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1. Introduction 

This antiviolence guide is the outcome of the European Erasmus+ KA2 project 

(Cooperation for Innovation and the Exchange of Good Practices) DOVES - Detectives of 

Violence in Schools, which was held in the years 2017 to 2019 with the project number 2017-1-

RO01-KA219-037151-1. 

DOVES-Detectives Of ViolencE in Schools is a cultural and social exchange programme 

involving students (10 to 17 years old), parents, teachers, from four different schools in Europe, 

from Romania (”Gh.I.Bratianu” School from Iasi), Poland (Zespol Szkol Technicznych in 

Mielec), Greece (”Maria Callas” Music School of Kalamata), Estonia (Kohtla-Järve Tammiku 

Põhikool from Kohtla-Järve), the aim being to reduce violence in school. For these reasons we 

need to educate students (including those with behavioural disorders) and make them our partners 

in preventing and reducing the violent incidents in school, to train teachers (developing educators' 

psycho-pedagogical competences) and  also to train parents to manage conflicts.  

The main objectives of our project were: 

 to create a common strategy to reduce violence by 40 % in the partner schools by training 

teachers, children and parents via innovative methods; 

 to do activities in each school to improve knowledge about violence in school and society, 

making children and parents understand why conflicts happens; 

 to present the positive and constructive part of the conflict and its effects; 

 to make children, parents, teachers understand the interpersonal relationships as a whole 

with all with characteristics and benefits; 

 to analyze and compare the causes and effects of violence in schools; 

 to present  best practice examples on how to prevent violence and on the ways to reduce 

the incidents of school violence; 

 to encourage the learning of modern foreign languages. 

The three main activities held in each school, which have provided materials for these 

antiviolence guide were: 

1. Children being trained as peer-mediators. Twenty children from each school (from 

Romania, Greece, Poland, Estonia) were selected through a questionnaire. Then they were trained 

by the school psychologists and teachers as peer mediators. They  learnt how to deal with 

conflicts without resorting to manipulation, coercion, or violence. In all classrooms posters 

showing the names and photos of the mediators were displayed and all the pupils in the schools 

found out  
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who the mediators were and accepted their role. The conflicts were resolved with the help of the 

peer mediators. The mediators  also learnt, with the help of the teachers involved in the project, 

the other students and parents, about: Violence in European countries, Violence in our countrie,  

Violence in our schools, the role of the media, local authorities and the Internet, Prevention 

strategies, strategies of conflict resolution, efficient negotiation. 

2. The Anti-violence room: Children involved in the project with the help of teachers 

and/or psychologist arranged a classroom where violent and nonviolent children could attend 

courses, workshops, film displays, exhibitions or other events. They could also discuss with 

children-mediators or meet others interested in or dealing with school bullying, violence, racism, 

xenophobia, integration of students with special needs, discrimination of any type. The students 

who were interested in the project attended the Origami/Art course, theatre and drama shows. 

3. The Anti-violence Guide: Children and teachers involved in the DOVES project wrote 

the anti-violence guide which integrates good practices that focus on strategies of conflict 

resolution, prevention/elimination of violence in schools (in Romanian, English, Greek, Polish 

and Estonian).  

The Doves team hopes this  intellectual product of the project will serve other people and 

specialists that work  and/or are  interested in this topic: 

Gabriela Iancu, coordinator of the Romanian team 

Natalja Janes, coordinator of the Estonian team  

Spiros Spiris, coordinator of the Greek team 

Malgorzata Bus, coordinator of the Polish team 

 

 

 

 

 

 

 

 

The only responsibility for the content of this book is with the Erasmus+ School partnership 

DOVES and the coordinators in each partner schools and does not represent the opinion of the European 

Commission. 

 



4 
 

Module 1.  Abilities and techniques of a good conflict mediator 

 

1.1. The profile of a Successful Peer- Mediator 

To mediate is to intervene in a conflict between two hostile parties (two or more persons 

who have different ideas towards resolving a problem). The mediator is a neutral party whose 

role is to help each of the two or more opposing parties to find a solution that satisfies them. The 

mediator tries to remain objective and neutral during the mediation process while trying to listen 

to each of the person’s point of view and to promote an atmosphere of warmth and collaboration 

(Cornelius & Faire, 1996). 

A good mediator involved in a 

mediation process, no matter what his/her 

education is, has the following main 

characteristics :  

 Experience in the field  

 Respect for Ethics - A good mediator 

inspires trust. When people attend a 

mediation session, they want to believe that the mediator will keep all discussions confidential 

and use any information they receive to reach a mutually acceptable resolution to the situation. 

The mediator treats all people involved equally. He/ She lets the parties decide if he/she will 

mediate effectively and fairly. He/ She will step back at their own will if they are emotionally 

attached to any of the persons involved in the conflict.  

 Empathy  

 Impartiality - a mediator must be able to control the others’ feelings and not invest 

emotionally in the outcome of the proceedings. 

 High Creativity - Mediators must be experts in teaching creativity, since he/she is the one 

who expects from all parties involved to come up with ideas. A mediator must be creative in all 

parts of the process of mediation, especially when the parties encounter problems in finding a 

solution. 

 Flexibility - Mediators must adapt to all persons involved, meaning he/she should change the 

approach required in order to successfully deal with a problem. 

 Eagerness to learn throughout his/her career.  
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1.2. Children being trained as peer-mediators 

 In almost all European countries there are Strategies to Prevent Violence in School. The 

experience of other countries in this area has revealed that the method which had the greatest 

success was the one that involved all educational stakeholders-teachers, pupils, parents-as well as 

representatives of partner institutions with responsibilities in preventing and combating violence 

in schools. There is sometimes a contradiction between European policies, school policies and 

practice. Whereas many districts and schools have comprehensive regulations for dealing with 

violence, enforcement may be uneven or lax. This creates a situation where teachers do not feel 

supported when they impose discipline, students do not feel protected, and the violence-prone 

students think they will not be punished. The multilateral project Detectives of Violence in 

Schools tried to solve most of the problems related to violence working especially with children 

(70% of the participants of the Doves Project were pupils).  

Effectively addressing violence in schools cannot be done without the meaningful 

involvement of children themselves and, indeed, children have the ability to become agents of 

change, to campaign and raise awareness of the issue, generate debate, sit on school councils, 

organize themselves and others, protect and support each other, and identify and support victims 

of violence among their peers. Just as teachers may be role models to the students they teach, so 

can students play an active role in shaping the attitudinal and perceptual environment beyond the 

walls of the school. The readiness of children to respond to, and indeed, act upon the idea that 

schools must be free from violence, including violence carried out by children themselves such as 

bullying, sexual harassment and fighting, is enhanced by cultivating positive, peaceful and 

tolerant attitudes and behaviour in early childhood. Early childhood initiatives can improve 

developmental readiness among children, timely entry into school and offer better learning 

outcomes. It can also prevent patterns of bullying that appear at a young age. 
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The first step to train children as peer-mediators is to 

select them through questionnaires (see School Violence 

Questionnaire, Leadership questionnaire), short essay and 

interview that will show you their certain abilities that qualify 

them for the second step, training. They will be trained by the school psychologist and teachers to 

be peer mediators. They will learn how to resolve conflicts without resorting to manipulation, 

coercion or violence. In all classrooms posters showing the names and photos of the mediators 

can be displayed and all pupils will quickly know and accept them. The conflicts will be finally 

solved between the pupils themselves. The mediators can also teach, with the help of teachers, 

parents and other children from their schools about: Violence in European countries, Violence in 

your country, Violence in your school, Role of media, Local authorities and the Internet, 

Prevention strategies, Strategies of conflict resolution, Efficient negotiation, Identifying difficult 

personalities. 

 

1.2.1. School Mediation in Greek Secondary Schools 

What is school mediation? 

• It is a process through which conflicts among students are resolved peacefully by trained 

teachers & students 

• These teachers & students help the students involved in the conflict to listen carefully to 

and understand each other 

• AIM: to reach an agreement not to repeat such an aggressive  or offensive behaviour in 

the future 

How was the practice of school mediation established? 

• It started in the USA and Canada during the 90s 

• It was based on: the theory of Restorative Justice and techniques, through which those 

involved in the conflict itself, learnt how to resolve it 

• In Greece, its implementation in schools started during the first decade of the 21
st
 century 

Who conducts school mediation? 

• Initially teachers are responsible for dealing with school conflict 

• They handle the students’ request to intervene 

• Later students are responsible for dealing with school conflict 

• These students are trained on the principles of school mediation 

• They carefully listen to both sides and aim at both sides reaching a mutual agreement 
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Should punishment of those involved in conflict be avoided? 

• It depends on the type and severity of the conflict 

• For minor incidents punishment might be ‘postponed’ if an agreement is reached and 

enforced 

• This way, there is limited use of various forms of punishment and the chances of students’ 

complying with the rules at their own will are high  

Is school mediation officially allowed? 

• It is not one of the planned disciplinary measures for students proposed by the Ministry of 

Education (P.D. 104/79) 

• After a proposal from the Child’s Ombudsman, the Ministry of Education allows teachers 

to create groups of student mediators (Circular: 18890/C2 2011)  

Can school mediation be implemented in all levels of education? 

• It is already being implemented in many Secondary Education Schools (Junior High 

School/Gymnasiums and Senior High Schools/Lyceums) 

• In Primary Education, the application framework is different: 

  It focuses on older students 

  It takes place with students of the same class 

  If it is successful, it can be implemented with younger students 

Should school mediation be included in the School Regulations? 

• It is advisable that the School Community (Teachers, Parents and Students) agree on the 

implementation of school mediation 

• It is even better if it is included in the School Regulations; it becomes a ‘legalised’ way of 

dealing with conflict 

What is needed to begin a school mediation programme in a school? 

• It should be discussed and accepted by the teaching staff 

• Some teachers should be assigned as the ones responsible for implementing the school 

mediation programme 

• These teachers should be trained to be mediators 

• They should then suggest steps to implement it at school 

• Parents and students should agree on the programme’s implementation as well. 

How are teachers trained? 

• Currenty there are no official programmes to train school mediators 

• Those who first implemented it were trained via Health Education programmes or training 

sessions dealing with school mediation 
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• Material used: 

  Health Education Programmes 

  Education in Human Rights Programmes (Unesco, Compass Materials) 

  Good practices from schools which had implemented school mediation 

programmes 

Final Selection of Student Mediators 

• Students who have completed their training in being mediators and who are trusted among 

other students are chosen to become school mediators 

• They sign a contract to obey certain rules (e.g. objectivity, confidentiality). Their parents 

are also informed 

• Their names are announced to all students 

• Some younger members can also participate in their group on a trial basis 

How does a mediation begin? 

• The two students or groups of students involved in a conflict ask the teacher(s) 

responsible for the mediation to intervene 

• Usually one of the two students (or groups of students) ask for their teachers’ help 

• The other student(s) are then asked, if they want to, to join the mediation process 

• Then the group of student mediators are informed about the conflict 

Where, when and how does a mediation take place?  

• It usually takes place during the break. If more time is needed, it can continue either 

during the next teaching period or during the next break 

• A neutral ground is selected without the presence of other people. In some cases a teacher 

is present 

• The two parties, in turn, explain their point of view regarding the conflict 

• The student mediators ask questions 

• Views are exchanged 

How do the other students & teachers react? 

• At the beginning of the programme: 

  the students & teachers involved in the programme enjoy the process 

  the other students & teachers doubt the effectiveness of the programme 

• The student council and teaching staff should be informed about and agree with the 

programme so as to support it 

• The school community’s trust and positive attitude are gradually earned. They need 

evidence that it works. 
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What happens if the two parties do not hold their agreement to resolve the conflict? 

• It depends on the circumstances 

• A second chance might not be given. The principal will then resort to other methods of 

punishment 

• If there is a good reason, a second chance might be given for another mediation 

What do schools which implement a mediation programme consider a success 

• Students participate in decision taking on matters that concern them 

• Students get the feeling that they can resolve their issues without punishments 

• Students practice in being active listeners (they learn how to listen to others and how to 

wait for them to finish talking without interrupting them) 

• Students learn how to manage their anger and feelings 

• Students learn how to accept diversity 

• Students develop relationships of trust with their teachers 

• Fewer incidents of aggressive behaviour occur 

• Victims gradually overcome their fear 

What still needs to be done 

Schools that implement mediation programmes suggest: 

• Teachers’ role as mediators or as those responsible for forming mediation groups should 

be institutionalized 

• Specific meeting times should be set 

• School mediation should be included in the School Regulations 

• Teachers should be informed and trained about mediation programmes 

• All students should be informed about mediation programmes at the beginning of the 

school year (especially younger students) 

• A network between schools should be created and once a year they should meet to discuss 

good practices 

A basic prerequisite for the success of a school mediation programme 

• A good school atmosphere 

• A democratic atmosphere at schools 

• The school community should commit to dealing with conflicts trough cooperation and 

mutual understanding 
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Our Peer- Mediators 

 

The students who were the members of the project took part in the mediating course and 

became the school Peer-Mediators. During numerous meetings, they could practise on how to be 

good peer-mediators and solve other students' conflicts. 

 

Polish Peer- Mediators                                                  

Estonian Peer- Mediators   

 

 

 

 

 

 

 

                                       

        

     

                                             Romanian Peer - Mediators  

Greek Peer - Mediators     
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1.3. The three main approaches to solving a conflict  

 According to Baban (2011), there are three main approaches to solving conflicts: 

A. A ‘Win-Lose’ Approach: one of the two parties involves wins and the other one loses. Useful 

for either…./or…. situations, but ineffective overall.  

B. A ‘Lose-Lose’ Approach: both sides compromise or sacrifice some of their needs in order to 

solve a conflict. Useful only for situations were there can be no real winners. 

C. A ‘Win-Win’ Approach: both sides win because their objective is to satisfy both parties’ 

needs and interests. Both sides work together in order to solve a problem. It is the most effective 

form of conflict resolution.  

 

1.4. Steps in mediation  

A. Step 1  

- chairs should be placed in a circle 

- use writing tools such as a chalkboard & chalk, whiteboard, markers, papers, flipchart etc. so 

that you may use them to write the map of conflict 

- schedule the mediation process so that all persons may be available 

- present your role as a mediator (neutral party), the mediation process, and the confidentiality 

agreement 

- make sure everyone understands you 

- see if someone was brought to the meeting against his/her will so that you will motivate him/her 

- use ‘I statements’ instead of ‘You statements’ (Example: Instead of “You turn the music volume 

up just for you to annoy me!”, use this instead: “I concentrate harder and I get upset when you 

turn up the volume to the music.”) 

- establish a purpose from the beginning. The purpose may be future oriented (How can we solve 

a problem?) or may be past oriented (How can we settle the things we said or did in the past?) 

- make sure everyone participates equally  
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B. Step 2 

- use the map of conflict or conflict resolution map 

- summarize the main points of the discussions  

- define the common ground of all parties involved 

- allow time for moments of silence 

- allow time for pauses 

- be future oriented or solution oriented (How can we solve a problem? How do you want it to 

be?) 

- be positive oriented (instead of “I don’t want that”, try “I want that”) 

- be action oriented (suggest solutions that may be applied) 

- use open-ended questions instead of close-ended questions 

- assure them that everyone has been in a similar situation 

- help everyone generate new perspectives or solutions  

- respect individual differences 

- try to balance displeasure, if it exists, in the relationship between the parties 

C. Step 3 

- summarize everything you discussed or negotiated during the meeting by writing an agreement 

form. Make copies of that agreement form and give it to the parties 

- involve the parties in measuring the progress (Example : Comparing our current session with 

the first one a month ago, how much do you think you changed?) 

- after reaching an agreement, make sure you congratulate each person involved in the mediation 

process  

- celebrate the victory! 

 

Map of conflict (Conflict resolution map)  

A conflict resolution map or a map of conflict is a useful tool for conflict resolution by 

identifying ‘win-win’ solutions (solutions that satisfy both parties). The map of conflict is a very 

powerful tool, mainly because it offers an organized and systematic approach.   

While making a map of conflict you must take the following in consideration :  

A. Define the problem using a word or a short, general sentence 

Define the problem by writing down a simple sentence or even a word. It’s not necessary to 

analyze the roots or main causes of the problem, nor should you define a problem in ‘yes/no’ or 

in an ‘either/or’ fashion. Use simple, vague terms that give you the possibility to define the 

conflict as openly as possible.  
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B. Assign the main parties or persons involved in the conflict 

Decide who are the persons or groups involved in the conflict. Persons with similar interests or 

needs should be grouped together (Ex: instead of ‘Gill and Mary’, we should write ‘Pupils from 

the 7
th

 grade’). Otherwise, treat each party involved separately.  

C. Know both the needs and the fears of each person or group involved during the mediation 

process.  

In this step mediators and all parties involved must find the answers to the question: ‘What do 

they, the persons or groups involved in the conflict, really want?’  

To do this we must ask the participants about their needs, desires, interests, values or things they 

care about. For instance, we should ask questions like: ‘What are your needs?’, ‘What solution do 

you desire regarding this problem? Beware: finding needs or desires is not the same as finding 

solutions to the problem at hand! 

Besides the needs, we must also assess the fears or anxieties each party has. It doesn’t matter if 

these fears are rational or not. You should write them down so that later, after the map is finished, 

each participant will analyze each answer and then will decide if that fear is real or not, rational 

or irrational. 
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1.5. Case Studies 

One of the points of the DOVES project 

was the preparation of a set of materials about the 

successful handling of cases related to violence. 

These cases include instances of arguing, fighting, 

pushing, name-calling, hitting, lying, accusing 

etc., and involve all parties (students, teachers, 

headmasters, parents). 

The practice showed that, in all cases, school mediators helped to solve the problem. 

Thanks to their training, the participants of the project were able to consult their peers and help 

them to resolve the conflicts. The mediators' work at school helped reduce the level of 

anxiety/tension and helped raise the feeling of students’ security. It positively influenced the 

school atmosphere as the school has become a friendlier and safer place. 

 

1.5.1. Case studies in ‘Maria Callas’ Music School of Kalamata 

 Topic 1: Argument over football teams 

Type of conflict: Arguing/fighting 

Sides of the conflict: Between Students 

Case study 1: The disputants, Tom and Mary (both are 11 years old), have been arguing over 

football teams out on the playground and have been referred for mediation. Tom wants it to be 

boys against girls. Mary thinks mixed teams would be fairer.  

Mediation: Mediators followed the steps of mediation. They called both Tom and Mary and 

carefully listened to both points of views: 

Tom’s point of view about having two teams (boys vs. girls) 

Mary’s point of view about having a mixed team 

By asking open-ended questions, the two disputants realized the reason behind their conflict and 

agreed to reach a fairer and more fun decision for all. At the end, both parties signed a Peer 

Mediation Agreement Form. 

 Topic 2: Argument over property  

Type of conflict: Arguing/fighting 

Sides of the conflict: Between Students 

Case study 2: Helen lends John (both are 9 years old) her new case of colored pencils. When he 

returns them, there are several that are broken. John says they were like that and Helen says they 

weren’t. They have been referred for mediation.  
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Mediation: Mediators followed the steps of mediation. They called both Helen and John and 

carefully listened to both points of views: 

John’s point denying that he had broken the pencils 

Helen’s point of view accusing John of having broken the pencils 

By asking open-ended questions, the two disputants realized the reason behind their conflict, the 

person who had broken the pencils admitted to it and they agreed to stop arguing. At the end, 

both parties signed a Peer Mediation Agreement Form. 

 Topic 3: Argument over stolen property 

Type of conflict: Arguing/fighting 

Sides of the conflict: Between Students 

Case study 3:  Peter (13 years old) brings a new MP3 player to school and finds that during the 

break it is missing. Later, he sees that Nick (13 years old) has it in his backpack. He claims it is 

his. They have been referred for mediation.  

Mediation: Mediators followed the steps of mediation. They called both Peter and Nick and 

carefully listened to both points of views: 

Peter’s point of view accusing Nick of having stolen the 

MP3 player. 

Nick’s point denying that he had stolen the MP3 player. 

By asking open-ended questions, the two disputants 

realized the reason behind their conflict, the person who 

had stolen the MP3 player admitted to it and they agreed 

to stop arguing. At the end, both parties signed a Peer 

Mediation Agreement Form. 

 Topic 4: Argument over accepting younger students to join a basketball team 

Type of conflict: Arguing/fighting 

Sides of the conflict: Between Students 

Case study 4: Bob (15 years old) doesn’t want to have any younger students be allowed to play 

basketball. Paul (12 years old), a new student at school, wants to play. They haven’t been able to 

work it out and have been referred to mediation. 

Mediation: Mediators followed the steps of mediation. They called both Bob and Paul and 

carefully listened to both points of views: 

Bob’s point of view about not having younger students in the team 

Paul’s point of view about wanting to play in the team 
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By asking open-ended questions, the two disputants realized the reason behind their conflict and 

agreed to reach a fairer and more fun decision for all. At the end, both parties signed a Peer 

Mediation Agreement Form. 

 Topic 5: Argument over football teams 

Type of conflict: Fighting/Pushing/Name-calling/Hitting 

Sides of the conflict: Between Students 

Case study 5: Every day at lunchtime David (16 years old), a tough student, picks on George (14 

years old), a younger, smaller student. Others see this as well, but no one intervenes. As this has 

been going on for quite a long time they have been eventually referred for mediation.  

Mediation: Mediators followed the steps of mediation. They called both David and George and 

carefully listened to both points of views: 

 David’s reasons for picking on George 

 George’s feelings 

By asking open-ended questions, the two disputants realized the reason behind their conflict and 

David agreed to stop picking on George. At the end, both parties signed a Peer Mediation 

Agreement Form. 

 

1.5.2. Case studies in ‘Gh.I.Bratianu’ School in Iasi, Romania 

Key points for helping children resolve conflict 

 When adults impose a solution on children, it may solve the conflict in the short term, but 

it can leave children feeling that their wishes have not been taken into account. Coaching 

children through the conflict resolution steps helps them feel involved. It shows them how 

effective conflict resolution can work so that they can start to build their own skills. 

 Listen to all sides without judging  

 To learn the skills for effective conflict resolution children need to be able to 

acknowledge their own point of view and listen to others’ views without fearing that they 

will be blamed or judged. Being heard encourages children to hear and understand what 

others have to say and how they feel, and helps them to learn to value others. 

 Support children to work through strong feelings 

 Conflict often generates strong feelings such as anger or anxiety. These feelings can get in 

the way of being able to think through conflicts fairly and reasonably. Acknowledge 

children’s feelings and help them to manage them. It may be necessary to help 

children calm down before trying to resolve the conflict. 

 

https://www.kidsmatter.edu.au/mental-health-matters/social-and-emotional-learning/resolving-conflict/learning-value-others
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 PROBLEM 1: Two students (boys, 14, 15 years old) want the same laptop during 

science class. The students interrupt the class. One of them grabs the laptop back.  The 

students give each other a dirty look, and both are angry. 

Problem solving scenario 

Steps to Conflict Resolution 

a. Identify the source of the conflict 

The peer-mediators: 2 children from the 7
th

 grade  

 Ask information about the cause of the conflict- Each of them wants the laptop to 

finish the project faster. 

 They gave both parties a chance to share their side of the story (Not only will it give them 

a chance to better understand the situation, it will also demonstrate the peer- mediators’ 

impartiality).  

b. Look beyond the incident 

  The situation itself doesn’t cause the conflict, but the perspective on the situation. 

The mediators help the parties involved to look beyond the triggering incidence to see the real 

cause (to get a good mark, to finish on time). 

c. Request Solution 

After getting each party’s viewpoint on the conflict, and looking beyond the incidence, 

the next step was to identify how the situation can be changed. The peer- mediators get the 

disputants to stop fighting and start cooperating and that means steering the discussion away 

from finger pointing and toward ways of resolving the conflict. 

The two students say what they each want to happen with the laptop. Each list and discuss 

a few potential solutions: 

 to equally split the time, each uses the laptop 

  to use the laptop on different days, and give one another their “word.”  

 to ask for another laptop 

d. Identify solutions both disputants can support 

The peer-mediators point out the merits of various ideas, not only from each other’s 

perspective, but in terms of the benefits to the organization. The peer-mediators ask the 

students to choose the same solution 

e. Agreement 

The students agreed to one of the alternatives identified in step c- to equally split the time, each 

uses the laptop. It was sufficient to meet with the individuals and have an informal discussion. 
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 PROBLEM 2: Two children, Denis and Mateo ( 2
nd

 grade) are playing a game at the end 

of the school programme. They start fighting.  

Problem solving scenario  

Guiding children through the steps of conflict resolution 

Mediators: Vasiluta Teodor and Milies Bianca 

a. Set the stage for WIN-WIN outcomes 

 Mediator ask, “What’s the problem here?” 

  The peer- mediator get both sides of the story 

 Child 1 “He won’t let me have a turn”  

 Child 2 “I only just started and it’s my game,”   

 M says, “I’m sure if we talk this through we’ll be able to sort it out. Everyone 

is happy”. 

b. Have children state their own needs and concerns 

M find out how each child sees the problem. M helps children identify and communicate 

their needs and concerns without judging or blaming.  

 Ask, “What do you want/need? What are you most concerned about?” 

c. Help children listen to the other person and understand their needs and concerns 

In the heat of conflict it can be difficult to understand that the other person has feelings and 

needs too. Listening to the other person helps to reduce the conflict and allows children to 

think of the problem as something they can solve together.  

 M asks, “So you want to have a turn at this game now because it’s nearly time to go 

home? And you want to keep playing to see if you can get to the next level?”  

 M shows children that he understand both points of view: “I can understand why you want 

to get your turn. I can see why you don’t want to stop now.” 

d. Help children think of different ways to solve the problem 

Often children who get into conflict can only think of one solution. Getting them to think of 

creative ways for solving the conflict encourages them to come up with new solutions that no-one 

thought of before. Ask them to let the ideas flow and think of as many options as they can, 

without judging any of them.  

 M encourages them: “Let’s think of at least three things we could do to solve this 

problem.” 
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e. Build win-win solutions 

 M helps children sort through the list of options together and choose those that appear to 

meet everybody’s needs. Sometimes a combination of the options they have thought of will 

work best. Together, you can help them build a solution that everyone agrees to. 

 M asks: “Which solution do you think can work? Which option can we make work 

together?” 

f. Put the solution into action and see how it works 

 M makes sure that children understand what they have agreed to and what this means in 

practice.  

 M says, “Okay, so this is what we’ve agreed. Mateo, you’re going to show Denis how to 

play the game, then Bianca (mediator 2), you’re going to have a try, and I’m going to 

let you know when 15 minutes is up.” 

 

 PROBLEM 3:  Alexia (9 years old) and Ronald (10 years old) are working on a poster. 

Ronald took the same crayon Alexia wants. They start shouting and disturbing the other 

children.  

Mediator:Sabina 

Alexia: “Ronald took my crayon”. 

 M "I’m sure we can work this out. Tell me what the problem is – Alexia? Ronald?" 

Alexia: "He took my crayon.I was using that one." 

Ronald: "I needed that colour and she put it down." 

M asks children to describe their concerns: "So you both wanted to use the same colour. How 

is that a problem for you?" 

Alexia: "I want to finish my picture and I can’t because Ronald took the crayon." 

Ronald: "I’m worried that she’ll use it all up before I get a turn". 

Mediator shows that she can understand : "I see. You both want to use orange in your pictures. 

Alexia you want to finish your picture, and Ronal, you’re worried that the crayon will get used up 

before you get a turn with it. What can we do? What do you want? " 

Ronald : "Alexia, could use yellow so I can have the orange one." 

Alexia: I could show Ronald what I want to use the orange , so he can see I won’t use it all up." 

Ronald: "We can take it in turns. She can use the orange one for a bit while I use the yellow. 

Then we can swap." 

M: "Which idea do you think would work best in our sharing classroom?" 

Alexia and Ronald : "Taking turns." 



21 
 

 

1.5.3. Case studies in Kohtla-Järve Tammiku Põhikool from Kohtla-Järve, 

Estonia 

 

 

 

 Case study 1 

The participants of the conflict – a girl aged 15, applied to two mediators  about the 

conflict between a group of the students and the teacher.  

The point of the conflict 

A group of the students got bad marks for their laboratory work.  The students came up to 

the teacher and wanted to be given a second chance to improve their grades. The teacher arranged 

a meeting with the students on a specific date. However, the students couldn’t come to the 

meeting because of an unnexpected situation and they didn’t say anything to the teacher. When 

they asked for another meeting, the teacher refused and said that their marks would remain as 

they were.The students were upset. They wanted to improve their marks, but they were afraid to 

ask the teacher once again because he/she is very strict. 

The students and mediators discussed the following options: 

- To accept the low marks 

- To admit that it was the students’ fault: They failed to inform the teacher that they could 

not make it to the meeting. The students must apologize and ask for another chance. 

- They also discussed how to arrange the meeting - one student of the group (or the whole 

group) should go to the teacher. 

The final decision – go to the teacher together, apologize and ask for another chance. 

The result – the conflict was solved and the children improved their marks. 
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 Case study 2 

The participant of the conflict – a girl aged 13 – asked for the mediators’ help regarding a 

personal problem. 

The point of the conflict 

She was at a birthday party three days ago. It was her friend’s party. There were other guests, too. 

The next day her friend accused her of stealing her younger sister’s golden chain. She stopped 

talking to her after that. The girl was very upset because she wasn’t guilty. Moreover, she felt 

offended to hear such an accusation from her best friend. 

The students and mediators discussed the following options: 

- Not to solve the problem and simply stop talking to her friend. 

- Talk to her friend and explain the situation. There were other children at the party and 

possibly somebody else had taken the chain. Or maybe the sister herself lost it somewhere 

else. 

But the friend doesn’t want to listen to her and she is sure that she is right. 

- To go to the mediators together with the friend 

The final decision – to go to the mediators together. 

The result – the girls cleared the situation and the friend apologized. The chain was found at 

home the next day. The sister had put it in another place and had forgotten about it. 

 Case study 3 

Participants of the conflict – two classmate boys aged 14. 

The point of the conflict – one student was walking along the corridor and eating a hamburger. 

His classmate ran and grabbed the hamburger from his hands. The sauce fell on the boy's clothes 

and they started fighting. The teacher separated them but the children couldn’t calm down for a 

long time. The offender explained that they had had a quarrel at the previous lesson during the 

swimming course and he decided to take revenge and purposely took his hamburger. The second 

boy demanded he buy him new clothes and not simply wash them. As a result, the teacher sent 

them to the mediators. 

The options which were discussed: 

- The boy who was offended should dirty his classmate's clothes, too. 

- The offender should apologize for the accident and wash the clothes. 

The final decision – the offender apologizes and  washes the clothes. 

They were given a piece of advice on how to effectively deal with agressive behaviour, by 

talking about the problem and not resorting to physical violence. 
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 Case study  4 

The participants of the conflict – two classmate girls aged 14. 

The point of the conflict – her classmate spreads gossips on the internet. The girl cannot protect 

herself from the false information. She thinks that the reason behind the lie is envy. Both girls 

like one boy, but he does not know which one to choose. 

The options which were discussed: 

- Forget about the boy. 

- Mention on the internet that the rumours are a lie. But the girl is afraid that she cannot 

prove her case. 

- Talk to her classmates, one by one, but she is afraid that her offender will be 

aggressive. 

- Go to the mediator but the teacher must help them. 

The final decision – talk to the mediator. 

The result – during the conversation with the mediator, the girl admitted her guilt, apologized 

and promised to delete all comments on the internet. She also promises not to verbally abuse 

anyone again. 

 Case study 5 

The participant of the conflict – a girl aged 14. 

The point of the conflict: the class teacher is very strict with her. The girl thinks that the teacher 

has a personal grudge against her: she gives her low marks on purpose, demands too much from 

her, doesn’t forgive her as easily as she forgives other students for the mistakes that they do. 

The options which were discussed: 

- To try to look at the situation from the teacher’s point of view. 

- To ask her mother to come to school and talk to the teacher. 

- To realise her own mistakes in the situation 

- To have an honest conversation with the teacher after the lessons. 

The final decision: To realise her own mistakes in the situation and to have an honest 

conversation with the teacher after the lessons. 

The result – the conversation clarified the situation 

Final remarks 

The conflicts mentioned above involved teenagers. They were situations dealing with 

either verbal or physical violence. Moreover, there were some conflicts between students and 

teachers. In all cases the mediators helped the participants of the conflicts to reduce tension and 

find solutions. 
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1.5.4. Case studies in Zespół Szkół Technicznych in Mielec, Poland 

 

 Situation 1  

Participants: Two girls, Ola and Gabriela, 16 years old 

Description of the problem: 

Two calssmates work together in the School Council. Ola is the chairwoman and she decides 

about the tasks and makes important decisions. Gabriela would like to make decisions herself and 

she blames Gabriela for not allowing her to be the decisive part of the Council. As the result, 

Gabriela resigns from working in the School Council. Ola wants to clear up the situation because 

she doesn't understand the reason behind Gabriela's resignation. 

Suggested solutions: 

1. Gabriela resigns and leaves the School Council, Ola keeps her position and that's the end of 

their friendship. 

2. They set the rules for making decisions. 

3. They make a deal - Gabriela tells her ideas in front of the whole Council and they are 

taken into consideration while deciding about the Council's tasks. 

 

 Situation 2 

Participants:  

Friends Magda and Ala, 17 years old, Marek, 18 years old 

Description of the problem: 

Magda tells her friend Ala that she likes a boy from another class, Marek, who is also interested 

in her. After that, Ala starts writing to Marek on Facebook and soon goes out with Marek, not 

telling anything to her friend. Accidentally, Marek tells Magda about his new friend. Magda 

becomes angry with Ala for going out with Marek behind her back and she doesn't want to be her 

friend any more. 

Suggested solutions: 

1. Ala stops meeting Marek. 

2. Marek decides which girl he wants to be with. 

3. Both girls decide not to go out with Marek, they make up and realize their friendship is 

more important. 
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 Situation 3 

Participants: 

Two boys, Jakub, 18 and Stefan, 17 

Description of the problem: 

They play together in the handball school team. Jakub is the captain. Stefan is a good player but 

he complains that Jakub never passes the ball to him. During the training session Jakub finally 

passes the ball to Stefan but he hits him in the face. He says he did it accidentally but Stefan says 

he did it on purpose and yells at his captain. 

Suggested solutions: 

1. Jakub promises to pass the ball to all his teammates in exchange for not being excluded 

from the team. 

2. Jakub is not the captain any more. 

 Situation 4 

Participants: 

Childhood friends and neighbours Basia and Tomek, 16 years old 

Description of the problem: 

After coming to a new school Tomek starts calling Basia names. Basia asks him to stop but he 

says he is only joking. Basia is sad and she cannot stand it so she tells everyone Tomek's 

childhood secret. Tomek gets furious and continues telling untrue stories about Basia. 

Suggested solutions: 

1. They apologize to each other in front of the class. 

2. They stop telling untrue stories about each other and set the rules for being friends. 

3. They change classes and are not friends any more. 

 

 Situation 5 

Participants: 

Paula and Bartek, 17 years old 

Description of the problem: 

After the break both students are in a hurry to get to the lesson and they are running to their 

classrooms. Bratek is careless and bumps into Paula. Paula falls and drops her mobile phone 

which breaks into pieces. For Paula it is a problem, because her family is not rich and she worked 

for 2 months in the summer to buy her dream phone. On the other hand, Bartek says it is all 

Paua's fault and he is angry because he was late for the lesson. 
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Suggested solutions: 

1. Bartek's parents are informed about the incident and  Bartek pays for repairing Paula's phone. 

2. Paula deals with repairing the phone herself. 

3. They both share the costs of repair. 

4. Bartek apologizes for his offending remarks. 

 

Final remarks 

All the sides of conflicts needed someone to talk to about their problems and situations 

that happened to them. They wanted to express their emotions and then, they were ready to listen 

to the other side of the conflict. Meeting the mediator let them look at the situation in a different 

way. By listening to the mediator's paraphrasing the problem, the participants could hear the 

expectations of the other side. 

It very often appeared that all the sides of the conflict had similar needs and expectations. 

They would not be able to reach the agreement without the neutral person. 
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JANUARY-MAY 2019: The Greek mediators worked with real cases related to problems their 

classmates had and they did a very good job! 

Mediation actually works – More students want to become mediators and are being trained. 

 

BEFORE DOVES AFTER DOVES 

       

 

         

 

 

 

1.6. The creation of the play on the project topic  

A play showing the mediation steps required to solve a problem of violence was prepared in 

English in May, 2018. The children translated the play into English with the help of the teachers. 

` The name of the play is “The quarrel between the wolf and the piglet”. The famous fairytale plot 

was adapted to meet our project’s objectives. The play is about how the school mediators helped the piglet 

and the wolf to solve the conflict, which was the cause of some sort of misunderstanding. 
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«The Quarrel between the Wolf and the Piglet» 

(a play performed by Estonian students) 

 

The play introduces the concept of school mediation.  

Characters: 

The Cute Piglet 

The Angry Hungry Wolf 

Mediator 1 

Mediator 2 

The Narrator 

The room: In the foreground there is a table, four chairs. Two tables are in the center facing the 

spectators and the other two are inverted. There are two sheets of papers and a pencil. The 

narrator is reading a fragment from the fairytale THREE PIGLETS. It is illustrated. Mediator 2 is 

sitting next to Mediator 1. 

*** 

Narrator: Once upon a time there were three cute piglet brothers. They decided to build dwellings 

for themselves. 

The first piglet built a house from the straw. Once the angry hungry wolf came to the piglet’s 

house, knocked at the door and roared   “I need to enter!” 

The piglet said “No, never!” 

And he closed the door. Then the wolf screamed “If you do not open the door, I will blow and the 

house will be destroyed!” 

“No , not for love or money! I am small but not a fool.  I won't open the door!”  

Then the wolf started blowing and the house fell. 

The second piglet –middle brother- built a house from branches and planks. 

The angry hungry wolf came to this house, knocked and roared. “I need to enter!” 

The piglet answered “I never open the door to the strangers!” 

The wolf got angry and said “I am not a stranger. Everybody knows me. I am an angry hungry 

wolf. If you do not open the door, I will blow and the house will be destroyed!” 

The piglet screeched “No, no, I won’t open!” 

Then the wolf started blowing and the house fell. 
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The third piglet – their elder brother- was the strongest in his childhood. He pumped the muscles 

lifting the bricks. That is why he built the house from the bricks. 

One morning the angry hungry wolf came to his house, knocked and roared “I need to enter!” 

The piglet said “No, there is a mess in my house and I am not inviting anybody!” 

The wolf said “I do not care about the mess! If you do not open the door, I will blow and the 

house will be destroyed! And then I will eat you!” 

*** 

Piglet: It is not true! That is not everything true! It is a lie!  

(The piglet angrily jumped from the hall) 

Wolf: It is a real truth! The every word is true! 

(The wolf and the piglet are meeting a halfway and calling each other a liar. The first and second 

mediators are coming to them.)  

Mediator 1:  Stop! Do not shout at each other! 

Mediator 2:  Wait! Calm down! 

Wolf:  But he called me a liar! 

Piglet:  Yes, he is a liar! 

Mediator 1:   Calm down! 

Piglet: (the piglet is returning to the mediators) Who are you? 

Mediator 1: My name is... 

Mediator 2:  And my name is... We are school mediators. 

Wolf: What are school mediators? 

Mediator 2:  The school mediators are the students like the others. But we can help to solve the 

conflicts and find a solution 

Mediator 1: And we help the participants of the conflict to communicate correctly and solve the 

problems together. Do you want to try? 

Wolf: Of course! 

(Mediator 1 is looking at the piglet)  

Mediator 1: Do you want to try? 

Piglet:  But this is an angry wolf, he is always roaring and shouting! 

Mediator 2:  During our session nobody interrupts. That is why you can speak freely and calmly. 

Shall we try? 

Piglet:  OK 

Mediator 2:  That is great! Then enter the room of mediation. 

Wolf:  OK 
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Piglet:  OK 

Mediator 1:  Sit down! 

(Everybody sat down. The mediators are sitting down in the center.) 

Mediator 2:  Welcome to our session.  Let me introduce myself again. My name is... 

Mediator 1: And my name is...What are your names? 

Wolf:  Everybody calls me an angry hungry wolf. But, really, my name is the WOLF. 

Piglet:  Don’t you know who I am? I am the third cute piglet. My friends call me the PIGLET. 

Mediator 1:  Great! We invite you to our session.  The mediation will give you a chance to 

cooperate and know each other better. You can find the best solution. You both can be winners. 

Piglet:  What rules do you have? 

Mediator 2:  We can follow these two instructions: 

1. We cannot take sides of one of you and put any marks. 

2. All that we heard here is confidential. 

Piglet:  What does it mean? 

Wolf:   And I don’t understand you, either. What a difficult word “confidentiality”! 

Mediator 1:  That means that we will save everything you told us in secret. Is this clear? 

Wolf and Piglet: (together)  Yes, now it is clear! That is right – in secret! 

Mediator 2: We also have rules for you. 

1. Nobody can be accused of insulting. 

2.  It is forbidden to interrupt a speaking person. 

3. Behave yourself fairly 

4. All that we heard here is confidential. 

Piglet, do you agree to follow these rules? 

Piglet: Yes 

Mediator 2: What about you, wolf?  

Wolf: OK.  

Mediator 2: Fine. Now, piglet, tell me please what happened? What do you feel about this? 

Piglet: Let me tell you about piglets first. People think that we like mess and dirt. This is not true. 

In fact we’ve got style, we are educated and we like living in beautiful houses, not in barns.  

We are three brothers and each of us has built his own house: the first is made of straw, the 

second is made of wood and the third is made of stone.  

But one day we all got upset: the wolf came and blew away my brothers’ homes and they all ran 

to me. I feel scared….  

Wolf: This is not true! 
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Mediator 1: Please, wolf, don’t interrupt! And you, piglet, don’t call names!  

Wolf: I am sorry.  

Mediator 2: Now, piglet, please go on.  

Piglet: When the wolf wanted to break into my house, I felt scared. I didn’t open the door for 

him. The wolf was growling and he was trying to blow my house away. He wanted to eat me! 

Mediator 2: So, you think that the wolf destroyed your brothers’ homes. And when he came to 

your home you became scared because you thought that he wanted to eat you and destroy your 

home. Is that right?  

Piglet: Yes 

Wolf: (sneezing loudly)  

Achoo! I am sorry, I cannot stop sneezing. I have been ill for several months.  I just can’t get 

well. That’s why 2 days ago I decided to go to the doctor. (Achoo!)  

So, I went to Pigletstown. I came to the doctor called the First Nice Piglet. I knocked at his door 

and then I started sneezing again. I just couldn’t stop sneezing…. (Achoo!) Now I am still 

sneezing. See? The doctor asked “Who is it?”  I said “It’s me, wolf”, I started sneezing again. I 

sneezed like a hurricane and destroyed his house… 

Maybe the doctor wanted to get some help to cure my illness: he said nothing and ran to another 

doctor next door. This doctor’s name was the Second Nice Piglet and he is good at treating colds. 

I ran to his house (Achoo!), and asked him to open the door. But the doctor said that he never let 

strangers into his house…. I couldn’t help sneezing and destroyed his house …  

Now both doctors ran to the forest towards the stone house. There lived the third piglet who was 

a famous doctor. I asked him to let me in. (Achoo!) But he didn’t! I was so upset and angry! I 

told him that I would eat him if he didn’t help me. BUT THIS IS funny! I would never eat a 

piglet. I AM A VEGETARIAN!   

 

Mediator 1: So, you’ve got a cold and you sneeze so badly that you destroy houses. You searched 

for a doctor, and now you feel upset because nobody wants to help you. Would you like to add 

something? 

Wolf: Yes, I would. They all call me cruel and hungry. (Achoo!) I am hungry only because I have 

got little money. I hadn’t eaten for the whole week just to pay the doctor... But I am afraid that I 

still don’t have enough money! 

Mediator 1: So, you are afraid that you don’t have enough money to pay the doctor. Right? 

Mediator 2: Now let’s step to the next part of mediation. Try to speak to each other. You, wolf, 

please describe what the piglet has said.   
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Wolf: OK. The piglet has said that I scared his brothers, destroyed their homes, and then I wanted 

to destroy his home and even eat him! It’s a lie!  

Mediator 2: Was it a correct description, piglet? 

Piglet: Yes, it was. But IT IS NOT a lie! It is true!  

Mediator 2: Please remember that during the mediation session you must work together. Do you 

understand?  

Wolf: Yes.  

Mediator 1: And now you, piglet, describe what the wolf has said.  

Piglet: The wolf has said that he got a bad cold. He went to the doctor. My brothers didn’t want 

to help him. He has also said that he sneezed and destroyed their homes.  Then he came to me for 

help. I didn’t help him, either.  

Mediator 1: Was it a correct description, wolf?  

Wolf: Yes, it was. (Achoo!) 

Mediator 2: Piglet, what result do you want to get from the conflict? 

Piglet: I just want to feel safe. I don’t want the wolf to eat me or anybody else. And I don’t want 

him to destroy my home.  

Mediator 2: So, you want to feel safe. And you, wolf, what result do you want to get from the 

conflict? 

Wolf: I just want to get well.  

Mediator 1: Fine. Now we know what you want to get from the conflict. Let’s think how we can 

get it.  

Mediator 2: Here are the main principles. Tell me about all the ideas that come to your mind. The 

more ideas, the better. Don’t discuss the ideas now, only name them. So, what ideas have you 

got?  

(Mediator 2 takes a pencil and some paper. When someone tells the idea, he writes it down.) 

Piglet: Well, we can send the wolf to prison.  

Wolf: I cannot think of any idea. (Achoo!) Wait a minute! I have got an idea. Now the piglet 

knows who I am and he can treat me.  

Mediator 1: Very well. Now we’ve got two good ideas. Anything else? 

Wolf: No.  

Piglet: No more ideas.  

Mediator 2: Now let’s look at positive and negative sides of each decision. What are the positive 

sides of the situation when the wolf goes to prison.  

Piglet: The wolf would not eat me and he would not destroy my home.  
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Mediator 1: Alright. What are the negative sides of the situation when the wolf goes to prison.  

Wolf: I like freedom. I like walking in the forest. I don’t want to go to prison! I don’t want to be 

away from my family. Besides, the clothes in prison are so ugly!  

Piglet: And the wolf’s health might get worse in prison… 

Mediator 1: What if the piglet helped to treat the wolf? What positive sides would it have? 

Piglet: The wolf would get well. He would feel better.  

Wolf: And if I feel better, I will not sneeze and destroy houses. I will never hurt the piglet 

because he will treat me.  

Mediator 2: What are the negative sides of this decision? 

Wolf: I see no negative sides.  

Piglet: Neither do I.  

Mediator 2: Let’s summarize.  The piglet can be your doctor. And you, wolf, can become a friend 

of the piglet. And you will never hurt him or destroy his house. Do you agree with this decision?  

Wolf: Yes. 

Piglet: Yes, I do.  

 (Mediator 2 takes a pencil and some paper and writes something) 

Mediator 2: Now I will write everything we have agreed on this paper. Please sign it.  

 (Wolf and Piglet sign the paper) 

Mediator 1: And now let’s analyse how our session of mediation helped to solve your conflict.  

Piglet, what have you learnt today?  

Piglet: Now I have learnt that wolves sneeze loudly. And that the wolf is not evil. He is just very 

sick.   

Mediator 1: And you, Wolf, what have you learnt today?  

Wolf: I had no idea that the piglets thought that I had destroyed their homes on purpose. I hope 

that we can be friends.  

Mediator 2: Excellent! Congratulations! You have learnt a lot about each other. Thank you for 

coming to the session of mediation. 

 

The End 

*** 
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During September-October, 2018 the children were rehearsing the play “The quarrel 

between the wolf and the piglet”. The actors were: Jana Seman, Romas Salkauskas, Anastasia 

Zaitseva, Marika Sepeleva, Marja Uteseva and Arnold Laada. The students chose the roles for 

themselves, created the costumes and the decorations. Arnold Laada adapted the famous cartoon 

about the three piglets and chose the music. 

The children rehearsed the play with pleasure and enthusiasm. They discussed ways to improve 

the play. They got together many times and performed the play on the stage of the school hall 

many times. On October 22, 2018 the actors and actresses presented the play during the project 

meeting in Estonia. 

Video of the play: https://drive.google.com/open?id=1Xha56leeeuz9mzHpxy_tU3ptNlLFuVWo 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://drive.google.com/open?id=1Xha56leeeuz9mzHpxy_tU3ptNlLFuVWo
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Module 2.  Peer mediating course 

The main objective of the training course for mediators is to train student mediators in 

solving school conflicts. From February 2018 to May 2018, 20 students from each school 

involved in the project completed a 15 to 40 hours training course.  

A. The students from Estonia 

studied the following topics: “Violence 

and its Types”, “What is a Conflict?”, 

“Ways to Get out of a Conflict”, 

“Methods of Active Listening”, “You 

and Me statements”, “Empathy”, 

“Constructive Dialogue”. Each student 

passed the test "Your Way out of the 

Conflict." After completing the course 

of mediators, the students received the certificates.  

 

B. Twenty children from the Romanian school were trained by the schools psychologist 

and the coordinator of the project to become mediators. These mediators learnt how to resolve 

conflicts without resorting to manipulation, coercion, or violence.   

The content of the Conflict Resolution Course for Romanian peer- mediators was: 

Introduction – 1 hour 

1. The win/win approach- 2 hours  

Identifying attitude shifts to respect all parties' needs. 

2. Creative response- 2 hours 

Transforming problems into creative opportunities. 

3. Empathy- 4 hours 

Developing communication tools to build rapport. Using 

listening to clarify understanding.  

4. Appropriating assertiveness- 2 hours 

Applying strategies to attack the problem not the person. 

5. Co-operative power- 2 hours 

 Eliminating "power over" others and building "power with" others.  

6. Managing emotions- 3 hours  

Expressing fear, anger, hurt and frustration wisely to effect change.  
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7. Willingness to Resolve- 2 hours 

Naming personal issues that cloud the picture.  

8. Mapping the conflict- 4 hours 

Defining the issues needed to chart common needs and 

concerns.  

9. Development of options- 2hours 

Designing creative solutions together.  

10. Introduction to negotiation- 2 hours 

Planning and applying effective strategies to reach agreement.  

11. Introduction to mediation- 4 hours 

Helping conflicting parties to move towards solutions. 

12. Broadening perspectives - 4 hours 

Evaluating the problem in its broader context.  

13. Applications from the CD-ROM (Innocent Project)-Innocent 

Handbook. Integration of socially excluded migrant workers children 

into education through intercultural competence, from a transnational 

project co- financed by the European Commission DG Education & 

Culture No 226695- CP-1-2005-1-DE-COMENIUS – C21. 
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C. Training students to be good mediators in Greece 

 An example of a bad mediator who cares only about himself and doesn't actually listen 

to his friend's problem. The bad mediator undermines his friend’s problem and focuses 

more on his own ‘minor’ problem. 

  

 

 Training students to be good mediators: An example of a good mediator who really cares 

about his friend's problem. He actually listens to him and tries to help him. 

   

 

 Training students to be good mediators: Talking about the qualities of a good mediator 
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 Training students to be good mediators: Examples of a bad listener who doesn’t pay 

attention to the person talking to him/her. 

    

    

 

 Training students how to be good mediators 

Game: Giving quick advice: Students tell their fellow students about a problem they have and 

they have to offer them a quick, yet good solution.  
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 Training: Discussing cases related to bullying and presenting possible solutions      

 

     
                   

 

 TRAINING MEDIATORS: Presenting students with case studies and they try to find 

solutions. Acting as mediators 
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 TRAINING MEDIATORS: The steps of proper mediation 

       

                   

 Discussing how music helps deal with violence 

 Making a survey on violence at our school 

 

D. Peer mediation training - 40 h. ZST Mielec, March - April 2018 

 

 Introduction to mediation - 2 hours 

I. Peer Mediation: Definition 

Mediation is an approach to resolve conflicts in 

which the disputing parties (the people having the 

disagreement) have a chance to sit face to face and 

talk uninterrupted so that each side of the dispute is 

heard.  After the problem is defined, solutions are 

created and then evaluated. When an agreement is reached it is written down and the contract is 

signed.   

II. Peer Mediation: Goals 

For disputants to understand and respect different points of view 

To have open and improved communication 

To develop cooperation in solving a common problem 

To reach agreements that address the interests of both parties 
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III. Role of the Peer Mediator 

A trained Peer Mediator is a neutral third person who leads the mediation process and does not 

take sides.  The mediator helps the disputants communicate and agrees to keep all information 

about the meeting confidential. This means that you will not discuss the disputants’ problems 

with other students in the school.   

IV. Theory of Peer Mediation 

It takes cooperation and understanding to resolve conflicts.  Peer Mediation is based on the 

belief that in order to resolve conflicts, people must be willing to do the following: 

- Stay calm and control their anger 

- Focus on the problem and not blame the other person 

- Use “I statements” 

- Honestly state their wants and feelings 

- Cooperate and create solutions that meet the needs of everyone involved 

 

Qualities and Role of the Peer Mediator 

● The Peer Mediator remains unbiased 

● The Peer Mediator is neutral and objective, a person who does not take sides 

● The Peer Mediator is an empathic listener 

● The Peer Mediator is respectful 

● The Peer Mediator is able to treat both parties with respect and understanding, and without 

prejudice 

● The Peer Mediator helps people work together 

● The Peer Mediator is responsible for the process, not the solutions 

● The Peer Mediator keeps information confidential 

● The Peer Mediator builds the disputants’ confidence and trust in the process by not discussing 

their problem with others in the school 

Mediation is not: 

A substitute for discipline policies already in place 

Students telling other students what they should do 

To be used if there is involvement with drugs, weapons, or abuse 

The magic answer that will bring lasting peace to every school 

A Mediator is: 

Fair 

A good listener 
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Someone everyone can trust 

Concerned with people’s feelings 

Someone who treats everyone with respect 

A Mediator is not: 

A judge 

An advisor 

A policeman 

A disciplinarian 

Someone who takes sides or looks for blame 

 

Skills of the Peer Mediator: 

Neutral 

Does not take sides 

Does not show bias or prejudice 

Is fair to both sides 

Models collaborative behavior 
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Good Listener 

Maintains eye contact 

Pays attention 

Summarizes important issues 

Does not interrupt unless necessary 

Non-Judgmental 

Does not judge guilt or innocence 

Does not tell parties what to do 

Does not give advice or opinions 

Focuses on the future 

Confidential and trustworthy 

Does not talk about the parties or the problems 

Creates an atmosphere of good faith 

Encourages future uses of mediation 

 

 Listening - 5 hours 

Good Listening Skills 

Good listening skills are learned!  As a Peer Mediator you will use active listening techniques.  

Below are active listening techniques and sample phrases using those techniques. 

Reframing/Restating:   

Shows that you are listening and that you understand what has been said. 

“I hear you saying that…” 

“So you see the problem as…” 

Asking open-ended questions:  

Questions that cannot be simply answered ‘yes’ or ‘no’ elicit information and shows you are 

interested in hearing more.  

“Why do you think that is?” 

”What would you like to see happen?” 

Empathizing:  

Shows that you are trying to understand how they are feeling. 

“That must have been tough for you.” 

“I think I have an understanding why you feel that  

Clarifying:    

Clears up any confusion or inconsistent information. 
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“When did you say this happened?” 

“Where were you at the time?” 

Summarizing:   

Separates the important points from those that may not be as important. 

“These appear to be the key points you have raised…” 

“At this point, I understand the important issues to be…” 

Validating:   

Acknowledges the value of what the person has said. 

“Sounds like you are doing the best you can.” 

“I really appreciate your honesty.” 

 

Listening Skills Practice   

Activity 1:  

Identify the following responses as either: reframing/restating, open-ended question, 

empathizing, clarifying, summarizing, or validating. 

“How are you feeling?” 

“I wonder how that happened.” 

“I hear you saying that the other students won’t let you play ball with them.” 

“Is he five or six years old?” 

“Is sounds to me like you’re feeling overwhelmed right now.” 

“How are you doing on your science project?” 

”I’d like to know how you’re doing on meeting your goal.” 

“Ok. So far we’ve discussed your tardiness to class, your dislike for the teacher, and that you 

don’t finish homework.” 

 “You’re feeling tired and worn out.” 

Activity 2: 

Provide a good listening skill response for the following remarks: 

“I was so embarrassed, I wish I had disappeared right then.” 

“He just stood there and didn’t do anything.” 

“I feel lost and just don’t know what to do.” 

“You’re looking at me like it’s my fault.  Why don’t you talk to Doreen?” 

”He pushed me really hard.” 

“It’s not fair!” 

“All you do it repeat the same thing that I’m saying.  Don’t you have your own opinions?” 
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Body Language 

Body language can show that you are listening or not listening.  Body language can be clues to 

what someone is thinking and feeling.  Positive body language involves: 

● Eye contact   

● Facing the person   

● Sitting up straight   

● Using calm tone of voice 

Note: Body language sometimes means different things in different cultures.  When you 

observe body language cues, it is important to check with the person to find out what he/she is 

actually feeling.   

When trying to figure out body language, ask yourself the following questions: 

● What do I think this person is feeling? 

● What does his/her face tell me about what he/she is feeling? 

● What other non-verbal cues are there to how this person is feeling? 

Activity 3: Active Listening Guidelines 

1. Imagine yourself in the other person’s place to understand what the person is saying and how 

he/she feels. 

2. Show understanding and acceptance through non-verbal behavior 

 ● Tone of voice 

 ● Facial expressions 

 ● Gestures 

 ● Eye contact 

 ● Posture 

3. Use active listening skills 

4. Restate the other person’s most important thoughts and feelings 

5. Do not interrupt, offer advice or give suggestions.  Do not bring up similar feelings or 

problems from your own experience.   

All of these can help the speaker feel more comfortable so that he/she will want to keep talking 

to you. 
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A guide for active listening  

Stop talking You cannot listen if you are talking.  

Put the talker at ease Have an environment they feel comfortable in, smile and use positive 

body language such as nodding. eg don‘t hold meetings in the corridors.  

Show the talker that you want to listen Look and act interested. Use verbal indicators to 

show that you‘re following what they‘re saying. eg Yes, I see, Tell me more.  

Remove distractions Focus your mind on what is being said, and don‘t doodle, fiddle or 

shuffle papers.  

Empathise with the talker Remember the Chinese character for listening and the role of our 

"heart".  

Be patient Allow time, don‘t rush them to finish, as a pause doesn‘t always mean that the 

speaker has finished what they are saying.  

Listen to the tone Volume and tone both show the person‘s reactions to what you have said. 

Listen for the message – not just words You want to get the whole picture, not just bits and 

pieces.  

Ask questions Really helpful for enhancing relationships and understanding what people have 

to say. Stop talking Remember we have two ears and one mouth, a reminder to listen twice as 

much as we talk. 

 Stages of mediating - 4 hours 

                                

 

Stage I: Introduction & Ground Rules 

• Introductions are made 

• Get VERBAL yes/no to ground rules 

 1. Remain Seated 

 2. No Interruptions 

 3. Respect each other – no put downs 
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• Confidentiality and Neutrality explained 

• Explain the 6 phases 

• Notes may be taken  & time out may be used 

• Any Questions? 

Stage II: Telling the Story 

• Introduce stage two 

• Mediators ask one disputant to: “Please tell your side of the story.” (mediators use active 

listening skills- good eye contact, acknowledge, open-ended questions, paraphrase, and 

thank you!) 

• Mediator summarizes first disputant’s story & thanks 

• Mediator asks the disputant: “How do you feel about the problem”  

• Mediator reflects on first disputants’ feelings & thanks 

• Mediator repeats this process for second disputant 

Stage III: Understanding the Problem 

• Introduce stage three 

• Mediators direct participants to talk to each other (keep disputants focused and within the 

ground rules) 

• Ask the first disputant: “What does ____ say the problem is?”  

• Ask the second disputant: “Is this correct?”  

• Repeat this process with the second disputant 

• Ask the first disputant: “How do you think _____ feels?”  

• Repeat this process with the second disputant 

• Ask: “Do each of you understand how the other feels?” (if either says NO, repeat stages II 

& III) 

Stage IV: Identifying Solutions 

• Introduce stage four 

• Explain that each person will come up with solutions to solve the problem 

• Alternate asking each person for solutions 

• Write down ALL solutions 

• If disputants get “stuck”, ask, “What do you need to solve the problem?” or “What can 

YOU do to help solve the problem?”  

• Read back solutions, one by one. Ask each person if they agree after you read each 

solution. 

• Ask: “Are there any more solutions to be added?”  
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Stage V: Resolution 

• Introduce stage five 

• Re-read the agreement 

• Write down all solutions agreed upon on contract 

• Have both parties sign the contract 

• Both mediators sign the contract 

• Explain the contract will be available for review later 

Stage VI: Departure & Follow-Up 

• Thank parties for choosing mediation 

• Tell Participants: “We will follow up with you in a few days to see how your solutions are 

working out.”  

• Remind students about CONFIDENTIALITY! 

• Mention Re-Mediation Option 

• Ask for any final questions 

• Depart mediation in an approved safe way 

• Give contract to Miss Wise and receive pass back to class 

                            

 

 Empathy - 6 hours 

Empathy Definition: To sincerely and accurately feel and reflect the specific emotion(s) of 

another person. Empathy also means to value others’ emotions. 

Discussion Questions: 

1. What is empathy? How are empathy and sympathy different? Empathy is not sympathy. 

Empathy means to feel the emotion of another person. Sympathy means to agree with the 

thoughts of another person. 
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2. Empathy means that you must set aside your own thoughts and feelings and pay attention only 

to the other person’s thoughts and feelings. Why does this ability require inner strength? 

3. How is empathy communicated? Empathy is communicated in the sincere accurate reflection 

of the emotions of another person, conveyed in accurate facial expressions for the emotions, 

accurate voice tones for the emotions, and accurate words for the emotions. 

4. How are thoughts different from emotions? Emotions are not thoughts. Emotions are sensory 

experiences in the mind and body such as relaxed, fear, caring, anger, guilt, happy, sadness, 

confident, low self-worth, hopeful, despair. Thoughts are ideas about another person, thing, or 

situation. 

5. What is sincerity and why is it important? Sincerity means to be genuine, to truly value the 

other person’s feelings as important, and to take his or her feelings seriously. If sincerity is 

missing, then empathy will not be communicated. 

6. Are emotions OK? Yes. Emotions are neither good nor bad. Having emotions is an important 

part of being human. Believing this is necessary in order to have sincere empathy for another 

person’s feelings. What you do with an emotion can be healthy or unhealthy. 

 

Exercise One: Building Your Emotion Vocabulary 

Description: The leader introduces the exercise by saying that having a vocabulary of words for 

different emotions, is helpful for making sentences that communicate empathy. Many feeling or 

emotion lists can be found on the internet. Emotions can be separated into categories of pleasant 

and painful feelings. For example, pleasant emotions are: happy, excited, peaceful, relaxed, calm, 

hopeful. Examples of painful emotions are: fear, anger, guilt, sad, empty, low self-worth, and 

despair. 

 

Exercise Two: Distinguishing Emotions and Thoughts 

Description: In this exercise, group members are asked to make three sentences beginning with 

“I feel” followed by a feeling word such as happy, sad, frustrated, or other emotion. 

Examples: “I feel happy when it’s time to play.” 

“I feel excited when I get to do math.” 

“I feel sad when my friends have to go home after visiting.” 

 

Exercise Three: Making Sentences for Empathy 

Description: Practice making sentences that communicate empathy using this form and words 

from the feeling list. Fill in the blanks, followed by checking to see if you are accurate: 
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“You feel____________ because ___________. Is that accurate?” 

Scenario examples: Here are examples of two scenarios followed by examples of sentences that 

show empathy and checking for accuracy. 

1. Jill has a frown on her face and says her best friend just moved away. 

Empathic reflection: “Jill, you feel sad because you best friend just moved away. Is that what you 

feel?” 

2. Dad is very quiet when he comes home from work and says he just lost his job. 

Empathic reflection: “Dad, you feel worried because you lost your job. Is that what you feel?” 

Practice Scenarios: After each scenario below, write a sentence that shows empathy followed by 

checking to see if you are accurate. 

1. Your brother comes home crying and then says he was called hurtful names at school.  

2. The boy at school that others just called hurtful names, is sitting quietly and looking down. 

3. Your friend says he does not want to go home because he received low scores on his report 

card. 

4. Your friend says she can’t invite you over because her Mom doesn’t feel well. 

5. A person at school is sitting alone at lunch time and not eating his lunch. 

Post-Exercise Discussion: 

1. What questions do you have about writing a sentence that shows empathy? 

2. Why is it important to check to see if you are accurate 

 

Exercise Four: Listening with Empathy 

Description: Practice listening to another person talk about something that is personally 

important, and make sentences for empathy that reflect his or her emotions. Remember that 

empathy means to set aside your own thoughts and feelings and to pay attention to what the other 

person thinks and feels. 

 

Demonstrate to the group: 

“Now I need a volunteer so that I can show the group what a sentence for empathy sounds like. 

Think of something you can say about what is important to you or something that happened or 

you hope will happen in the future. Who would like to volunteer?” 

After a brief demonstration, thank the volunteer and ask the group, “What questions do you have 

about what you will be doing?” 
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Instructions for the group exercise: 

“Now we will practice making sentences for empathy. I want you divide into pairs. One of you 

will speak for a little while and the other will listen. The speaker can talk about something that 

happened last night or today or something in the future. The listener will make a sentence for 

empathy and check to see if it is accurate. Then I will tell you when to switch, with the speaker 

becoming the listener, and the listener becoming the speaker. Remember that empathy means to 

set aside your own thoughts and feelings and to pay attention to what the other person thinks and 

feels.” After giving instructions, ask the group, “What questions do you have about what you will 

be doing?” 

Post-Exercise Discussion: 

1. What was it like being the speaker and hearing the listener make sentences for empathy 

(reflections)? 

2. What was it like being the listener? What was the hardest part about it? 

 

Exercise Five: Becoming Another Character 

Description: In this exercise, members are asked to break into groups of three to do the 

following: 

1. Write the dialogue for and then enact a scenario for three people: a victim, a bully, and an 

observer. 

2. Each group enacts the scenario three times. Each time the scenario is enacted, each person 

rotates to take on the role of a different character. 

3. After all scenarios are enacted with each person rotating to each role, each person then 

discusses what it was like to take on the role of each character, what emotions were felt, and what 

thoughts came up in each role. 

Post-Exercise Discussion: 

1. What emotions did you feel as the bully? 

2. What emotions did you feel as the victim? 

3. What emotions did you feel as the observer? 

4. What decisions have you made after doing this exercise? 

 

Exercise Six: Having Empathy for Anger 

Description: This exercise assists the development of ways to cope with the anger of another 

person by using empathic reflection. Empathy for anger can sometimes have the effect of 

reducing the anger of a person. A scenario is demonstrated by the leader who makes a reflective 



53 
 

empathic statement when someone is very angry. After observing this, group members are asked 

to form pairs and to practice making a reflective empathic statement to the other person who 

makes an angry statement. 

Example: (demonstrated) 

Angry Person: “You never do what you’re told, and so now I have to do it for you.” 

Empathic Listener: “You feel angry because I didn’t do my work, and that makes more work for 

you. Is that what you are feeling?” 

Following this demonstration, ask group members to enact the same scenario in pairs with each 

person taking turns being the angry person, then the empathic listener. Use the statements 

provided in the above example and repeated them to help you feel more of the emotion and what 

it is like to say and hear the words. 

 

 

 

 

 

 

 

 

Post-Exercise Discussion: 

1. What was it like making the angry statement? 

2. What was it like making the empathic reflective statement? 

3. What was it like as the angry person hearing the empathic reflective statement of the listener? 
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 Being assertive - 6 hours 

What is assertiveness? 

Assertiveness means standing up for your personal rights - expressing thoughts, feelings 

and beliefs in direct, honest and appropriate ways. By being assertive we should always respect 

the thoughts, feelings and beliefs of other people. Assertiveness is often seen as the balance point 

between passive and aggressive behaviour, but it’s probably easier to think of the three as points 

of a triangle. Being assertive involves taking into consideration your own and other people’s 

rights, wishes, wants, needs and desires. 

Four Steps to Building Assertiveness 

There are four basic steps that can help you become more assertive in your everyday 

interactions with others. 

1. Realize where changes are needed and believe in your rights. 

Many people recognize they are being taken advantage of and/or have difficulty saying 

“no.” Others do not see themselves as unassertive but do feel depressed or unfulfilled, have lots 

of physical ailments, have complaints about work but assume the boss or teacher has the right to 

demand whatever he/she wants, etc. Nothing will change until the victim recognizes his/her rights 

are being denied and he/she decides to correct the situation. Keeping a diary may help you assess 

how intimidated, compliant, passive or timid you are or how demanding, whiny, bitchy or 

aggressive others are. 

One may need to deal with the anxiety associated with changing, to reconcile the conflicts 

within your value system, to assess the repercussions of being assertive, and to prepare others for 

the changes they will see in your behavior or attitude. Talk to others about the appropriateness of 

being assertive in a specific situation that concerns you. If you are still scared even though it is 

appropriate, use desensitization or role-playing to reduce the anxiety. 

 

2. Figure out appropriate ways of asserting yourself in each specific situation that concerns 

you. 

There are many ways to devise effective, tactful, fair assertive responses. Watch a good 

model. Discuss the problem situation with a friend, a parent, a supervisor, a counselor or other 

person. Carefully note how others respond to situations similar to yours and consider if they are 

being unassertive, assertive or aggressive. Read some of the books listed at the end of this 

method. Most assertiveness trainers recommend that an effective assertive response contain 

several parts: 

https://psychcentral.com/disorders/anxiety/
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1. Describe (to the other person involved) the troublesome situation as you see it. Be very specific 

about time and actions, don’t make general accusations like “you’re always hostile… upset… 

busy.” Be objective; don’t suggest the other person is a total jerk. Focus on his/her behavior, not 

on his/her apparent motives. 

2. Describe your feelings, using an “I” statement which shows you take responsibility for your 

feelings. Be firm and strong, look at them, be sure of yourself, don’t get emotional. Focus on 

positive feelings related to your goals if you can, not on your resentment of the other person. 

Sometimes it is helpful to explain why you feel as you do, so your statement becomes “I feel 

______ because ______.” (see the next method). 

3. Describe the changes you’d like made, be specific about what action should stop and what should 

start. Be sure the requested changes are reasonable, consider the other person’s needs too, and be 

willing to make changes yourself in return. In some cases, you may already have explicit 

consequences in mind if the other person makes the desired changes and if he/she doesn’t. If so, 

these should be clearly described too. Don’t make dire threats, if you can’t or won’t carry out 

them out. 

 

3. Practice giving assertive responses. 

The other person may not be aggressive (since you have been tactful) but you should realize that 

strong reactions are possible, such as getting mad and calling you names, counter-attacking and 

criticizing you, seeking revenge, becoming threatening or ill, or suddenly being contrite and 

overly apologetic or submissive. 

Your friend helping you by role-playing can act out the more likely reactions. In most cases, 

simply explaining your behavior and standing your ground will handle the situation.  

In most interactions, it is not just one person assertively asking for changes, but rather two people 

wanting to express their feelings, opinions or wishes (and maybe get their way). So, each of you 

must take turns being assertive and then listen with empathy. That’s good communication if it 

results in satisfactory compromises. 

Another technique to try when confronting especially difficult situations or people is called 

the broken record. You calmly and firmly repeat a short, clear statement over and over until the 

other person gets the message. For example, “I want you to be home by midnight,” “I don’t like 

the product and I want my money back,” “No, I don’t want to go drinking, I want to study.” 

Repeat the same statement in exactly the same way until the other person “gets off your back,” 

regardless of the excuses, diversions, or arguments given by the other person. 
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4. Try being assertive in real life situations. 

Start with the easier, less stressful situations. Build some confidence. Make adjustments in your 

approach as needed. 

 

 Naming and managing emotions - 3 hours 

Broaden your emotional vocabulary 

Words matter. If you’re experiencing a strong emotion, take a moment to consider what to call it. 

But don’t stop there: once you’ve identified it, try to come up with two more words that describe 

how you are feeling. You might be surprised at the breadth of your emotions - or that you’ve 

unearthed a deeper emotion buried beneath the more obvious one. 

 

 

It’s equally important to do this with “positive” emotions as well as “negative” ones. 

Being able to say that you are excited about a new job (not just “nervous”) or trusting of a 

colleague (not just “he’s nice”), for example, will help you set your intentions for the role or the 

relationship in a way that is more likely to lead to success down the road. 

 

Consider the intensity of the emotion 

We’re apt to leap to basic descriptors like “angry” or “stressed” even when our feelings are far 

less extreme. But as the vocabulary chart suggests, every emotion comes in a variety of flavors. It 

matters in your own self- assessment whether you are angry or just grumpy, mournful or just 

dismayed, elated or just pleased. 

As you label your emotions, also rate them on a scale of 1-10. How deeply are you feeling the 

emotion? How urgent is it, or how strong? Does that make you choose a different set of words? 
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Write it out 

Those who wrote about their feelings began to develop insights into what those feelings meant 

(or didn’t mean!), using phrases such as “I have learned,” “It struck me that,” “The reason that,” 

“I now realize,” and “I understand.” The process of writing allowed them to gain a new 

perspective on their emotions and to understand them and their implications more clearly. 

Once you understand what you are feeling, then you can better address and learn from those more 

accurately described emotions. 

 Negotiating - 6 hours 

 In successful negotiations, parties will each have a chance to discuss the conflict from their 

perspective with a focus on meeting interests and needs. 

 Negotiation should be used as a process to reveal all issues and sources of conflict, and to 

brainstorm and agree upon strategies to meet all parties’ interests and needs as related to the 

conflict. 

 Remember, the conflict may look different to everyone involved; that doesn’t necessarily mean 

someone is lying. People can have different perspectives in the same situation. 

 The point of negotiation is to give everyone a chance to feel heard and to move toward a solution 

everyone can agree upon.  

 

Scenario 1 

The Situation: Carla and Thomas agreed to negotiate with one another after a conflict 

broke out between them in front of their history class. When the teacher caught Thomas with a 

folded note during a test, Thomas insisted the note was not his, but that Carla had thrown the note 

on his desk and he’d refused to pass it. Carla and Thomas have been classmates for a while now, 

but they are not close friends. Unable to settle the conflict during class, they approached one 

another during lunch. 

YOU ARE THOMAS: During a test the teacher embarrassed you by calling you out in 

front of the class and picking up the folded note on your desk. He implied that you were trying to 

cheat by passing notes, which made you angry because you spent all week studying and have 

never cheated. The note wasn’t yours, it was Carla’s, who sits behind you in class. She threw it 

on your desk and tried to get you to throw the note to her friend at a nearby desk. You refused, 

not wanting to participate in whatever scheme she was up to, and you were also trying to 

concentrate. To prove your point, you put the note out on your desk in plain sight, hoping the 

teacher would see and Carla would finally get the severe punishment you think she deserves. You 
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think her note passing is a sign of laziness and stupidity. Your plan backfired and now you’re 

here. You just want someone to understand the truth and validate your opinions about it, but you 

also wouldn’t mind if she got detention. 

YOU ARE CARLA: You’ve been going through a lot at home. Your parents are in the 

process of getting a divorce and it’s emotionally exhausting and stressful. The only thing that’s 

helping you stay sane is your friends’ support. You just found out that your Dad will be packing 

boxes to move out of the house today and you don’t want to go home. You wrote a note to your 

friend asking if you could hang out at her house after school instead, and then you tossed it 

toward her, but it landed on Thomas’s desk. He refused to pass it, which urgently upset you 

because the note was personal. He was rude and ignored you, which made you mad. You know 

you shouldn’t have been passing notes during a test, but it was just bad timing. You’ve been 

studying for the test all week, but you could tell Thomas thought you were trying to cheat. When 

the teacher took the note off Thomas’s desk and he blamed you, you decided to play innocent in 

revenge. You feel that Thomas is very disgusted by you and judgmental, but you don’t know him 

well enough to explain everything that’s going on. You wish he would be more understanding 

and kind. 

 

Scenario 2 

The Situation: Patrick and Colin are both on the basketball team. Colin complains to the 

coach that Patrick, who is point guard, will never pass the ball to him. Yesterday during practice, 

Colin grabbed the ball and threw it, hitting Patrick in the face. 

YOU ARE COLIN: You are tired of Patrick ignoring you during games and assuming 

you aren’t a skilled enough player to pass the ball to. You were hard, you show up to practice, 

and you do your best, but you don’t feel he treats you fairly. You know you’re not the best player 

on the team, but neither is Patrick. You want to feel like an appreciated and respected part of the 

team, but Patrick’s actions make you feel beneath everyone else. You’ve tried talking to the 

coach about the issue, but it doesn’t seem to change anything. During practice yesterday, you 

watched as Patrick repeatedly passed the ball to other members of the team, most of whom ended 

up ruining the play. You finally got so aggravated that he wasn’t passing you the ball that you 

lost control of yourself and threw the ball at Patrick. You didn’t intend to hit him in the face with 

the ball, but you did intentionally throw it so it would harm him. You’re sorry you hurt Patrick, 

but you’re not sorry about why. You want him to recognize his unfairness toward you as a 

teammate and agree to change his behavior toward you.  
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YOU ARE PATRICK: You know that Colin has issues with how often you pass him the 

ball, but you don’t think you deserved to be hit in the face with the ball because of it. Generally, 

you think Colin is a good guy and you don’t have anything against him personally, but he’s just 

not one of the best players. You know it’s important to be fair in a team setting, but you also want 

to win games and help the team get better. You don’t believe passing the ball to Colin will help 

improve either of those things. You’re not the only one who could pass the ball to Colin but 

doesn’t, so you don’t understand why he singles you out about it. Sometimes you think Colin 

shouldn’t complain so much about how often he gets the ball, and instead support his teammates 

with what is needed during games or practices. If you see Colin’s skills improve then you’d be 

more willing to pass the ball to him. For now, you just need him to calm down and apologize for 

hitting you. You don’t think that was very fair or sportsmanlike of him either, but at the same 

time, his poor aim does prove your point that he isn’t very skilled. 

 

                      

 

 Development of options - 4 hours 

Designing creative solutions together. It is possible to transform disagreement and discord 

into positive outcomes. There are six constructive ways to respond to conflicts. 

Number one, Take another perspective. Imagine what the other person is thinking and 

feeling. Ask open-ended questions and set aside your assumptions. Rephrase, restate or 

summarize what you think has been said. Empathize and let the other person know when you 

understand. Ask for examples to clarify the issues when you don’t. 

Number two, create solutions. Make it your priority to generate new ideas. Begin by 

identifying each other’s motives, goals and agendas. Together, come up with every possible 
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solution without evaluating them. Express an alternative point of view in the form of a question, 

such as “Would another solution be X?” Most importantly, be willing to compromise. 

Number three, Express your emotions. Talk honestly and directly to the other person. 

Choose your words carefully, keeping them both courteous and professional. Explain how you 

feel and why. And try not to let your own hot buttons interfere with the process. If you need a 

time out, take one. 

Number four, Make the first move toward reconciliation. Try to repair emotional damage 

caused by the conflict by getting the communication started again. Ask yourself, “How do I want 

to be viewed after the conflict is over?” Express your sincere desire to understand. Admit 

responsibility for your contribution to the conflict, and ask what you can do to make amends. But 

remember – you may need to delay your response until the situation has settled down some. 

Number five, Take time to reflect on the situation. This reflection will help you figure out 

the best way to proceed. Note your initial reaction to a conflict and consider why you responded 

the way you did. Carefully review alternative reactions and the pros and cons of each. Try to give 

others time for reflective thinking as well. 

Number six, Stay flexible and adapt. It’s important to look forward, not back. Communicate 

your optimism that things will work out. Seek out sympathetic friends when you need to 

“unload” or get a pep talk. If opportunities to reconcile or resolve the conflict arise, take 

advantage of them. Be professional in your attitude, words and behavior. 
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 Revision and practice - 4 hours 

Additional role - playing activities. 
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Module 3. Antiviolence Room 

The antiviolence room must be an important space that 

should reflect creativity, a peaceful atmosphere and foster 

productivity in the mediation of conflicts.  According to color 

psychology, certain hues can evoke specific emotions, so you 

can incorporate colors into your antiviolence room that will 

allow you to work best. Whether you need inspiration, peace, or 

a creative workspace, the right hue to paint your walls will help 

you achieve the right atmosphere for your room. 

 

A. The school psychologist’s room could be the best suited for this purpose, a place where 

every student can feel safe. In the school from Estonia in the autumn of 2017, a new sofa, 

armchairs, soft couches, a table and a set of chairs for trainings and training sessions for 

mediators were purchased. Later, the students arranged an exhibition of flyers in the room, 

printed out posters on the subject of the project and painted the old chairs in bright rainbow 

colours. Children like to gather here, drink tea, discuss both project and life-related topics. For 

the final session of the training course for mediators, a cake "Children, Let's be Friends!" was 

ordered. 
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B. Romanian children from ‘Gh.I.Bratianu’ School, involved in the project with the 

help of the teachers  psychologist arranged a classroom which was decorated with posters, 

different materials against violence, where violent and nonviolent children could attend courses, 

workshops, exhibitions or other events, could discuss with children-mediators or meet others 

interested in or dealing with school bullying. Violent children attended the Origami/Art course 

here or arranged the anti-violence room, theatre and drama show. 
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C. One of the rooms in the school from Zespół Szkół Technicznych in Mielec was 

transformed into the Anti Violence Room. Although the room is small, it is big enough to have 

some activities and to solve the students' problems. Peer mediators can do their mediating tasks 

there, too. The room was decorated with the origami birds, leaflets, brochures and with the 

information about the project. 

In front of the door of the Anti Violence Room there is the information of the destination 

of the room so that everyone can find it easily.  
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D. The peer-mediators (children and teachers) from ‘Maria Callas’ Music School of 

Kalamata took a typical classroom with pale-white walls, full of desks, and transformed it into a 

calming, relaxing and cosy  place. They painted their anti-violence room and decorated it with 

posters, a carpet, relaxing seats and colored curtains. The school is proud of this room and 

visitors are pleasantly surprised to see it. The school uses it for peer mediation activities, 

discussions, and a number of other projects. 
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Module 4. Best Practice Examples 

ACTIVITY: WORKING ON THE PROJECT BROCHURES 

Date: 3- 20.09.2017 

Schools: 

 ‘Gh.I.Bratianu’ School from Iasi, Romania,  

 Zespol Szkol Technicznych in Mielec, Poland 

 ‘Maria Callas’ Music School of Kalamata, Greece 

 Kohtla-Järve Tammiku Põhikool, from Kohtla-Järve, Estonia  

 

Number of participants: children from the countries involved in the project (8 children from 

each school), one teacher from each country, an ICT teacher from each country (8 teachers) 

 

Description of activity 

Children from Romania, Greece, Estonia and Poland tried through the brochure to 

package information in a simple, eye-catching design by offering basic information about the 

project, focusing on partners, duration, aim of the project, objectives, main activities, expected 

results, impact, target groups. Children involved in the DOVES project were helped by teachers, 

members in the project (one teacher from each country, one ICT teacher from each country). 

They created brochures in Romanian, English, Polish, Estonian, Greek. 
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ACTIVITY: WORKING TOGETHER ON FLYERS 

Date: The 24
th

 of November 2017 

School: “Gh.I.Bratianu” Iasi, Romania, during the first meeting in Romania (20-24.11.2017) 

Number of participants: 49 - 3 teachers and 7 pupils from Greece, 2 teachers  and 5 pupils from 

Estonia, 3 teachers and 6 children from Poland; 6 teachers and 17 children directly involved in 

the project, from Romania. 

 

Description of activity:  

On the day of 24
th

 November 2017, the children from Romania, Estonia, Greece, Poland 

made flyers on the topic of domestic violence and school violence and carried out ‘The best 

flyers’ exhibition.  
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THE ANTI - VIOLENCE SONG 

During the second meeting in Greece, the participants worked together and created the Anti-

violence song in 5 languages 
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DOVES TEAM ROMANIA 

 

ACTIVITY: WHAT DOES TOLERANCE MEAN TO YOU? 

Period: 27.II. 2018 

Type of activity: Creative exercise 

School: ‘Gh.I.Bratianu’ Iasi, Romania 

Participants: Children from the DOVES project and pupils 

from the Children’s Council of the Primary School and 

Gymnasium 

Coordinators: Psychologist Chiriac L., children peer- mediators  

Description of activity: 

  The activity "What Does Tolerance Mean To You?" took place in our school. We invited 

psychologist, Chiriac L., from the NGO ‘Save the Children’ in Iasi. During the activity, pupils 

were involved in exercises such as: presentation games (nonviolent qualities), exercises of 

attention and on the theme of ‘What does tolerance mean to you’. 

 

ACTIVITY:  TIPS FOR ALIENS ABOUT HUMAN RIGHTS ON EARTH 

Date: 31
st
 January 2019 

School: ‘Gh.I.Bratianu’ Iasi, Romania 

Participants: Peer-mediators (children), children from primary and secondary level (classes: 3B, 

7 A,7 B) coordinated by teacher Iancu Gabriela, teacher Irina Iacob and Primary teacher Anania 

Cristina  (70 students)  

Description of activity:  

Students made posters and guides on the theme ‘Tips for aliens on human rights’.  Each 

student must imagine in writing what advice they should give to aliens about Human Rights and 

Responsibilities if they came to Earth. 
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ACTIVITY: 12 RULES FOR LIFE (BOOKMARKS) 

Period: March 13th-15 th 2019 

Type of activity: Making bookmarks 

School: ‘Gh.I.Bratianu’ Iasi, Romania 

Participants: Children from the DOVES project and pupils from classes 3B and 5A (33 

children) 

Coordinators:  children peer-mediators, teacher Iancu G. 

 

Description of activity: 

  The starting point for this activity was 

the book 12 Rules for Life, An Antidote to 

Chaos by Jordan Peterson, a Canadian 

psychologist.  The children made bookmarks 

with the 12 life rules and gave them to their 

parents. 
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ACTIVITY: CHILDREN  MEDIATORS ’RESEARCH ABOUT VIOLENCE 

Period: April 2018 

School: ‘Gh.I.Bratianu’ Iasi, Romania 

Participants/Coordinator: Children peer- mediators from “GhI.Bratianu” School 

Description of activity: Children mediators conducted their own research about violence. They 

worked on Power Point presentations, posters, reports on the theme of violence in their school 

and the local community. They also used knowledge gained from the Mediators’ training course. 

 

 

 

 

 

 

 

 

 

Here are some examples: 

1. What is Bullying? ppt presentation by Grigoras Tudor and Luca Timotei, class 7 B 

2. Violence in School, by Eduard Farcas, ppt presentation, class 6 B 

3. Empathy and Violence in School, ppt presentation, by Zaharia Madalina, class VII B 

4. Violence, by Zaharia Emilia, class 6 B, ppt presentation  

5. Stop Bullying, by Fabiana Halit, ppt presentation, class 6 A 

6. Aggressive or Assertive? Test, by Milies Bianca, class 8 B 

7. School Violence, ppt, by Verdes Tudor, class VII B 

8. Violence in Romania, by Iolea Cosmina, class VI B 

9. Tolerance, by Vasiluta Teodor and Ovanescu Calin 

 ( together with their class colleagues), class 8 B 

10. Tolerance, Prejudices, Stereotypes, poster, 

 by Halit Fabiana, together with her class colleagues, class 6 A 

11.  Cyberbullying, by Dascalu Diana and Simirad Sabina, 

 class 7 B 
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ACTIVITY: PHOTOGRAPHY EXHIBITION POSTER 

Period:  October 30th 2018 

Type of activity: Creative exercise 

School: ‘Gh.I.Bratianu’ Iasi, Romania 

Participants: Children from the DOVES project 

and other pupils from school 

Coordinators: Project coordinator Iancu Gabriela 

and teacher Pavel Marius, children peer- 

mediators 

Description of activity: 

  The activity Photography exhibition poster took place in the Anti-violence room from our 

school. The peer-mediators made an exhibition of photographs from Greece and Estonia, from 

the countries they visited (Learning/ Teaching/ Training Activities), using the map of Europe.  

 

ACTIVITY: POLITENESS- A RARE FLOWER 

Date: January 17 th 2019 

School: ‘Gh.I.Bratianu’ Iasi, Romania 

Participants:  students from class 7 A (28) 

Description of activity: Students have drawn a 

flower.  On its petals they wrote riddles, quotes, about 

politeness. 

 

ACTIVITY: ORIGAMI COURSE AND ART 

COURSE 

Period: December 2018- January 2019 

Type of activity: creative activity  

School: ‘Gh.I.Bratianu’ Iasi, Romania 

Participants: Children from the DOVES 

project and pupils from Primary School, 

teachers, psychologist, parents 

Coordinators:  children peer- mediators, 

project coordinator, teacher Pavel Marius, and 

primary school teachers 
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Description of activity: 

   Origami is the timeless Japanese art of creating amazing three dimensional objects out of 

paper. During the course children learnt to create different origami masterpieces that amazed their 

friends and family! The course is great for those who want to flavor their life with a bit more art 

or those who want to learn a new skill. It is also useful to control emotions.   

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



74 
 

ACTIVITY: CREATIVITY 

Date: 11
th

- 19 th  March 2019 

School: ‘Gh.I.Bratianu’ Iasi, Romania 

Participants: Children from secondary level  

(7 A, 7 B, 5 B, 8 A, 8 B) coordinated by  

the peer- mediators and teacher Iancu Gabriela 

Description of activity:  

Students involved in the activity made a  

paper basket similar to the one made in Estonia  

at Avinurme, on October 23
rd

 2019, on the occasion of  

the project meeting. They also wrote positive words  

on the baskets.   

 

ACTIVITY: "Where There is No Law, There is No Liberty"- Meeting with representatives 

of the Local Police 

Date: 23
rd 

of November 2017 

School: ‘Gh.I.Bratianu’ School in Iasi, Romania 

Number of participants:  

 children and teachers from the countries involved in the project (3 teachers and 7 pupils 

from Greece, 2 teachers  and 5 pupils from Estonia, 3 teachers and 6 children from 

Poland; 6 teachers and 17 children directly involved in the project, from Romania 

 guests from the local community (The Police) 

 Description of activity 

On the 23
rd

 of November 2017, the 

meeting with the representatives of the local 

police and two students from the Faculty of 

Psychology from “Al.I.Cuza” University, in 

Iasi, took place. Mrs Tudorita Gradinariu- 

police officer, presented her experience as 

both a psychologist and a police officer in solving cases of juvenile delinquency. The other two 

students talked about the causes of violence and the measures that can be taken to reduce 

violence. 



75 
 

ACTIVITY: COMPLAINT BOXES 

Date: September 2018 – October 2018 

School: ‘Gh.I.Bratianu’ Iasi, Romania 

Coordinators:  

Peer- mediators (children) 

Teachers: Pavel Marius and Iancu Gabriela 

Description of activity: Peer mediators made boxes where pupils anonymously report incidents 

of violence in school.  
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ACTIVITY: I BELIEVE IN MY RIGHTS 

Date: 14- 21 January 2019 

School: ‘Gh.I.Bratianu’ Iasi, Romania 

Coordinators:  peer- mediators, children from secondary level (classes 7 A, 7 B) coordinated by 

teacher Nedelcu  Gabriela  

Description of activity: Ending violence against children will help end violence against 

everyone. Teachers, children, parents stand against all forms of violence and discrimination. 

Initiating children in the spirit of democratic values and human rights is the base of education, 

from the earliest age.  

Starting from the basic principles of human rights, life, justice, and freedom, children 

learned about their rights. Thus, the children made posters on the theme ‘I Believe in My Rights’. 

They also wrote key-words, related to the Human Rights, on balloons.  
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ACTIVITY: EMOTICONS 

Period: February 2018 

Type of activity: Creative exercise 

School: ‘Gh.I.Bratianu’ Iasi, Romania 

Participants: Children from the DOVES project and pupils from the Primary School  

Coordinators:  children peer- mediators and primary school teachers 

Description of activity: 

 Children from the DOVES project and 149 pupils from the Primary School worked on emoticons 

with messages about tolerance. They also carried out an exhibition with these emoticons.  

 

 

ACTIVITY: POEMS AND EPISTLES ABOUT TOLERANCE 

Period: 23.II. 2018 

Type of activity: Creative exercise 

School: ‘Gh.I.Bratianu’ Iasi, Romania 

Classes: 6 peer-mediators and 14 children from class 7 B 

Coordinators: 6 peer-mediators, teacher Roxana Melinte from: ‘Gh.I.Bratianu’ School 

Description of activity:  

During the activity, the students of the 7
th

 grade 

produced self-addressed letters in which they 

approached the issue of tolerance. The aim of the 

activity was to develop tolerant attitudes in the school 

environment and in the community, and raise the 

awareness of the importance of cultivating a tolerant 

attitude.  
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ACTIVITY: I WOULD LIKE TO BE A CHILD 

Date: 14
th

-21
st
 January, 2019 

School: ‘Gh.I.Bratianu’ Iasi, Romania 

Participants: Peer-mediators (children), children from primary and secondary level coordinated 

by teacher Iancu Gabriela, parents (80 parents) and all teachers from the school. 

Description of activity: The activity took place at the school but in partnership with the parents. 

The pupils from our school handed their parents the Children's Laws. Together, they studied The 

Children's Rights, using various online sources.  Every parent involved in the activity wrote three 

messages, completing the phrase ‘If I were a child, I …’ thus proving that they had read The 

Children’s Rights and the Children's Laws. An exhibition was held with the most interesting 

messages from written by the parents. 
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ACTIVITY: EFFICIENT COMMUNCATION 

Period: March 8
th

, 2019 

Type of activity: Creative exercise 

School: ‘Gh.I.Bratianu’ Iasi, Romania 

Classes: 6 peer-mediators and 10 children from class 8 B 

Coordinators: 6 peer-mediators, teacher Iancu Gabriela and Pavel Marius from ‘Gh.I.Bratianu’ 

School 

Description of activity:  Effective listening skills play a vital role in any activity or career. 

Individuals who lack listening skills are poor learners and poor leaders too. These are 

individuals who fail to grasp the right facts because they do not pay attention. Listening is very 

important and people need to understand the significance of listening and work on improving 

these skills.  

Peer-mediators made posters about active listening (Using the 12 Effective Tips for 

Developing Better Listening Skills by N. VanDyk) to help children develop listening skills, 

especially those with behavior problems.  
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ACTIVITY: SOUL HARMONY 

Date: 5
th

 October 2018 

School: ‘Gh.I.Bratianu’ Iasi, Romania 

Coordinators:  

Peer- mediators (children) and children from class 7 A (coordinated by teacher Iancu Gabriela) 

Description of activity: Children from class 7 A (29), together with the peer mediator from their 

class, wrote non-violence messages. They are addressed to the pupils and teachers who teach at 

class 7 A.  
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DOVES TEAM ESTONIA 

ART EXHIBITION ABOUT THE PROJECT TOPIC 

The students created group collages and drawings which were presented in the classrooms 

in mini exhibitions.  
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THE WORKSHOP CALLED THE ROUND TABLE 

  In March 2019, the school held an event called the round table on the topic “We are 

Against School Violence”. The youth police inspector Svetlana Safronova, the education 

specialist Irina Putkonen, the executive editor of the Panorama Weekly Newspaper Antonina 

Vaskina, the deputy principal of the school Ljudmilla Latt, the school psychologist Marina 

Vorobiova, English language teachers Natalja Komarova and Julia Kudrjavtseva,  the school 

project manager Natalja Jänes,  the IT manager Sergei Jurjev and students of the  8-9 forms 

participated in the event. 

The 8-9 form students Ksenia Golubeva, Alina Jermoškina, Maria Mollok, Arnold Laada, 

Romas Šalkauskas and Arseni Mazajev made presentations on the project activities. The 

participants exchanged their views on the causes of school violence, their opinions on how to 

behave when confronted with acts of violence, reasons why some become aggressors and some 

become victims. Also, the participants of the round table watched and discussed the short film 

about domestic violence called “Lyuba” by Rolan Bykov. 

 

 

 

 

 

 

 

 

INFORMATION POSTERS AND SYMBOLS 

There is a symbol against violence in each classroom and 

the leaflet with the information about school mediators who can 

help to solve the problems and conflicts. 
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THE COOPERATION WITH THE POLICE 

Svetlana Safronova, the youth police worker, told the children about cyber violence at 

their class hour lessons. She also told them how to behave when they are witnessing an act of 

violence on the net and in the real life, and how to make life safe and secure. 

   

 

PROJECT EXHIBITIONS 

During the project time the students organized exhibitions which spread the information 

about the project. Here is an example of the photo exhibition which shows the project meetings in 

Greece, Poland, Romania. 
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COMPLAINT BOX 

The students from the project team made and decorated the complaint box. The children 

wrote messages about the cases of violence and dropped them into this box. Though there were 

few complaints, it was a very important opportunity to ask for help. This activity helped enhance 

a feeling of safety among the students.  

 

 

 

 

 

 

 

 

LESSONS ON VIOLENCE 

Throughout the project, the project manager Natalja Jänes organised lessons on the 

topic "What do you think about school violence?" During these lessons, the causes of violence 

were discussed, the ways how to resist violence and to resolve conflict situations peacefully were 

debated, role-playing games were played and practised. Six lessons in total were held in forms 4-

9. Also during these lessons, the children watched some videos and discussed them. 

https://www.youtube.com/watch?v=L5F5rZv_JfY 

https://www.youtube.com/watch?v=Zg7VPmROREI 

https://www.youtube.com/watch?v=zbskS9fBBmw 

https://www.youtube.com/watch?v=I8qI_k2dw8k 

 

 

 

 

 

  

https://www.youtube.com/watch?v=L5F5rZv_JfY
https://www.youtube.com/watch?v=Zg7VPmROREI
https://www.youtube.com/watch?v=zbskS9fBBmw
https://www.youtube.com/watch?v=I8qI_k2dw8k
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DISSEMINATION OF THE PROJECT IN ROMANIA, POLAND, ESTONIA AND 

GREECE 

After each project meeting, participant students shared their experience with their 

classmates and schoolmates. For example,  Marika Šepeleva, Anastassia Zaitseva, 

Marja Uteševa, Jevgenia Razgonjajeva, Julia Stuf, Jana Seman prepared and   showed a 

presentation about  the  project meeting in Greece (April 2018) in three classes. Nikita Primak, 

Vladislav Primak, Veronika Zahharova, Margot Fiacchi, Valeria Kotšergina did the same about 

the Romanian meeting (November 2017) in three classes.  

 

 

 

 

 

 

 

 

 

 

 

Role-playing games during the peer mediating course 

 

Activities  " Active Listening"," Dialog",  "Stereotypes", "Empathy", "Portray a Conflict Non-verbally", 

"Two Truths - One Lie", "Snowflake", etc.  were organized during practical part of the training course for 

mediators.  Future mediators participated in exercises and role-playing games with pleasure. 
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DOVES TEAM POLAND 

 

ACTIVITIES AND GAMES 

1. Origami course in Zespół Szkół Technicznych in Mielec, Poland 

In November 2018 students who take part in the DOVES project took part in the Origami course. 

Origami (折り紙, from ori meaning "folding", and kami meaning "paper" (kami changes 

to gami due to rendaku)) is the art of paper folding, which is often associated with Japanese 

culture. In modern usage, the word "origami" is used as an inclusive term for all folding 

practices, regardless of their culture of origin. The goal is to transform a flat square sheet of paper 

into a finished sculpture through folding and sculpting techniques. 

 

 

As the name of the project is connected with the birds' name we decided to create many different 

kinds of birds in various colours. Folding paper was not an easy task, but we all had a great fun 

creating colourful birds. 

 

 

As the result of the course students created almost a hundred of origami birds. The anti violence 

room was decorated with them. They are both the symbol of the project and peace.  

https://en.wiktionary.org/wiki/%E6%8A%98%E3%82%8A%E7%B4%99
https://en.wikipedia.org/wiki/Rendaku
https://en.wikipedia.org/wiki/Paper_art
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                                         DOVES - the anti violence birds.  
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2. Community Circle 

Purpose - to encourage good listening skills and empathy. 

Before beginning this activity, choose a “talking piece” – this is an object that will be 

passed around the group, and signals that the holder has exclusive speaking rights. You can use a 

stuffed animal, a small beach ball, or any object with special significance to the classroom that is 

easy to hold and pass around. 

Arrange the chairs in a circle or sit on the floor with the whole class. 

Tell your students that in the Community Circle, only one person may talk at a time and 

everyone must listen quietly and respectfully to whoever is speaking. Show the class the talking 

piece you have chosen, and explain that only the individual holding the talking piece may speak. 

First, have the students pass the talking piece around the circle to “check in” with each member 

of the circle. This is a good opportunity for everyone to practice holding and passing the talking 

piece, as well as an opportunity for students to say a few quick words about how they are feeling 

or what is on their mind. 

As the teacher/facilitator of the activity, introduce a topic or ask a question that you would 

like the circle to respond to. However, after you have sparked the conversation, make sure to take 

your seat in the circle and become a member rather than a leader. 

This activity can be a good way to start the day, end the day, or simply encourage 

community and kindness at any point during the day. It is especially useful after something 

particularly emotional or traumatic happens, whether the event takes place in the 

classroom, in the school. 

The Community Circle helps students relate to one another, and it can encourage 

students to accept and share feelings that may be difficult to talk about. 

 

3. The Anger Game 

Purpose  - to talk about anger without fear. 

 

Students sit in a circle and throw a dice. For every 

number they describe the situation connected with 

anger. It helps students to understand how to deal 

with anger and how to control it. 
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4. The anger map 

Purpose  - to understand anger. 

Students fill in the anger map individually. Thanks to it they can learn about their anger 

and their reactions to it. Then, they present their maps to other members of the group. 
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5. Make a wish 

Purpose - to express positive wishes 

Students first talk about wishes and if it 

is possible to make them true. After filling in 

the form they decide together what can be 

done to make their wishes come true and if 

it is important to have goals in life. 

Use this lucky 4-leaf clover to get to know 

your students better. As they write a sentence 

about their wishes for their family, the world, a 

friend and themselves, you'll be surprised at 

how much you learn about them. This sheet 

also reinforces the idea people should think about the world and others instead of only 

themselves for their wishes.  

After writing down their wishes, let students share their wishes with each other as a great 

discussion springboard. 
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6. Cool down 

Purpose - to find out the ways of cooling down. 

Students are asked to explain if it is easy for them to cool 

down when they are angry. They share their ways of relaxing and 

getting rid of anger. 

 

Students have fun filling the bottle with their ideas of how 

to cool down. 

 

 

 

 

 

 

 

 

 

7. Association ball 

Purpose - to relax before the training session. 

Students stand in a circle, the teacher introduces the topic of the game and throws a soft 

ball to one of the students saying for example: 

"violence". Then the student who catches the 

ball has to say a word that is connected with 

the" topic word" and comes first to his/her 

mind and throw the ball to another student. 

It is a good game before starting the training 

session. The "topic word" should always be 

connected with the session that is going to 

follow. 
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8. A sandwich 

Purpose  - to encourage good explaining and understanding skills. 

We need 6 simple items necessary to make a sandwich: a chopping board, a kitchen 

towel, a knife, a roll, a cucumber and a cup of spreading cheese.  

Students work in pairs. The teacher says that he/she doesn't know how to make a 

sandwich and asks students to make instructions to help him/her make a good sandwich. Students 

write their instructions and then are asked to read them. The teacher follows the instructions. 

Students are surprised that what was so obvious to them was misunderstood by the teacher. 

Students learn that what we say is not always understood by others as we wish. It is 

necessary to give details and explain carefully our thoughts. They learn that it is not easy to 

understand others. 

 

9. Self-esteem 

Purpose  - to find out personal strengths and weaknesses. 

Students fill in the grid and then mix 

the cards. Every student gets the information 

about somebody else from the group. Next 

students read the self-esteem form to others. 

Students try to guess who the information is 

about. Students get to know each other 

better, learn their strong and weak points. 

Students realise their qualities and the 

fact that they are good people. 
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10. Different Values 

Purpose - to learn that conflicts are caused by different values as well as by basic needs 

not getting met. 

 

1. Explain that another common cause of many conflicts has to do with values. Very often, our 

behavior, what we say and what we do, is influenced by our values. But what are "values?" Ask 

the participants to try and define what values are. Elicit that values are the ideas that we think are 

important, that determine what we find acceptable or not, "good" or "bad," and that influence our 

perceptions of morality, beauty, justice, and fair play. Values underlie our decision-making 

processes and our methods of reaching our goals. How committed we are to a certain values 

indicates how core that value is to our personality and also how difficult it will be to resolve 

a conflict involving that value. 

2. Ask the participants - How do we express our values? (Preferences, opinions, beliefs, 

principles). What factors influence how we form our values? (culture, personal experience).  

3. Refer the participants to the "value cards." Ask the participants to each pick the five cards that 

represent their deepest held values.  

4. Ask the participants to turn to their neighbor (so that they are in pairs) and to compare and 

discuss the values that they chose. Ask them to explain why they chose the values that they did. If 

there are values that both participants chose, one of them must agree to choose another value in 

its place (for example, if both participants chose the value "loyalty," one of them must choose 

another value in its place so that only one remains with the value loyalty in their top five).  

5. Ask the participants to form groups of 4 and to repeat this process. Each value may only be 

claimed by one participant.  

6. Discussion:  

 How did you choose the values that you did? 

 Was there a lot of overlap in the values that the people in your group chose? 
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 How did it feel to have to "give up" one or more of your most deeply held values? 

 What was the process of negotiating over your values like? 

 Were there certain values that clashed with each other? 

 How might this surface during conflicts that we are mediating?  

 Is it possible to force someone to give up their values? 

Students learn that everyone has different values and not reaching them may lead to 

conflicts. 

 

11. A great wind blows  

Purpose - to break ice before the training session. 

A set of chairs, one less than the number of players, is arranged in a circle. One player is 

initially designated as "it." "It" stands In the middle of the circle; all other players sit in the chairs. 

In each round of play, "it" calls out any sentence, beginning with the words "A cold wind blows," 

that refers to one or more players. The sentence must also be true for the person saying it. For 

example: 

"A great wind blows for anyone wearing blue." (when "it" is also wearing blue). 

"A great wind blows for anyone with brown eyes." 

"A great wind blows for anyone who plays a musical instrument" 

All of the players for whom the great wind blows - that is, players that fall into the named 

category - must vacate the chair that they 

are in and attempt to find another seat. At 

the same time, "it" attempts to sit in a 

chair. 

When all chairs are occupied, the 

person who failed to get a chair becomes 

"it" for the next round. 
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 Training session 1  

Peace is… 

 

"Peace is that state in which, in any specific context, each individual fully exercises his or her 

responsibilities to ensure that all individuals fully enjoy all the rights accorded to any one 

individual in that context. Peace is that state in which every individual is able to survive and 

thrive without being hampered by conflict, prejudice, hatred, antagonism, or injustice. Peace is 

not a static state of being, but rather a continual process of interaction based on a philosophy 

that espouses nonviolence, compassion, fairness, cooperation, respect and tolerance. It is 

important to realize that peace is not the absence of conflict. When conflict occurs, as it 

inevitably will, it is recognized, managed and resolved in ways that allow each individual to 

satisfy his or her basic needs" (Bodine, Crawford & Schrumpf, 1994). 

Purpose: 

- To understand that peace means different things to different people. To think about what peace 

means to me. 

Length: 55 minutes 

Materials: Flipchart, Markers, Cut-outs of different colored doves, tape 

Procedure: 

1. Hand out four or five doves to each of the participants. Ask them to write down their 

associations with the word peace. Ask them to think about how it makes them feel when they 

think about peace. Ask them – What is peace? What does peace look like? Smell like? Feel like? 

Sound like? Close your eyes and really envision peace – what do you see? 
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Participants can write words or phrases or entire sentences or even draw pictures. 

2. Ask the participants to give examples of some of the phrases that we use when we talk about 

peace. Discuss the fact that all around the world people have difficulty in deciding what we mean 

by peace, because we are more attuned to what is NOT peace. We use the words ‘give me some 

peace’ to mean ‘stay quiet.' A ‘peace accord’ means we will stop fighting. When we try to define 

peace, we have a wide range of meanings, from children being quiet to countries not fighting. We 

can see that these ideas point to peace at all levels of society, from governmental and 

international levels to the community and personal relationships. Some refer to ‘internal’ peace 

and others to ‘external’ peace. 

3. Introduce the participants to the following terms: 

Negative peace – the absence of war and the reduction of violent conflict 

Positive peace – the absence of war and violent conflict, but also the reduction or removal of 

factors that harm individual quality of life and cause conflict to happen. Positive peace requires 

economic and social justice, elimination of poverty and discrimination, and a healthy ecology. 

Structural violence – not physical violence, but the less obvious violence caused by poverty, 

racism, sexism and human rights abuses. When institutions or social systems give some people 

power while depriving others of their basic human rights, it can be said that structural violence 

exists. 

4. Put sheets of flipchart paper with the following headings around the room: 

- Culture 

- Environment 

- Human Rights 

- Social/Economic Injustice 

- Physical Violence 

- Inner Peace 

5. Ask the participants to tape their doves to the sheet that they feel is appropriate for the words 

or descriptions that they wrote down. 

6. Hold a discussion and ask the following questions: How do we lose peace? What effect does it 

have on others when we lose peace? What effect does it have on others when we stay peaceful? 

In what way does prosperity translate as peace? Is your classroom, community, country – in a 

state of negative or positive peace? Are there examples of structural violence in your school, 

community, country or elsewhere in the world? What actions can be taken to address this 

structural violence? We often do not understand how our actions create lack of peace. Although 

we may feel we cannot change the actions of others, the internal factors identified above such as 
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happiness, confidence and prosperity are the beginnings of peace, and if we use them wisely then 

peace can grow. Make the connection to peer-mediation and how we are going to learn skills 

that will help us become more effective peacemakers. 

         

 

 Training session 2 

What's My Response to Conflict? 

Purpose: To examine one's typical responses to conflict 

Length: 45 minutes 

Materials: "How I Respond to Conflict" worksheet, Writing Utensils 

Procedure: 

1. Explain that when we are in conflict with another person, we have certain typical responses. 

These responses may vary depending on who the other person is and what the situation is. 

2. Invite the students to share examples of conflict they have had recently with a brother, sister, 

or friend. How did they respond? As for examples of conflicts with adults. What were their 

responses in these conflicts? 

3. Refer the students to the "How I Respond to Conflict" worksheet and have them complete it 

according to the instructions. 

4. Divide the students into small groups and ask them to discuss the responses they use most 

often. Have each group share their conclusions with the class as a whole. 

5. Discuss which responses help students get their basic needs met and which do not. The 

following questions may help:  

Does avoiding or ignoring a friend you are mad at help you get your belonging need met? Why? 

Does letting an adult decide who is right help you get your power or freedom needs met? Why? 

Does talking and finding ways to agree help you? How? 
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Handout 

How I Respond to Conflict 

Check the boxes that show the responses that are most typical for you when you are in a conflict 

with another person. Then circle the three responses you normally make first in a conflict. 

Often Sometimes Never 

Yell or threaten the person 

Avoid or ignore the person 

Change the subject 

Try to understand the other side 

Complain to an adult 

Call the other person names 

Let the other person have his or her way 

Try to reach a compromise 

Let an adult decide who is right 

Talk to find ways to agree 

Apologize 

Hit or push back 

Cry 

Make it into a joke 

 

 Training session 3 

Conflict Outcomes 

Purpose: 

- To explore the benefits of cooperation rather than competition. 

- To introduce the concepts of win-lose, lose-lose, and win-win. 

Length: 15 minutes 

Materials: Bag of candy 

Procedure: 

1. Participants form pairs and stand across from each other at arms-length. Instruct the 

participants to grasp each other's hands as if they were shaking hands. 

2. Tell the participants that they have 30 seconds to play this game. The instructions are as 

follows: 
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- The point of the game is to get as many points as possible. You get one point every time you 

successfully make the back of your partners hand touch your own hip. Each time this happens, 

you will receive a piece of candy. Make sure to record your score for the final payout. 

(The demonstration makes it clear how to score a point. The instructions are relatively unclear on 

purpose because the participants usually use their first or automatic instinct when asked to make 

their partner's hand touch them, which is usually to try and pull it towards them using force. 

Some participants will realize that if they work together, they can make their hands swing back 

and forth, each time touching their partner's hip and scoring a lot more points.) 

3. Give the participants 30 seconds. Ask the participants to tell you how many points they got. 

4. Discussion: cooperation and competition. How did the participants who managed to get a lot of 

points play the game? (Ask them to demonstrate). How did the participants who didn't get a lot of 

points play the game? (Ask them to demonstrate). Discuss our tendency to think in terms of 

competition automatically, instead of thinking in terms of mutual gain. 

5. Reintroduce the terms "win-lose," "lose-lose," and "win-win." Ask the participants what kind 

of outcome we are trying to achieve when we mediate? (Win-win). 

6. Give everyone candy!  
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 Training session 4 

Basic Needs 

Purpose: To learn about basic needs and to understand that most conflicts between people 

involve the attempt to meet basic needs. 

Length: 1 hour 45 minutes 

Materials: "Basic Needs" page, "How I Meet My Basic Needs" worksheet, writing utensils 

Procedure: 

1. Refer students to the "Basic Needs" page. Discuss the idea that although we all share the same 

basic needs, the things each of us chooses to do to meet these needs is different. (10 minutes) 

2. Ask the students to think of examples of people trying to meet the same need in different ways. 

(For example, everyone has the need for recognition. Anna gets this need met by developing her 

music skills while Kuba gets this need met by being active in the student council.) (10 minutes) 

3. Refer students to the "How I Meet my Basic Needs" form. Give students time to record some 

of the things they do to get their basic needs met. (10 minutes) 

4. In small groups, have the students discuss the examples they recorded and compare how they 

are alike and how they are different. (15 minutes) 

5. Return to the idea that basic needs are often the origin of conflict. Ask the students to provide 

examples in which basic needs are at the root of a conflict. For example, Michal might be upset 

because his friends are going to a party he was not invited to – he is not getting his need for 

belonging met. (10 minutes) 

6. Have each one of the small groups deal specifically with one need. Ask the students to think of 

and discuss examples of conflicts they have personally experienced because their basic needs 

were not being met. Ask the students to list constructive ways for achieving the specific need 

they are discussing and to list destructive ways for achieving the specific need they are 

discussing. (20 minutes) 

7. Each group will report back to the larger group and the larger group will have a discussion. (20 

minutes) 

8. Summarize that being aware of our basic needs helps identify unmet needs as the origin of a 

conflict. When we understand the origin of conflict, we have a better chance of resolving it. (10 

minutes) 
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Handout 

Basic Needs 

Safety/Security – The need for structure, stability, predictability and the freedom from fear and 

anxiety. 

Belonging/love – The need to be accepted by others and to have strong personal ties with family, 

friends and identity groups. 

Recognition - the need to be recognized by oneself and others as strong, competent, and capable. 

It also includes the need to know that one has some effect on her/his environment. 

Personal fulfillment - the need to reach one's potential in all areas of life. 

Identity – the need to have a sense of self in relation to the world and to have others recognize 

this as legitimate. 

Freedom – the need to exercise choice in all aspects of one’s life. 

Justice – the need for fairness and just division of resources. 

Fun – the to enjoy life, pursue enjoyment and recreation. 

 

Handout 

How I Meet My Basic Needs 

Instructions: Write some of the things you do to meet your basic needs. 

Safety/Security – 

______________________________________________________________________________ 

______________________________________________________________________________ 

Belonging/love – 

______________________________________________________________________________ 

______________________________________________________________________________ 

Recognition - 

______________________________________________________________________________ 

______________________________________________________________________________ 

Personal fulfillment - 

______________________________________________________________________________ 

______________________________________________________________________________ 

Identity – 

______________________________________________________________________________ 

______________________________________________________________________________ 

Freedom – 
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______________________________________________________________________________ 

______________________________________________________________________________ 

Justice – 

______________________________________________________________________________ 

______________________________________________________________________________ 

Fun – 

 

______________________________________________________________________________ 

 

 Training session 5 

Enough is Not Enough 

Purpose: To learn that conflicts can be caused by 

limited resources as well as by basic needs not being 

met. 

Length: 40 minutes 

Materials: Flipchart, Markers 

Procedure: 

1. Explain that limited resources may appear to be the 

cause of some conflicts. Make a list on the flipchart 

paper of different kinds of limited resources that might 

cause conflict. 

(For example: time, money, property). (10 minutes) 

2. Ask students to think of situations where conflicts 

resulted from not having enough of something – for example, not enough pieces of pie or slices 

of pizza, not enough time with an adult or a friend, or not enough sports equipment to play a 

game. 

3. Discuss how these conflicts usually get resolved: 

Does an adult decide? 

Does the older person get what he or she wants? (Culturally appropriate?) 

Is there a compromise? 

Doe the people involved decide on a fair way to share? (Steps 2 and 3 together 15 minutes) 

4. Ask the students to think about which basic needs were not getting met in these situations. 

5. Summarize by discussing the relationship between limited resources and basic needs. (Steps 4 

and 5 together 15 minutes) 
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 Training Session 6 

To be a Peer-Mediator is to be a Leader 

Purpose: 

- To better understand the characteristics of a leader and to get a picture of the qualities that make 

up respected leaders. 

- To put peer-mediation in a leadership context so that the participants begin to see themselves as 

leaders in their schools/communities. 

Length: 30 - 45 minutes 

Materials: flipchart, markers 

Procedure: 

1. Ask the participants "If you could sit down for a cup of coffee with any leader from any period 

in history, man or woman, real or fictional, political, cultural, social, personal, spiritual, etc., who 

would it be, and why?" 

2. As the participants go around the circle, as each one to try and elaborate on what it is exactly 

that makes the person they chose a leader: What qualities do/did they possess? What behavior 

do/did they exhibit? Were they chosen, or did they become leaders because of certain 

circumstances? As they answer, write down the key words and phrases that you hear on the 

flipchart/whiteboard. 

3. Further questions for discussion: 

 What kinds of leaders are there? What types of leadership styles? (Formal - 

autocratic/authoritarian, democratic/participatory, inherited; Non Formal – teachers, artists, 

managers, parents etc.) 

 What is the difference between positive leadership and negative leadership? Is there such a 

thing? How can we know if someone is a positive or a negative leader? 

 Are leaders born or molded? Can the traits that we identified be learned and acquired, or does 

one have to be born with them? Can we all be leaders? 

 How do you see yourselves as leaders? How can peer-mediators be meaningful leaders in your 

schools/communities? 
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 Training Session 7 

"I" Messages 

Purpose: 

- To practice formulating and using "I" messages. 

Length: 1 hour and 15-20 minutes 

Materials: Six sheets of flipchart paper, each with one of the following questions written at the 

top: 

 What would you say to someone who cuts in front of you in line? 

 What would you say to someone who does not let you join in an activity on the schoolyard or 

in class? 

 What would you say to someone who ignores you when you ask a question? 

 What would you say to someone who makes a nasty comment about one of your family 

members? 

 What would you say to someone who makes fun of something you are wearing? 

 What would you say to someone who is spreading a rumor about you? 

Procedure: 

1. Explain that active listening is crucial to effective communication, but just as important is 

developing the skill of clearly telling the other person what you want that person to hear. Read 

the information on "I" messages together with the participants. (10 minutes) 

2. Split the participants in to 6 groups. Hand each group one of the sheets of paper. Instruct the 

group to appoint a recorder to write down all the responses the group can think of. (10 minutes) 

3. Invite each group to share their work; post the completed sheets around the room. (15 minutes) 
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4. Discuss how in a conflict situation it is most effective to speak with the intent of stating your 

issues or the problem in a clear, direct way, which usually results in a receptive, constructive 

response. When speaking to be understood, we avoid name-calling, criticism, sarcasm and 

making demands. 

5. Encourage the participants to examine the sheets posted around the room and to find 

statements that are good examples of speaking to be understood. 

6. Explain that in conflict situations, instead of focusing on the motivations and intentions of the 

other person, it is better to speak about yourself. Instead of complaining about the other person, 

and using statements that begin with "you," such as "you make me so mad when you do that," 

describe the situation in terms of yourself by using statements that begin with "I." 

7. Refer to the flipchart with the I statement formula: 

 I feel ______________ (specific emotion) when you _______________ (specific behavior) 

because I need _______________ (specific need). Would you be willing to 

___________________ (specific request). 

Refer participants to the list of needs in their toolkit, as well as the list of emotions, which can be 

helpful when practicing this skill. 

8. Find a few examples from the flipcharts that could be made better and ask the participants to 

revise them to communicate more clearly using I statements. (10 minutes) 

9. Explain that sending clear messages means that you speak for a purpose, which means that you 

think about what you want the other person to understand and what purpose the information will 

serve. It is important not to assume that the other person knows what you know or sees the 

problem the same way that you do. On the other hand, some information that we possess may not 

help in resolving the conflict and so is best left unsaid. 

10. Finally, point out that it is important to speak with consideration for the listener. This means 

being sensitive to the other person. You want him or her to listen to you, so be aware of how he 

or she is acting while you speak. If the other person is not using attending behavior (active 

listening) find out why. Maybe you are talking too fast or too loud, or maybe you are too close or 

too far away. Maybe you are too friendly, or not friendly enough. If the person you are talking to 

is not attending, ask what you can do to make your message clearer. 

11. Have the participants form groups of three. Tell participants they will use the six situations 

presented to practice sending clear messages. One will be the speaker, one will be the person who 

created the conflict, and the third will be an observer. 

 Instruct the speaker to send a clear message to the person who created the conflict. 
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 Instruct the person who created the conflict to listen to the message without interrupting, and to 

practice his or her active listening skills. 

 Instruct the observer to think about what we have learned about sending clear "I messages" and 

to tell the speaker how he or she did. 

12. Have each participant take the role of speaker for two of the situations. After two situations, 

rotate the roles: each speaker becomes an observer and each observer becomes a listener. After 

another two situations, the roles rotate again so that each participant has a chance to perform in 

each role for two situations. (15 minutes) 

13. To summarize, ask the participants how it went, what was easy and what was difficult in 

sending clear messages and in listening to them. (15 minutes) 

Processing questions: 

 Did they manage to use "I statements" and to avoid blaming or criticizing the other person? 

Was it helpful? 

 What was difficult about this exercise? What was easy? 

 How is this skill related to being a peer mediator? How will it help us during mediation? 

 

 Training Session 8 

Getting Your Buttons Pushed During Mediation 

Purpose: 

- To reflect on situations in mediation that might make it difficult to remain neutral and how to 

deal with difficult emotions and other challenges during mediation. 

Length: 30 minutes 

Procedure: 

1. Ask the participants why it is important to remain neutral in mediation. Elicit the following: to 

be trusted, to be fair, to be helpful… 

2. Hold a discussion about how participants might respond in the following situations: 

- If a disputant says something that the mediator knows is an obvious lie. The mediator might say, 

“I’m still feeling confused or unclear about what you’re saying. Can you please say more about 

that?" 

- If a disputant says something mean and hurtful to the mediator (or to the other disputant) during 

a mediation. The mediator could say, “When you say that I feel hurt. Perhaps we should take a 

break and cool down a bit so we can return to working on the issues." 

- If a disputant laughs inappropriately at what another disputant says. The mediator might say, 

"Do you remember that at the beginning of the mediation we all agreed to some ground rules and 
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we agreed to keep the mediation respectful? When you respond that way, I feel concerned that we 

aren't withholding our ground rules. Let's try to respect each other in here." 

 

 

 

 Training Session 9 

Brainstorming and Evaluating Options 

Purpose: 

- To learn the basic guidelines for brainstorming. 

- To identify and enhance thinking skills that will improve conflict resolution processes. 

Length: 45 minutes 

Materials: Flipchart, markers 

Procedure: 

1. Explain that the fourth and fifth stages of the mediation process have to do with brainstorming 

possible solutions to the conflict and then evaluating them. In order to practice this stage, we will 

first learn the rules of brainstorming and then do some creativity exercises. 

2. On a flipchart, post the following rules of brainstorming: 

 Listen to what others say 

 No criticism of ideas is allowed 

 Building on other ideas is allowed 

 All ideas are accepted 

 No justification of ideas is necessary (you don't have to explain your idea or why you think it is 

a good idea) 

3. Explain that after the parties brainstorm ideas for a possible solution, we will help them 

evaluate the ideas in order to pick the ones that are most suitable and that they both can agree to. 
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When evaluating ideas, it is important to first rule out those that are completely unrealistic, totally 

impractical, and/or illegal. These can be marked with an X. Ideas that might work or can partially 

work if slightly changed or modified can be marked with a half check, half x. Ideas that both 

parties agree to can be marked with a check mark or circled. Again, the parties are responsible for 

their own agreement and the mediator's role is to facilitate this process by ensuring that the 

communication between them remains respectful and positive. It may be necessary to go back a 

stage if the participants begin to fight again over unresolved issues. The mediator should take 

every opportunity to point out when effective collaboration is happening and to point out where 

the places of mutual agreement are occurring. When the parties have finished evaluating all of the 

ideas, they will compile the acceptable solutions and finally turn them into an agreement. 

 

First Activity: (10 minutes) 

1. Explain that the goal of this activity is simply to get our creative juices flowing, in other words, 

the point is to be as inventive as possible. 

2. Split participants in to groups of 4 or 5, have each group assign one member as the recorder. 

3. Groups are given the name of an object (paperclip, blanket, tent, toothbrush) and asked to write 

down as many uses for the object as they can brainstorm in two minutes. 

4. When the time is up, groups are asked to stop and count the total number of brainstormed uses. 

5. Bring the group back together and compare lists. Who came up with the most uses for different 

objects? What are the most creative uses? How did it feel to let your brain run free? Was it 

difficult to think off other uses for objects when we are used to thinking of them in a certain way? 

 

Second Activity: (10 minutes) 

1. Distribute the "Nine Dots" handout to participants (they will need a hard surface for this 

exercise). 

2. Direct participants to place the point of their pen on any dot and then attempt to connect all of 

the dots, using no more than four straight lines and without picking the pen up from the paper. 

3. After a few minutes, invite someone who has discovered a way to accomplish the task to come 

forward and demonstrate the solution on chart paper. If no one has discovered a solution, invite 

participants to form partnerships to work on a solution together for a few minutes. 

4. If no one discovers a solution, illustrate the answer. 

5. Go over the exercise with the group, using the following process questions to enrich the 

discussion: 
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 If you had difficulty discovering the answer, what were the barriers that limited your 

exploration? 

 If you discovered the answer, what thinking steps did you follow? 

 How did you feel if others discovered a solution before you did? 

 What does this exercise have to do with conflict resolution? (This exercise is a common way to 

illustrate linear thinking. It tests participants' ability to use lateral thinking to find a solution.) 

 

Third Activity: (30 minutes) 

1. Explain that we are going to practice the fourth and fifth stages of mediation by brainstorming 

solutions to a conflict and then evaluating the options. Explain that it can be helpful for the 

parties to the conflict to write down their proposed solutions on a whiteboard/chalkboard or pad 

of paper. (Ask the participants if they can think of reasons why this would be beneficial? – elicit 

that this is important because the two parties are collaborating or working together on solutions). 

The mediator's role is to explain how a brainstorm works (go over the rules of the brainstorm) 

and to tell the parties that they are going to have a chance now to think of different ways to 

possibly resolve their conflict, and then to observe while parties come up with their own solutions 

to the problem. Mediators should only intervene if absolutely necessary (This is something to 

discuss with the participants – most mediators believe that in order for the solution to fully 

belong to the parties, they must be the ones to come up with the suggestions, but sometimes it is 

helpful for peer-mediators to add their two cents. The participants can decide what is right for 

them). 

2. Split the participants into groups of 4. Ask the participants to decide who the mediators are and 

who the parties to the conflict are (if there are 5 people in a group, one can be an observer). 

3. Give each group a conflict scenario to work with, a pad of paper and markers/writing utensils. 

4. Let the participants come up with various solutions for about 10 minutes. 

5. Prompt the mediators to help the parties transition to evaluating the solutions that they have 

come up with. Remind them to use agreed upon symbols to evaluate solutions (x, check-x, and 

check or circle). When the parties have finished evaluating their solutions, congratulate them for 

doing such a great job! (10 minutes) 

6. Bring the group back together to process the activity. (10 minutes) 

Discussion Questions: 

 How did it go? 

 What was easy/difficult about this stage of the mediation process for you (as mediators/as 

parties) 
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 Do you think that the mediators should suggest solutions, or do you think that the parties 

themselves should be the ones to come up with possible solutions for the conflict? Why or why 

not? 

 

Handout 

Nine Dots 

Instructions: Place the point of your pen on any dot and attempt to 

connect all of the dots using no more than four straight lines and without 

picking the pen up from the paper. 

 

Handout 

“Miracle” Questions: 

Questions to encourage parties during the brainstorming stage: 

 “What will happen if you don’t solve this problem?” 

 “How many ways can you think of to solve this problem?” 

 “And you?” 

 “Wow! You’ve thought of many ways to resolve your problem. Which ones would be the best 

solutions for now?” 

 “What might happen if you choose A?” 

 “How about B?” 

 “Do you think C would work?” 

Use these questions when you think that the disputants are not moving toward a solution. 

 What will happen if you don’t solve the problem? 

 Can you restate what he/she just said? 

 Did you know how he/she felt? 

 Does knowing this make some difference to you? 

 How many possible solutions can you come up with? 
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 Training Session 10 

Creating an Agreement 

Purpose: 

- To learn the components of a successful agreement and to practice helping disputants write a 

mediation agreement. 

Length: 30 minutes 

Procedure: 

1. Ask the participants to return to the groups that they were in for the Brainstorming and 

Evaluating options activity. 

2. Tell them that they will now practice writing an agreement based on the mutually agreed upon 

solutions that they agreed on during the last activity. 

3. Explain that a solid mediation agreement includes the following components (to be written on 

a flipchart): (10 minutes) 

• Who – the names of the parties involved in the agreement, as well as any other relevant parties. 

• What – a detailed description of what each party agrees to do or refrain from doing. 

• When – the timeframe for the agreement; when specific actions will occur, how long the 

agreement will last or remain in effect, when it expires. 

• Where – if specific locations are relevant to the agreement, they should also be included. 

• How – if the specific behaviors or commitments of the parties require additional resources for 

their completion, these should be included in the agreement. 

4. Ask the four members of the previous role-play activity to switch roles so that those who were 

the mediators are now the parties and those who were the parties are now the mediators. 

5. Ask the mediators to assist the parties in writing an agreement using the agreed upon solutions 

and according to the components of a solid mediation agreement. (15 minutes) 

  



112 
 

DOVES TEAM GREECE 

 

 Getting to know the members of our team. Becoming acquainted with each other through 

games. 

 

Game 1: The name game: It starts by first learning each other's name and later their interests. 

You throw a ball to a member of the team and he/she reveals his/her name and so on … 

      

            

Game 2: Learning about each other: Initially, the student who gets the ball says something 

about him/herself. Later in the game, a student throws the ball to someone and mentions what 

he/she has learnt about him/her 
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Game 3: The chair game or the 'Who has ...? game': In this game, a student standing in the 

centre of the circle of chairs asks a question like "Who loves travelling?'. Those who actually like 

travelling switch chairs. The one who does not find a chair asks another question. The game 

begins with innocent, simple questions and ends up with more serious questions, like: 'Who has 

been a victim of bullying?', 'Who has bullied another student?' and so on ... 

 

               

 

STUDENT PRESENTATIONS: Our students presenting each other 
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 Dramatization: 

Students work in four groups and each group is presented with a problem regarding bullying. 

They discuss the problem and think of solutions. Then they dramatise it. 

                

              

 

 Example of one Dramatization:  

A student is being bullied at school. Instead of dealing with the problem, she pretends to be 

sick so as not to go to school. Her mother takes her to the doctor who realises that there is 

nothing physically wrong with her. The doctor tells the mother that her daughter has been a 

victim of bullying. The mother sends the school principal a letter, informing her about the 

situation and suggesting the principal place a complaint letter box at school. Soon the letter 

box is full of letters and the bullies are named. The principal confronts the bullies who 

apologise and promise not to bully anyone again. They also promise to see the school 

counsellor to get extra help. 
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  Guiding our classmates when they are blindfolded. Learning how to give good and 

accurate advice. 

 

 GAME: Talking about our feelings. Opening up to our classmates 

           

 

 Peer Mediation: An example 

Nick is a young boy who loves dancing. Some bullies make fun of him when they see him 

try out a new dance. He is really upset. Three friends try to talk to him. The first two do not act as 

proper mediators. The first friend is more interested in her own similar case of being bullied than 

in Nick’s. The second friend yells at Nick for being foolish enough to dance at school. The last 

friends make him open up and they listen to him. Then they talk to the bullies and convince them 

that what they did was wrong. The bullies said that they were just having fun but when they 

realized they had really hurt Nick’s feelings they apologise to him. At the end everyone tries out 

Nock’s new dance. 
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 Role-playing instances of bullying 

   

 

 GAME: Learning how to listen and guessing how other people feel 

                

 THE ANGRY VICTIM 
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 THE SHY VICTIM 

                        

 

 Role playing – Writing down a list of what all mediators promise to do  

(Examples osfthe promises the mediators agreed on:  I will listen carefully to what others have to 

say; I won’t judge others; I won’t reveal their secret unless they want me to or unless it is 

dangerous, in which case I will tell the teachers responsible for the group of mediators)  
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 Preparing our mediators’ files 

     

 

 DECEMBER 2018 – ORIGAMI 
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OUR COMPLAINT BOX 

                  

 

OUR SCHOOL MEDIATORS 

         

 

JANUARY 2019: AWARDING OUR SCHOOL MEDIATORS THEIR CERTIFICATES (after 

answering a questionnaire about bulling and mediation) 
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APPENDIX 

School Violence Questionnaire 

 

We see school violence as any form of behavior manifestation that includes :  

- inappropriate or offensive speech 

- physical harm like pushing, punching, hurting 

- penal or criminal like behaviors (rape, drug abuse or traffic, vandalism, theft) 

- prejudices against teachers and/or students 

- breaking school regulations (E.g.: being late at classes, leaving the class during school hours, smoking in 

the school bathrooms)  

We want you to answer as sincere as possible to the following questions regarding school violence as you 

experienced or witnessed while at school or outside it. We assure you that all your answers will be 

anonymous, which means that we will not disclose the results to your colleagues, teachers, parents or 

school principal. These results will be used only by the team of specialists that are in charge of this study. 

Thank you for your honesty and for your participation.   

1. Rate the frequency of the following forms of violence which might appear at your school:  

Item / Question  Not at all  Rarely Often Very often 

Violence between students     

Students’ violence against 

teachers 

    

Teachers’ violence against 

students 

    

 

2. Which of the following situations appear in the interactions between your colleagues? 

Item / Question Not at all  Rarely Often Very often 

1. Using offensive words or expressions in social 

interactions (regarding physical, psychological, ethnical, 

religious, financial, material traits or possessions)  

    

2. Injuries or threats     

3. Arguments, conflicts     

4. Fights     

5. Destruction of public or private goods     

6. Theft     

7. Sexual assault     

8. Other situations (which?)     
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3.  Violent events are happening : 

Item Not at all  Rarely Often Very often 

During classes      

During breaks     

In the school yard, after 

school hours 

    

Near the school, after 

school hours 

    

 

4. According to you, students behave in an inappropriate way (e.g. - insults, fights, theft) because (choose 

one of the following :  

a) They are violent 

b) They are jealous  

c) They want to look strong 

d) They feel like they were wronged 

e) They are provoked  

f) They are influenced by their family or their group of friends 

g) Other situations   .............................. 

5. Which of the following forms of violence do your colleagues manifest against the teachers at your 

school? 

Item Not at all  Rarely Often Very often 

Indiscipline      

Skipping classes     

Not paying attention      

Refusing to perform 

school tasks 

    

Nonverbal 

aggression (e.g. 

gestures, threatening 

stare) 

    

Insults and verbal 

offenses  

    

Physical aggression 

(hitting) 

    

Other forms 

(which?) 
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6. Students are sometimes violent against their teachers because (chose one or more of the following): 

a) Some teachers try to impose their authority at any cost  

b) Some teachers aren’t trained and prepared well to teach 

c) Some teachers are not open to communicate with their students  

d) Some teachers are not grading students fair / fairly  

e) Some students learn to be aggressive from their families and are behaving in the same way at 

school or outside of it  

f) Some students learn to be aggressive from their groups of friends and are behaving in the same 

way in every situation at school or outside of it. 

g) Other situations 

 

7. Rate the frequency of which the following situations at your school. 

Item Not at all  Rarely Often Very often 

1. Teachers tend to punish students when 

they don’t know the lesson or didn’t do 

their homework 

    

2. Teachers tend to insult, humiliate or 

mock the students 

    

3. Teachers tend to resort to physically 

punish the students 

    

4. Teachers tend to punish students who 

ask uncomfortable questions 

    

5. Teachers are promoting competition 

instead of collaboration between students 

    

6. Teachers patiently listen to all students’ 

problems and concerns 

    

7. Teachers are open to communicate with 

students outside the classes 

    

8. Teachers tend to favor in an unjustified 

manner certain students while evaluating  

    

9. Classes are attractive and interesting     

10. Teachers are cold and/or distant      

 

8. Where you ever put in a situation where you were violent or aggressive towards a colleague or teacher 

at your school? 

No 

Yes. Describe the situation  .................................................................................................................. 
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9.  While at school, are you feeling protected against the violence manifested by some colleagues, teachers 

or other persons? 

A. Yes    B. Somehow   C. No  

10. How would you react if you were to watch or assist at a conflict between certain persons which could 

result in violent behaviors? 

......................................................................................................................................................................... 

11.  Name three measured teachers should take to prevent and diminish school violence : 

a. 

b. 

c. 

12. Name three measured students should take to prevent and diminish school violence: 

a. 

b. 

c. 

13.  Name three factors of which you believe that might influence students’ aggressive behaviors at 

school: 

a. 

b. 

c. 

14. How much do you think your fellow students at your school may contribute to reduce the frequency of 

school violence behaviors? 

Answer:  

14. Let’s say that you are in the position to prevent and diminish the school violence behaviors. What 

measures would you take to achieve these objectives?  

Answer :  
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Leadership questionnaire 

 

No. Question Very often Often Sometimes Rarely Never 

1 When I give tasks to my team 

colleagues I tend to take their 

aptitudes and interests into 

consideration.  

     

2 Sometimes I tend to doubt 

about myself and my ability to 

succeed.  

     

3 I expect only the best results 

from the others.  

     

4 I expect all team members to 

work more than me 

     

5 When someone is upset I try to 

understand how is he / she 

feeling.  

     

6 When circumstances change I 

tend to try to find out what to 

do next.  

     

7 I believe that personal feelings 

shouldn’t stay in the way of 

task performance.  

     

8 I feel very motivated because I 

know I have all the abilities I 

need to gain success.  

     

9 A time spent for worrying 

about how my team is feeling 

is a wasted time.  

     

10 I often feel upset and worried 

at school.  

     

11 I think that my actions are 

showing to my colleagues 

what I want from them.  

     

12 When I work in a team with 

other students, I encourage 
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them all to work in order to 

achieve our common goal. 

 

13 Usually I make exceptions to 

my rules and expectancies – 

it’s easier than to respect them 

all the time!  

     

14 I like to make plans for the 

future.   

     

15 I feel threatened when 

someone criticizes me.  

     

16 I make time to find out what 

my colleagues need from me, 

so that they will achieve 

success in what they are doing. 

     

17 Regarding life itself I feel 

optimistic about it and I can 

see beyond all the problems 

I’m currently facing.  

     

18 Regarding life itself I feel 

optimistic and I can see 

beyond temporary failures.  

     

19 I think that teams gain the best 

results when its members 

continue to do the same tasks 

over and over instead of 

learning new abilities and 

improving themselves.  
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Survey about Violence in school 

Analysis and data interpretation - Gabriela Iancu (gabriela.iancu69@yahoo.com) 
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Teachers’ violence against students % 

 

 

 

Which of the following situations appear in the interactions between school colleagues 

Using offensive words or expressions in social interactions (regarding physical, psychological, 

ethnical, religious, financial, material traits or possessions) 
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Fights 
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Theft 

 

 

 

 

Sexual assault 
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Violent events 

During classes 

 

 

 

During breaks (%) 
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In the school yard, after school hours 

 

 

 

Near the school, after school hours 
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Why do students behave in an inappropriate way? 

Estonia, Greece, Poland, Romania 

• They are influenced by their family or their group of friends 18.5 %, 45%, 23%, 25 

% 

• They want to look strong  36.5 %, 35 %, 42%, 29% 

• They feel like they were wronged 15 %, 5%, 05, 6% 

• They are provoked 15 %, 31%, 0 %, 18% 

• They are violent 6 %, 0%, 4%, 10% 

• They are jealous 6% , 5%, 0%,12% 

• Other situations:  3%, 10%, 0%, 0% 

 They are weak inside but they want to appear strong to others   

 For fun        

 

Forms of violence that children Manifest against the teachers at school 
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Students are sometimes violent against their teachers because…  

 

Estonia, Greece, Poland, Romania (%) 

Some teachers try to impose their authority at any cost 7   0   27  27 

Some teachers aren’t trained and prepared well to teach 4.5  20  6  6 

Some teachers are not open to communicate with their students 18.5 30   23 23 

Some teachers are not grading students fair / fairly    26 10 17  17 

Some students learn to be aggressive from their families and are behaving in the same way at 

school or outside of it 1 6 10 6 

Some students learn to be aggressive from their groups of friends and are behaving in the same 

way in every situation at school or outside of it 26 30  21  21 

Other situations   2 0  0  0 

 

The frequency of which the following situations occur at the schools involved in project  

 

  

Negative aspects 

Teachers tend to punish students when they don’t know the lesson or didn’t do their homework   65 % 
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Negative aspects 

 Classes are attractive and interesting   60% rarely 

 Teachers are open to communicate with students outside the classes     30%      often and 

very often 

 

 

Negative aspect: Teachers tend to punish students when they don’t know the lesson or didn’t do 

their homework 40% 
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Were the students ever put in a situation where they were violent or aggressive towards a 

colleague or teacher? 
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Reasons 

• I made fun of a fellow classmate because everyone was doing it 

• One of my classmates claimed that I bullied her during the lessons but she was wrongly accused 

me 

• I made fun of a fellow classmate because everyone was doing it 

• Because the students wouldn’t stop talking while I wanted to listen to the teacher 

• A teacher insulted me and I got out of class 

• When a teacher evaluates my abilities unfairly 

• When I am accused of something I have not done 

• When I am teased 

• My teacher doesn’t want to hear me 

• I felt that teacher assessed unfairly, comparing the work with my  

classmates’ work. I expressed my displeasure, the teacher denied everything and 

refused to check the work again, then I began to cry and walked out of the classroom 

 

While at school, are you feeling protected against the violence manifested by some 

colleagues, teachers or other persons? 
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How would you react if you were to watch or assist at a conflict between certain persons 

which could result in violent behaviors? 
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34% 

34% 

19% 

7% 

3% 

3% 

Greece 

Try to stop them Call a teacher

Ask them to solve their problem Try to separate them

Immediately intervene Call out for help

Inform a teacher 
35% 

Wouldn't react 
35% 

Call the police 
12% 

Try to stop 
the conflict 

12% 

Take a photo/ 
make a film 

6% 

                                           Poland 



140 
 

Three measures teachers should take to prevent and diminish school violence 
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Three measures students should take to prevent and diminish school violence 
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Three factors which  might influence students’ aggressive behaviors at school 

 

 

be a non-
violent person    

23% 

 inform a 
teacher   

17% 

use dialogue    
9% 

get along with 
each other  

9% 

talk to the bully   
8% 

talk to the 
victim   

8% 

have self-
confidence   

8% 

take action   
8% 

make rules   
5% 

 inform parents    
5% 

 
                                                              Greece 

27 

11 11 

7 7 7 7 7 

4 4 4 
2 2 

Greece % 



144 
 

 

 

 

family
problems

too much
studying /

being
tired

mental
problems
/ stress

being
provoked

school
problems

/ bad
marks

addictions
social

problems
friends

20 20 20 
19 

9 

4 
4 

4 

Poland % 

0

10

20

30

40

50

Estonia 



145 
 

 

 

How much the fellow students may contribute to reducing the frequency of school violence 

behaviors 

They can reduce it to a great extent but other things need to occur too: 

• Good communication   

• Support from teachers    

• Take the problem seriously 

• Learn to be kind 

• Learn how to help the bully 

• Learn more things about bullying (activities in school) 

• behave better (not to be aggressive) 

• should help one another 

• talk to others more often 

• should help one another 

Measures children could take to prevent and diminish school violence   

• Set meetings  

• Talk more often about the problem 

• Be calm, patient, friendly to each other    

27 

15 14 

7 7 6 6 
4 4 

2 2 2 2 2 

Romania

% 
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• Speak with the victim/bully    

• Talk about bullying    

• Talk to a teacher     

• Find a creative way to stop it    

• Build self-confidence     

• Have a psychologist at school    

• Make rules  

• Punishment    

• Find a creative way to stop it   

• Be friendly to others  

• Talk to the parents    

• Organize special lessons about violence 

•  Make creative projects on the topic 
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The Questionnaire to Select the Peer Mediators 

Dear student! This questionnaire has been designed to choose the peer mediators who will participate in   

Erasmus+ Project DOVES – Detectives Of ViolencE in School. Please answer the questions below. 

Thank you for cooperation!  

Name/surname………………………………………………………………………………Age…

…………………………………. 

1. Do you think the school violence is a serious problem?  Yes/No 

2. Have you ever witnessed the act of bullying/violence at school?   Yes/No 

If yes, please 

specify………………………………………………………………………………………

………… 

3. If you saw another person being bullied by someone, would you pretend not to see and 

ignore the situation? Yes/No 

Please 

explain………………………………………………………………………………………

………… 

4. If you saw another person being bullied by someone, would you intervene to stop that? 

Yes/No 

Please 

explain………………………………………………………………………………………

………… 

5. If you saw another person being bullied by someone, would you just watch what is going 

on and not get involved?    Yes/No  

Please 

explain………………………………………………………………………………………

………… 

6. If you saw another person being bullied by someone, would you choose to get help from 

an adult person (e.g. a teacher)?  Yes/No 

Please 

explain………………………………………………………………………………………

………… 

Kohtla-Järve Tammiku Põhikool 

Estonia 

School Year 2017/2018 

Erasmus+ Project DOVES - Detectives Of ViolencE  in Schools 
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7. Are you ready to help a victim of bullying by giving your support/advice?   Yes/No 

If yes, please specify 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

8. What do you think can be done to reduce the violence at school? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

…………………………………………………………………………………………… 

9. What personality traits, in your opinion, should a good mediator possess? List at least 

three.  

1. ……………………………………………………. 

2. …………………………………………………… 

3. ………………………………………………… 

10. Are you ready to take an active part in the DOVES project?    Yes/No 

11. Why do you want to take part in the DOVES project?    (give reasons) 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

…………………………………………………………………………………………… 
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ANTI-BULLYING QUESTIONNAIRE FOR TEACHERS 

 

 

INTRODUCTION 

 

Bullying is the use of force or threat to intimidate or aggressively dominate over 

others. School bullying is a problem that is on the rise. It takes many forms such as 

verbal, physical, social and the more modern form, cyber-bullying. 

As part of our Erasmus+ KA2 project ‘DOVES-Detectives Of ViolencE in Schools’, 

we would like you to answer, as sincerely as possible, the following questions 

regarding how you experience and feel about school violence. We assure you that all 

your answers will be anonymous. The results will be used only by the team of 

specialists who are in charge of this study. Thank you for your honesty and your 

participation. 

 

I) PERSONAL INFORMATION 

 

Please click on the appropriate box. 

 

1. Gender 

 

Male Female 

 

 

2. Age 

 

21-30 31-40 41-50 51-60 ≥ 61 

 

3. Years of Teaching Experience 

 

 

    1-5   6-10   11-15   16-20      21-25    26-30       31-35     36-40 ≥ 41 
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4. School 

 

Kohtla-Järve Tammiku Põhikool 

 

"Maria Callas" Music School of Kalamata 

 

Scoala Gimnaziala Gh.I.Bratianu 

 

Zespół Szkół Technicznych w Mielcu 

 

5. Country 

 

Estonia 

 

Greece 

 

Poland 

 

Romania 

 

II. YOUR PERSONAL EXPERIENCE REGARDING BULLYING 

 

6a. Have you ever been a victim of bullying as a student? 

 

Yes No 

 

6b. If yes, how often 

 

Always 

 

Usually 

 

Often 

 

Sometimes 

 

Rarely 
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7a. Have you ever bullied anyone as a student? 

 

 Yes No 

 

7b. If yes, how often 

 

Always 

 

Usually 

 

Often 

 

Sometimes 

 

Rarely 

 

8. How often have you noticed incidents of bullying as a teacher? 

 

Always 

 

Often 

 

Sometimes 

 

Rarely 

 

Never 

 

9. Has a student ever come to you to ask for help because he/she was bullied? 

 

Yes No 

 

10. Has a bully ever come to you to ask for help because he/she has bullied someone? 

 

Yes No 
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III. YOUR ATTITUDES AND PERSONAL BELIEFS REGARDING BULLYING 

 

11. How do you feel about the problem of ‘bullying’ at schools? Choose one option. 

 

Angry 

 

Calm 

 

Disappointed 

 

Furious 

 

Indifferent 

 

Powerless 

 

Sad 

 

Scared 

 

Tolerant 

 

Upset 

 

12. What type of bullying do you consider the most common? 

 

Verbal bullying 

 

Physical bullying 

 

Social bullying 

 

Cyber bullying 

 

13. Where do you think bullying happens most often? 

 

In the classroom 

 

During breaks 

 

Outside school 

Over the Internet 
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14. Do you think music could help children that are being bullied? 

 

Yes No 

 

III. CASE STUDIES 

 

A. During the break you hear a student calling another student ‘geek’, ‘nerd’ and other names. 

The student tries to ignore the comments and says nothing, feeling sad. 

 

15. How serious do believe this incident is? 

 

Very serious 

 

Serious 

 

A bit serious 

 

Not very serious 

 

Not at all serious 

 

16. I would be angry with the bully and sympathize with the victim 

 

Strongly agree 

 

Agree 

 

Neither agree nor disagree 

 

Disagree 

 

Strongly disagree
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17. How possible is it that you would intervene and stop this incident 

 

Very possible 

 

Possible 

 

A bit possible 

 

Not really possible 

 

Not possible at all 

 

B. As the students return from an elective class, you see a kid kicking another student without 

being provoked. You can see the bruises. That student has been involved in violent behavior 

in the past. 

 

18. How serious do believe this incident is? 

 

Very serious 

 

Serious 

 

A bit serious 

 

Not very serious 

 

Not at all serious 

 

19. I would be angry with the bully and sympathize with the victim 

 

Strongly agree 

 

Agree 

 

Neither agree nor disagree 

 

Disagree
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Strongly disagree 

 

20. How possible is it that you would intervene and stop this incident 

 

Very possible 

 

Possible 

 

A bit possible 

 

Not really possible 

 

Not possible at all 

 

C. Helen and Maria were best friends. After a fight Helen told everyone at school 

lies about Maria. She said that Maria insulted the other kids using racist remarks. 

The next day Maria receives threats on Facebook and in her email account. 

 

21. How serious do believe this incident is? 

 

Very serious 

 

Serious 

 

A bit serious 

 

Not very serious 

 

Not at all serious 

22. I would be angry with the bully and sympathize with the victim 

 

Strongly agree 

 

Agree 

 

Neither agree nor disagree 

 

Disagree 

 

Strongly disagree 
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23. How possible is it that you would intervene and stop this incident 

 

Very possible 

 

Possible 

 

A bit possible 

 

Not really possible 

 

Not possible at all 

24. How possible is it that you would intervene and stop this incident 

 

Very possible 

 

Possible 

 

A bit possible 

 

Not really possible 

 

Not possible at all 

 

IV. ACTION AGAINST BULLYING 

25. A 13-year-old student is constantly being bullied by a stronger student. The bully 

attacks him verbally and has convinced the other students to avoid him. As a result of this 

behavior, the victim feels angry, sad and lonely. 

 

Which of the following actions would you take? 
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1 I would insist the bully stop this kind of behavior      
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V. ACTION AGAINST BULLYING 

 

26. A 13-year-old student is constantly being bullied by a stronger student. The bully 

attacks him verbally and has convinced the other students to avoid him. As a result of this 

behavior, the victim feels angry, sad and lonely. 

 

Which of the following actions would you take? 
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1 I would insist the bully stop this kind of behavior      

2 I wouldn’t consider the incident important      

3 I would discuss the incident with my colleagues      

2 I wouldn’t consider the incident important      

3 I would discuss the incident with my colleagues      

4 I would hold a student conference with the presence of 

both the victim and the bully.  

I would inform them about the incident and ask them to 

suggest ways to improve the situation 

  

 

 

 

 

 

 

 

5 I would tell the victim to face the bully      

6 I would make it clear to the bully that such behavior 

would not be tolerated 

 

 

 

 

 

 

 

 

 

 

7 I would let someone else deal with this problem      

8 I would talk to the bully and convince him that he 

should act in a nicer way 
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4 I would hold a student conference with the presence of both 

the victim and the bully. I would inform them about the 

incident and ask them to suggest ways to improve the 

situation 

 

 

 

 

 

 

 

 

 

 

5 I would tell the victim to face the bully      

6 I would make it clear to the bully that such behavior would 

not be tolerated 

 

 

 

 

 

 

 

 

 

 

7 I would let someone else deal with this problem      

8 I would talk to the bully and convince him that he should 

act in a nicer way 

 

 

 

 

 

 

 

 

 

 

9 I would let the students solve the problem themselves      

10 I would inform the principal or vice-principal      

11 I would talk to the victim’s parents and inform them about 

how worried I was regarding the psychological state of the 

victim 

 

 

 

 

 

 

 

 

 

 

12 I would just tell the students to ‘grow up’      

13 I would ignore the problem      

14 I would help the victim be strong and more self-confident      

15 I would tell the bully’s parents that this kind of behavior 

has to stop 
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