

Language, Linguistics and Literature, develops the idea of the decentred nature of 

language when he argues for the use of institutional sites of language as the starting 

point of analysis rather than “some notion of language as a totality”. This allows addresser 

and addressee to become “functions of the variety of places allocated to the speaker 

in a discourse rather than basic elements given by syntax or pragmatics”. McCabe sites 

Jakobsen’s model of reference (see p 304) as an example of analysis which “presupposes 

a simple and uncomplicated three person model of language in which syntactic and 

discursive distinctions coincide” and goes on to argue that it is “impossible to abstract 

language from conditions of verification in order to pose some general theory of reference”.

From Contemporary Literacies edited by National Training Project 
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Article Questions
1. Is it impossible to abstract language from conditions of verification in order to pose some 

general theory of reference?

2. Do you think critical theory offers a convenient guide to the key areas of late 20TH 

century thought?

3. Do you agree with the theorist Derrida that meaning is not a stable – not a given?
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Activity 26 – practitioner and could be 
adapted for young people
Words and Colours 

Time: 15 minutes

Source:  Based on an exercise from Dyslexia Scotland

Aim: To increase awareness of the difficulties some people have faced when reading 

(based on dyslexia training).

Materials:

Words and Colours handout

Method:

Display the Words and Colours handout, preferably on a screen. The words and their 

colours are mixed up so that for example, the word blue is written in green. Participants 

have to read the colours aloud while looking at the words. They will find that saying the 

colours while looking at the words is far more confusing than simply reading the words.

Expected Outcomes:

Participants will:

Have an increased awareness of the difficulties faced by an individual who has 

trouble understanding what they are reading.

Have an understanding of the frustrations faced by a reader with dyslexia.

Points for discussion:

The discussion points are raised by the candidates when they appreciate the difference 

between reading the words and then reading the colours.

When reading the colours, the “normal” or competent reader will notice how much less 

time it takes to simply read the words as oppose to reading the colours. They can then 

discuss how much more difficult it is for the dyslexic learner to decode words.
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Top Tips:

Ensure the candidates read the colours first and not the words. Many find the 

activity really easy until they realise that reading the colours is the task and is much 

harder.

Similar exercises are available on brain training programmes. 

If dyslexia is an issue, find out where the nearest source of support is. Organisations 

like Dyslexia Scotland (link) can provide useful information.

Information on research into Undetected Visual and Visual Perceptual Problems in 

Adults with Literacy Difficulties is available on Adult Literacies Online ALO.
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Words and Colours Handout

Green 

Green

Blue

Blue

Red

Black

Black

Red
Red

Red

Yellow

Green

Black

Blue

Green

Green

Blue
Red

Green 

Green

Blue

Blue

Red 

Black

Black

Red
Red

Red

Yellow

Green

Black

Blue

Green

Green

Blue
Red

Green 

Green

Blue

Blue

Red

Black

Black

Red
Red
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Activity 27 – practitioner
Exploring literacies issues that young people face   
 

Time: 50 minutes

Source: BBLT Development Group 

Aims:

To examine the literacies issues that young people face.

To explore the role of a practitioner working with young people in supporting and 

developing young peoples’ literacies.

Materials:

Case study handout

Method:

1. Divide the participants into small groups.

2. Give each group the case studies handout and ask them to choose 1 or 2 case 

studies.

3. Ask everyone to read through the case studies and discuss the questions posed on 

each.

4. Bring the group back together again and facilitate feedback.

Top Tip:If you have a case study more relevant to your group use that.

Points for discussion:

These case studies are typical situations which could happen in youth work. They are 

consequently not clear-cut and raise plenty of questions for discussions.

The key learning point is that literacies work, especially at the initial stages of engaging 

young people, is a complex process and requires many youth work skills to manage and 

capitalise on the opportunities that arise.
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Expected Outcomes:

To examine the literacies issues that young people face.

Explore the role of youth workers in supporting and developing young people’s 

literacies.

Ideas for discussion:
1. Spend one to one time with Zander to build up a relationship with him to explore his 

issues.

2. Ensure that the group have devised a group agreement with outlines expected 

behaviours and consequences.

3. Initiate a positive reward system for keeping to the group agreement with incentives 

for the young people.

4. Ensure that the way the project has been described to the young people is 

completely up front and honest in relation to its aims of supporting and developing 

the young peoples’ literacies and the types of activities they will be taking part in.

To develop this further 
Set time to devise activities which enable young people to reflect on issues such as 

limited attention and commitment to see an activity to completion. 

Devise shorter activities based on the groups interests, which help build the learner’s 

concentration and attention capacity, by using engaging topics and activities. 

Undertake a group agreement with all members of the group which covers the 

importance of staying with an activity until if finishes.

Consult with young people as to why they move on so quickly and what could be done 

to keep their attention.

Some young people may have a short attention span due a medical condition, refer to 

section 4 p 191 for more information on additional support needs.
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Handout Case Studies 
Case Study One
You have started up a new group which is based on integrating literacies into football. The 

session is divided into two halves. In the first half the group work on their literacies and in 

the second they play football. The group members are all keen and interested in what the 

group has to offer. Zander comes along most weeks but is always very disruptive and refuses 

to take part in any activity that involves writing.

1. How would you deal with Zander?

2. What could you have done at the start of the group to avoid this situation occurring?

Case Study Two
You are running an integrated literacies activity within a youth club. A core group of young 

people take part in the literacies activity each week but some have never completed a 

session as they get enticed by the other activities that are taking place in the club at the 

same time.

1. How could you improve engagement?

2. How could you prevent learners leaving early?

Case Study Three
You are working with a literacies group in their senior phase of school. You take them for 

a school period per week delivering integrated literacies workshops. One of the group 

members is not engaging with the activities and acts up when faced with a writing activity. 

This is disrupting the rest of the group,

1. How would you deal with this situation?

2. What could you have done at the beginning of the group to avoid this situation 

occurring?
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Activity 28 – practitioner
My Concerns 

Time: 30 minutes

Source: BBLT Development group

Aim: To explore the concerns participants may have in integrating literacy and 

numeracy work into their own practice

Materials:

Pens

Post it notes

Flip chart paper

Method:

Hand out a post it note to each participant

Ask each participant to consider the following question:

What concerns do you have about working with young people and their literacies?

Each person should write down their main concerns on a post it note and hand it 

facilitator.

The facilitator puts 2 headings on flipchart paper at opposite ends of room with 

headings ‘not concerned’ on one and ‘very concerned’ on the other.

The facilitator reads out each of the concerns and asks the group to line themselves up 

depending on how they feel from ‘not concerned’ on the right to ‘very concerned’ on 

the left.

The facilitator should discuss each of the issues raised and if possible ensure that all 

concerns are addressed. 
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Top Tips:

Try and address all of the concerns that the group may have points for discussion/

reflection:

Highlight that everyone has different concerns, strengths and qualities.

If any of the concerns are to do with their own literacy and numeracy skills, let them 

know that additional help is available and to contact Big Plus helpline for details of 

the nearest provision.

0808 100 1080 
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Activity 29 – young people
Integrating Literacies into the Arts 

Source: Dundee City Council

Aim: To engage young people in writing through art.

Materials: 

Paper

Paint or coloured felt pens

Paintbrushes

Pots of water to rinse brushes

Post it notes

Pens

Method:

Ask the group to paint some abstract art e.g. lots of patterns on a page (rather than 

painting something specific like a house).  Once the group have finished painting 

display their work around the room.  Give people a set of post it notes and ask them to 

write down what each picture reminds them of and stick it next to the picture.  Each 

person then collects up the responses that their painting has generated and uses these 

to create a short story or a poem.

Discussion/reflection points: 

This activity uses visual and kinaesthetic processes to begin the process of writing.  It has 

been found that by using this approach young people create much more imaginative 

and fluent pieces of writing than if they started with a blank page (Olshansky, 1995).
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Activity 30 – practitioner or can be 
adapted for young people
Integrating literacies: Poetry  

Time: 30-60 minutes

Source: Dundee City Council

Aims:

Illustrate how literacies can be integrated into activities.

Enable the group to experience integrated literacy activities.

Introduce the group to and stimulate ideas for creative writing.

Materials:

Paper

Pens or Pencils

Erasers

Emotion Card

Questions 

Method:

1. Print out emotion cards and questions. Cut out emotions and put them in an 

envelope.

2. Ask each person to pick an emotion card and keep it to themselves.

3. Explain that you are going to ask a series of questions which you would like the 

participants to answer about the emotion they have. 

4. Explain that there are no right or wrong answers. They should write whatever comes 

to mind. They can write one word, a sentence or draw a picture.

5. Ask the questions one at a time and allow time for people to come up with an 

answer.

6. When everyone has finished, encourage the participants to share their answers with 

the group. The group can try and guess which emotion they had.
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Top Tip:  Try to put young people at ease by re-assuring them if they do not want to 

write they can draw.

Expected Outcomes

Participants will:

Have an understanding of how to how to integrate literacies into a youth activity.

Experience a literacy activity that can be integrated into youth activity.

Have a greater understanding on how to stimulate ideas for creative writing with 

young people.

Points for discussion/reflection:

It can be useful to stress again that there are no right or wrong answers and discuss how 

people come up with different answers to the question.

It is based on personal opinions. Everyone's view is valid and different.

We all see things differently according to our own experiences and opinions.

Explain to the group that they can easily make their answers into a poem using the 

questions, for example:

Anger smells like......

Anger is......

Anger feels like.....

Anger reminds me of......

It would be useful to have the questions written up on a flipchart so that participants 

can copy them down if needed.

You can extend the activity for young people by asking the group to illustrate their 

poem and laminate it or type it out if they prefer.
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Poetry activity: Questions

What does it smell like?

What colour is it?

What does it feel like?

What does it remind you of?

What does it look like?

What does it sound like?

What does it taste like?
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Poetry activity: Emotion Card sort images

Happiness Sadness

Anger Love

Fear Jealousy

Surprise
Pride
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Activity 31 – practitioner can be adapted 
for young people
Integrating Literacies: Music

Time: 50 minutes

Source: 16 – 24 Literacy Project, Dundee

Aims:

To illustrate how literacies can be integrated into youth work activities.

To enable the group to experience integrated literacy activities.

Materials:

• Handout 6

• CD and CD player

• Pens

Method:

1. Ask the group to listen to a song by a band, which is popular with young people 

(you pick the song).

2. Once they have listened to the song split into small groups and discuss positive and 

negative aspects of the song.

3. While they are doing this play the song again.

4. Ask the group to feedback their thoughts and use this as a basis for a whole group 

discussion.

5. Ask the group how they would use this activity in a youth work setting and to 

brainstorm other activities around music which they could integrate literacy work 

into. 

6. Discuss the literacies elements of this task and other activities that they have 

suggested.

Top Tip: Link this exercise into what the participants own groups may be doing.
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Expected Outcomes:

Have an understanding of how to how to integrate literacies into a youth activity

Experience a literacy activity that can be integrated into youth activity.

Have a greater understanding on how to stimulate ideas for creative writing with young 

people

Background information – Integrated Literacies Music 

Music is something which many young people feel very passionate about and is closely 

linked to their identity. It is, therefore, an ideal medium to engage young people and 

through this begin to support and develop their literacies.

The activity gives young people a chance to develop their listening, discussion and 

writing skills. They are hooked into this task through music that they feel strongly about 

and therefore feel confident to talk in relation to it.

Lyrics for songs are often available on the internet. These could be printed out as a 

progression of this task, linking the spoken to the written word.

Other activities that integrate literacies into music include:

Display posters of the ‘Top Ten’ on the wall with space for young people to write what 

they think of the song. 

 Put a blank playlist on the wall for young people to fill in the songs they would like 

played that evening in the youth club.

Use music as an avenue to introduce issues such as drugs or relationships and integrate 

literacies into these activities.

Support young people to express themselves through writing their own songs or raps.

Use the internet to find out more about bands or artists that the young people like.
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Additional Activity - Music and Health and Wellbeing 

Source: Replies youth Information Project 

As young people reflect on emotion and songs ask them to consider the impact of 

music on their mood and motivation. This can be done helped by creating a happiness, 

motivating and energising resource where young people create their own CD or 

play list to take home help boost their mood.  Using technology learning to enable 

this activity can also prompt a discussion about the responsibilities and legality of 

downloading information as well as how to do this.
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Handout Music 
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Music handout cont.

I feel this way because……….

There are positive things about this song such as…..

There are negative things about this song such as…….
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Activity 32 – practitioner or can be 
adapted for young people
Integrating Literacies: Football  

Time: 30 minutes

Source: Reading the Game pack created by Edinburgh City Council 

Aims:

To illustrate how literacies can be integrated into youth work activities.

To enable the group to experience integrated literacy activities.

Materials:

Tutor handout 1

Flipchart paper

Flipchart pen

Method:

1. Divide the group up into small teams and ask them to think of a team name and a 

buzzer sound.

2. Record these on the flipchart.

3. Explain that this quiz is about the language of football and that the teams have to 

guess what the word or phrase means. The first team to buzz and give the correct 

answer gets a point.

4. Read out the quiz and winners get a prize.

Top Tip: Link this exercise into what the participants own groups may be doing.

Points for discussion:

Football is something which many young people are very interested in and feel very 

confident about. This is a perfect starting point for looking at language. Once young people 

have developed their grasp of football language their knowledge could be applied by using 

this new vocabulary to develop football commentaries on matches and to write reviews.
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Handout 1 Language of Football Quiz

What do the following phrases mean?

Keep it on the carpet

Nutmeg

Couldn’t hit a barn door

Early bath

Turns on a sixpence

Hugs the touchline

Ball to hand

Let his football do the talking
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The Answers!

Keep it on the carpet

Play the ball along the ground

Nutmeg

Putting the ball through the opponent’s legs

Couldn’t hit a barn door

A player who is not very good at shooting at goal

Early bath

Player is sent off.

Turns on a sixpence

A player quickly changes direction in a small area

Hugs the touchline

The player is playing very wide on the pitch

Ball to hand

The ball has accidentally hit a player’s hand, therefore a penalty / free kick will not be given

Let his football do the talking

A player who, following a controversial incident, wants to focus on playing football
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Activity 33 – practitioner
Tucking In - integrating literacies: numbers 

Time: 50 minutes

Source: BBLT development group 

Aims:

Illustrate how literacies can be integrated into youth work activities.

Enable the group to experience integrated literacies activities.

Materials:

Selection of snacks with price tags

Pens

Paper

Calculator

Money

Method:

Split the group up into small teams and give each of them a selection of snacks with 

price tags (crisps, juice, chocolate bars etc.). The task for each group is to create a new 

price list for their goods which will mean that they make a £5 profit by the end of session.

Once the group have had time to devise their price list give each person £1 to spend at 

each of the snack bars.

Once all the transactions are complete ask the groups to work out their profit (‘the 

amount of money made’ minus ‘the amount the goods cost to buy’).

Top Tip: Link this exercise into what the participants own groups may be doing.

Points for discussion:

Discuss the numeracy demands of this task and how a group of young people could be 

supported and/or challenged in this task.
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Discuss how this task could be expanded and developed for a youth club e.g. tuck 

shop, fundraising and keeping the books or being the treasurer of the committee.

Expected Outcome

• Have an understanding of how to how to integrate numeracy into a youth activity

• Experience a numeracy activity that can be integrated into youth activity

• Have a greater understanding on how to stimulate ideas for working with young 

people on numeracy

Additional Numeracy Material:
Counting on a Greener Scotland (COGS) (link) is a learning pack that aims to provide 

opportunities for learners to develop their knowledge, skills and understanding of 

numeracy, in the particular contexts of weather, climate change and energy. The pack 

offers a range of numeracy related learning activities and pointers to further, external 

resources to enable learners to consolidate and broaden their existing knowledge and 

understanding, and apply skills in ways that will help them improve key areas of their 

lives.

Produced by WEA and Heather Reid, in collaboration with Education Scotland.
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Activity 34 – practitioner 
Planning a programme

Source: BBLT Development Group

Aim: To create a programme of learning for literacies and young people

You are a youth worker at a local youth group with around 15 young people attending 

between the ages of 14-16 years. You are aware that a number of young people have low 

level literacy skills but do not want to isolate them from the rest of the group in order to give 

them extra support. You are aware that a number of young people are really interested in 

drama and a number of them like being in front of the camera. The senior youth worker has 

given you some resources to plan some fun literacies based sessions with the young people.

Method: 

Create a 3 week programme of activities that incorporates the people building on their 

reading and writing skills. The resources you have been given include:

• Camcorder

• Camcorder disk or memory card 

• Paper

• Pens

• Flipchart Paper

• Fancy Dress Clothes

• Laptop to edit footage

• Small budget for a drama specialist or other staff

Points of Discussion:

How do you think these activities would work in your setting?

What would you have to put in place to make this work?

What are the main literacies learning points in this programme?

Expected outcomes:

Be able to identify and have an awareness of where literacies can be integrated in any 

activity or programme.
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Activity 35- practitioner
Contemporary Literacies; literacies and new media

Source: YouthLink Scotland

Activities 

Blog it!

A blog is a World Wide Web personal log or journal 

Aim: Production of a piece that is factually accurate written in full prose, well structured 

and written, grammatically and spelled correctly. 

Activity 1:

You will need to give each participant a piece of written material to read individually.  

A music or film review, magazine article or web pages are ideal. The participant 

should write their interpretation of the information provided as a blog – a web based 

report from their perspective.  This should be a specific word length e.g. 200 words as a 

summary to an original longer article or information.  

Activity 2:

Encourage all participants to generate an original piece of prose of a specific length 

e.g. 200 words.  The subject is the choice of the participant.

You can get creative: Most blogs are primarily textual, although some focus on art (art 

blog), photographs (photoblog), videos (video blogging or vlogging), music (MP3 blog), 

and audio (podcasting). Microblogging is another type of blogging, featuring very short 

posts.

Construct a tweet – a micro blog;

Create a tweet, which can be no more than 140 characters. A letter or number or 

space is a character.

This can be based on a short written or verbal input or reflection on a personal life 

experience.
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Interview reporting
Based on a verbal input or a paragraph read aloud by the facilitator or tutor write the story 

in the form of a short article.

Aim: Production of a written piece that is factually accurate written in full prose well-

structured and written, grammatically and spelled correctly. 

Purpose: To generate a piece of original writing based on a verbal (word of mouth) input.

 

Numeracy in action: Get there and home again!

Planning, time management and budgeting 
Using a train or bus timetable get yourself from start point to an end point.  Try Trainline or 

similar website for support.   

What is your 

• Start time 

• Work out the time it will take you to get to your destination 

• Estimated time of arrival 

• Cost of a return journey

• Cost of two single journeys

Top Tip: It may be worth writing a scenario to ensure the process is the same for all 

involved, this ensures fairness.  That way you only have one correct answer to assess all 

participants. 

Planning work on literacies with young people 

There are many different ways to lesson plan with young people, the right way is the one 

that works for you/your project and the young person.  Negotiation and motivation are two 

important factors to consider when planning a session with young people, ask yourself if 

what you are planning has relevance in their lives.  Young people, like adults, will lose interest 

if they can't see any relevance to them. If there has been some negotiation with the young 

person, identifying their interests, and then it is more likely to be successful.
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Using Technology in Literacies Work

Technology has the potential to play a significant role in supporting the development of 

young people’s literacies learning.  The following can be used imaginatively and creatively 

to engage young people in literacies learning:

• Computers

• Camcorders

• Mobile phones

• Computer software

• Social networking sites (Facebook, Twitter, My Space, YouTube, blogs, chat lines and 

forums)

• iPods

• Nintendo DS

• Wii

• Xbox

• Nintendo DS games and iPods educational games e.g.  brain training to electronic books 

• Internet platforms e.g. GLOW (link) and Connect Communities of Practice link

• Websites e.g. Skills Development Scotland My World of Work link

• Nintendo DS games and iPods now supply a number of educational games from brain 

train to electronic books.

• Tumblr -  blogging platform to create a loose collection of inspiration link 

• Pinterest -   online pin board link 

Technology has become an increasing part of everyday life, at home, in education, 

communicating with friends and in the workplace.  Activities such as: 

• Shopping online or self-service electronic checkouts

• Social networking: Facebook, Twitter etc.

• Communication: Mobile phones, emails, instant Messenger etc.

• Online banking

Top Tip: There are many directories available for text speak and emoticons to help to 

decipher text messages there is one example at this link
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Discussion/reflection point

Think of other technology that young people use in their everyday life.

New innovations in technology are changing our society, and we are living in a new 

‘information age’.

• How do you think this will impact on educational systems, employment and home life?

• New forms of communication through technology have led  to new forms of literacy 

skills and knowledge emerging such as using images, ‘text speak’, icons, emoticons 

etc. as people become fluent in these modes of communication. There is an emerging 

language where abbreviations and icons are commonplace, as speed is perceived as 

more important than spelling and grammar rules. This new language, while familiar to 

some, can be a barrier to those who do not know the code. 

• How important do you think it is to be able to use ‘Text Speak’? 

• What are the advantages and disadvantages?

• When is it appropriate to use text speak and abbreviations? Are there situations when it is 

not appropriate?

Top Tip: YouthLink Scotland Social Networking Conference Report (link) may be useful to 

refer to when thinking about some of issues around social networking

     Hi M8 Txt U L8r

W/E
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Answers 
• Hi mate text you later

• Unhappy (emoticon)

• Whatever

• Wi-Fi

Digitally Agile CLD 
YouthLink Scotland, Learning Link Scotland and the Scottish Community Development 

Centre worked in partnership to deliver the Digitally Agile Community Learning 

and Development (DACLD) Project. It is one part of the Community Learning and 

Development (CLD) Upskilling Programme 2012, managed by Education Scotland 

and funded by the Scottish Government, emerging from the CLD National Workforce 

Development Group. Information from 3 regional, seminars Aberdeen, Glasgow and 

Edinburgh and 7 case studies is available on the YouthLink website (link). 

E learning
Young people are often digitally native, that is they have grown up with access to 

laptops, digital cameras and video cameras and use them to communicate effectively.  

This can be used to good effect when it comes to literacies learning, using creativity 

and imagination.   E-learning is a method of creating and sharing information and 

knowledge with others, primarily for educational or training purposes. This can be 

effective in literacies work with young people and adults.

‘The potential of e-learning as self-supported and mediated learning 

within adult literacy and numeracy is largely untapped.’

  ‘The Adult Literacy and Numeracy in Scotland Report’, Scottish Executive, 2001)

E-learning can include:
• Online courses or blended learning 

• Learning management systems that manage students’ learning, curriculums and 

portfolios

http://www.youthlinkscotland.org/Index.asp?MainID=14863
PLanigan
Typewritten Text

PLanigan
Typewritten Text

PLanigan
Typewritten Text

PLanigan
Typewritten Text
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• A support to independent study

• Virtual classrooms (or virtual learning environments), used to increase learning hours 

and opportunities out with the classroom

• Blogs, wikis, social networks with focus on collaborative learning

Blended learning has also been successful in engaging young people with literacies.  

This approach utilises e-learning, but also provides ‘real’ classes with face to face time 

with the teacher/tutor.

Points for discussion/reflection:

• When considering using technology with young people it is important to discuss with 

young people issues of safety and responsibility. 

• Discuss with young people the reliability of the information that appears on the 

website and the importance of critical reading.
When considering using technology with young people it is important to discuss with
young people issues of safety and responsibility. For more information see the Digitally 
Responsible  section in the Additional Materials to Support BBLT.  

Information on internet safety is available on the Education Scotland website (link).

  

To find out more about internet safety check out the Child Exploitation and Online 
Protection Centre ‘So You Think You Know’ site (link).

•
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Activity 36 - young person 
Communication – Say What You Mean and Mean 
What You Say

Mobile phone exercise

Source: BBLT Reference Group

Aim:   Exploring communication with young people. 

 Encouraging effective communication.

Method:

1. Cut up the text message into separate words

2. Mix them up.

3. Choose a word at random, read aloud, and try to put the message in order.

Text Message: Y  R  U  L8?  btr go tmr, tbh cwot m  abt2 zzz txt  m b4 u riv cu tmr bbfn.

Meaning - Why are you late? Better go tomorrow to be honest, complete waste of time 

I am about to sleep.  Txt me b4 you arrive. See you tomorrow, bye bye for now.

Discussion/reflection

1. How easy was it to read the message?

2. How did you work out any words that you 

didn’t know?

3. What do you think the texter was feeling 

when they sent the message?

4. How easy is it to tell whether someone is 

annoyed when communicating by text or 

email?

5. Do you communicate using text, are there 

any words that you do not understand in this 

message or can’t work out?
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What is effective communicating? 

Discuss how easy it is to get the wrong message, or guess wrongly about the intent of 

the author.

What is the purpose of communication?

Is it effective if recipient has difficulty in understanding what you mean? 

It is important when reading or writing that you consider the audience and purpose - 

what is it for and who is it aimed at?

When is it appropriate to use text style abbreviations and when should writing be more 

formal? 

Electronic communication such as mobile phone text and instant messaging has 

brought in shorthand that has made communication easier, but is it more effective?  

Sometimes it is not appropriate to use text abbreviations, e.g. Job applications, or 

formal business letters.

Top Tip: It is useful to explore what is meant by effective communication in groups.
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Additional information

Statistics about young people and mobile phone use: 
In 2011 more than 70% of 16 to 24 year olds accessed the  internet via mobile phone increas-

ing from 44 per over the previous 12 months more information at this link

Information on negative aspects of mobile phone use, which may useful for promoting dis-

cussion about cyber bullying, overuse etc. at this link

Presentation on cyber bullying from Inverclyde Council here

Texting has become a well-used form of communication among young people. Nestle 

Social Research Programme found “Texting is replacing speech for a large swathe of com-

munication amongst young people. It is immediate, accessible, private, and gives young 

people unprecedented control over how they communicate with their friends and family.”

With 95% of young people claiming access to a mobile phone, texting now plays a key part 

in their social lives. It is used by nine out of ten (89%) 11 – 21 year old mobile phone users at 

least once a day and over half (54%) use it at least five times a day. Texting is preferred for 

chatting people up, (55%), making a first date (40%) and even ending a relationship – with 

more boys (34%) than girls (23%) choosing this way of saying goodbye.

Is the Internet a necessity among young people?
Ernest Doku, technology expert at uSwitch, said in a statement:

‘Younger Britons see the Internet as a necessity, not a luxury. Many are now 

using smartphones as their primary way of accessing the net, rather than home 

computers, and are becoming used to the idea of having the world in their pocket.’ 

If so should educators be embracing this?

Additional examples of integrated youth literacies can be found on Adult Literacies Online 

at this (link) 
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Additional information
Digitally responsible 
Research carried out by the National Literacy Trust has found that ‘young people prefer to read 
on screen’.  They are reading more on computers and other electronic devices than they are 
reading books, magazines, newspapers and comics. It found those who read only on-screen 
are twice less likely to be above average readers than those who read in print or in print and 
on-screen (15.5% vs. 26%). More information is available on the National Literacy trust website (link).
Today’s young people need to know how to effectively use technology to get information, but 
with so much out there, are they aware of the importance of knowing its source and reliability? 
Exploring audience and purpose is a useful exercise for young people, for example comparing 
the same reporting of a news item from different sources, including digital. Noting the difference 
and asking critical questions about the information and the author’s agenda in writing it is a 
useful skill to develop for life. 
Some examples of Critical questions:
  • What was the purpose of the piece of writing? What clues in the writing help to decide this?  
  • What evidence and information was included that helped achieve the author’s purpose?  
  • Who do you think the piece of writing was aimed at, age, gender, level of education etc? 
     What clues were provided in the text that made you think this?  
  • How do you think that the intended audience and purpose of the author influenced the final 
     report?  
  • What was the key information that the author wanted you to read? How does it differ from 
     other writing on the topic? 
  • How reliable do you think the website? Consider the credibility of the website creators and
     the source materials used. Are site users' comments included on the site, and if so, how do 
     these influence the tone and credibility of the content?
 
Navigating the digital waters safely 
Support in developing critical reading, writing and understanding should be included when 
working with young people on literacies.  Developing digital responsibility and a think before you 
click attitude is essential in this form of communication. Critical thinking is crucial in order to 
navigate safely through the Internet. This form of thinkingincludes reflection, reasoning and analysis. 
Digital technology can often require higher levels of literacy skills than paper based reading. 
Reading online requires a greater ability to evaluate information critically, search for and use 
information from the wide range of online sources available. 
Social media has transformed the way people communicate and the fast pace, instant response 
has many benefits, but it is important to be aware of the implications and   consequences related 
to these communications.   
Encourage the young person to pause and read over the text before sending it. Who do they think 
is reading it? What do they think the recipients will understand from the message? Is there a 
possibility of misunderstanding? Are they sharing private information in a public setting?    
 

 

SECTION 3:  INTEGRATED LITERACIES ACTIVITIES 

175

http://www.literacytrust.org.uk/news/5372_children_s_on-screen_reading_overtakes_reading_in_print


BIG BOOK OF LITERACIES TRAINING

Additional information

 

Internet safety is an issue for young people and there are many sources of information available 
to support this work e.g. The Child Exploitation and Online Protection Centre (CEOP) at this (link).
 
An online presence can enhance job opportunities, but it is important for the young person to 
think about how they are presenting themselves.  It may be worth using a search engine to look 
at this, and think about who else can also see the images.  
 
Some statistics can help put this in perspective, a survey commissioned by the online employment 
website CareerBuilder has found that: 
 
  • 37 per cent of employer’s use Facebook to look at who is applying for their jobs.  
  • 65 per cent of those are looking at how you present yourself online.   
 
It may be useful to have discussions with young people about how they are portrayed digitally? 
Use a search engine to look at their digital footprint. Can they see any risks in the information that 
is available about them?  
 
 
  
Tips to becoming digitally responsible
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 • Think before you click 

 • Think of the intended reader/s  

 • Pause before you send  

 • Consider your safety  

 • Be digitally responsible  

Further Information
 

If you are thinking of using digital literacy in your work with young people, there are numerous 
materials available including: 

Education Scotland (Link)  
Education Scotland has a section on the website on Using Glow and ICT, including information
on Internet safety and responsible use. 
Young Scot 4L (link)  National youth information and citizenship agency Young Scot announced 
in June 2013 that it is to develop a national programme focused on digital literacy and young 
people. The programme will be part of the Young Scot Digital Academy, and is called Young 
Scot 4L– recognising that digital skills should be the fourth literacy for young people, after 
reading, writing and numeracy.    

http://www.youngscot.net/news/young-scot-4l.aspx
http://www.educationscotland.gov.uk/usingglowandict/index.asp
http://ceop.police.uk
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Young Digital (link)    
Young Digital is a resource for anyone with an interest in using digital media for research, 
consultation or participation activities with children and young people.   
 
Internet safety resources from With Scotland (link)  
With Scotland supports child protection practice, policy and research as well as adult protection. 
The internet safety resource covers topics such as social networking, online gaming and internet 
use and children's sexual attitudes and behaviour.   
 
Digitally Agile CLD (link)  
Digitally Agile CLD  website includes information gathered from the digitally Agile Community 
Learning and Development project.   
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http://www.aloscotland.com/alo/viewresource.htm?id=520
http://www.digitallyagilecld.org
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http://www.youngdigital.net
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