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About the project

the grundtvig Learning partnership project “Language, education, teaching Skills, growing 
opportunities through culture - Let'S go through cuLture” involved 8 partners from 
croatia, France – guyane, iceland, italy, norway, poland and turkey and it was held from 1 
august 2013 to 31 July 2015.

the project aims to improve intercultural learning through acquisition of foreign languages 
since we think that each language involves the culture of the societies speaking the languag-
es. in this way we can both encourage our target group to learn modern languages and at 
the same time help them understand the cultural differences in the globalising world.

the aims of the project are:
• increase awareness of language learning/teaching,
• Implement different ways of teaching a foreign language, different contexts and different 
environments,
• Share ideas and best practices on learning/teaching language through culture,
• disseminate information on activities and recommendations under this partnership,
• provide opportunities to develop new cultural and social competencies, increase the sense 
of initiative, entrepreneurship, cultural awareness and expression,
• improve interpersonal skills by various courses and workshops,
• integrate adult and senior learners through cultural activities in their own countries,
• increase motivation to learn foreign languages.

About Adult educAtion

anyone engaged in teaching should be guided by and should create the teaching process 
almost in symbiosis with pedagogy and didactics.

anyone engaged in lifelong learning must be familiar with andragogy, a somewhat younger 
social science about teaching and training adults, which is becoming increasingly important 
and necessary.

When talking about adult teaching, we have to bear in mind that first of all adults need to 
know the purpose of learning. they have to understand why they have to learn something 
before they decide whether they will make an effort to learn it. Some adults begin to learn 
with a great amount of previous knowledge and skills, while others start learning because 
they are in a way forced by life circumstances, so for example, to survive and start a new 
life, they have to start learning in the official language of the country which accepted them.

Regardless of the motivation, every adult has their own specific life experience and certain 
mind sets which have to be acknowledged and used. adults enrol various educational pro-
grammes with already formed mentalities and moral values, which should never be judged 
and even less altered, but they have to be accepted as much as our professional experience 
enables. they have to be encouraged to be active participants in the process of learning be-
cause adults undoubtedly like various methods of teaching. when choosing the methods, 
we should certainly emphasize the experiential teaching methods.  These techniques start 
from the experience of students, such as group discussions, simulations, problem-solving 
activities, case studies, role-plays and others.

Just by deciding to study, the adults are motivated enough because they know that they are in
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going to learn something that will help them solve everyday tasks or new problems in life. the success and motivation 
for learning show a strong correlation with personal growth, or quality of life. it might be concluded that with adults, 
it is important to maintain the initial and original motivation; therefore education is successful if we manage to main-
tain the motivation and develop the need for other forms of education.

Although adults get involved in the process of education expecting some practical use from it, their success in learn-
ing is closely connected with the motivation for personal development. the adults also have the ability to learn about 
their own process of learning, whereby discussions and consideration of the process itself helps a great deal.

in the process of adult education, we should consider the following elements:
• clear purpose of learning,
• clearly set and presented learning objectives,
• taking into consideration the fact that adults have a developed awareness about themselves and in learning they 
are directed towards self-guidance, 
• Acknowledging the fact that the adults are a rich source of life experience and knowledge,  
• Direction towards and focus on the content they find useful,
• aspiration to be active participants in the learning process because the majority of potential motivation comes from 
within, therefore owing to the wish to advance, increase one’s level of enjoyment in work and self-respect.  

characteristics of the contemporary educational process can be summarized as follows:
• flexibility of content: content is available everywhere. Curricula cannot be based exclusively on catalogues of 
knowledge, but on learning objectives and every lecturer must have the liberty, and thus responsibility of making the 
curriculum for a subject/group; 

• flexilibity of the learning model: educational process must be based on the combination and exchange of several 
learning models: model directed by the teacher, model directed by the group and by the student himself; 

• flexibility of time and place of teaching: less teaching with the entire class, time frame modified according to the 
topic, different periods of individual and group work, independence of time and place; 

• flexibility of goals and assessment: the student becomes the owner of his own process of learning and takes 
responsibility for formulating his learning objectives, teachers can define the competences and support the learning 
process, thus becoming effective mediators between the student and his learning objectives;

• flexibility of learning networks: opening various schools and universities - e.g. including partners from the society 
into learning processes. Schools and universities according to the past “formal understanding” are losing their mon-
opole in performing educational services. 

Teaching children and the young on the one hand, and adults on the other hand, starts from different hypotheses, 
but they have something in common: regardless of the age, the student must feel comfortable and accepted in their 
group, by the teacher/lecturer and institution/school which he decided to enrol and attend the learning process. the 
trust that a student must feel towards the teacher is no less important.

Adult
classes
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Project partners, besides coming from different countries and surroundings, represent 
very different institutions performing various activities: foreign language learning schools, 
language associations, charities, educational centres, libraries. this implies that the target 
groups and educational needs of persons involved in the project are quite different. The 
educational programmes of the institutions involved in the project are directed towards: 
immigrants, refugees, illiterate people without work, highly educated adults, young and 
senior learners. 

What do they have in common? Language teaching, whether foreign language or official 
language, and love for teaching, researching and modernizing the teaching process. 

this booklet was made with the purpose of summarizing all 
the examples of good practice, as well as teaching methods 
and techniques developed and experimented by the partic-
ipants of the grundtvig Learning partnership project “LET’S 
GO THROUGH CULTURE” during the two years of project im-
plementation. the booklet, and the project, will present the results of 
the work by eight project partners, who tried to respond to the chal-
lenges of the present time, imposed by their specific surroundings 
with special emphasis on adult education and lifelong learning, as well as raising awareness 
about the need to set realistic learning goals, depending on the development of necessary 
competences.

Let’s go through the methods and examples of good practice. Let’s go and take the road 
leading us literally throughout europe, from one end to the other, and even further! this 
time, we even flew over the Atlantic. Let’s take the journey whose purpose is not to offer 
ready-made solutions, but simply to stimulate thinking and creativity of every person who 
has the will to read this booklet. 

The teaching methods and techniques and the examples of good practice will be presented 
in order of the mobility held in the framework of the grundtvig Learning partnership pro-
ject “LET’S GO THROUGH CULTURE”.

patrizia pitacco
Translation into English: Jana Kegalj



leArn lAnguAge the fAst And fun WAY

general philosophy
• every theme/new input of vocabulary is practiced using all the linguistic skills 
i.e. reading, writing, listening, speaking. 
• too much emphasis on grammar suits few people but everybody wants to 
practice everyday language and speaking.
• Make fun of yourself and the students will relax. All students should feel good 
in the classroom. 
• Games combine fun and learning in an effective and fast way and should be an 
indispensable part of the learning process, not just “the fun thing” at the end of 
a class/course.

our teachers try to use various teaching methods in their language teaching 
courses such as communicative Language teaching (cLt), the Structural ap-
proach, total physical response (tpr), the rassias method www.dartmouth.
edu/~rassias, etc.

our teachers often use cLt. the focus of this method is to 
enable the learner to communicate effectively and appro-
priately in various situations he would likely find himself. 
the content of cLt courses are functions such as inviting, 
suggesting, complaining, or notions such as the expression 
of time, quantity, location.

Some of our ways involve using games, for instance:
o Jill Hadfield’s vast variety of games, including vocabulary games, and commu-
nication games on different levels and using different methods, e.g. competitive 
games, and co-operation games.
http://www.slideshare.net/LdiaSzab/jill-hadfield-elementary-communication-games

description of the gAme: Would You liKe to AccompAnY me…?

objective: practicing everyday vocabulary related to “going out” with a friend, as 
well as learning about interesting and useful locations or cultural events in your 
town /area, for example: theatre, museums, parks, public institutions, the library 
etc.).
material: Photographs of about 40 different places around the city/area of the 
students. Make two sets of every photograph.  a whiteboard for the teacher to 
write sentences. 
method: Make the students stand up. divide the pictures among the students, 
so each one gets about 3-4 different pictures. The aim of the exercise is to find 
every person that has the same kind of picture as you do. to do that each student 
has to walk around and ask fellow classmates e.g.: would you like to accompany 
me to the city hall? if that person also has a picture of the city hall he/she would 
answer: Yes, that would be nice, and give student 1 the picture. if not, the answer 
would be e.g.: no, i’m sorry, i’m busy. 

he/she has to ask other students until he/she gets a positive reply. only the one 
with the same picture can accept his/her offer, the others have to reply with a 
negative answer. 
the teacher can write possible questions, positive and negative answers on the 
whiteboard and the students can elaborate on that as they play the game. 
Vocabulary:
Questions: would you like to accompany me…? are you coming with me…? how 
about joining me …?
negative replies: no, i’m busy./i’m afraid i can’t make it./no, i’m tired. i simply 
can’t go./i regret to tell you that i can´t make it.
positive replies: Yes, please./Yes, let’s go./Yes, by all means./Yeah, how about it?

ICELAND
ofanleiti 2
103 Reykjavik
www.mimir.is

Mímir-símenntun is the largest 
centre for lifelong learning in 
iceland, located in reykjavik. it 
is a private corporation, owned 
by the icelandic confederation 
and Labour (aSÍ). Mímir was es-
tablished in Dec. 2002, the staff 
including 23, as well as 150 con-
tractors (teachers and instruc-
tors) a total of 4.000 students, 
1,300 of whom are immigrants. 

the main purpose of Mímir is to 
offer courses for adults, develop 
educational opportunities and 
encourage people in the labour 
market to practice continuous 
education and job develop-
ment. the target group of the 
centre are people who have not 
completed upper secondary lev-
el of their education. it compris-
es 35% of people in the icelandic 
labour market, which is a higher 
percentage than in most euro-
pean countries. the objective is 
to enable individuals from the 
target group to obtain an educa-
tion and improve their position 
in the labour market. another 
target group is immigrants since 
Mímir offers Icelandic language 
and orientation programmes 
with a wide range of courses at 
six levels. The main customers 
of Mímir are individuals (em-
ployed and unemployed people, 
nuns, refugees), labour unions, 
private companies and public 
organizations such as the direc-
torate of Labour.

20 – 23 november 2013



communicAtiVe lAnguAge teAching method – conVersAtion course With mentors

Subject: icelandic as a second language

The course takes approximately 36 class hours, 3 class hours each time, 3 times a week.
12–15 students are assisted by 4 native speakers.
The classroom is lined up as a coffee house. 
4 native speakers (volunteers) are asked to participate in the class, as volunteers.

• preparation for volunteers: the volunteers who are interested in this project are invited to meet the project manager 
before the course starts. The design of the project and structure are defined in that meeting.
• the students´ knowledge of language is tested orally and they are divided into two levels:
• Level 1 – those who have completed a1.
• Level 2 – those who have completed a2 or a higher level.

• 1 mentor assists 3-5 students during each session. 
• tasks and discussion points are divided into two levels of the target language. the project manager prepares the 
discussion points and material beforehand and the volunteers use them (as much as necessary) during the sessions. 

Teaching material: Various games, e.g. Jill Hadfield games, magazines, newspapers, pictures, web sites, forms to fill 
out, you-tube videos etc.

We believe that using this method is a win-win situation. Volunteers benefit, since they gener-
ally enjoy being useful and meeting people from various countries and cultures. this way the 
students get a good opportunity to use their communication skills of the target language, when 
talking to native speakers. Talking in groups of 4-5 also enables them to express themselves in 
more secure circumstances, than one generally finds in an ordinary classroom or in real social 
situations. the native speakers can also give the students valuable information about the society 
and both groups expand their social network. It is important though that the teacher/project 
manager is available to offer assistance and help the conversations get going. 

 
the icelAndic VillAge: guided pArticipAtion in – reAl-life - interAction in icelAndic

The Icelandic Village offers a innovative way to learn Icelandic as a second language at the University of Iceland and 
Mímir – Lifelong Learning centre in iceland.  the icelandic Village can be found in several businesses based in the 
local community: a bakery, café, library, senior citizens activity centres, swimming pool etc. new research shows that 
language use is a condition for language learning and language use in early stages of language learning can enhance 
the learning process. It is difficult to start speaking in a new language outside the classroom. Locating suitable places 
to use the language is not easy and the fact is that second language speakers of icelandic are often responded to in 
english when they try to speak icelandic.  
the icelandic Village was designed in iceland in the spring and summer of 2012 in cooperation with partners from 
three nordic universities: iceland, denmark and Sweden. the Village and its pedagogical process have now been de-
veloping for over four years. in that time, hundreds of students have taken courses that include the icelandic Village 
in their schedule.

the icelandic Village is a supporting framework on the way to active participation in society. the learners prepare in 
a classroom before going to the Icelandic Village to do their daily business. The staff in the participating companies 
is patient and friendly as a part of the programme, they welcome the learners and ensure that icelandic is spoken 
during the interaction.  That gives learners enough time to interact and make the effort of understanding and inter-
acting in icelandic. the icelandic Village is also a bridge between the classroom and the society where the learners 
are instructed to go out and gather information: words, phrases etc. (open their eyes and ears), and bring these ma-
terials back to the classroom. the teacher helps them prepare for the actual visit to the business in question using 
the material from the learners. thus learners are more active and involved in their language learning - the language 
is brought into the classroom by themselves.

The Icelandic Village presents a new way of learning a language, it gives learners confidence to start speaking the 
language right from the beginning.

interaction in the icelandic Village between second language learners of icelandic and icelanders contributes without 
a doubt to mutual understanding and tolerance in icelandic society.

irma matchavariani
Gudlaug Stella Brynjólfsdóttir

“I cannot teach anybody anything; I can only make them think” 
 Socrates



some principles And ideAs i consider importAnt And releVAnt re-
gArding teAching Adults norWegiAn.

Instead of giving you a summary of the activities you experienced with us in the class-
room, I think it might be more useful to share with you some principles and ideas I 
consider important and relevant when teaching adults Norwegian.

My aim is, of course, that the participants learn as much as their qualifications 
allow them.
it is important to bear in mind that the background of our participants varies a 
lot. They come from different cultures, have different linguistic background and 
their former education differs significantly. Some have almost no formal educa-
tion at all and some have university degrees.
Some of our participants are refugees, some are married to a norwegian and 
some have come here to work.

For me, it is important that they all feel comfortable in the classroom, that it’s ok 
to be here, that they can trust each other and the teacher, that it’s fun to be here, 
that they can work with anyone, talk to anyone and it’s ok to make mistakes. all 
this helps to motivate the participants.
i think it’s important the participants should meet a variation of activities; oral, 
reading, listening and grammar activities.

We use a textbook called Migranorsk. This is a book with different tasks, oral and 
writing tasks. the book is connected with an internet program where there is a 
story told by video episodes. each episode is followed by tasks on the internet 
and tasks in the book. there is also a grammar on the Migranorsk net program 
followed by grammar tasks. 

normally the participants work on the internet at home. they also use the net to 
send written texts to the teacher for correction.
we also use a tV program with news especially aimed at adult learners of nor-
wegian. that means the reporters speak slowly, more clearly and avoid compli-
cated or difficult words. This news program can be found on the internet and is 
produced by one of our national broadcasters. it gives us an opportunity to be 
updated, expand the vocabulary and talk about current topics in Norway and the 
world.

i always have a plan for the learning activities of the day. i call this the disposition. 
it contains, i hope, most of what an elderly teacher needs. not only the topics of 
the day and what tasks to work with, what texts to read, what subjects to discuss, 
in groups or in pairs, use of the internet and so on, but also personal notes like, 
remember to ask Laura about a text, John has a birthday, focus extra on the 
grammar issue on page 49, remember to hand out this or that, and things like 
that.
even if i have a fairly detailed plan, i always feel free to do something else. if 
a participant raises a special issue or has a problem, it is very likely that this is 
relevant for others, too. i consider it very important to respond to the needs or 
demands of the participants right there. So a plan can always be better when 
meeting realities. You never know what comes up.

often i start the day with a sort of warm-up activity. i put them in groups and 
ask them to discuss the weather, what they did last weekend, plans for the next 
weekend, what they had for lunch and dinner yesterday or simply what they did 
yesterday. this is normally an activity that lasts for 4-5 minutes or a bit longer if it 
seems that they are very busy and eager. Some of our participants do not speak 
much norwegian during the day. Maybe their friends are of the same nationality 
and they have a job where they do not talk a lot. therefore, this is an activity that 
helps you to get into the mood for speaking norwegian.

NOrwAy
4 – 7 May 2014Voksenopplæringen i Sørum

Vis, rådhuset
1920 Sørumsand
www.sorum.kommune.no/vis

Voksenopplæringen i Sørum 
gives courses in basic skills for 
adult learners and teach norwe-
gian to immigrants. Many of the 
students are participants with 
specific needs, refugees, the il-
literate, the unemployed. this is 
why the institution will arrange 
a mobility together with kris-
tiansund (the other norwegian 
partner). they are supposed to 
share innovative methods for 
language learning and show 
how they use the local commu-
nity, workplaces, volunteers, 
and elderly people to practise 
and integrate the students into 
the community. the teacher 
staff use ICT as their main tool 
for teaching and will show dif-
ferent digital tools for language 
learning.



if there is a possibility to tell a joke or demonstrate something in a funny way, i try to do that. 
A laugh is always good for creating a good, safe and confident atmosphere in the classroom.
we have homework every week. this usually involves doing the tasks on the internet following 
the current episode and to write a text. Some of my participants do not, for different reasons, 
deliver texts to me as frequently as I wish.

As I need to see problems and progress in writing, I need written texts from the participants. 
For that reason, the participants are given a specific topic to write about. Normally the topic has 
been discussed before we write, introducing new words and sort of bringing the topic up to ac-
tuality. I give them just five minutes to write and I tell them that if they are in a middle of a sentence, fulfil the sentence 
and then stop. Why just five minutes? This forces them to write spontaneously and it is often amazing how much text 
they can produce. it is also usually enough for me to get an impression of their strengths and weaknesses. and, not 
the least, if i gave them half an hour, i would play a trick on myself, as i would have to spend much time correcting.

So, as a brief summary, try to create a good atmosphere in the classroom, use a variety of methods and activities, 
spend a lot of time on oral activities, do not be afraid of interruptions in form of questions (if it is important for the 
participant, it is important) and not the least, be critical of your own teaching, what worked well and what did not 
work so well.

it was nice to have you visiting us in the classroom and i wish you all good luck with your own teaching.
 
 Anders Ekman

lAnguAge trAining At WorK 

the students usually start at the workplace when they are at a2-level, typically twice per week. 
their main goal is to practice norwegian and learn about norwegian working culture, and sec-
ondly, gain insight into a possible future job.  
the language teacher visits the students at the workplace to follow them up individually. each 
student will be visited at least every second week. in the beginning, students are given the task 
to select five words, apply them in five sentences and write a small report about their doings 
and learnings each time they are at work. at each visit, the teacher registers the progression 
and the information are used to prepare for the next visit. 

gradually the programme is more adapted and individualized and the students’ reports might 
be longer and more varied. They are tasked to expand their knowledge about the workplace 
(e.g. other departments, colleagues’ various responsibilities and tasks, etc.) by gathering infor-
mation, for example reading web pages, interviewing colleagues, etc. 
in addition, the teacher gives various tasks taken from school material developed for this pur-
pose. Some parts are more general, while others provide more specific information on differ-
ent occupations. The teacher might also take photos of different situations at work, for the 
students to comment and describe what takes place.

http://issuu.com/cdundervisning/docs/jobb_i_sikte_praksisplassen_bla_i_bok?mode=embed&layout=http://skin.issuu.
com/v/light/layout.xml&showFlipBtn=true
http://jobbisikte.cappelendamm.no/

 ole Kjerschow
practical and cultural working:
cooking and visiting an old farm. the students practice working on the farm; our students learn a lot about cooking 
and practical work and the students get a short presentation of the farm.

teaching methods:
We use computer/internet in teaching, we use films and songs to learn about Norway.

other teaching methods:
we use the interactive program called “Migranorsk”.
We have many sound programmes, movies and exercises for learning the alphabet, and this
programme also has many levels. the students like to use this programme.

then we visit the college near the school, or a secondary school, we taste norwegian food and our guests had the 
opportunity to see the school, guided  by a former student of the adult school.
 Magdalena Idzikowska -Grondal

“You cannot teach a man anything; you can only help him discover it in himself.” 
 Socrates



methods from KristiAnsund VoKsenopplæring

Let´s go talk about pictures

a summary of ideas for using pictures as a language learning method

there are lots of approaches to the use of pictures as a means of creating lan-
guage and communication. the advantage of pictures is that they can be spoken 
about and be used in many contexts and on all levels.

conversation about pictures

pictures can be found everywhere. For instance, we can use professional photos, 
snapshots made by the participants themselves or we can use paintings.

Some questions to consider:
• what do you see in this picture? talking about the motif, 
describing it.
• does the picture tell a story or is it perhaps a part of a sto-
ry? What will happen next?
• does the picture evoke emotions or moods?
• does the picture contain symbols or can it be seen as a 
symbol in itself?
• can it be interpreted? can we put thoughts or ideas into it?

Let the participants come forward with their thoughts or interpretations. thus 
they can give each other input which can stimulate further conversations and 
discussions.

another approach to a picture could simply be to ask:
• what do you think about this picture?
• do you like it or not? why?
• Do you recognize the motif? Do you see resemblances or differences from your 
culture?

if the photographer is one of the participants, we can ask:
• why did you shoot this photo?
• what did you want the picture to tell?
• where and when did you shoot it?

by working on these questions, we help our students in the language creating 
process.

NOrwAy
7 - 10 May 2014

Kristiansund opplæringssenter
Kitty Williamsens gate 2
6512 Kristiansund
www.kristiansund.kommune.no

kristiansund opplæringssent-
er is an educational institution 
dealing with adult learners. we 
offer courses in basic skills and 
teach norwegian language and 
social science to migrants. Many 
of our participants have specific 
needs, as a great part of them 
are refugees. we also teach il-
literates. We see it as an extra 
advantage that we have another 
norwegian partner in the pro-
ject, making it possible to share 
innovative methods of language 
and culture teaching showing 
different ways of using the local 
community and its events. ict 
is an important tool for us and 
we will show how we use digital 
tools for language and culture 
teaching and learning.  

shooting pictures

the motif

• the motifs can be left up to the participant or the 
teacher can give topics.
• topics can be concrete, for instance, trees or jobs.
• the participants can be asked to render movement, 
emotions, human relations, etc.
• we can ask the participants to observe details and frag-
ments and to focus on close-ups.

technique

it is also possible to focus on the technical aspects of the pictures and what can 



be achieved by that.

perspective:
• normal view
• bird’s-eye view
• worm’s-eye view
Lines and composition:

• the golden ratio
• diagonal, horizontal and vertical lines
• Foreground, middle and background

the cut:
• total
• close-up
• detail

brightness/darkness

colours, contrasts

The technical aspects are perhaps the most difficult part because it demands some knowledge about it. However, 
the lack of technical insight should not keep us from shooting pictures and using them in order to create language!

norWegiAn sound course

the Sound course for adult immigrants is a systematic introduction to the norwegian sound system. it also pre-
sents the most common structures and some topics in order to build up a vocabulary.

oral skill is the most important part of the language for integration.

each lesson consists of three parts:
1. conversation. phrases, questions and answers.
2. Sounds. Learn and practice how we pronounce the norwegian sounds.
3. topics, functions, words and phrases.

 Randi Ida Rønning
 in collaboration with Einar Strømsvåg

“One’s work may be finished someday, but one’s education never.” 
 Alexandre Dumas



food And cooKing for lAnguAge teAching

using food recipes for foreign language teaching has several elements: 
• the main grammatical content is imperative and making suggestions, as well as 
modals related with these types of sentences.
• the main advantage of this method related to vocabulary is that words heard/
seen in such a way are memorized more easily and permanently.
• Learners enjoy this sort of activity, so it is an entertainment as well as learning. 
The learning process can be extended comfortably.

we use this method only for three terms/semesters/seasons which is roughly 1.5 
years. it is not a mature and comprehensive method, but it is a process.
the reason for our institution to look for new methods is that we were not suc-
cessful in teaching english. there were several reasons for this and one of them 
was that the topics in an ordinary textbook could not attract the attention of 
adults. when the topics themselves or the vocabulary were proper, then the 
presentation was not fit for adult perception, so there were always problems 
with the relationship between the tools we had and the addressee we had.

An instructor from one of our partner institutions offered 
this method to our association to be used in our english 
courses. We accepted the offer and adopted the method.
in a demonstration for our partners in the european com-
mission project LetSgo, we presented almost the entire 
process of preparing a traditional turkish food called “sar-
ma” (literally, “rolled up”). Its encyclopaedic definition is 
given below.

the recipe

Minced meat (usually beef, veal, or a combination there-
of, but also lamb, goat, sausage and various bird meat, 
such as duck and goose), rice, onions, and various spices, 
including salt, pepper and various local herbs are mixed 
together and then rolled into large plant leaves, which 
may be cabbage (fresh or pickled), chard, sorrel, vine leaf 
(fresh or pickled) or broadleaf plantain leaves. The mix-
ture is then simmered for several hours. While specific 
recipes vary across the region, it is uniformly recognized 
that the best cooking method is slow simmering in large clay pots. a special in-
gredient, flour browned in fat is often added at the end of the process. 

this recipe and the like are converted into short, imper-
ative sentences to be used in a lesson and they are se-
quenced according to their sophistication and vocabu-
lary content. Dishes that are difficult to prepare should 
be dealt in later stages and the vocabulary load should 
be adjusted accordingly. with regard to the facilities, 
we have a great advantage over the ordinary language 
schools around for having a kitchen and a dining hall just 
upstairs to our classrooms. we use this opportunity to 

take learners to the kitchen and teach imperative sentences live.

the main disadvantage of this method is the need for classes with fewer learn-
ers. In order for each learner to follow the process in a somewhat confined space, 
classes should not exceed eight learners, making it difficult for administrators to 
organize lessons with kitchen sessions.
Learners in general enjoy learning in this way but it really depends on the fact 
whether they are hungry or full at the time of the lesson.
 Songül Esen

TUrKEy
25 – 28 June 2014

Çağdaş Çalişanlar Kültür ve 
Dayanişma Demeği
1364 Sokak No:5 Kat: 3-4 Sezai 
Işgören Iş Merkezi Çankaya
35000 izmir
www.cagder.org.tr

Çağdaş Çalişanlar Kültür ve 
Dayanişma Demeği CAGDER 
is an association situated in iz-
mir, the third metropolitan city 
of turkey and an important fair 
centre. it provides contributions 
by organising and/or carrying 
out educational, cultural and 
social activities. the activities 
are organized in various ways 
in order to attract attention of 
more adults. thus, it is possi-
ble to attract more students to 
the programme. amongst these 
activities, there are courses on 
language, playing musical in-
strument, ict, dance, art, work-
shops, seminars, discussions 
on different topics, such as fast 
reading, healthy life, environ-
ment, sports, exhibitions, com-
petitions, trips, and many oth-
er activities on communication 
skills, literature, drama, history.

For this reason, considering the 
target group above and what 
they need, our association has 
been established with the fol-
lowing objectives;

- contribute to the development 
of their personal and profes-
sional skills,
- contribute to their recognition 
of cultural differences,
- contribute to increasing the 
awareness on an active life,
- contribute to the social inclu-
sion.



icoFor is a limited liability company created in May 2008 
in Matoury (French guiana). icoFor is a professional 
training centre teaching in a traditional manner (face-to-
face teaching) and e-learning to adult job seekers and 
people with physical disabilities. 

the centre contributes to the main priority in French gui-
ana in offering the best quality training to adults, young 
adults and teenagers. 

Their expertise provides the resources required to meet 
this priority and to use in teaching what the students bring 
with them: their own culture, their own language. this 
point is really a huge enrichment, learning from each oth-
er, accepting the differences in order to become a better 
citizen.

in addition, icoFor is an adult education centre special-
ized in delivering via an e-learning platform with the ex-
pertise in training and coaching in the following areas: 

• ICT training, PCIE IT certification

• e-learning training in management and accounting

• teaching languages (english, portuguese, Spanish, 

French, Srana tango, creole)

• Coaching in the context of the validation of experience

FrANCE - GUyANE
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intermediarie de commerce 
ed formateur
11 Place Alexandre Dums – Les 
barbadines
97351 motoury
www.icofor.fr

“Example isn’t another way to teach, it is the only way to teach.” 
 Albert Einstein



hoW We in iAlcA teAch itAliAn through the cinemA

introduction:
when we use cinematic production in our organization, all authentic didactic 
materials are created based on the italian and foreign cinematic production. 
when we use italian creations, we prepare a series of material based on cinemat-
ic production which characterizes our country and its famous directors. in the 
last years in particular, we focused more on female artistic production, because 
many female directors and actresses have been very successful in italy. So, we 
wanted to benefit from their artistic accomplishments in order to create innova-
tive didactic material for language teaching. 

the materials we create are always an answer to the needs of teachers and stu-
dents according to the questionnaire carried out at the beginning of the cours-
es and are always supposed to help the students find themselves in Italy. Such 
didactic materials based on cinematic creations easily reflect cultural and social 
aspects of italy as well.

description of didActic ActiVities:
pedagogical methods (how we want it to be): each lesson we want to create is 
composed of different parts and phases: lecture, guided analytic screening of se-
quences and group critiques. this is the current good practice we use in our daily 
work with migrants and foreigners in general and the result of our experience we 
gathered after years of delivering the training listed in the grundtvig trainings’ 
database entitled “italian through rome and its cinema: places, directors, actors 
and actresses” (n. it-2013-909-003). 

each clip (as a short sequence of a chosen movie, see below)/shortcut has to be 
illustrated in relation to its aesthetic relevance and to the historical and cultural 
context in which it takes place. When we already think about how the classes 
might look like, there it will be, during the morning, sessions dedicated to watch-
ing some clips as it will be illustrated in the programme. 

during the sessions, the participants are called to perform 
didactical activities/techniques which include open discus-
sions, dramatizations, role-plays, closes, etc. aimed to de-
velop their communicative skills and the material created 
has to allow it. this is the way we want learners to be en-
gaged with the materials. the approach used will be com-
municative, integrated with the global one, which tries to 
stimulate learner motivation through the interaction of the 
five senses. 

attendance, participation, improvement and assignments will be regularly 
checked through class discussions, quizzes and questionnaires. we create mate-
rial for a course of 25 hours during the morning plus 10 hours for the afternoon 
for each level a1/a2. in fact, aiming to dive into the cultural and social aspects of 
the italian reality, in the afternoon the participants visit the most relevant places 
shown in the clips of the morning with a professional guide and a LS/L2 teacher. 
For organizational reasons, the visits will be done for areas, always right after the 
clips of the morning sessions .

An exAmple of An itAliAn lAnguAge course bAsed on cinemA 
folloWing the ApproAch described AboVe

description: Our courses do not require any particular knowledge in specific 
fields. Nevertheless, interest in cinema and history is appreciated, and a B2/C1 
level in Italian is necessary. A bibliography of basic texts and cinematography 
terminology is provided. as we said before, the candidates are given a question-
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iAlcA – italian Association of 
Language Consultants and 
Agents
Corso M. D. Azeglio 78
10126 torino
www.ialca.it

the iaLca, the italian associa-
tion of Language consultants 
and agents (italian association 
of Language consultants and 
agents) was founded in 1997 
with the aim of providing a 
valuable reference point in a 
wide range of language cours-
es offered by many institutions 
abroad. according to the associ-
ation, a language course abroad 
is a particular product: for learn-
ers and especially students of 
a foreign language, it is not a 
package but a real educational 
experience. Therefore, in or-
der to carefully choose a desti-
nation, a school or a particular 
type of course, it is good to rely 
on language consultants, pro-
fessionals who have their own 
field of specialization in study 
courses abroad. iaLca is the 
italian reference for this kind of 
service, aiming to ensure high 
quality standards in terms of 
schools, accommodations for 
students, etc. each member of 
iaLca is a language consultant 
who has made a commitment 
to ensure: proper information 
about courses, quality control 
of schools, and high standard 
of efficiency of services offered 
before, during and after the 
course. all members of iaLca 
agree to maintain close relation-
ships with each other, even in 
its autonomy, and to share all 
information about courses and 
schools that can serve to pro-
vide a better service to the cus-
tomer.



naire to fill in, in order to see their language competencies, their needs and expectations. The course presents the 
development and changes of the Italian society in the last decades, through the Italian cinema. The films discussed 
during the lectures cover some of the most significant periods of the Italian society: ‘Genre’ movies are discussed 
with special attention given to the ‘Italian Style Comedy’. Some knowledge of the most important periods of the 20th 
century italian history is required.

objectives: The course firstly aims to provide the participants with knowledge of Rome 
through some selected movies. particular attention is given to some distinguished places and 
art sites of the eternal city, also taking into consideration other cultural and social aspects, rep-
resented in the films. The participants, besides studying some relevant moments of the Italian 
cinema, visit (during the afternoons) the most relevant places shown in the presented clips.

by the end of the course, the learners reach the following objectives:

• improving their level of italian: they acquire a much wider vocabulary concerning the terminology related to the 
cinematic field, a deeper development of lexis in this specific area;
• At the end of the training, they have improved their ability to use films and audio-visual material in general for di-
dactic purposes, such as the development of particular linguistic abilities in learners;
• Learning the basic elements of the italian cinematic history;
• Acquiring a basic knowledge of the Italian historical and social context in the 20th century;
• enhancing the skills of analysis of the italian society to understand directors’ intentions better; furthermore, they 
have some more information about well-known roman actors;
• Understanding some topical changes in the Italian history and society of the 20th century through some films of 
this age;
• Evaluation of different points of view about the Italian society shown by some of the most important Italian direc-
tors.

Methodology: Each lesson is composed of different parts and phases: lecture, guided analytical screening of se-
quences and group critiques. Each film is illustrated in relation to its aesthetic relevance and to the historical and 
cultural context in which it takes place. During the morning, there are sessions dedicated to watching some clips as 
illustrated in the day-by-day programme. 

during the sessions, the participants are called to perform didactical activities/techniques which include open discus-
sions, dramatizations, role-plays, closes, etc. aimed to develop their fluency and communicative skills. The approach 
used is communicative, integrated with the global one, which tries to stimulate learner motivation through the inter-

action of the five senses.

attendance, participation, improvement and assignments are regularly checked through class 
discussions, quizzes and questionnaires. The course provides 25 (twenty five) classes during 
the morning plus 10 (ten) in the afternoon. here the participants together with a professional 
guide and a LS/L2 teacher visit the most relevant places shown in the clips of the morning. the 
participants receive all the necessary didactic material. For organizational reasons, the visits 
are done for areas, not always directly after the clips of the morning sessions.

follow up: After the course, we promote discussions and new forums on the internet, sharing the learning experi-
ence in Rome, trying to find people who have taken part in similar training courses. Since the participants are teach-
ers or trainers, our organization always wants to check if the attendance has changed the way they perform their job.

internet: we put the results of the course in a section on the website of our institution. we also keep this new section 
updated with the conclusions we reach during other follow-up initiatives.

exAmple of A dAY-bY-dAY progrAmme for A 5-dAY trAining 

1. historical illustration of the roman cinematic production in cinecittà; the neorealistic period. brief history of cine-
città; short overview of its directors.

A.M. Introduction to Neorealism and film terminology.
Didactic activities: Lexical fiches prepared ad hoc to widen the Italian vocabuary concerning cinema.
p.M. guided tour of cinecittà studios.

2. rome during/after the world war ii: Social/economical/ historical situation. Settings/locations, roman actors/di-
rectors.

a.M. clips from: roma città aperta (1945), Ladri di biciclette (1948), Vacanze romane (1953).
Didactic activities: Word mapping, elaboration exercise, jumbled paragraph and essay, group drafting, quickwriting, 



peer feedback, group correction activities, teacher feedback, improving/testing writing abilities.
p.M. guided tour to peculiar clip sites.

3. transition time between ww ii and the “economic boom”. the desire to escape and forget the tragic period of the 
war.

a.M. clips from: i Soliti ignoti (1958), La dolce Vita (1960), il Sorpasso (1962).
Didactic activities: multiple choice clozes/matching/choice questions, reports, gapped texts etc., to focus on peculiar 
grammatical structures felt as difficult by foreigners.
p.M. guided tour to peculiar clip sites.

4. Social and cultural differences of the 60’s and 80’s: The generation gap.

A.M. Clips from: Un Americano a Roma (1954), Il Conte Max (1957), I Mostri (1963), Un Sacco Bello (1980).
Didactic activities: dramatization to improve specific linguistic functions, such as expressing opinions, giving advice, 
disagreeing, making comparisons etc.
p.M. guided tour to peculiar clip sites.

5. how foreigners see italian culture and the city of rome. Stereotypes/prejudices characteriz-
ing the Italians abroad. Participants reflect on the topics displayed.

a.M. clips from: eat, pray, Love (2010), to rome with Love (2012).
didactic activities: collaborative and negotiating conversations in order to write and dramatize 
a short film.
p.M. guided tour to peculiar clip sites.
 saba barbanotti

“We receive three educations, one from our parents, one from our school-
masters, and one from the world. The third contradicts all that the first 
two teach us.” 
 Charles de Montesquies



teAching A foreign lAnguAge to senior leArners bY helen doron 
method

description of the method

our method of teaching a foreign language to adults was inspired by helen 
doron Method that specializes in teaching english to children. the helen doron 
Method is based on the principle that all children possess a natural ability which 
can be developed and enhanced through a nurturing environment. the method 
is something more than learning. it is connected with a process of acquiring a 
language. the emphasis is put on the communication, not on the form. Young 
students can acquire a second language with relative ease and can express 
themselves without any greater obstacles.

unfortunately, when it comes to adult students, everything seems to be much 
more complicated. it is said that adults’ cognitive development cannot be 
equalled to that of a child and this statement is very true indeed.

it would be quite hard to use the same method while teaching children and 
adults. A brain of a three-year-old child works completely different from a brain 
of 50-year-old person. when we are around puberty, our natural ability to pick 
up a second language drops, and it goes more and more difficult as we get older. 

For seniors who are over their 50’s and start their adven-
ture with learning a foreign language, it is a big challenge to 
memorize new vocabulary or pronounce words in a correct 
way. that is why, when it comes to teaching such a group of 
students, it is quite important to differentiate their needs 
and reasons for learning a foreign language. even if they 
are beginners, teachers should take into considerations all 
driving factors that make adults learn a second language, 
and plan lessons relevant to students’ expectations. 

“We Are All liKe children”

In spite of all these differences, between adults and children, we can still apply 
similar or even the same techniques we use with young people while teaching a 
foreign language to seniors.

how to make a lesson interesting and involve students in an activity?
the main principle - Let’s have fun.
1. play songs, watch videos – repetitive hearing;
2. use funny real objects, instead of photocopies and dull traditional materials;
3. Give your students plenty of ‘on the job’ practice – arrange everyday situations 
to practice casual language and idioms;
4. play games, make competitions;
5. Make crafts;
6. give a lot of positive reinforcement. 

The method lets adults experience the language and 
makes the process of learning faster and more effec-
tive.  we remember very little of what we read or hear. 
It is scientifically proved that our brain best remembers 
things that are outstanding, exaggerated, unexpected or 
dramatic. the fact that people remember anything that is 
unusual can be considered as an advantage in the class-
room. that is why in our method we pay a great attention 
to games and activities. games provide an opportunity 
for intensive english practice and make students use the language meaningfully.
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“Książnica Płocka” is a municipal 
library. the main activity of the 
institution is borrowing books to 
its readers, but apart from that 
there is a wide range of other 
actions that the library takes. to 
name just a few, there are: or-
ganizing exhibitions and scien-
tific sessions, promoting books, 
introducing educational classes, 
inspiring adult readers for dif-
ferent forms of educational ac-
tivities, etc.
the library is also very active in 
other areas thanks to coopera-
tion with different institutions. 
during the course of time, the 
library management noticed 
that there are very few possi-
bilities for additional activities/
classes for seniors who borrow 
books from the library. this is 
why two years ago, there was 
a survey carried out within the 
group of over 40 seniors, aged 
50+, in which they were asked 
questions whether they would 
like to have a wider range of ad-
ditional activities organized for 
them. 100% of them said they 
would and that is why the library 
would like to join the grundtvig 
partnership project and be the 
co-creator of this undertaking. 



Games are also enjoyable and motivate students to take part in a lesson. We can use different types of games (card 
games, board games, puzzles, guessing, role-play, etc.) for all types of skills (speaking, listening, reading, writing).

the method itself fosters whole-brain learning. the learner is treated as a whole person, not only intellectual, but 
also emotional and physical. consequently, language learning is multi-sensory and skilfully linked with music, games, 
artistic abilities, activities and physical movement. 

the method goes well with specially designed books for seniors. older people like to have 
everything given in a clearly way. their attention is not fuelled by imagination and curiosity, 
but they have very specific reason to study a language. Such a book provides clear explana-
tions of grammar rules and can even be studied at home. what is more, the pace of recordings 
is slower and easier to comprehend. The size of a typestyle also differs. It is usually bigger and 
more convenient for people with poor sight. the topics of the lessons are practical and adjust-
ed to the age of students. 

the method we use while teaching a foreign language to seniors, engages all senses at the same time, which makes 
learning English enjoyable and effective. A friendly atmosphere, as well as positive reinforcement play a very impor-
tant role in the process of teaching and learning. the teachers’ role is to create a positive attitude and diminish, as 
much as possible, words with negative meaning. the students need to feel safe in the classroom so their language 
ability can never be equated with their intelligence. 

Agata Malecka

“The better a work is, the more it attracts criticism; it is like the fleas who 
rush to jump on white lines.” 
 Gustave Flaubert



the mAsK in teAching

The long experience of language teaching in the Adult Education Institution 
dante is based on the application, analysis, improvement and perfecting the 
teaching methods and techniques, which enable the development of communi-
cation skills in the student, and thus competences in the foreign language and 
official language in foreign citizens who are temporarily staying in Croatia.

the general methodology of foreign language teaching started to develop at the 
end of the 19th century and is based on learning grammar structures and trans-
lating (grammar translation method). a foreign language is learned in the same 
way Latin (an extinct language) was learned for centuries. However, such meth-
od for learning the languages which kept their communication function through 
time has become inefficient, because it did not reach its main objective: commu-
nication!

our institution applies the total immersion technique or total language approach.

this generalized technique in foreign language pedagogy 
“immerses” or “submerges” the student directly and imme-
diately into the target language from the first opening day 
or hour of class. there are basically two (2) types of total 
immersion approaches: (a) effective and (b) ineffective. an 
effective total immersion environment begins in hour one 
wherein the teacher speaks the foreign language slowly, 
clearly, and uses easily understandable and comprehen-
sible cognates, at least to the best of his or her ability as 

a foreign language professional educator. these closely and often immediately 
recognizable related words may differ only slightly in pronunciation or spelling 
from the student’s native language. hand gesticulation, appropriate modelling, 
various realia, such as picture files, photos, videos can facilitate such effective-
ness. an ineffective total immersion approach occurs when the teacher opens the 
class by speaking rapidly at native speed as if the students were residing within 
the target culture, as if they were inputting the attempted language on an hour-
ly, daily basis. in essence, the student is being treated as if they were living in 
the country where the foreign language is predominant. thus, the intended lan-
guage “goes over the heads” of the students from the very first day of class, thus 
creating a distancing and ultimate loss of the student’s attention and cognitive 
awareness of just what is being communicated in class. either type of immersion 
often overlaps any or all of the above-mentioned methods in second-language 
(L2) acquisition.

For a successful application of this method, we need “tools”, i.e. facilitators, such 
as for example, a mask.

in our region, the mask is a symbol of the carnival, the period of the year when 
nature comes out of winter, evil spirits that have disturbed us during the win-
ter are chased away, nature wakes up and is ready for 
a new cycle of life. there have been various stories and 
traditions about the carnival for as long as anyone can 
remember. the basic element of the carnival is the mask 
and disguising, which enables the change of one’s iden-
tity and thus temporarily releases us from the burden of 
everyday life. the mask has its magic and power. Let’s just 
think of the masks in the ancient greek theatre and re-
member how it feels to be under a mask…

… when our face is covered with a mask, we are in the real world because others 
can see us, but thanks to the mask, at the same time, we are isolated from the 
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adult education institution 
dante is an adult education 
provider specialised in teaching 
foreign languages in rijeka (cro-
atia), a very nice town on the 
northern adriatic coast, also the 
biggest port in croatia. due to 
its long experience and tradition 
of 24 years in teaching adults 
and organizing foreign language 
courses, it has become a place 
of reference and excellence 
when it comes to the foreign 
language schools in rijeka. at 
the moment, they are teaching: 
english, german, italian and 
croatian for foreigners. there 
are about 300 adult learners. 
The staff includes 10 people, in-
cluding the principal and an ad-
ministration clerk. 

the teaching approach is inter-
active and the staff is constantly 
looking forward to developing 
new and interesting teaching 
methods, which gives students 
the opportunity to apply their 
knowledge in a practical way, 
through simulation. The staff is 
constantly focused on the devel-
opment of methods for teach-
ing foreign languages based on 
language learning through cul-
tural topics and sharing those 
through ict. besides language 
activity, another important ac-
tivity is the presentation and 
promotion of croatia that has a 
very rich heritage, which is rela-
tively unknown to the majority 
of people outside croatia.



world and thus we can dive into the deep of our soul. We are free and relaxed. The mask is like a shield. Even the 
simplest headscarf around the eyes can be a mask because it allows us to concentrate and focus on one thing.
these are all assumptions indicating the fact that in teaching, the mask is a facilitator, which enables the students 
to relax, feel free from some rigid formalism characteristic for the education process that applies classical teaching 
methods and techniques.

the mask can be used in every stage of the education process and is a fantastic facilitator for 
the development of speech and communication skills, and can also be used for the devel-
opment of writing skills in combination with understanding exercises, especially listening. It 
may be used at all levels, but based on our experience this method has maximal efficiency on 
higher levels when the objectives encompassing the development of verbal communication 
are more complex and students should constantly be stimulated to speak and interact.

exAmple of A lesson With mAsKs

the following will be a standard presentation of general articulation of an educational activity lasting 90 minutes, 
intended for an a2 level group. the same may be applied in the case of foreign language teaching or teaching native 
tongue.

the main objectives to be achieved with the assistance of the mask are the following: 
- Express one’s emotions verbally and in detail,
- retell an event in detail,
- Describe an experience in detail,
- pronounce key words correctly,
- Express and support one’s own views,
- have a conversation on a given topic,
- use correct grammar structures.

pArt of the lesson ActiVitY sKills And VocAbulArY
introduction description of a typical mask 

from the region
Speech (monologue)
description of the mask in writing
- present of the verbs (regular and irregular)
- colours, shapes, decorative elements
- emotions and moods

Reading a text about masks
Listening to a monologue about 
masks

Understanding key words and notions in the text 
Understanding key messages in the heard text 

Main part Making a mask

depending on the available time, 
we can make a cardboard, paper 
or clay mask.

For this example, we will opt for 
a paper/cardboard mask 

Speech (interaction)
- present of the verbs (regular and irregular)
- narration in the 3rd person sg.

Vocabulary: verbs such as cut, glue, colour, colours, 
body parts, description of the face, emotions and 
moods 

Students describe masks to each 
other and express their opinions; 
associations game

Verbal interaction:
- judgement and attitude on masks; supporting the 
choice 
- supporting the choice of form and shapes
Vocabulary: emotions and moods; 

Final part role play
i. in pairs or threes, each with his 
mask, starting from the analysis 
of the mask, the students make a 
short conversation.
ii. Students imagine a conversa-
tion on a given topic with their 
masks 

Speech – interaction 
- dialogue on a given topic
- grammar structures 
Vocabulary: active vocabulary of each student 



when talking about the mask, we must mention theatre and acting. the mask is a tool for a 
play as a teaching method. Presenting teaching content through dramatic expression stimu-
lates the participants of the educational process to creativity, creation and expressing all pref-
erences and peculiarities. in language teaching, it represents a powerful medium for devel-
oping the skills of active communication. dramatic works in teaching represent an integrated 
form of learning, which achieves permanent acquiring of teaching content and stimulates the 
need to expand one’s knowledge.

by introducing dramatic elements into teaching, we achieve the following: 
- Expressing one’s feelings and emotions, 
- Gaining self-confidence,
- Expression through mime and body movements,
- discovering certain tendencies and skills,
- Active participation in the teaching process and exploring unknown teaching content, 
- active and creative approach to solving certain problems, 
- developing creative abilities, responsibility and a feeling of togetherness.

it should be pointed out that in case of adult teaching, we have to accept the fact that this method is not always ap-
plicable and that it depends on how much the adults are prepared to accept the challenge offered by the mask and 
acting in teaching. the adults are not always “open-minded” like the children and do not have a natural tendency to 
indulge in the challenge of acting and play. the teacher has to be very careful and constantly “pay attention to the 
pulse of the group”. before introducing this method, there has to be a feeling of mutual trust between the students 
and the teacher. if the students do not accept this method, the teacher should not insist because this is only a means 
for achieving the main goal, communication.

simultAneous foreign lAnguAge leArning

besides the mask, but independently of its use in teaching, in the framework of the project, 
we have developed a model of informal simultaneous foreign language teaching. during one 
month of two-hour sessions, held in the period from december 2013 until May 2015, the stu-
dents involved in the project, had the opportunity to participate in classes based on simultane-
ous learning of two foreign languages on the basic level. the classes were held by two teach-
ers of different languages, who dealt with the same topic, but in different languages, using 
different methods and taking care that during one session the students develop all language 
skills at least in one of the two languages. during the creation of the activities, it was important 
to take into consideration the assumption that languages cannot be mutually translated, but 

they are complementary to each other and serve to acquire different grammar and communication structures. The 
activities were directed towards the beginner level, with the general objectives being: 
- naming the key words on a given topic,
- General understanding of a simple text on a given topic,
- describing in simple language the objects, persons, key notions on a given topic,
- handling simple communication with the interlocutor on a given language and on a given topic.

the combination of languages was the following: english / german; english / italian; german / italian. 

patrizia pitacco
Translation into English: Jana Kegalj

“The first human who hurled an insult instead of 
a stone was the founder of civilization.” 
 Sigmund Freud
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n The presented examples of good practice, besides representing a segment of the work by 
our project partners, also show the result of their research and the answer to the challeng-
es of the modern age, as well as a commercial answer to the educational needs of their la-
bour market and education. after taking into consideration the condition of today’s society, 
everyone felt at least once that life is like a “dark forest” and wanted to get out. The exit is 
through learning. by learning, we can design our life in a creative and useful way and thus 
react to life difficulties. In such surroundings, lifelong learning and language learning play 
a great role.

attention should be paid not only to cognitive, but also to emotional intelligence so that a 
man could feel and be aware of the need for lifelong learning, which is becoming increas-
ingly important in the contemporary world. Learning is more like a need influencing the 
quality of life of an individual and the entire society.

Lifelong learning programme is the greatest educational programme of the european un-
ion and encompasses all levels of education. it is intended for persons directly or indirectly 
involved in the educational process. the basic goal is to contribute to the development 
of europe as an advanced society of knowledge with sustainable economic development, 
stronger social cohesion and a greater number of good working places. the programme 
stimulates international cooperation among educational institutions and the mobility of 
users. It also offers an opportunity to the citizens of member countries for additional edu-
cation and development.

how to plan and design the best educational process and teaching in adult education?

there are no ready-made solutions, and this is the basic principle of modern education. 
This booklet is an actual proof of this principle and a result of efforts and wish of the par-
ticipants to question their own educational approach. the teachers involved in the project 
had the opportunity to analyse, consider, reflect and in the end, create something new 
during their project meetings. the intention of this booklet is not just to copy the methods, 
but to be a stimulus and actuator for developing new ideas, other attempts, revealing new 
educational paths.

anyone performing an educational process, respecting the basic principles of pedagogical 
and andragogical practice, has to be able to see, find and create an educational strate-
gy which may contribute to the achievement of the set educational objectives. teaching 
process should be performed in a professional and innovative way. Quality and competi-
tiveness on the market should be increased through continuous work, thus satisfying the 
needs and expectations of the students, or persons who place their trust with the institu-
tion or anyone performing adult education.
regardless of the target group, the abilities and previous knowledge of the students, teach-
ing based on such approach has a tendency to apply new methods and contents. in this 
kind of teaching, the teachers explore new didactic approaches together with their stu-
dents, thus contributing to the development of learning process as a natural, appropriate, 
functional and above all, interesting and useful life path.

anyone who works with adults must be aware of the fact that not all students of an adult 
education programme are prepared to accept innovations in teaching, but it is still worth 
trying because it is extremely important to “be able to wake up the child hidden within each 
and every one of us”. this “child” supressed through growing up and maturing, presents 
precisely that character trait which enables an individual to be open to new challenges, 
insights and acquiring new knowledge, to be willing to experiment and find new ways and 
strategies, not just in learning, i.e. teaching, but life in general.

every school, every place where teaching takes place, independently of the age of students, 
represents a form of expression of love towards life, development and growth. Teaching is 
a procedure, but it is first of all a meeting where a group of people freely decide to share a 
common experience of teaching and learning, or the experience of life. This is a special ex-
perience in which students and teachers are in groups which could be called open learning 
communities, communities of giving and taking. Teaching is not just an exchange of knowl-
edge and experiences, but also an exchange of thoughts, memories and emotions.

by the presented educational work, the organization of contents during mobilities and in 
the end, with the final conference in the framework of the project, the participants in the 
grundtvig Learning partnership project “LET'S GO THROUGH CULTURE” have tried to show 



that when the languages and cultures of nationsw meet and unite for the purpose of communication, this creates the 
basis for a multi-lingual and multi-cultural community. the citizens of such community are persons with open minds 
and views, with the need to cross over the borders that are products of the human mind. Men decided to build a 
border and men can decide to destroy it. Language will be our answer to the challenge, which enables us to cross the 
borders created by the human mind.

By exploring cultural features of one’s own region for the purpose of learning a language, all participants in the 
project have tried to find something new in themselves and in their students, and thus they have in a small way con-
tributed to the creation of a better european union which will become more tolerant and stronger through better 
knowledge of languages and culture.

the letsgo team

“If you treat an individual as if he were what he ought to be and 
could be, he will become what he ought to be and could be.” 
 Goethe






